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COMPARISO:~ OF TEACHING PROCEDURES 

USED IN REIMBURSE!) A:JD :-.JON-RED1BU:RSED 

HOME!{AKING P~OGRA~S IN OKLAHOif.A 

A comparison was made of the reimbursed 

and non-reimbursed homemakin~ programs in the nort~­

east district in O"GaJ1or1a to J.iscover G0od. and poor 

teaching practices and to determine pl&ce~ ¼here im­

provements were needed in the teaching situations . 

The Problem 

How do the teac'1ing procedures used in the 

reimbursed homemeking progrcms compare with those 

used in the non-reimbursed homer.:aki r:g prograrLs in 

Okla..'1.oma? 

Problem Analysis 

1 . How do the procedures used in the 

recognition and ~e.:..ection of' problems compe.re? 

2 . How do the procedures used in deter-

mining objectiyes compare? 

3 . How do the types of situations provided 

for learning experiences compare? 

4. How do the relationships between the 

teachers o.nd pupils compare'? 

5 . How do the personal standards of the 

teachers compare? 
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6 . Ho111 do the nrocedures used in evalua­

tio?J. compare? 

? . How do the procedures used in planning 

the next lesson compare? 

Delimitation . - - This study was limited to 

the white day school homemaking programs in the north­

east district in Oklal1oma. 

Procedure . -- Visits were made in both the 

reimbursed and non-reimbursed schools during which , 

homemaking classes were ob'served, conferences were 

held with the homemaking teacher , and records, re-
• 

ports and evaluation devices were examined . Infor­

mation was recorded on evaluation forms . Data were 

tabulated and organized in tables and from these an 

analysis was made o~ the procedures used in twenty 

reimbursed and twenty non- reimbursed homemaking pro-

grams . 

Summary of Findings . - - It was found that 

satisfactorj problems were recognized and used in twice 

as many of the reimbursed programs as were used in the 

non- reimbursed . . 
.Definite objectives based on the needs of 

pupils were evident in only one half of the reim­

bursed programs and in one fourth of the non-reim­

bursed . 
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There were good situations provided for 

learning experiences in homemaking in a greater num­

ber of the reimbursed programs than ·were provided in 

the non- reimoursed. 

Standards of beauty in"'" order were much 
higher in the reimbursed orogram;:.. tnan 
in the non-reiobursed . 

There was a better supply of teaching 
e.ids in the reimbursed. programs than in 
the non-reimbursed but the supply was 
good or fairly good in both programs . 

Resources in homes anQ in the communi­
ties were used adequately or fairly ade­
quately in three- roui ths of the reim­
bursed programs but in only a few of 
the non-reimbursed . 

Class work was organized into group ex­
periences with a purpose in more than 
he,lf of both programs . 

A variety of teaching procedures were 
used in a greater number of the reim­
bursed programs than were used in the 
non-reimbursed ones . 

Procedures most commonly used in both 
programs were discussion , problem solv­
ing and reading reference materials . 

Standards of work were definitely in 
terms of home situations in only 55 
percent of the reimbursed programs . 
In 30 percent of the non-reimbursed 
progra.rns there was no evidence of 
this e.t all . 

There was evidence that the relationships 

between the teachers and pupils were.good in e great­

er number of the reimbursed programs than the non­

reimbursed . Pupils were interested a.nd enthusiastic 
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about their work in twice as many of the reimbursed 

programs as the non-reimbursed. However, in 35 per­

cent of the reimbursed programs there was only a 

~air amount of interest. Individual guidance was 

available during a conference hour in all of the 

reimbursed programs but in none of t~e non-reim­

bursed ones. 

The personal standards of the teachers 

were high in both the reimbursed and non-reimbursed 

schools. The majority of the teachers were well 

groomed, appropriately dressed and healthy in ap­

pearance. 

Appropriate evaluations were used in a 

greater number of the reimbursed programs than were 

used in the non-reimbursed. However, there was 

definite evidence of this in less than 5o percent 

of the reimbursed programs. rhere was fair evidence 

that a variety of evaluation devices were used in 

both programs. Evaluation devices were used to 

measure information attained in a greater number 

of each of the programs than they were used to 

measure the total growth of the pupils. 

There was no great difference between 

the reimbursed a.nd non-reimbursed programs in tne 

method of planning the next le"'son. In the ma­

jority of both programs the following lesson 

seemed to be planned as a result of evaluction of 
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status in relation to a pre-planned direction . In 

only a few of either of the programs was there evi­

dence thPt ti1.e lesson to follow grew out of special 

interest i1 the &ctivities of the day. 

ConcJusions 

Good teaching procedures were used in tne 

reimbursed programs to a greater extent than they 

were used in the non-reimbur,3ed pr·ogra!Ils, though in 

many of the non-reimbursed programs teachinE:, proce­

dures were good, and in an appreciable number of tne 

reimbursed programs they were not good . 

Suggestions for fur~her stuay . 

1 . How can the standards o:t' non-reimbursed 

schools be improved under present policies for reim­

bursement'? 

2 . How can the standar.is in all o:::' the 

reimbursed schools be raised to a Ji~her level? 

till A 
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Chapter I 

INTRODUCTION 

Effective homemaking education should 

originate in the home life of the people and good 

teaching should guide individuals through those 

experiences which will enable them to build toward 

a better home life in a better social order. Thus 

the process of constructing these experiences should 

be a cooperative enterprise in which home and 

school together re cognize needs and resources, plan 

for and guide improvements and continually evaluate 

progress. 

~ In the creation of this process the good 

teacher is a social engineer. She is discerning in 

recognizing the pupil's needs that are inherent 

in their every day living. She . explores individual 

interests and aptitudes so that she may aid pupils 

in a greater realization of needs and possibilities. 

Together, the teacher and pupils plan for those 

experiences which should facilitate growth. They 

innovate situations in which desirable learning may 

take place and through investigation, experimentation 

and creation, they evaluate and integrate the entire 

process in terms of all relevant factors. 

·"=-··----------------· 
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It is pertinent to determine the extent 

to which good teaching does exist in homemaking education 

programs. The enlargement and enrichment of these 

programs has been made possible through the use of 

federal and state appropriations. It is relatively 

easy to poi nt to the growth in numbers of programs, 

but the greater problem is to dete rmine their eff ec­

tiveness. At this time when so much attention is 

being directed to values in homemaking education, it 

seems not only appropriate but urgent that concern be 

given to the quality of work being done. A study of 

the teaching procedures in both re i mbursed and non­

reimbursed programs should help to evaluate the progress 

which is being made. It should direct attention to 

good practices and reveal places w~ere improvements 

are needed. It should s how how reimbursed teachers 

con.pare with non-reimbursed teachers in using some of 

the procedures which are recognized at present as being 

conducive to the growth and adjustments essential in 

personal and f amily li f e in ou r society. 

The ,Eroblem 

How do the t eaching procedures used in 

re i mbursed homemaking programs compare with t h ose 

used in n on-reimbursed homemaking programs in 

Oklahoma? 

Problem analysis.--1. How do the teaching 

... •t:.,..,, ...... ---------------- - --------.......,.,,-----



procedures used in reimbursed programs compare with 

those used in non-reimbursed programs in recognition 

and selection of problems? 

2. How do teaching procedures used in 

reimbursed programs compare with those used in non­

reimbursed programs in setting up objectives? 

3. How do the teaching procedures used 

in reimbursed programs c ompare with those used in non­

reimbursed programs in types of situations provided 

for learning experiences? 

4. How do teaching procedures used in 

reimbursed programs compare with those used in non­

reimbursed programs in relationships between teacher 

and pupils? 

5. How do teaching procedures used in 

reimbursed programs compare with t hose used in non­

reimbursed programs in the personal standards exempli­

fied by the teacher? 

6. How do teaching procedures used in 

r e imbursed programs compare with those used in non­

reimbursed programs in evaluation techniques used? 

7. How do teaching procedures used in 

reimbursed programs compare with those used in non­

reimbursed programs in sequence of lessons? 

Delimitation.--- This study is limited 

to the white day school homemaking prog_rams in the 

northeast district in Oklahoma. 
wc\!.l·•tJIM._' _ __________________ ____________ .....; 



Definitions.-~-The "reimbursed teachers 

are those teachers in schools which receive federal 

aid for the development of a vocational program in 

homemaking for pupils over fourteen years of age. 

"Non-reimbursed" teachers are in accredited high schools 

but do not receive federal aid for the development_ of 

the homemaking programs. 

The term ••teaching procedures" refers to 

directed experiences both in-school and out-of-school. 

Background of the problem 

The first constitution of Oklahoma .in 

1907 provided for the teaching of domestic science 

in the common schools of the State. The approval of 

the Smith-Hughes Act in 1917 marked the entry of the 

federal government into the support of a program for 

vocational education in the secondary schools. However, 

because of the small amount of money for day-school 

programs under this act and the limitations of the plan 

specified, the day-school vocational program did not 

make significant progress until the passage of the 

George-Reed Act in 1929. 

A marked expansion followed the George­

Deen appropriation in 1937. In 1937-38 there were 

· 508 accrediteG schools offering homemaking in Okla­

homa. One hundred eight white teachers in 93 of 

these schools were reimbursed from federal funds for 

,, ,.,~ .. :,;zocat:1 onaJ program j n bameroaki ug, Io l 94J.-:¼2 ,tbere 



were 886 accredited schools offering homemaking and 

204 white teachers in 180 of these programs were 

reimbursed. 

The northeast district in Oklahoma is 

made up of 23 of the 77 counties in the state. In 

1941-42 this district had approximately 230 accredited 

homemaking programs and there were 59 reimbursed white 

teachers in 49 of these programs. Thirty-two of these 

teachers had full time homemaking work and 27 had 

part time work. There was a total enrollment of 4,943 

pupils in these 49 programs. 

The state plan for homemaking education 

specifies that as much as 45 per cent of the time of 

supervisors may be given to assisting in non-reimbursed 

schools. Such assistance has been given on request and 

has generally had to do with the selection of a teacher, 

the planning of . new departments or re~odeling old 
. 

ones, and the sel.ection of teaching aids. A relatively 

small amount of time has been .given to assisting in 

improving teaching procedures. 

There are a number of standards which 

are expected in those programs where teachers are 

reimbursed. The teachers are required to have a 

vocational certificate. It has been necessary for 

them to attend school every third summer to keep 

this certificate in good standing. The program must 

.'1~,i~-...,-----------------------......,..,.,..,.,,·-----



consist of two years of homemaking above the eighth 

grade. Each class must be either 60 or 90 minutes 

in length and one class hour must be scheduled for 

conferences with individual girls. A fifty dollar 

library is required as a minimum for a beginning 

reimbursed program. A budget in which a specified 

amount is set up for supplies, maintenance, repair and 

replacement of equipment, and reference materials must 

be submitted with the a pplication for a reimbursed 

program each year. Reports of work being done are sent 

by the teacher to the state office once each nine 

weeks; a more inclusive annual report is given at the 

end of the fiscal year. Teachers are expected to 

attend state and district conferences. 

Teachers in non-reimbursed programs a.re 

not expected to meet any of the above requirements. 

They must have a general home economics certificate. 

They are invited to attend all state and district 

conferences and they receive all newsletters sent 

from the state office. As has been stated, they may 

receive further assistance upon request • 

. ,,.,,,,_,,__ ______________________ ...,..........,...-----



Chapter II 

REVI EW OF LITERATURE 

Every statement of educational purposes 
including this one depends upon the judg­
ment of some person or group as to what 
is good and what is bad, what is true and 
what is false, what is ugly and what is 
beautiful, what is valuable and what is 
worthless in the conduct of human affairs. 

{25:1) 

It is believed that in order to determine 

the role of homemaking education it must be seen in 

relation to all education. It is also believed that 

each step in educational procedure should be deter­

mined by the purposes of education. With this as a 

guide the review of literature is presented in the 

following order: 

1. Philosophy of general education. 

2. Philosophy of vocational education. 

3. Philosophy regarding the relation of 

general education and vocational 

education to homemaking education. , 

4. Trends in homemaking education with special 

em_pha.sis upon teaching procedures. 

Philosophy of general education 

In 1936 Kilpaterick (18) stated that 

>IN,,..........------•-----------------------_,_; 



education in the past had been considered a specified 

content to be mastered whereas at the current time 

it was considered a process in living. He believed 

that there are two considerations in this process of 

living: on one hand a growing individual, on the 

other hand the surrounding group and its cultural 

life. The goal of education should be a rich and 

full development of the individual who is disposed 

to share more responsibly and helpfully in the common 

social life. (18:55) 

In 1937 the Progressive Education Associa­

tion (32) gave further interpretation to relevant 

factors in the learning process. This group believed 

that the mann~r, in which physical, intellectual, 

social, and emotional needs have been met in the 

past affects reaction to all other experiences. They 

believe that an individual's needs and desires and 

his ways of meeting them should define the approach 

to his unique personality. Everything that happens 

to him in the total situation affects his whole 

development--he learns as a whole. (32:21-22) 

Dewey (11) analyzed a philosophy of educa­

tion in 1938. He said that in the traditional scheme, 

organized bodies of knowledge which adults thought 

were important were imposed upon pupils. Subject 

matter and standards of conduct from the books and 

from the heads of elders were considered authority .• 
.. UC#¥=t'E': 4. 



Teachers were the agents for transmitting knowledge, 

skills, and rules of conduct. 

In contrast with this Dewey believed 

that in the newer philosophy there is a fundamental 

unity between the process of actual experience and 

the process of education. He believed, however, that 

everything depends upon the quality of the experience 

and that if growth is arrested or distorted the 

experience is miseduc.ative. There is the immediate 

value in satisfaction or dissatisfaction and the 

future value in its influence upon later experiences. 

Thus, it is shown that the central problem is to 

select experiences that live creatively in other experi­

ences. It was believed that failure to adapt elements 

of situations to needs and capacities of individuals 

caused the experience to be non-educative. It is 

highly important for the pupil to participate in 

the formation of purposes which direct his activities. 

Failure in pupil participation may mean failure to 

arrange in advance for the kind of work that will 

create a situation in which all pupils may participate 

effectively. 

Objective conditions in the situation 

include: What is done by the teacher and the way in 

which it is done; what is said, and the way in which 

it is said. They also include equipment, books, 

.J;.'1-<ft'·---------------------------.... -----



and other necessary materials. 

Dewey stated that individuals live in a 

series of situations and that fully integrated persona­

lity exists only when successive experiences are 

integrated with one another. Thus education is seen 

as a continuous proce f s of reconstructing experiences. 

In 1938 the National Education Association 

(25) formulated objectives which are most pertinent 

in a democratic society. This association believed 

that objectives should be centered upon the fullest 

possible development of the individual: (1) as an 

educated person (2) as an educated member of the 

family and community (3) as an educated producer or 

consumer (4) as an educated citizen. (25:47) 

Philosophy of vocational education 

In 1925 Prosser and Allen (33) explained 

that a form of vocational education has existed since 

the earliest days. Many skills and trades were passed 

from one person to another before such a transfer of 

training became a part of organized education. In 

its organized form it is defined as that education 

which provides opportunities for learning to carry on 

a gainful occupation (33:4:5). Its ultimate goals 

are seen as a better utilization of human and natural 

resources. It is believed that t his utilization is 

secured as each individual is trained so that his 



native ability and aptitude can be marketed and used 

to the best advantage, thus resulting in greater 

opportunities for social development (33-62). 

In 1938 the U.S. Advisory Committee on 

education (40) gave the following interpretation to 

vocational education: 

All education may be considered 
vocational in the sense that it should 
prepare for satisfactory living. The 
line of division between general 
education and vocational education is 
not sharp. The classification varies with 
the individual Pllrposes of the learner {40:13). 

Philosophy regarding the relation of general education 
and vocational education to homemaking education . 

In 1913 Talbot (37) spoke of the strong 

movement in favor of vocational education and the 

dissatisfaction with the prevailing education 

(37:232}. She said: 

It is only when the cultural and 
vocational value of domestic science and 
all its implications can be appreciated 
and interpreted will this important 
branch of study fulfill its proper mission (37:236). 

In 1928 Bevier (5) gave a report of the 

Syllabus of Home Economics published in 1913 by a 

committee of people who had be en most active in the 

early developments. In this "nome economics" is de­

fined as a study of the economic, sanitary and 

aesthetic aspects of food, clothing and shelter 

as connected with their selection, preparation and 

~,.,: .... -..."'t" .... -------------------------------



use by the family, in the home, or by groups of 

people. Among contributing subjects are art, history, 

anthropology, sociology, esthetics, economics, 

physiology, hygiene, mathematics, chemistry, physics 

and biology. This report stated that courses could 

either be cultural, technical, or vocational. 

In 1930 Bonser {6) expressed the belief 

that all education should be presented so as to utilize 

contributory science, art, economics, psychology and 

sociology in the full measure of each girl's ability 

to understand and appreciate their applications. He 

believed that all home economics work should be 

both vocational and liberalizing (6:109). 

In 1931, Sweeny and others (36) quoted 

from Richardson's report given in 1930 to The Council 

of The American Home Economics Association. Richard­

son said that home economics is fast emerging from 

a group of special subjects to a consideration of 

all of these in terms of their contribution to 

family life. This change in emphasis entails 

integration of the subject matter divisions of home 

economics with a new organization of materials and 

methods. The test of the success of homemaking lies 

in terms of human relation and adjustment, human 

experience and development {36:517). 

In 1930 the U.S. Office of Education (44) 

stated that the field of homemaking was the least 
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standardized of any included in the Vocational Act. 

There had been some provisions in the public schools 

for what was termed household art, domestic science, 

and home economics, which was to increase the general 

intelligence of girls and women relative to the work 

.} 

of the home, but there was very little real instruction 

in homemaking as a vocation (44:5). 

In 1937 Amidon (2) said that the needs of 

people cannot be served by seeing home economics only 

as a special subject (2:549). 

u. S. Advisory Committee on Eaucation (40) 

in 1938 made the statement that instruction in 

homemaking had moved toward an integration of general 

and vocation education, and that approach to the 

subject in the past had been on the social rather than 

the individual.(40:140). 

Folgatter (12) in 193S stated: 

For the broadest service to society, 
federal financial assistance in this 
field of education should be conceived 
as a means of making education for family 
life a vital part of the whole education 
program (12:309). 

In 1938 the National Education Association 

(25) gave recognition and emphasis to the need for 

education for family life in all education (25:80) 

In 1939 Lewis (19) reported progress in 

secondary schools in home economics education in 

the united States since 1934. She said that there 

was more awareness that home economics has a vital ,b.,J'..-~~,-------------------------------



contribution to make to the general education 

of all boys and girls (19:454). 

Atwater (3) in 1939 stated that federal 

vocational homemaking was not established to train 

for gainful occupation but rather for homemaking, 

and that the differences uuL ,een its content and 

methods and those of home economics programs not 

receiving federal reimbursement were steadily 

becoming less(3:447). 

Spafford (34), in 1940, stated that 

neither federal nor state aid ought to be essential 

in making a program vocational and that there is 

need for both general and vocational education to 

continue throughout life, not conflicting but 

rather supplementing each other in contributing to 

a well-rounded life personally satisfying and 

socially useful (34:218). 

In 1941 Williamson and Lyle {45) further 

clarified the relationship between general and 

vocational homemaking. They stated that homemaking 

classes not reimbursed or administered under the 

Federal Vocational Acts may be vocational if home ,, 

and family life education is their aim (45:40) and 

that both vocational and general education may be 

going on in a class at the same time.(45:41). 

Trends in homemaking education 
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This part of the review of literature is 

organized in relation to the sequence in which it 

will be used. 

1. Problems, objectives, content. 

2. Cooperative planning. 

3. Standards in the Department. 

4. Methods and Teaching Aids 

5. Teacher-Pupil Relationships. 

6. Personal Standards of the Teacher. 

7. Evaluation. 

Problems, objectives, content 

In 1937 the u. s. Office of Education {43) 

issued a statement of policies for vocational · 

education. This gave the controlling purpose 

of vocational education in home economics as 

preparation for the responsibilities in homemaking. 

Essential characteristics were given as follows: 

a. That consideration be given to the 

fundamental problems in the 

many aspects of home living and 

homemaking. 

b. That each problem studied be 

be adapted to the maturity of the 

pupil in relation to home and 

community needs for satisfactory 

living • 
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c. That pupils reached through the 

program be sufficiently mature 

to have a realization of the 

social significance of homemaking 

and to assume managerial responsi­

bilities in the home. 

d. That the program be sufficiently 

intensive and extensive to enable 

pupils to participate effectively 

in homemaking. 

e. That the long time program in any 

one center meet the homemaking 

needs of the various age groups, 

taking into account other oppor­

tunities which the home, the school, 

and the community provide.(44:61). 

In 1937 Amidon (2) said that future 

needs in home economics education include: 

Illustrations of how courses can be 
adjusted to meet local situations; more 
thoughtful study of the present social 

. situation and its implication on home 
life; more analysis of the place of 
home economics in the entire school 
program; more consideration of administra­
tion that will permit home economics to 
make its optimum contribution; more 
co-operation with many informal agencies, as 
a basis for further instruction; more 
evaluation of what children bring to school 
and to home economics cour ses; and more 
evaluation or the ~esul t s of instruction (43:549). 

~.,.,,., _________________________ .....,,. ____ _ 



u. S. Advisory Committee on Eaucation (40) 

reported that there was need for studying problems 

in present living rather than for stressing future 

homemaking responsibilities. It was thought that 

social and economic factors should receive greater 

stress {40:141). 

Falgatter (11) in 1938 said that the 

George-Deen funds had not only established more 

programs · in homemaking but had provided possibilities 

for demonstration centers and that: 

As a result of such demonstrations some 
of the non-reimbursed schools bad already 
seen the value of a close tie-up with the 
home and had made home . visiting md home 
project work an integral part of their 
programs. ( 11 :306) • 

In 1939 Lewis (19) reported that home 

economics had been directing attention to centering 

class experiences around actua! personal home and 

community problems of pupils, giving pupils maximum 

responsibility for planning and carrying out plans, 

building more definitely on previous experiences, 

obtaining cooperation of parents, working with 

teachers of other subjects to effect desirable 

correlation, developing pupil teacher evaluations 

of goals that have been cooperatively set up in 

terms of life values (19:453). 
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In the report of the conference on Home 

Economics Education, Southern Region (8 ), 1941, are 

suggestions for helping t eachers overcome difficulties 

in the guidance of students in the recognition of need s 

and in the planning of work to meet these needs. These 

suggestions included a need for: visits to homes of 

pupils, revealing standards of work which pupils are 

able to achieve, and the use of democratic proce dures 

in teaching (8:24). 

In 1941 the Joint Commi t tee on the 

Curriculum Aspects of Education for Home and Family 

Li f e (17) emphasized that practices and skills in 

housekeeping , home management, preparing and serving 

meals and innumerable other activities are seen as 

instruments to be employed for creating a design for 

living that seeks rich and satisfying human relations 

(17:51). This report emphasized that educational 

preparation for h omemaking must be conducted in terms 

of flexibility and adaptibility to meet the many and 

varied conditions of h ome living {17:53). 

In 1941 t he American Association of 

School Administrators (l ) likewise stated that instead 

of emphasis upon st~ndal'dized methods and techniques 

of housekeeping , educational programs in homemaking 

should stress the values and purposes of family li f e 

and the development of rich and satisfying human 

relations (1:125). This commission advised that for 
"'"!.» _ _______ _ 



such a program teachers of home economics will need 

to work with other departments in building a 

coordinated plan that will utilize the wide variety 

of subject matter, skills and understanding (1:130). 

In 1942 the National Commission on 

cooperative curriculum planning (23) gave suggestions 

for building a homemaking program. This commission 

believed that the planned educational experiences in 

a home economics program at each school level are 

designed to help the individual function more 

effectively in his intimate relationships in the 

home, community and in personal living, to improve 

the ways he conserves and uses human and material 

resources, and to guide him toward a set of values 

for achieving purposes that will contribute to his 

personal satisfaction and the social good. 

Cooperative planning 

Hatcher (15) reported in 1940 on two 

methods of teachi ng. In one, the teacher did the 

planning and taught according to objectives set up 

in a prescribed course of study; in the other the 

students assisted in planning the course and in evalua­

ting their achievements~ The report showed that the 

achievement of the group in which there was extensive 

cooperation between teacher and pupils was significantly 

higher than the achievement of the teacher directed 

groups. Students who helped plan tended to show 



better judgment, more interest, initiative and 

independence than did the students in the teacher 

directed groups. 

The Denver Public Schools Report (10) 

in 1941 explained how pupil-teacher-parent planning 

had aided in the building of curricula out of the 

life experiences of boys and girls. This planning 

included: a cooperative exploration into possibilities, 

a period of research and study, a selection of signifi­

cant problems, a setting up of objectives, a planning 

and carrying out of varied experiences and an evalua­

tion of results. This report stated that teachers who 

have planned in this way believe that it encourages 

initiative, originality and independence of pupils; 

that it becomes a means of answering immediate needs; 

that it offers opportunity for guidance; that it 

provides motivation; that it makes for democratic 

cooperation and social responsibility; that it develops 

foresight and resourcefulness; that it gives chance 

for individual work; makes choices possible; that it 

encourages appreciation for ability of others and 

for opportunities afforded by the school.(10:55) 

Mills (21),in 1941, found that 

cooperative planning resulted in the use of more 

varied experience s in solving individual and group 

problems. She said that in group activity the 

students learned from others and l ooked for common 
"''·"f,;,rJJ:,,+--



interests. 

Methods 

In 1940 Thompson (38) reported a study in 

which she compared the results of home economics 

instruction when organized around selected courses 

of study with those based in individual problems. 

The report gave evidence that the problem method 

made greater allowance for individual differences. 

It also revealed that the wide range of problems 

allowed for more flexible use of equipment; that 

activities grew out of needs and interests and 

that students assume d responsibility for the evalua­

tion of their own work. 

Use of resources 

In 1936 the U.S. Office of Education (42) 

explaine d that rooms and equipment play an important 

part in the attainment of goals in homemaking to the 

extent that they provide for efficiency in achieving 

objectives, afford opportunities for evaluating 

equipment for home use from the standpoint of type 

and arrangement, set attainable standards for homes 

in the community represented, and demonstrate the 

possibilities of new or improved equipment fo~ the 

home. This bulletin states that the department should 

create an atmosphere conducive to the spirit of home­

making in young people and should f acilitate good 

I 
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management (42:11). 

In 1940 Mooreland (22) stated that increas­

ingly homemaking teachers in Oklahoma are cooperating 

with many organizations and agencies in an attempt to 

utilize the resources of the community. 

Teacher-pupil relationships 

In 1931 Frank {13) said that the teacher 

should be able to guide in the creation of aesthetic 

and emotional experiences which, of their own virtue, 

bring forth overwhelming enthusiasms. He also said 

that it is the quality of the relationship between the 

teacher and student which is of utmost importance, not 

the subject matter or techniques (13:218). 

In 1938 Strang and others (35) said that 

the guidance of pupils in their individual develop­

ment is the homemaking teacher's main responsibility. 

This group believed that courteous, considerate 

teachers evoke courteous be?avior in pupils and that 

spontaneous teachers tend to evoke spontaneity. The 

successful teacher was described as one who takes a 

constructive attitude toward people rather than a 

destructive, domineering attitude and who seeks to 

understand children before she attempts to guide them. 

It was believed that personalities develop through con­

tact with cultured, radiant persons. 

Baxter (4) reported a study of teacher-pupil 

., ... ,. . .,;:elat1 onshj ps in 1941. Sbe found that tbe gro~PP of 



children who gave evidence of social growth and 

critical thinking were those in which teachers were 

found to be tolerant, resourceful and interested in 

pupils as individuals (4:11-31}. The study of 42 

teachers revealed the need for responsiveness, adapta­

bility and personal resiliency (4:10). 

The teacher 

In 1928 Goodykoontz (14) said that a teacher 

of homemaking should have a broad general education 

and thorough technical or specialized training in 

home economics. She believed that teachers should 

understand the way people grow and learn and get 

. ' 

real pleasure in watching the process without undue 

anxiety to get any given place in their education 

immediately, and they should possess analytical ability 

in discovering pupil needs and resourcefulness in 

supplying it appropriately (14:443). 

Evaluation 

In 1940 Orata (29} stated that the trend is 

to regard education as growth and development rather 

than as skills and information. Recognition is given 

to the importance of attitudes, interests, purposes, 

emotional stability and control, personal and social 

adjustment, functional information, application of 

principles, interpretation of data, social sensitivity 

and creativeness (29:641). 
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Orata also stated that the function of 

evaluation is to provide more intelligent guidance 

of teaching and learning, more effective educational 

experiences, more effective cooperation with parents 

and community and to provide an objective basis for 

measuring progress that facilitates, rather than 

hinders, learning (31:642). He believed that a variety 

of means must be used for securing evidence and that 

for evaluation to be an integral part of the learning 

process, it must grow out of that process. He also 

believed that the function of guidance is to integrate 

evaluation function with teaching procedures (29:653). 

Brown (7) in 1941 said that evaluation is 

a never ending cycle of forming goals, measuring 

progress toward them, and determining new goals. 

She said that evaluation is broader than measurement 

for it implies that consideration has been given to 

value standards and that interpretation of evidence 

has been made in the light of the particular situation 

(7:5). 

In 1940 the Tulsa Curriculum Council {39) 

stated that they believed that the educational value 

of any activity depends upon the degree to which it 

effects desirable changes in behavior. In evaluating 

work they believed that progress is being made if 

each pupil has had a learning experience within the 

problem he studied, if he has grown in critical 

, 
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,--------------------------------. 
thinking and if he sees his problem in respect to t~e 

whole, and his findings contributing to the objectives 

set up by the group. This group stated that the 

ultimate test is the use students make of appreciations 

and knowledge as they advance from one problem to 

another. 

Democratic procedures 

In 1942 Pearson {31) reported that students 

are quite capable of assisting in the determination 

of worthwhile class goals and in suggesting suitable 

class content and procedures by which goals can be 

reached. She said that students preferred democratic 

learning situations and that students who participate 

in the evaluation of their own class work are better 

pleased with the accomplishments achieved and better 

satisfied with personal and group ratings than they 

are in classes conducted in a more traditional manner. 

Summary 

This review of literature reveals that 

education is a continuing dynamic process; that both 

general and vocational education are important in 

homemaking education if an individual is to grow in 

ways that are both personally satisfying and socially 

useful. 

The trends in homemaking programs are toward 

developing fine attitudes and basic understandings 

AN ........ ,---------·---------- ---- - ---- ·-----



about values in family living. Skills and techniques 

are seen as instruments for creating a design for 

living. 

Values in the use of democratic methods 

are being demonstrated. In using these methods, 

teachers are working with pupils and parents in 

discovering needs, revealing choices, weighing values, 

carrying out plans and evaluating results • 
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Chapter III 

METHODS AND MATERIALS 

The procedures used in the reimbursed and 

non-reimbursed homemaking programs were compared by 

studying them through personal visitations to each 

school, during which classes were observed, conferences 

were held with the teacher and records, teaching aids 

and evaluations devices were examined. 

During the visits in homemaking classes, 

observations were made of the following: 

(a) activities under way 
(b) teaching techniques 
(c) standards in the care of the department. 
{d) personal standards of the teacher. 
(e) relationship between the teacher and 

pupils 
{f) evaluation techniques 
(g) sequence of lessons 

Conferences were held with the teacher 

concerning the following: 

(a) problems 
(b) objectives 

visit: 

{c) teaching tecbniques 
{d) home and community resources 
(e) teaching aids 
(f) evaluation techniques 

The following were examined during the 

(a) teaching aids 
(b) organization of teaching aids 
(c) evaluation techniques 
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An evaluation sheet was devised to check 

the teaching procedures being studied. Ideas for 

this sheet were obtained from a device called "The 

Analysis of a Lesson" which was developed by the 

writer in a course in supervision in 1938. This 

device was used with a number of teachers in reimburse d 

programs as a basis for discussing problems in relation 

to teaching procedures. Teachers were also encouraged 

to use it for self-evaluation. 

After this device had been used for a year, 

a few additions were made by the district supervisors 

in Oklahoma. The following year more pertinent 

changes were made to include suggestions given by 

the Head of the Home Economics Department at the 

Oklahoma Agricultural and Mechanical College. The 

title was changed to "Analysis of Class Procedures." 

The evaluation form,!/ used in this study 

contains many of the ess~ntial features of the above 

device. It includes a study of problems used and 

the method of determining them; definite objectives, 

the extent to which they are in evidence, and method 

by which they have been set up; situations provided 

for the learning and method of use; -teaching techniques 

and how they are determined and used. It also includes 

1/ See appendix for "Evaluation of Procedures Used in 
- Homemaking Programs.tt 
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a study of the relationship between the teacher an~ 

pupils, of the personal standards exemplified by the 

teacher, of evaluation devices--the extent to which 

they a re being used, and the sequence of lessons. 

In both the reimbursed and non-reimbursed 

programs, it was frequently necessary to spend all 

available time in working on one or two pertinent 

problems. Data from a good many schools were not 

used because of insufficient information. Of the 

49 reimbursed programs in the northeast district, 

20 are included in this study, and or the 230 accredited 

programs in the northeast district, 20 are included • 

• 
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Chapter IV 

ANALYSIS OF DATA 

The analysis of data will be presented in 

tbe order of the questions raised in tbe problem 

analysis. The procedures used in the reimbursed 

homemaking programs are compared with those used in 

the non-reimbursed homemaking programs. These include 

a comparison of the use of problems, objectives, 

standards in departments, teaching aids, resources 

in homes and communities, teaching procedures, 

teacher-pupil relationships, personal standards of 

teachers, evaluations, and sequence in lessons • 
• 

Comparison of problems 

Satisfactory problems related to real life 

and to the personal and social development of pupils 

were used in a greater number of the reimbursed 

programs than were used in the non-reimbursed, (Table 

1). However, in some of the reimbursed programs the 

problems used were not satisfactory. In 10 per cent 

of the reimbursed programs problems related to real 

life were not used at all, nor were they used in 25 

per cent of the non-reimbursed programs. 
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Table !.--COMPARISON OF PROBLEMS USED IN REIMBURSED 
HOMEMAKING PROGRAMS WITH THOSE USED IN NON-REIMBURSED 
HOMEMAKING PROGRAMS IN THE NORTHEAST DISTRICT IN 
OKLAHOMA, 1941-42 

20 Reimbursed :: 20 Non-Reimbursed 
: ___ ~P.;;..r..;.o..,gi;;;.r..;.am=s __ ....;.: ..... : ___ ;:;.Pr=o .. g;:;.r.;;;am=s __ _ 

Problems 

. . 
: +> 
• A 
• G) 
• 'C 
• -r-1 
: I> 
• l!c1 . 
: s 
:No % . . 

Related to 
personal and 
social devel-: 

. . . . . . 

. . 
• +> 
• A 
: a, 
• 'C 
• •r-1 

I> 
• l!c1 . 
: NS 
;No %· 
. . . . . . . . . . . . 

. 
• 

. . 
:No . . . . . . . . . . . . . . . . 

. . . . .. .. .. .. .. .. .. . . . . . . . . . . 

+> 
A 
(I) 
'C 
•r-1 
I> 
Fl 

s 
% : :No % .. . . 

.. . . . . 

. . 
• +> 
• A 
: Q) 
• 'C 
• •r-1 
: I> 
• Fl . 
: NS 
:No % 

: . . . . . . . . . . . . 

• +> 
• A 
: Q) 

'C 
+> •r-1 

• 0 > 
: z Fl . . . 
:No . . . . . . . . . . . . . . . . 

% 

opment ••••••• :14: 70: 6: 30: 0: O:: 7: 35:10: 50: 3: 15 

Related to 
real life 
problems ••••• 

. . . . . 
• . . . . . . . . . . . . . . . . 

: 13: 65: 5: . . . . . . . . 

. . . . . . . . . . . . . . . . . . 
. . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
25: 2: 10:: 6: 30: 9: 45: 5: 25 . . . . . . . . 

. . . . . . . . . . . . 
. . . . 

Diversified •• :12: 60: 6: 30: 2: 10:: 7: 35: 5: 25: 8: 40 . . . . 
1s-satisfactory 

. . . . 

Comparison of objectives 

. . . . . . . . . . . . . . . . . . 
2Ns-Not satisfactory 

Definite objectives were evident and were 

based on needs of pupils in a larger number of the 

reimbursed programs than in the non-reimbursed 

programs, (Table 2). There were twice as many of the 

reimbursed programs in which objectives were based on 

needs, interests, and aptitudes of pupils as there 

were in the non-reimbursed programs, but in 40 per 

cent of the reimbursed programs objectives were not 

,...,_, ___________________ ......., ___ ~----.....! 



satisfactory. There was no evidence of objectives at all 

in 10 per cent of the reimbursed programs and in 20 per 

cent of the non-reimbursed programs. 

Table 2.-~COMPARISON OF QBjECTIVES USED IN REIMBURSED 
HOMEMAKING PROGRAMS lNITH THOSE USED IN NON-REIMBURSED 
HOMEMAKING PROGRAMS IN THE NORTEEAST DISTRICT IN 
OKLAHOMA, 1941-42 

. . . . . . . 20 Reimbursed .. 20 Non-Reimbursed . . . . Programs . . Programs . . . . 
• . 

.I-) 
. 

.I-) 
. 

.I-) 
.. 

.I-) 
. 

.I-) 
. .I-) . . . . . . • . A . A . J::l . . A . A A . Q) . (I) . Q) Q) . Q) (I) . rd . rd . rd . . rd . rd • rd . . . . . . • .I-) ..-1 . •r-f . ~ . .I-) ..-1 . . ~ . •r-1 . l> . • 0 l> . . . l> : 0 > . ~ . ~ . Zl:il . . !:,cl . l:i=l : ZM . 

sl 
. 

NS2 
. .. . . . . . . . . . . . . . s : NS 

Objectives :No ~:No ~:No ~ : :No ~:No ~:No . . . . . . . . . . . . . . . . . . . . • . . . 
Objectives . . . . .. . . . . . . . . . . . • . . . . 
evident ••• , ••••• :11:55: 7:35: 2: 10:: 6:30:10:50: 4: . . . . . . . . . . • . . . . • . . • . . . . • • . 

• . . . . . .. . . . . • • • • • • . . . . . . . • • 
Objectives based . . . . . • . . • . . • . . . • . . • . . . . . • . 
on needs, inter- . . . . . • . . . . . . . • • . . . . . . • . • . . 
ests, aptitudes . . . . • • . . . . . . . . . . • . . . .. • . . . • 
of pupils ••••••• :10:50: 8:40: 2: 10:: 5:25: 7:35: 8: . . . . . . . . • . . . . . . . . .. . .. . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . 
Objectives such . . . . • . . . . . . . . . . . . . . .. . . • . . 
that progress can: . . . . . .. . . • • . . . . . . . . • . • . . 
be measured ••••• :10:50: 8:40: 2: 10:: 7:35: 3:15:10: . . • . . . .. . . . . . . . . . . . . . . . . 

1s-satisfactory 2NS-Not satisfactory 

Cooperative planning was used in determining 

objectives in both the reimbursed and non-reimbursed 

programs. Teachers and pupils planned objectives in 
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.. , 
55 per cent of the reimbursed programs and in 50 per cent 

of the non-reimbursed programs. There were 35 per cent 

of the reimbursed programs in which people, other than 

the teacher and pupils, assisted in planning the objec­

tives. In the majority of both programs objectives in 

the Oklahoma Teacher's Guide were used only for sugges-

, tions. 

Table 3.--COMPARISON OF METHOD OF DETERMINING OBJECTIVES 
IN REIMBURSED HOMEMAKING PRO GRAMS 'WI TH THAT USED IN 
NON-REIMBURSED HOMEMAKING PROGRAMS IN THE NORTHEAST 
DISTRICT IN OKLAHOMA, 1941-42 

: 20 Reimbursed : 20 Non-Reimbursec . . 
: Programs : Programs . ________ ,_...;;.• ________ _ 

Method of Determining: 
Objectives :Number 

Teacher ••••••••••••• : 
Teachar~Pupil ..•••.• : 
Teacher-Pupil-Others 

Objectives in the 
Oklahoma Teacher's 
Guide Used: 

. . . . . . . . . . 
For suggestion... : 
Not at all ••.•••• : 
In their entirety: 

2 
11 

7 

18 
2 
0 

. . 
:Percent: 

. . . . . . . . . . 

. . 
• • . . . 
• . . . . 

10 
55 
35 

90 
10 

0 

. . . 
• 
• . 
• • . . . 
• . 
• . 
• . 
• 
• . 
. . . 
• 

Comparison of the learning situations 

Number: Percent 

10 
10 

0 

17 
3 
0 

. . . . 

. . 
• . 
. . . . . . . . . . . . . 

50 
50 

0 

85 
15 

0 

There was a very great difference between 

the reimbursed and the non-reimbursed schools in the 

types of situations provided for the homemaking program. 

The most noticeable differences were in the standards of 

orderliness and beauty, and in the standards maintained 
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in the care and use of teaching aids, {Table 4). 

There was also a great amount of difference in the 

use made of resources outside the classroom. Home­

making departments in 85 per cent of the reimbursed 

programs were orderly; whereas, there was evidence of 

order in only 15 per cent of the departments in the 

non-reimbursed programs. Departments were definite1y 

disorderly in 35 per cent of the non-reimbursed pro­

grams. Although most of the departments in the reim­

bursed programs were home like and attractive to a 

certain extent in only 30 per cent were they entirely 

so. Departments in 70 per cent of the non-reimbursed 

programs were definitely not attractive. 

The supply of books, bulletins, and equip­

ment was better in.the reimbursed programs than in 

the non-reimbursed, but it was good or fairly good 

in both programs. However, in 10 per cent of the 

non-reimbursed programs there were no books at all. 

There was illustrative material in most of the reim­

bursed programs and in 70 per cent of the non-reim­

bursed, but there was none at all in 30 per cent of 

the non-reimbursed programs. Teaching aids were much 

better organized in the reimbursed programs than in 

the non-reimbursed. In all of the reimbursed programs 

there was some organization of teaching aids whereas 

there was no organization at all in 60 per cent of 

the non-reimbursed programs. • 



In all of the reimbursed programs the pupils 

assumed some responsibility for the care of their 

individual property and for the care of the depart­

ment, whereas pupils were responsible for individual 

property in the majority of the non-reimbursed 

schools, but in 55 per cent of these schools they did 

not assume any responsibility at all for the care 

of the department. In all but 10 per cent of the 

reimbursed programs pupils assisted with the care of 

teaching aids, but in 60 per cent of the non-reimbursed 

programs they assumed no responsibility for this. 

In the majority of both programs teaching 

aids were used adequately or at least fairly so. 

However, in 10 per cent of the reimbursed programs 
• 

and in 25 per cent of the non-reimbursed programs 

books and bulletins were not used well at all. There 

was also an inadequate use of equipment and illustra­

tive material in 15 per cent of the non-reimbursed 

programs.~ There was a great amount of difference 

between the reimbursed and non-reimbursed programs 

in the use made of resources outside the class room. 

Resources in homes and in communities were used 

adequately or fairly so in 75 per cent of the reim­

bursed programs but in only 10 per cent of the non­

reimbursed programs. 

u.,......,..,. ______________________ .,..,.......,...,.,.,..,,..,,... ____ ____; 



T BLE 4.-- C0,, . .2ARIS0N OF STAND RDS IN DEPARTi1TENTS IN THE 
REIMBURSED HOi'.fE!Ti KING PROGRAMS ITH THOSE USED IN 
NON-REIMBURSED HOivIEtir.cING PROGRM.18 IN THE NORTHEAST 
DISTRICT IN 01''.:LAHOMA, 1941-42 

• GO Reimbursed • • GO-Non-Reimbursed . • • 
• Pro~rams • • Programs • • • 
• yl : F N3 • • y • 

Ni!'% 
• N • . . • • 

Standards :N % :1if % : N % • • N % • • N % • • • • 
: • • • • • • • • • • • • . . • • • . . • • • . • 

The homemaking • : : • • • • • • • • • • . • • • • • • • • • . 
department is: • : . . • : • • • • : • : . . . • . . . . . 

Orderly •••.•••• :17:85: 3:15: 0: 0 •• • • 3:15:10:50: 7: 35 
. Clean .•.......• : 15: 75: 5 :25: O: 0 •• . . 9:45: 5 :25: 6: 30 
Homelike ••••••• • 6:30:14:70: O: 0 •• 3:15: 3:15:14: 70 • .. 
Attractive ••••• : 6:30:11:55: 3: 15:: 2:10: 4:20:14: 70 

• • • • . • • • • • • • • • . . • . • • • . • • • • . • • • . • • • • • • • • . . . • . • . . . . . • . . • • • • • •• • • • • • . . • . . • • • . . . • • 
There are teaching: • . • : • •• • : • • • . . . . . . . • \. . 
aids for area . : • : . • •• • . . • • 

' . . • . . • . . • . 
studied • • : : • • • • • • • • • • . . • • • • • • . . 

Books •••••• :15:75: 5:25: 0: 0 •. •• 3:15:15:75: 2: 10 
Bullet.ins •••••• :14:70: 6:30: 1: 5 •• . . 8:40:12:60: O: 0 
Equipment •••••• ,13:65,c 6:30: 1.: 5 • • . . 8:40:12:60: 0: 0 
Illus~ Mat ••••• :12:60: 7:35: 1: 5•• . . 4:20:10:50: 6: 30 . . • • • • • • • • • • • . • . • • • •• • • • • • . . • • • • • • • . • • • . • • . • • • • • • . • • 

• • • • • • • • • • • • • . . • . • . • • • • • • • 
Teaching aids are • : . . . • : •• • : • • . . . . • . . • . . . 
well organized ••• :10:50:10:50: O: O • • .. 1: 5: 7 :35 :12: 60 

• . • : . . • • • • . • • . . . . . • • • • . . . . • • • • • • • • : • • • • . . • • • .. • • • • 
Pupils assume • . • • • • • • . • • • • • . . . . • •• • • • • • 
responsibility for: • • . • • • • • • • • • • . • • • •• • • • • • 

Ind iv • . Prop • ••• :15:75: 5:25: O: 0 •• •• 8:40:10:50: 2: 10 
Department • • ••• :13:65: .7:35: O: O • • .. 4:20: 5:25:11: 55 

: : • • • • . . • • • • • . • • • . . . . . • . 
: • • • . • . . • • • • • • . . . . .. . • . • • 

Teaching aids •••• :10:50: 8:40: 2: 10:: 0: 0: 8:40:12: 60 . . . . • • :: . . • • • . • . • • . • . • . . . 
• : • • • • • • • • • • : . . . . • • • . . . . 

Resources outside • • • • • • • • • • • • • . • . . . . • • . . . . . 
the classroom are • • • • • • • • • • • • • . • • • • . • • • . . • • 
used . . . .......•.. • 9:45: 6:30: 5: 25:: O: O: 4:20:16: 80 • 

• : : • • • • • . • • • • • . . • . . • . • • • 

1Y-Yes 2F-I<airly 3N-No 

• 
~._,,. ________________________ _,,.. ____ _ 



TABw 4. -- COMPARISON O.ti STrtNDAHDS IN DEPARTMEHTS IN THE 
LEILBURSED HOi, • .t!.l.' KING PF.OGiiJi 1v1S ITH THOSE US, D J:N 
NON- REII,IBLRSi'.:D HOMEt:AIGNG Pl:WGRAi.1[8 IN THE NOBTHEAST 
DISTilIC'r IN OKLAHOMA, 1941-42--Continued 

' . 20 Reimbursed • • GO Non-rteimbursea . • • 
: Programs •• Programs .. 
• yl F2 • N3 :: y • F . . N • . 

%;N 
.. . 

:t ·r %• lo Standards :N /0: j 
;f • • N N ;&:N /0 • • I • 

• • . . • • • • • • • • • • . . . • • . . . • • • • 
Teaching aids are : • . • • • • • • • • • • . . • . • . . . • . • • 
used adequately:. • • . • • • • • • • • • • • . . . • . • • • . . • . 

Equipment •••••• :17:85: 3:15: O: 0 •• 
~ . 9;45: 8:40: 3:15 

Illus. Mat ••••• :12 :60: 7 :35: 1: 5 •• . . 6:30:11:55: 3:15 
Bulletins •••••• :12:60 : 6:30: 2 •10 • • 

2 :10:: 
5:25:10:50: 5 :25 

Books .........• • 9:45: 9:45: 5:25:10:50: 5:25 . • • • 
• • • • • • • • . • . . . . . . . • . . . . . . . . 
• • • • • • • • • • • • • • • • . • • . . • . . • • 

Resources outside • • • • • • • • • • • • • • . . • • • . . • . • • • 
5:25: 10:50: 5:25:: O: O: 2:10:18:90 classroom •••••••• • • 

• : • • • • • • • • • • • . . • • • • • • • • • • 

1Y-Yes 2F-Fairly 3N-No 

• In comparing the methods of organizing classes 

used in the reimbursed and non-reimbursed homemaking 

programs, Table 5, shows that group experiences with a 

purpose were used in over 50 per cent of both programs, 

but individual experiences with a purpose were used in 

only 40 per cent of the reimbursed programs and in 15 

per cent of the non-reimbursed programs. 

~·iP:' • ...-, .... -·-----------·--------------·- - ....... ..,,,,, ........ ------
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Table 5.--COMPARISON OF METHODS USED IN ORGANIZATION OF 
CLASS Ii REIMBURSED HOMEMAKING PROGRAMS WITH THOSE USED 
IN NON-REIMBURSED HOMEMAKING PROGRAMS IN THE NORTHEAST 
DISTRICT IN OKLAHOMA, 1941-42 

: 20 Reimbursed : 20 Non-Reimbursed • • • : Programs • Programs • - • • ; ; • Organization of class • Number:Percent: Number • Perc.ent • • • • : • t • Group experiences with: : • • • • 
purpose •••••••••••••• : 12 • 60 : 17 t 85 • 

: • : : • 
• • • : • • • 

Individual experiences: • • : • • 
with purpose ••••••••• • 8 : 40 : 3 t 15 • 

: • : · • • • 

A variety of teaching procedures were used in 

a greater number of the reimbursed programs than in the 

non-reimbursed programs, (Table 6). Nine different pro­

cedures were used by the reimbursed programs. Procedures 

most commonly used 1n both p~ograms were discussion, 
• 

problem solving, and reading. Problem solving was used 

in 45 per cent of the reimbursed programs and in 35 per 

cent of the non-reimbursed programs. In 35 ,per cent ot 

the non-reimbursed programs, problem solving procedures 

were democratic, but in an equal number they were teacher 

dictated • 

.t,,..,~ .. - - - --- - --------------......... ---·----
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Table 6.--COMPARISON OF TYPES OF METHODS USED IN 
REIMBURSED HOMEMAKING PROGRAMS WITH THOSE USED IN NON-
REIMBURSED HOMEMAKING PROGRAMS IN THE NORTHEAST 
DISTRICT IN OKLA.HOMA, 1941-42 

: 20 Re im.bursed :: 20 Non-Reimbursed : •• Programs • • Programs • :: • 
• : Teacher:: : Teacher • , 
:Democratic:Dictated::Democratic:Dictated 

TIE8S of Methods: No. : ~ : No : ~ ·:: ffo : I : No : I 
• • • : : • • • 

Discussion ••••• • 10 • 50 • 3 • 15:: 7 • 35 : 1 : 5 • • • • • 
: : • • :: : • : • • • 
• • . • • • • : : • • . • •• • 

Problem Solving : 9 • 45 • 0 • O• • 7 : 35 : 7 :35 • • • •• 
: • • • :s : : ! • • • 
: • : : •• : • : • •• • 

Reading •••••••• : 7 : 35 • 1 • 5•. 5 : 25 : 4 :20 • • • • 
• • : • :: : : : • • • 
: • : : : : : : : • 

Oral Re port •••• • 5 : 25 : 0 : O:: 0 : 0 : 0 : 0 • 
: : : : :: : : : 
: • : : s: : : : • 

Free .Activity •• : 3 : 15 • 0 • O:: 3 : 15 : 2 :10 • • 
• ; : • : : : : .. : • • • 

• : • • : :: : : : • • 
Demonstration •• • 3 • 15 • 0 • O:: 0 • 0 : 0 : 0 • • • • • 

• : • : • • • • • • • • • • • • 
: • : • :: : : • • • • 

Dramatization •• • 1 : 5 • 0 • O• • 0 • 0 • 0 : 0 • • • • • • • 
: • • : : : : : : • • 
• : • : : : : : : • • 

Experimentation • 1 : 5 • 0 • O:: 0 : 0 : 0 : 0 • • • 
: • : • :: : : : • • 
• : : : : : • : • • • • 

Home Project • • • • :: : • : • • • • • 
Reports •••••••• • 1 • 5 • 0 • O • • 0 • 0 : 0 : 0 • • • • •• • 

• • : : :: • : : • • .. 
Standards of work were in terms of home 

situations 1n a greater number of the reimbursed programs 

than the non-reimbursed, (Table 7). However, there 118.S 

substantial evidence of this 1n only 55 per cent of the 

reimbursed programs. In 30 per cent of the non-reim-

·-·-· -------- ---------------=·----



bursed programs there was no evidence at all that this 

was done. It was not clearly evident that related areas 

of home living were included in a very high per cent ot 

either of the programs. In only 35 per cent of the 

reimbursed programs and in 15 per cent of the non~re1m­

bursed was there evidence ,hat related areas were in­

cluded. In 30 per cent of the reimbursed programs and in 

50 per cent of the non-reimbursed programs there was no 

evidence of this at all. 

Table 7.•-COMPARISON OF THE STANDARDS OF WORK USED IN 
REIMBURSED HOMEMAKING PROGRAMS WITH THOSE USED IN NON­
REIMBURSED HOMEMAKING PROGRAMS IN THE NORTHEAST 
DISTRICT IN OKLAHOMA, 1941-42 

• : : • 
• · 20 Reimbursed : : 20 Non-Reimbursed • 
• Prosrams • • Prosrams • • • 
: I • :s • • • • • 
• : ..., • u I .p • .µ • t; • ~ ~ • 
• • t>a s:1 • • • s t>a s= • s:= • • • • • G) • ..... Cl) 

• G) G) 
I 'J! ~ • Q) : ,c:, : Sot ,c:, • ,c:, :: ,c:, • ,c:, 

• ort • ort ort : .Port : : ort : ort 4M • .µ ort • • > • al > Ot> > cd > • 0 > 
• r:cl : ri:. r:cl : lZi r:cl • • r:cl : ri:. r:cl : lZi r:cl • • • 
• • • : : : : • • • 
:No ~:No ~: No ~: :No ~:No ~: No ~ 
• : • : I • :i • • • I I • • • • • • Standards are in : • I • : : • • : • : s • • • •• • • 

terms of home · • • • • • : : : • : I I : • • • • • • 
situation ••••••• :llt55: 8:40: 1: 5•. • • 4:20:10:501 6: 30 

• • • • : • u • I : • : • • • • • • • 
: • • • I • : : • • • : • • • • • • • • • 

Related areas of • • • • • • :: I I : I • • • • • • • • 
home living are • • • I : • :: : : : : I • • • • included • 7:35: 6:30: 7: 35:: 3:15: 7:35: lOs 50 • 

: • : • • • :s : • • : I • • • • • • 

•"''-~'~.,- -------------------------·----



Comparison of relationships between teachers and pupils 

There was evidence that the rel~tionship 

between the teachers and pupils was good in a greater 

number of the reimbursed programs than in the non-reim­

bursed ones, (Table 8). Interest and enthusiasm were 

definitely shown by the pupils in more than twice as 

many of the reimbursed programs as in the non-reimbursed. 

However, interest and enthusiasm were just fairly evident 

in 35 per cent of the reimbursed programs. In 20 per 

cent of the non-reimbursed programs pupils were defi­

nitely not interested. Suggestions of pupils were 

welcomed, evaluated, and used in a greater per cent of 

the reimbursed programs than in the non-reimbursed 

programs. This was evident or fairly evident in more 

than 50 per cent of the reimbursed programs, whereas 

they were welcomed in 40 per cent of the non-reimbursed 

programs but were evaluated and used in just 20 per cent 
• 

of these programs. Pupils expressed opinions freely in 

less than half of both programs. In 30 per cent of the 

reimbursed programs and in 65 per cent of the non-reim­

bursed they did not express opinions at all • 

. ~~ ............... ·----



Table 8.--COMPARISON OF RELATIONSHIP BETWEEN TEACHER 
AND PUPILS IN REIMBURSED HOMEMAKING PROGRAMS AND 
NON-REIMBURSED HOMEMAKING PROGRAMS IN THE NORTHEAST 
DISTRICT IN OKLAHOMA, 1941-42 

: : : 
• 20 Reimbursed ::20 Non-Reimbursed • 
• Programs • • Programs • • • 
• • • :s : • • • • • 
: • : : : • : • • 
• ~ . ~ • ~ : : ~ : ~~ • ~ 
• ~ • .,.,. s:1 • s:: • Q 
• Q) • ,-t Q) • Q) :: Q) =~~ • Q) • ,c, • H ,c, • ,c, : • ,c, 

• ,c, 
• '" : '"'" : ~'" : '"'" :+)'" • . '" 
• :> : GI :> • 0 :> • • :> • as :> : 0 :> • rx1 Iii Jj:l • :;zj rx1 • • Jj:l • Iii Jj:l :z;ri,:i 
• : • • • • : • • •• • 
:No i:No ~:No ~: :No ~:No ~:No ~ 
: : • • : • •• • • : • : • • • • • • • • 

Pupils show : • • • • • • • : : : • • • • • • • • • • • 
interest and • : • : • • • • • • : • • • • • • •• • • • • 
enthusiasm :13: 65: 7:35: O: O:: 6:30:10: 50: 4: 20 

• • • • • : :: • : : : • • • • • • • • 
• • • • : • :: • : : : • • • • • • • • 

Pupils are • • : • • • :: • : • • : • • • • • • • • 
courteous :20:100: O: O: O: 0: :18 :90: 1: 5: 1: 5 

: : : : : • :: : s : : : • 
• • : • • • : : : : • • : • • • • • • • 

Suggestions ot : • • • : : : : • • • • s • • • • • • • 
pupils are: • : • : • • :: • • • • : • • • • • • • • 

welcomed •••••• :12: 60: 1: 5: 7 :35:: 5:25: 3: 15:12: 60 
evaluated ••••• :11: 55: 2:10: 7:35:: 3:15: 1: 5:16: 80 
used ..••..•.•• :10: 50: 3:15: 7 :35:: 3:15: 1: 5:16: 80 

: • : . : : :: • : : : : • . • 
• • • • • • •• : • t t : • • • • • • •• • 

PUpils express : • • : : : • • • : • • : • • • • • • • opinion freely • 9: 45: 5:25: 6 :30:: 6t30: 1: 5:13: 65 • 
: • : : : • : : • : • • • • • • • • • • : • • : • • • • : • : : • • • • • • • • The relationship • • • : : • • • • • • • : • • • • •• • • • • is cooperat1Te •• :16: 80: 4:20: O: 0::11:55: 8: 40: 1: 5 
: • : • • • : : • : • • : • • • • • • • 

It was evident that pupil participation was 

better in the reimbursed programs than in the non-reim-

bursed, (Table 9). In 70 per cent of the reimbursed 

programs the pupil participation was good, whereas it 

was good 1n only 45 per cent of the non-reimbursed 
programs. 

,1!.:\l.~Q"""'-~ 



Table 9.--COMPARISON OF PUPIL PARTICIPATION IN REIMBURSED 
PROGRAMS WITH PUPIL PARTICIPATION IN NON-REIMBURSED 
HOMENl"...AKING PROGRAMS IN THE NORTHEAST DISTRICT IN 
OKLAHOMA, 1941-42 

20 Reimbursed ::20 Non-Reimbursed 
: ____ P_r_o __ g...,r ..... am_s ___ :_: ___ P_r.....,o_g...,.r_a_m_s,.,.__ 
: Good: Fair: Poor:: Good: Fair: Poor . . . . . . . 
;No %;No %;No %; ;No %;No %;No % . . . . . . . . . . . . . . . . . . . . . . . . . . 

All pupils partici-: . . . . . . . 
• 

. . . . . . . . . . 
pate ............... :14:70: 6:30: O: O•• .. 9:45: 8:40: 3:15 . . . . . . . . . 

• 
. . . . . . . . 

Individual guidance was available during a 

conference hour in all of the reimbursed programs but in 

none of the non~reimbursed ones, (Table 10). However, 

there was no great difference in the programs in the use 

of individual guidance during class. In 65 per cent of 

both programs there was individual guidance during class. 

Table 10.--COMPARISON OF GUIDANCE USED IN REIMBURSED 
HONIEMAKING PROGRAMS WITH TF..AT USED IN NON-REIMBURSED 
HOMEMAKI~G PROGRAMS IN THE NORTHEAST DISTRICT IN 
OKLAHOMA, 1941-42 

20 Reimbursed :: 20 Non-Reimbursed 
: __ ....;P_r-o;;;_,jg..,r ... am=s---._....;: .... : ____ P __ r ... ot,..g_r.;;.;;am=-s--
• µ • +J • .p • • ! · . ..._ ~ ·. ~ • A ·l»A• A••,... .,.,,... .... 

(I) •rl<D. Q) •• Q) • .-4(1) .. (I) 
rd • fi rel • rel • • rel • fi rel • 

• • •• , .. • _, • _. _, • rel • .,.... • .,.... •r-f • ~ •rt • • .,..., • .,., •r, • +> rl 
> • ttl I> • 0 I> • .. I> • a:I I> • O .I> 
M :1:qM:Zl!i:1 :: p:1 :1:qM :zM 

:No %;No %;No %; ;No %;No %;No % . . . . . . 
There is individual: : : 

-guidance: : : : 
During conferenoe:20:100: 
hours ••••••••••• 
In class •••••••• 

. . . . . . 
:13: 65: . . . . . . 

. . . . . • .. . . . . . 
O:O: . . . . 
O:O: . . . . 

. .. . . . .. . . . . . . .. . . . . . . . . .. . . • . 
O: O•• . . O: O: . . . . . 

• . . • . 
7:35::13:65: . . .. . . . . .. . . 

. . . . . . . . . . . • . . 
0: 0:20:100 . .. . . . . 
3:15: 4: 20 . . . . . . 

,.,u,,~_..._---------------------...-.-·----



Comparison of personal standards of teachers 

The personal standards of all the teachers 

were high in both the reimbursed and non-reimbursed 

programs, (Table 11). In both programs the majority 

of the teachers were well groomed, appropriately dressed, 

and healthy in appearance. A higher per cent of the 

reimbursed teachers than of the non-reimbursed teachers 

were definitely enthusiastic about their work. 

Table 11.-~COMPARISON OF PERSONAL STANDARDS OF TEACHERS 
IN REIMBURSED HOMEMAKING PROGRAMS WITH PERSONAL 
STANDARDS OF TEACHERS IN NON-REIMBURSED HOMEMAKING 
PROGRAMS IN TEE NORTHEAST DISTRICT IN OKLAHOMA, 1941-42 

. . . . . . 
• 20 Reimbursed . . 20 Non-Reimbursed . . . . Programs .. Programs . . . . Good . Fair: Poor:: Good . Fair: Poor . . . . . . . . . . . . . . . . . 

Personal Standards:No ~:No %:No ~: :No ~:No ~:No ~ . . . . . . . . . . . . . . . . . . . • . . . . .• . . 
Well groomed ••••• :20:100: O: O: O: 0::13: 65: 7:35: O: 0 . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . • 
Courteous and . . . . . .. .. . . . . . . . . . . . .. . . . . . 
cooperative •••••• :20:100! 0: O: O: 0::20:100: 0: 0: O: 0 

9 . . • . • .. . . . . . . . . . • . .. . . . . . . . . . . . . . • . . . . . . . . . • . . . . • . . 
Healthy •••••••••• :19: 95: 1: 5: 0: 0:: 18: 90: 2:10: O: 0 . . . . . . . . . . . . . 

• . . . . . . . . . . • . . . . . . . . . . . • . . . . . . . . . . . . • • . . 
Appropriately • . . . . . . . . . . . . . . . . . . . . . • . . . 
dressed •••••••••• :19: 95: 1: 5: O: 0::17: 85: 3:15: O: 0 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . : . . . . . . . . . . . . . 
Sympathetic and . . . . . . . . . . . • • • . . . . . .. . . . . • 
appreciative ••••• :19: 95: 1: 5: O: 0:: 14: 70: 6:30: O: 0 

: . .. . . . . . . . . . • . . . . . • . . . . . . . 
: . . . . . . . • . . . . . . • . . . . . . . . . 

Alert and enthusi-: . . . . . . . . . . . . . . . • . . . . . . . . 
astic about work :15: ?5: 5:25: O: O •. .. 9: 45:11:55: 0: 0 

• . . . . . . . . . . . . . 
• . . . . . . . . . . . . 

~-,. -



Comparison of evaluations 

Appropriate evaluations were used in a greater 

number of the reimbursed programs than of the non­

reimbursed programs, (Table 12}. However, there was 

definite evidence of this in less than 50 per cent of the 

reimbursed programs. It was evident or fairly evident 

that appropriate evaluations were made by the teacher, 

individual pupils, and the entire class in more than 

two thirds of the reimbursed programs and in more than 

one half of the non-reimbursed programs. In 50 per cent 

of the reimbursed programs and in 80 per cent of the non­

reimbursed programs there was no evidence that groups of 

pupils made appropriate evaluations. A variety of evalua­

tion devices were definitely evident in only 10 per cent 

of the reimbursed programs, but in 40 per cent of these 

programs and in 20 per cent of the non-reimbursed 
• 

programs it was fairly evident that a variety of evalua-

were made. In 85 per cent of the reimbursed programs 

and in 90 per cent of the non-reimbursed programs devices 

were used to measure information, but it was definitely 

evident that devices were used to measure growth in 25 

per cent of the reimbursed programs and in 10 per cent of 

the non-reimbursed. 

-~----·------------------·__,...,_.......,,, _ _._ __ _ 



Table 12 .--COMPARISON OF USE MADE OF EVALUATION IN REIM­
BURSED HOMEMAKING PROGRAMS WI'IH USE MADE IN NON-REIM­
BURSED HOMEMAKING PROGRAMS IN THE NORTHEAST DISTRICT 
IN OKLAHOMA, 1941-42 

Evaluation 

20 Reimbursed ::20 Non-Reimbursed 
: __ _..;;;..P.;;;.r.;:;..o...,g=r ... am=s ____ : __ : ___ P_r ___ o._.gr __ am==s __ _ . . 
. . . . . . . . . . 
:No %:No . . . . . . 

. . . . . . 
• .µ • • .µ 
• A • • A 
• Q) • • Q) 

• re·· re 
: +).,-f :: .,.... 

• 0 > • • > 
• Zfz:1•• f:c1 . . . . . . 

%:No %: :No . . . . .. . . 

. . . . 

. . . . 
%:No %:No % 

There are appropri-: . . . . . . .. .. . . . . . . 
ate evaluations : . 

• 
. 
• 

. 
• 

. . . . . . . . . . 
made by: : . . . . . . . . . . . . . . . . . . . . . . 

Teachers •••...•• : 9:45: 9:45: 2:10:: 3:15:12:60: 5: 25 
Individual 
pupils •••••••••• 
Entire class 
Groups of pupils 

. . . . . . . . . . . . . . . . . . . . . . . . 
: 4:20:12:60: 4:20:: 3:15: 8:40: 9: 45 

4:20:11:55: 5:25:: 3:15:10:50: 7: 35 
: 3:15: 7:35:10:50:: 0: O: 4:20:16: 80 . . . . . . . . . . . . . . .. . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . 

A variety of evalu-:. : : : : : : : : 
ation devices used.: 2:10: 8:40:10:50:: O: O: 

. . . . . . 
4:20:16: 80 

Devices are used 
to measure: 

Information 
attained •••••••• 
Growth •••••••••• 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

:17:85: 1: 5: 2:10::18:90: 1: 5: 1: 5 
: 5:25:10:50: 5:25:: 2:10: 6:30:12: 60 . . . . . . . . . . . . . . . . . . . . . . . . . . 

Comparison of sequence of lessons 

There was no great amount of difference between 

the reimbursed programs and the non-reimbursed programs 

in the sequence of lessons, (Table 13). It was evident 

or fairly evident that the teacher and pupils planned 

the following lesson in 55 per cent of the reimbursed 

programs and 35 per cent of the non-reimbursed programs. 



In both programs it was evident or fairly evident that 

the next lesson was planned as a result of evaluation 

of present status in relation to the desired direction. 

In only 10 per cent of the reimbursed and 5 per cent of 

the non-reimbursed programs was it evident that the 

following lesson was planned as an outgrowth of interest 

in the activities of the day. 

Table 13.--COMPARISON OF SEQUENCE OF LESSONS IN REIM­
BURSED HOMEMAKING PROGRAMS WITH NON-REIMBURSED HOME­
MAKING PROGRAMS IN THE NORTHEAST DISTRICT IN OKLAHOMA, 
1941-42 

. . . 20 Reimbursed : :20 Non-Reimbursed . . Programs . . Programs . . . 
• . . . . . . . . . . . . . ~ . 

>.~ 
. ~ .. ~ . ' ~ . ~ 

• A . . A . . A . >-A . A . Q) : M Q) . Q) Q) . M <D . Cl) 
• 'C • fi 'C 

. 
'C 'C 

. J..t 'C 
. 'C . : ~ ..... . . ..... . .,-f ..... 
. 
~ . .-. . .,-f • •r-4 •r-1 . . . . . I> . Qj I> . 0 I> . . I> . a, I> . 0 I> . M ·~M . z !:ii .. M . ~l!i:l . Zf=l . . . . . . . . • . . . . . 

Seg,uence of Lessons:No ~:No ~:No ~: :No ~:No ~:N~ ~ . . . . . . .. . . . . . . . . . . . . . . 
The next lesson is . . . . .. . . . . . . . . . . . . • . . • 
planned by: . . . . .. . . . . . . . . . . . . . . . . 

Teacher ••••••••• . 7:35: 2:10:11:55:: · 6:30: 3:15:11: 55 . 
Teacher and . . . . . . . '-' . . . . . . . . . . . .. . . . . . 
pupils •••••••••• . 7:35: 4:20: 9: 45:: 2:10: 5:25:13: 65 . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . 

The next lesson is . . . . . . . . . . . . . . . . . . . . 
planned as a result: . . . . - . . . . . . . . . . . . . 
of evaluation of . . . . . . .. . . . . . . . . . . . . . . . . . . 
present status in . . . . . . . . . . . . . . . . .. • . . . 
relation to desired: . . . . . . . . . . . . . . . . . . . . . . . . 
direction ••••••••• :12:60: 6:30: 2:10:: 7 :35:11:55: 2: 10 . . . . . . .. . . . • . . . . . . . . . . . . . • . . . . . . .. . . . . . . . . . . . . . . . . . . 
The next lesson is . . . . . . .. . . . . . . . . . . . .. . . . . . 
an outgrowth of in-: . . . . . .. . . . . . . . . . • . . . . . . . 
terest in today's . . . . . . . . . . . . . . . . . . . . . . . . . . 
activities •••••••• 2:10: 4:20:14:70:: 1: 5: 1: 5:18: 90 . . . . . . . . . . . . . . . . . . . . . . . . 

.1·-··-~ .. 



Chapter V 

DISCUSSION 

Good teaching procedures were used in both 

the reimbursed and non-reimbursed homemaking programs 

in the Northeast District in Oklahoma. Many of the 

procedures used in the reimbursed programs were 

definitely better than those used in the non-reimbursed 

and there were opportunities for improvements in both 

programs. 

The~e was recognition and use of satisfac­

tory problems in twice as many of the reimbursed 

programs as in the non-reimbursed. However, satisfac­

tory problems were not being used in one third of 

the reimbursed programs and were being used in one 

third of the non-reimbursed. 

Definite objectives, based on the needs of 

pupils, were evident in twice as many of the reimbursed 

programs as of the non-reimbursed. However, objectives 

were based on needs in only one half of the reimbursed 

programs. Some of the teachers did not have definite 

objectives at all. This was evident in 10 per cent 

of the reimbursed programs and in 20 per cent of the 

non-reimbursed. Cooperative planning by teachers, 



pupils, and parents was used in determining obj ectives 

to a greate r extent in the reimbursed programs. 

There were a number of significant difference 

in the provisions made for t he homemaking program in 

the reimbursed and non-reimbursed schools. The appear­

ance of the rooms was much better in the reimbursed 

programs than in the non-reimbursed. The difference 

in the standards of beauty and orderliness was e s pecial 

ly noticeable. In 30 per cent of the reimbursed 

programs the departments were decidedly attractive 

and homelike and all of the others were fairly attrac­

tive, but ih 70 per cent of the non-reimbursed programs 

the departments were definitely unattractive. Most 

of the departments were orderly in the reimbursed 

programs, but only a very few were in good order in 

the non- r eimbursed ones. 

There was a better supply of teaching aids 

and a much more satisfactory organization of these 

aids in the reimbursed programs than there was in the 

non-reimbursed. In the non-reimbursed schools there 

was a fairly good supply of books, bulletins, and 

equipment, but in 60 per cent of these schools there 

was no organization of these teaching aids. Although 

there was illustrative material in most of the 

reimbursed programs and i n 70 per cent of the non­

reimbursed programs, there was none at all in 30 

"""'' _____________________ __,..._,_.,.,..-.,~------



per cent of the non-reimbursed programs. The supply 

of bulletins and equipment was definitely good in 

40 per cent of the non-reimbursed programs, whereas 

in 30 per cent of the reimbursed ones this supply 

was only fair. 

Teaching aids were used adequately or fairly 

so in the majority of both programs. However, in 10 

per cent of the reimbursed programs and in 25 per cent 

of the non-reimbursed programs they were not used well 

at all. In 15 per cent of the non-reimbursed programs 

equipment and illustrative material were not used 
• 

adequately. 

In all of the reimbursed programs pupils 

assumed some responsibility for their individual 

property and for the care of the department • . Pupils 

were responsible for their individual property in 

the majority of the non-reimbursed schools but in over 

half of these schools they assumed no responsibility 

at all for the care of the department. However, in 

20 per cent of the non-reimbursed programs pupils 

did assume definite responsibility for the care of 

the department while in 35 per cent of the reimbursed 

programs pupils assumed only a fair amount of 

responsibility fo:r this. 

There was a great difference in the use 

of resources outside the classroom. Resources in the 

homes and in the community were used adequately or 
..,.. .. ~ .. ,,,,.,.,.-----
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fairly adequately in 75 per cent of the reimbursed 

programs but in only 10 per cent of the non-reimbursed. 

While there was a good use made of resources outside 

of the class room in 25 per cent of the reimbursed 

programs there was also no use made of these resources 

at all in 25 per cent. 

The methods of organizing the class were 

varied to a somewhat greater extent in the reimbursed 

programs than in the non-reimbursed programs. Group 

experiences with a purpose were used extensively in 

both pro~ams but individual pupil experiences with 

a purpose were used only in 40 per cent of the reim­

bursed programs and 15 per cent of the non-reimbursed. 

Teaching techniques were more varied in the 

reimbursed programs than in the non-reimbursed ones. 

There were nine different techniques used in the 

reimbursed programs. The techniques most commonly 

used in both programs were discussion, problem 

solving and reading of r·eference material. In most 

of the reimbursed programs the procedures used were 

democratic. Procedures used were also democratic in 

many of the non-reimbursed programs, but teacher­

dictation was evident in an appreciable number of 

these programs. 

The standards of work were in terms of 

home situations in a greater number of the reimbursed 

.. ~,r,,,_,,_, _______ _ ·------



programs than of the non-reimbursed, though there 

was definite evidence of this in only 55 per cent of 

the reimbursed programs. In 20 per cent of the 

non-reimbursed programs standards were definitely in 

terms of home situations, whereas in 40 per cent of 

the reimbursed programs there was only a fair a.mount 

of evidence that standards in homes were considered. 

There was definite evidence that related areas of 

home living were included only in 35 per cent of 

), 

the reimbursed programs and 15 per cent of the non­

reimbursed progams. In 30 per cent of the reimbursed 

programs and 50 per cent of the non-reimbursed programs 

there was no evidence of this at all. 

Pupils expressed opinions freely in less 

than half of both programs. While it was evident in 

30 per cent of the non-reimbursed programs there was 

only a fair amount of evidence in 25 per cent of the 

reimbursed programs. In 30 per cent of the reimbursed 

programs and in 65 per cent of the non-reimbursed 

there was no eviden.ce of this at all. Pupil 

part icipation was better in the reimbursed programs 

than in the non-reimbursed ones. In over two thirds 

of the reimbursed programs the pupil participation 

was good, whereas it was good in less thanone half of 

the non-reimbursed. In all of the reimbursed programs 

guidance was available for individual pupils during 

, .. -+!._,.. _____ _ ----·--------·---------.,..,,,..,~----_.,: 



a conference hour, but no guidance was available at 

all during a conference hour in the non-reimbursed 

programs. In over half of both programs guidance 

was given individuals during class. 

The relationship between the teachers and 

pupils was good in~ greater number of the reimbursed 

programs than of the non-reimbursed ones. Interest 

and enthusiasm in work were definitely shovnin more 

than twice as many of the reimbursed programs as 

the non-reimbursed programs. Though in 35 per cent 

of the reimbursed programs there was only a fair 

amount of interest, in 20 per cent of the non-reimburse 

programs pupils were cefinitely not interested. The 

suggestions given by pupils were welcomed, evaluated, 

and used in more than 50 per cent of the reimbursed 

programs. There was evidence that suggestions were 

welcomed in only 25 per cent of the non-reimbursed 

programs, but they w.ere evaluated and used in only 

a few of these programs. 

The personal standards of all of the 

teachers were high in both the reimbursed and non­

reimbursed programs. The majority of the teachers 

in both programs were well groomed, appropriately 

dressed, and healthy in appearance. A higher per 

cent of the teachers in reimbursed schools were 

enthusiastic about their work than in the non-reimbursed 

,_i-'j.'f.?,,.~-·-------------------........ - .................... ------



However, 45 per cent of the non-reimbursed were 

enthusiastic about their work, whereas 25 pe r cent 

,c 

of t be reimbursed teachers were just fairly interested. 

Appropriate evaluations were made in a 

larger number of the reimbursed programs than of the 

non-re imbursed. However,it was evident that 

appropriate evaluations were made in less than one 

half of the reimbursed programs. There was no 

evidence of a ppropriate evaluations by groups of 

pupils in 50 per cent of the reimbursed programs and 

in 80 per cent of the non-reimbursed programs. A 

good variety of evaluation devices were definitely 

evident in only a few of the reimbursed programs. 

In 40 per cent of these programs and in 20 per cent 

of the non-reimbursed there was only fair evidence 

that a variety of devices were being used. In the 

majority of both programs there were devices used to 

measure information, but devices were used to measure 

growth only in 25 per cent of the reimbursed programs 

and in 10 per cent of the non-reimbursed programs. 

There was no great amount of differen ce 

in the reimbursed and non-reimbursed programs in 

the sequence of lessons. Teacher-pupil planning 

was used in a larger number of the reimbursed programs 

than of the non-re i mbursed . In both programs the 

lesson to follow was evidently p~anned as a r e sult 

.... ~---- ------------------------,.,.....,.,-------



of evaluation of present status in relation to 

the pre-planned direction. There was evidence that 

the next lesson was planned as a result of an out­

growth of interest in the lesson of the day in only 

a very few of either of the programs. 

Conclusions 

Good teaching procedures were used in the 

reimbursed homemaking programs to a greater extent 

than they were used in the non-reimbursed programs, 
• though in many of the non-reimbursed programs teach-

ing procedures were good and in an appreciable 

number of the reimbursed programs they were not 

good. 

Suggestions for further study 

1. How can the standards of the non­

reimbursed schools be improved under present 

policies for reimbursement? 

2. How can the standards in all of the 

reimbursed schools be raised to a higher level? 

~,a:~ ·------·-----------------........ .._..., ____ _,_! 



Chapter VI 

SUMIY:ARY 

A comparison was made of the reimbursed 

and non-reimbursed homemaking p'rograms in the 

northeast district in Oklahoma to assist in the evalua­

tion of quality of work being done, to discover good 

and poor teaching practices, and to detern1ine places 

where improvements were needed • 

• Visits were made in all of the schools 

included in this study, during which homemaking 

classes were observed, conferences were held with 

the homemaking teacher, and records, reports, and 

evaluation devices were examined. 

It was found that satisfactory problems 

were recognized and used in twice as many of the 

reimbursed programs as were used in the non-reimbursed. 

Definite objectives based on the needs of 

pupils were evident in only one half of the reimbursed 

programs and in one fourth of the non-reimbursed. 

There was a better supply of teaching aids 

in the reimburse d programs than in the non-reimburseo 

but they were good or fairly good in both programs. 

Resources in homes were used adequately or 

fairly adequately 1n three fourths of the reimbursed 

programs but in only a few of the non-reimbursed. 

>~ ....., _______ _ 



Class work was organized into group 

experiences with a purpose in more than half of 

both programs. 

A variety of teaching procedures were used 

in a greater number of the reimbursed programs than 

were used in the non-reimbursed ones. Procedures 

most commonly used in b oth programs were discussions, 

problem solving and reading. Standards of work 

were definitely in terms of home situations in only 

55 per cEfut of the reimbursed programs and in 30 

per cent of the non-reimbursed programs there was 

no evidence of this at all. 

There was evidence that the relationship 

between the teacher and pupils was good in a greater 

number of the reimbursed programs than in the non­

reimbursed. Pupils were interested and enthusiastic 

about their work in twice as many of the reimbursed 

programs as in the non-reimbursed. However, in 35 

per cent of the reimbursed programs there was only 

a fair amount of interest. 

Individual guidance was available during 

a conference hour in all of the reimbursed programs, 

but in none of the non-reimbursed ones. 

The personal standards of all the teachers 

were high in both the reimbursed and non-reimbursed 

schools. The majority of the teachers were well 

groomed, appropriately dressed and heal thy in appearance •. 
• ,llq:t"M__, • ..,._, ___ , 



Appropriate evaluations were used in a 

greater number of the reimbursed programs than were 

used in the non-reimbursed. However, there was 

definite evidence of this in less than 50 per cent 

of the reimbursed progr~~s. 

There was fair evidence that a variety of 

evaluation devices were used in both programs. 

Evaluation devices were used to measure information 

attained in a greater number of each of the programs 
• than they were used to measure the total growth of 

the pupils. 

There was no great amount of difference 

between the reimbursed programs and the non-reimbursed 

programs in the method of planning the next lesson. 

In the majority of both programs the following lesson 

seemed to be planned as a result of evaluation of 

status in relation to a pre-planned direction. In 

only a few of either of the programs was there 

evidence that the lesson to follow grew out of special 

interest in the day's activities. 

JR),,.,_'1'!1"~-,-------------------,....,..,..,.....,......,,......,,,,,.,.. ____ _ 



APPENDIX 

A. "Evaluation of Procedures used in Homemaking 

Programs.'' 

B. Raw data from Reimbursed Homemaking Programs. · 

C. Raw data from Non-Reimbursed Homemaking Programs • 

• 
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EVALUATION OF PROCEDURES 

USED IN HOMEMAKING PROGRAMS 

Form (1) 

Reimbursed -----

County Teacher ----------------- ----------------
School Date ----------------- ------------------
Class: 7th __ 8th --- I --- II --- III --- IV ---

Grades 

Mixed group ---
Boys ------

Nmnber of pupils in class --------• 

Length of time observed ---------

1. PROBLEMS 
t>. >. s.. I,> i... Comments 0 g 0 
+" +" 
(.) (.) 

+" al ~ ~ +" 
s:.: 'H s:.: 
Q) t/l 

~ ] 
Q) 

'Cl ...... ' 'Cl 
...... +" • +" ...... I 
I> al I> al 0 I> 

~1 en q t/l :z Q) 

( a) A variety of problems 
are explored by teacher 
and pupils. 

(b) Real life problems 
are being used. 

( c) Problems used relate 
to personal and 
social development 
of the pupils. 



CJl ~::i t_,:j (l) 12': -
Pl~o~ <l 0 
c:+ I-' c:+ .... ..... c+ 
I-'• p, p, 
CJl (l) CJl (l) (l) 

Form (2) 

H) ::i Pl ::i ::i 
Pl ct c:+ c:+ c+ 
() ..... 
c+ CJl 
0 H) 
'1 Pl 

'< () 
c+ 
0 
'1 

'< 
2. Objectives Comments 

( a) There are objectives. 

(b) Objectives are determined by: 

1. Teacher 
2. Teacher and pupils 
3. Teacher pupil and 

others 

Objectives in the 
Oklahoma Teacher's 
Guide are used: 

1. Not at all 
2. Entirely 
3. For suggestions 

( c) Objectives are based on I I needs, interests, and 
aptitudes of pupils. I I 

I 
( d) Objectives are such I that progress can be I evalu.c'1.ted 

I 



F ( 3) orm 

>. 
3. Types of situations for r-i 

H 

learning experiences. U) ,,-i Comments Q) t1l 0 
>-< P'l z 

( a) The homerne,king depart-
ment is: 

, Clean -·- --~--
?. Orderly ---
~- Attractive 
.4 Homelike ~--· 

(b) There are teaching 

I aids for area studied. 

Area studied: I -- I 
I 

I I t-· 1. Equipmcmt l 
-

2. Books i 
3~ Bulletins : 
4 .Illustrative Materials I 

( c) Teaching aids are kept I 
in a manner tl'!at is I 
systematic and con- I 
ducivo to timely use. i I 

-! 
( d) As a part of regular work 

pupils assume responsi- +> +> +> 

bility for care and man- ~ >., i:: ~ 
Q) r-i (I) (I) 

agement o""• 'CJ H rd µ~ J. • ,,-i ,,-i ,,-i 

:> t1l :> 0 :> 
'['r~ P:I (1) ~ Q) - --

1 - Individual 'PrO'Perty 
2_ Department 
3. Teaching aids 

(e) Resources outside the I I 
classroom are used. I 

I 
( f) Teaching aids are used ~ 

h 0 
r-i tz; 

adequately H 
I ,,-i 

:;,j I pr, 

1~ E qi.ii pme n t 
2. Books 
3~ Bulletins 
4~ Illustrative Materials I 
5. Resources outside I the classroom 

I 



( g) Methods used 
(1) Group experiences 

with purpose ___ _ 

(2) Individual exper­
iences with purpose. 

Form (3) 
( continued) 

Com.rnents 

(3) Types of proc=:: '+--1---t---t---------------­
Readin =+ 
Discussion 

~3~, ____ L_e_c_t_ure ________ --+-1 --1--+---+---·t----·--------
4. Panel 

Forum -""'"4---__::-=-=.-=;__--------+--+--t---,---i-·---------------
6. Oral report 
7

0 
Written report 

8 ~ Drama ti za tion ,-· 
9 Experimental - I I -~-- . e 

I I , () Free activity I I - -i---·------
11 Problem solving I · I -r-·~--1----···--· 
1? Class pro-jects 

I -
1~. Home -projects 
l~~ Field tri:e -
15. Talk bi other teacher 
16. Other 

(I) 

+> +> (.) 
p >, c s::: 
(I) rl Q) (I) 

'O 1-i ,,.j ~I <•rl •rl •rl 
~· ell l> C >I 

p:1 Fi (I) z Q), 

(h) Related areas of home 
living are included. 

( i) Standards are set up 
I in terms of home 

situations. i 

( j) There is individual I 
guidance of pupils: 

1, In class 
2. Durin~ conference hour 

(k) All pupils are !"CJ 
I 

1-i 1-i 
participating j O •rl 0 

I~ ell 0 
Fi P-i 

-

. 

-

-



Form (4) and (5) 

..µ ..µ ) 
4. Relationship between s::: >.. Q s:::! 

Q) rl Q) .µ~I teacher and pupils 'Cl I-< 'Cl Comments •rl •rl •rl 

~ I~~ I -· 
(a) Pupils show interest 

and enthusiasm. I 
(b) Pupils are courteous. 

I 
I 

( c) Suggestions of pupils 
are: 

, . Welcomed 

4 Evaluated 
~ Used -

( d) Pupils express 
opinions freely • ! 

( e) • The relationship is 
cooperative. 

-
5. Personal standards exemplified >.. ! I-< 

rl 

by the teacher. 'Cl I-< 

l 0 •rl 0 
0 Cil 0 

CJ f%-! p... -
The teacher is: I 
( a) in good health 

Well 1;roomed 
(b) 

.. 
Appropriately dressed I I 

! 

( c) Courteous and cooperative I I 
' I 

( d) Alert and enthusiastic 
about her work. 

I 
( e) Sympathetic and 

I appreciative. 
I 
i 



Form (6) and (7) 

6. Evaluation Comments 

(a) There are appropriate +> +> +> 
A ?> A A 

evaluations made by: G) rl G) G) 

'O i.. 'O 'O 
•r-1 •r-1 •r-1 +> •r-l 
:> Cl! :> 0 :> 

f:xl !xi Q) :z Q) 

1. Teacher 
2. Individual 12u:ei.ls 
3. Grou12s of :eu:eils -
4. Entire class - . 

(b) A variety of evaluation 
devices are used. I 

I 

~ 
( c) Devices are used to I ' measure: j 

1. Information attained I 

2. Growth 

7. 
I 

i 
Sequence .:if lessons. 

I 
i I 

( a) The next lesson is I I 
planned by: 

I 
·-l. The teacher 

2 • Teacher and l)upils ! 

(b) The next lesson is 
planned as a result 
of evaluation of 

I present status in 
relation to desired 
direction. 

' 

-
I 

( c) The next lesson is an I outgrowth of interest I 
in today 1 s activities. I I I I I 
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