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ABSTRACT 

Although phases of home economics have been 

taught in some schools for over a hundred years , it 

is only vii thin recent years thc.t ti::e value has begun 

to be recognized. The growth has been re.pid, so ra- . 

pid that at this time it is advisable to study the 

development and the factors producing this growth. 

The problem 

What development has been made in hici1. school 

hoE1e economics in New Mexico since this territory be­

ca'!le a state? 

Problem analysis 

1. What influences directed the develonment 

of home economics in the higl1. schools in Nev, I:Ie:::-~ico'? 

2 . Who have been the people influential in 

the development of home economics , and vrha.t has been 

the contribution of each? 

3. what has been the develom:1ent of the cur­

riculUI!l in high schools in regard to : 



1. Classes for day schools 

2 . Girls 1 clubs 

3 . Home Projects 

,:1. Adult cle,sses -· 
5 . Summer program 

6 . Boys 1 classes 

7 . Texts 

8 . Ecui~1men t 

9 . Supervision 

Deliminution 

The study covered development of home econom­

ics in all the public high schools maintained in the 

state of New ):iexico under public support from 1912 to 

1939 . 

Method and materials 

Permission of the State Supervisor of Home 

Economics Education at State Collece , Nev; 1.1exico , vre.s 

obtained for this study in order that ~ny reports 

available in her office could be checked for data per­

tainin~ to the development of home economics from 

1919 to 1939 , but as .? .. fire in the Stc.te Office of 

Vocational Education in September , 1937 , had destroyed 

~any of the records filed ther~ , it was necessary to 

sea.re~: elsewhere for the data which would otherwise have 

been found in official files . 
·------------------------------· 



In the sumrJer of 1939 , the annual Reports to 

Con6ress of the Federal Board for Vocational Education 

were checked in the library of Colorado State Collece , 

Fort Colli ns , Colorado . 

Teachers at the Stl_t e Conference of Vo cational 

Home Economics in August , 1939 , ·were told of' this 

thesis problem and were asked for and g::.ve their coope-

ration. 

A former State Sunervisor of Home Economics 

Education in New 1'.:exico , nov1 residing in Las Cruces , 

New Mexico , was interviewed in Aucust , 1939 , for 

sucgestions in locatinG data. She told of transfer 

files :9laced in a storage building when her office 

was moved f r om Santa Fe to St2te College in 1928. 

These files were investigated in Dec ember , 1939 , and 

yielded many of the data for this study. 

At the same time th8t these transfer files 

wer e investigated, data vvere cathered from the files 

i~ the Office of Vocationol Educ &tion at State Col­

lege . These files contein reports since the fire in 

1937 . 

The libraries at the !~er,; !foxico Colle[; e of 

AG;riculture and Liechanic Arts , Stc..te Col2.ege , lTevr 

;.~exico , ['_n6. at the Uni ver si ty of lT e\·: ~:exico in Al-

buquerque were checked durine_; the winter of 1939- 1940 

and yielded much data. 



Teachers of the State cooperated by sending 

in conies of the home economics news letter , the 

Counselor , and by furnishing pictures of modern dep.s.rt-

ments . 

Develonment of home economics 

There were three main influences which direc­

ted the development of home economics in New ~exico 

between 1912 and 1939 : legislation, funds , end the 

depression . The first legislative influence was the 

provision made by the State Lecislature in 1912 for the 

introduction of industrial education , including do­

mestic science , in the schools of the state . The 

second legislative influence was the e.cceptance of 

the National Act for Vocational Education , cornrnonly 

called the Smith- Hughes Act , which gs,ve an impetus to 

vocational education, of which hori1e economics is a 

part , by providing feders,l funds which were to be 

mc;;,tched by the st2cte e.nd used in vocational work . 

Other Federa:J_ acts , the George-Reed , George- Ellzey and 

George- Deen , brought additional funds for home eco­

nomics vri th E;reater ease in adjustine::; the hooe eco­

nomics program to the schedule of the high schools of 

the stEte . The influence of the depression made the 

work in the home economics classes in New Mexico 

more practical. Instruction in food was based on 



meals for low- income levels end that in clothin6 upon 

remodeling of ge.rments . 

Amon£.; the persons who v.rere influential in 

the development of home economics in New Llexico , the 

first was Alvin N. mite, the State Sm.1erintendent of 

Public Instruction , whose interpretation of sto.te legi­

slati~e acts in 1912 placed home economics in the 

curriculum of the high schools of the state . Theresa 

B. 'White and Hanette I•:Iyers, the tvm Directors of 

Industriai Education from 1912 to 1917 , laid the found.B.­

tion for this vmrk through their promotional activities . 

Ruth Thompson , a student at the New l:lexico State Col­

lege of Agriculture and Mechanic Arts at Ste.te Col­

lec;e , NevI Mexico, in 1912 , made a study of the cost 

of installing c.nd mainti:i.ininf; horae economics in the 

high schools of the state, v1hich influenced the buying 

of equipr.ient . Ruth Thompson further influenced home 

economics when as an instructor at the same institution 

in 1913 , where she h~d been a student in 1912, she and 

Pe.s.rl Miller , an instructor in Household Arts , wrote 

the first course of study for domestic science in th~ 

high schools of the state . This course of study de­

termined the contents of the courses for several years. 

Ruth C. ~iller, the first Director of Vo­

ca.tionc,l Ea.ucation in ti1e state, in 1917 influenced 



the home econo~ics program through aidin3 in the nre­

paxation of the first State Plans for Vocational Educa­

tion in Nevr •. foxico , throubh her suDervision of home 

economics ( 2.l though she could only devote two- sevenths 

of her time to this branch of the vocational vmrk) and 

through her activities in teaching eveninG, or adult 

classes, and training teachers to conduct these clas­

ses . 

Dr . R. I.~cBride , County Superintendent of 

Dona Ana County, in 1917- 1918 origin2ted the idea of 

a Vocational Circuit in his county which made possible 

the teaching of home economics to girls vrho lived in 

the isolated districts of his county . 

Ruth G. Taylor , the first full- time St2.te 

Supervisor of Home Economics Educ2:.tion in New Mexico , 

in 1922 influenced the progr2Jn by strivinG to raise 

t:;_-ie standa.rds of work being done , rather thc.n in­

creasin[; the number of schools off erinG the rmrk. 

She prepared. the first course of study for vocational 

home economics by helpinc; to standardize the work 

to a considerable de[;ree and to overcome the idea th<;l,t 

home economics was just cooking and sev1ing . 

li·'.lrs . Vina .. Gara_11er, tl1.e State Super~viso1~ of 

Home Economics Educ~tion fron 1924 until 1932 , in­

fluenced hor:1e econoraics throush the publication of 



the Ne1r Ye::ico Home Economics Counselor, a news letter 

to teachers &.nd a supervision a_evice, through aiding 

teachers to improve the quality of instruction which 

·was 6 iven, and through her philosophy that home eco­

nomics should not be isolated foods and sewing, but 

that teachers should study their own group of girls 

in order to see their needs and then use actual life 

problems in teachinc . The advancement of adult classes 

was marked during Lirs . Ge,rdner I s term of off ice . 

Hiss Zelpha Bates, the State Su:oervisor of 

Home Economics Education from 1932 to the present ti~e 

in 1940 , exerted her influence to keep the work on the 

live- at- home level upon which her predecessor had 

placed it . Under Miss Bates 1 guidance, home visits 

becrune an outstanding feature of the vocational progrs~ . 

Her philosophy ie that the high school Girl has so 

many problems that are difficult ~or her to solve, that 

these nroblens furnish the b2,sis of three yee,rs of 

homemeJ::ing work . Adult work r;;rew under the influence 

of Hiss Bates until in 1938 thirty-four teachers 

taught at least one unit for adults in the various 

phases of homerne~ing. 

}Uss 1Jary Gillespie , itiners.,nt teacher train­

er , since 1937 has influenced nethod and content of 

courses in homemaking. 



.Miss Haude Williamson , Teacher Trainer at 

Colorado St.s.te Collece, Fort Collins, ColorF.do, and 

I.Irs . t:ildred ',7 eie:;ley Wood have inf l uenced the develop­

ment of ho1.ie economics in New Eexico by being con­

ference leaders in methods and the various phasec of 

home economics educetion . 

Two instructors in institutions of hie;her 

learning, :.'irs . Elizabeth Simpson, Professor of Home 

Economics since 1918 at the University of New ~exico , 

Albuquerque , 2.nd I.:iss t:are;aret O 1Louchlin, Professor 

of Home Economics at the New ~ex:'...co State Colle~e of 

.Agriculture and :.1ec:1anic Arts , State Collece, Hew 

Mexico , since 1924 , have influenced home economics by 

their training hone economics teachers . 

The growth in the nu::iber of schools hav:'...ng 

home economics in New Mexico has been fairly steady 

though not alwe.ys rapid . In 1913 there vrnre tD.-ree 

towns which reported home economics teachers ; in 1914 

there were six, and in 1923 ( one yecll' a.ft::-r the e.ppoint­

:-::ent of t~!e firs-'.:; full-t i;ne supervisor) there r:ere 63 . 

In 1926- 1928 there was &n increese of 74, but a drop 

to 52 durinc the depression in 1930. After this , the 

number steadily increased to 89 departments in 1;39 . 

The home- project procra...11 was slon in starting 

in Nevr l.1exico , but by 1920 most of the c;irls who ,;rere 

___________ , _____ , _____________ _ 



enrolled in home economics cerried out home projects 

d.urinc the yeer and by 1938 they had oecome such a 

vi to.l part of the vrork th2.t teachers were employed on 

a ye,..,_r-round be.sis in eight towns of the state in 

order to supervise the summer home-projects and to 

aid in adult vrork . This vmrk had [;rown from a cooking 

class in 1915 to units of work covering all phases of 

homemaking in 1938 and reouired extended summer tenure 

by eic:;ht teachers of the stste . 

The curriculum has chane;ed from 11 dor:1estic 

science 11 and 11 domestic art 11 which were isolated foods 

and clothing san:pler s in 1913, to II home economic s 11 

which was thought of by 191? as training for the 

vocotion of hornemaldnf; . In 1939 the terms 11 homemaJ;:ing1 

or II education for home and fe1nily living11 indicated the 

broad program which was being taught in the high schools 

of New Hexico and which included work on every phase 

of homemaking . Home economics.for boys was in the 

beginninc; st2.;;;es with only t:riree classes for boys in 

the state . 

Home economics clubs for Girls were a part 

of the program from the beginning of the Smith-rtuches 

progre.I!l in 191? . By 1925 there were a f ev; clubs in 

the schools of t:1.e state and by 1938 t:r.1.ere ::ere 33 

clubs reported . 



Equipment which was considered sufficient 

for domestic science in 1913 in Tularosa consisted of 

a table , stove , cupboard hand- turned at the mill , 

~.nd borrowed a_ishes . As the curriculum gre-w, better 

equip:nent became necessary . By 1917 requirements vrere 

suggestinc the hollow square type of kitchen or the 

"unit type 11 with provision for laundry work and home 

nursing . By 1939 there vrnre ·11 departments in the 

state which had complete areas of family living, in­

cluclinG living- dining room, bedroom, kitchen, and 

be.th. The mo st uni0_ue of these departments was Clayton 

where everything for the depart:nent was produced by 

local labor except the stoves and plumbing. 

The future of home economics 
in N ev1 :.Iexico 

W'nat direction any branch of education may 

take is difficult to forecast in a vmrld made insecure 

by a World War , but as one follows ti1e changes in 

home economics which have teJten place in the last 

twenty-nine years, one might predict that the homemeJcing 

vmrk. in the future in Nevr Hexico nill follow the develo 

ment of general education an of progressive education. 

The curriculum ,Nill continue to be modified to meet 

the home problems of girls and boys , v.romen and men , 

living in a restless , chan6 ine; world . Adult classes 



and horae projects have proved so profitable tho..t ex­

t ended summer tenure for teachers may develop fu:c·ther 

until all houemc-t.int: t eache:~ s are em1;loyec1 on a 12-

month tenure . Home economics v1ill continue to ma...~e 

a rec.l contriouti::>n i.. the lives of t11e people in 

Ne11 Hexico . 

Sur.;r.;estions for further study 

This study did not undert.31;:e to trace the 

development of home economics in the col~eges of the 

state . Such c:. study viould be valu3.ble , especi2.lly 

if ti-;.e relc..tion between t:he developr:ient of hic;}:1 school 

and colle5 e progrnms were investigated. 

Neither a.id this study include the changes 

whic:h no a.oubt occurred in the q_uc.lif .:1.ct..tion o:' 

t eacners of homemal::in - . Such a stuo.y v.rould also be 

interesting. 
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A corner of the living room ••••.. 

Home economics department, Clayton, 
New !,lexico , 1939. Clayton High School. 
The .kitchen-dining room ..•...•• 

Home economics department , Clayton, 
New Mexico, 1939. Clayton High School. 
The clothing room .••.••...•• 

Rome economics department , Clayton, 
New Mexico , 1939. Clayton Hi gh School. 
The bedroom • • • • . . . • . • • . . . 
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CH.APTER I 

INTRODUCTION 

Amon[:; the educational movements which in 
recent years have engaged the nttention of the 
public none has been received with greater favor 
th::-in the attemot to introduce into schools for 
girls and women some systematic teaching of · 
the arts which are practiced in the home . (5:37) 

So reads an early comment in tl:.e history of 

the develonment of home economics . Se\1ing seems to 

have been t~1e first form in which this subject was in­

troduced into the public school system (5 : 52) . The 

early records of Boston, Massachusetts , show that after 

the public schools ·;..rere opened to girls in 1798, they 

vrnre given instruction 'in needlevmrk by their regular 

teachers . Se'.7ing v10..s taught to Girls in the second 

2u1cl third grammar grades in 1835 and 1 t v:e.s extended_ 

to t~1e four-th granma.r c;rade in 1854 by permission of 

the Bo~rd of Educ&tion . 

The lecislature of Llassachusetts passed 811 

E.Ct in 1872 legalizing senine:; 2..1.1d other industrial 

education. By this &Ct, ~assachusetts claims the 

leadershin in public industrial education in this 

country . From this beginning the teac~ing of sewing 

in the public schools has gradually spread to the 

hor.1e economics movement of today . 



--------------~-----~---· __ J ... 3~ 

That the home economics curriculum ·was a 

broadening one \Vas shown in an address by Ellen H. 

Richards (49:468-491) to the National Education Asso­

ciation, which met in Cleveland, Ohio, in 1908. She 

said that as a rule neither morals, mannars nor good 

habits were being taught in the home, and therefore, 

these would have to be taught in the schools. Morals, 

manners , and good habits may be most easily, naturally, 

and effectively taught by the very means used in 

earlier days in domestic science courses. The words 

of Ellen H. Richards (49:490), 11 It is not cooking alone , 

nor sewing alone , but psychology, pedagogy and ethics 

that come into this home teaching, 11 point ea. the way 

toward the present development of the home economics 

work. 

Many factors have influenced the development 

of home economics -- national and state legislation, 

local customs, and leaders within the various regions. 

National legislation applies equally to all states, 

since the individual states control education, but 

the effect has varied in the different states and al­

though phases of home economics have been taught in 

some schools for over a hundred years, it is only 

viri thin the recent yea:rs that its value has begun to 

be recognized. It s growth has been rapid, so rapid 
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that at this time it is advisable to study the develop­

ment and the factors producing this growth. 

STATEi'JIENT OF THE PROBLEM 

What development has been made in home eco­

nomics in the high schools in New :Mexico since this 

territory became a state? 

Problem analysis 

1 . vTI1at influences directed the development 

of home economics in the high schools of 

New Mexico'? 

2 . Who have been the people influential in 

the development of home economics, and 

what has been the contribution of each'? 

3. What has been the development of the 

curriculum in high schools in regard to : 

a . Classes for day schools 

b . Girls 1 clubs 

c . Home projects 

d . Adult classes 

e . Sununer program 

f . Boys ' classes 

g . Texts 

h . Equipment 

i . Supervision 
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Delimitation of the vroblem 

The study was made of the development of 

home economics in all the public high schools maintained 

in the state of New Mexico under publi c support from 

1912 to 1939. 

JUSTIFICATION OF THE STUDY 

The history of home economics in New Mexico 

has never been written. There is an especial need 

for this research to be done at this time since the 

files in the State Department for Vocational Education 

at State College , New :Mexico, were destroyed by fire 

in September, 1937. As a result, a record of the de­

velopment of home economics should be maa_e while data 

are available from other written sources and from 

people prominent in the educational wor-k of the state 

who are still alive and available for intervievrn. 

----------------------------------



CHAPTER II 

REVIEW OF LITERATURE 

General education in the individual states 

of the Union has been influenced by changing philoso­

phies and local factors . The development of home 

economics has been moulded in accordence with similar 

influences . 
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Four studies, made in thirteen states, show 

that home economics education has been far from static. 

Planning for horn~ economics education 
in Southern States. 

Druzilla Kent (13) in her "Study of the 

Results of Planning for Home Economics Education in 

the Southern States," limited her work. to home eco­

nomics programs organized under the Smith Hughes and 

George~Reed Acts for Vocational Education in the 

white public schools of the Southern Region from 1917 

to 1933. This region included twelve states: Alabama, 

Arkansas, North Carolina, Oklahoma, South Carolina, 

Tennessee, Texas, Mississippi, Virginia, Florida, 

Georgia, and Louisiana. 

The study was concerned with discovering to 

what extent the States had made provision for a 



·-------------------------- --....., 
program of homemaking education, for whom it was planned, 

what standards had been set for its guidance, and to 

1Nhom the responsibility had been given for developing 

the program. (13 : 5) With the exception of Oklahoma, the 

foundation of the present school systems in these states 

was laid in the neVl constitutions which were written 

during the period of reconstruction from 1868 to 1885 . 

Examinations of state plans shovved that homemaking edu­

cation grew more and more unlike in these states in the 

15-year period from 1917 to 1933 . 

Druzilla Kent concluded that (13 : 130) : 

1 . Planning led to an orderly, consistent 

develoument in the educational program 

within a short period of tine . 

2 . Plans and reports developed during this 

time had given a detailed, systematic 

record of its administration and organi~­

tion . 

3. The administration of this progra1n had 

resulted in the division of leadership 

in the Region rather than centering it 

in one purely administrative group . 

4 . Experimentation within the progra1n and 

adaptation of it to the local needs was 

possible in an educational progra~ orc;aniz1 

- - --------------- -- . ~- w -
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under national acts . 

5 . Provision for individual differences with 

in a state were possible only in so far 

as the act itself did not nroscribe 

freedom in regard to organization and 

administration of the program. 

Develonment of home economics in 
Colorado high schools from 
1931 to 1933 . 

Anna Lory (15) studied the Development of 

Home Economics in Colorado High Schools from 1931 

to 1933. The work in Colorado was divided i~to two 

groups : Denver schools , organized under good super­

vision , and those schools in towns and rural areas 

in the state which were not under central, unified 

supervision. 

Data were collected from teachers in 103 

high schools, and included these topics : (15 : 14) 

1 . Qualifications of teachers 
2 . Enrollment of girls in high school and 

in home economics 
3 . Organization of work 
4 . Types of work offered in home economics 
5 . Reasons for existing conditions 
6 . Boys ' classes 
7 . Ch2.nges in home economics department be­

cause of general economic conditions 
8 . Outside activities of girls and teachers 
9 . Effect of depression on home economi c s 

work 
10. Outlook for home economics in schools 
11 . Feeling in the colll::iuni ty toward the 

home economics department and its work 
in the school. 
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She found that (1) teachers of home economics 

in Colorado in this study all held a degree with some 

holding two; Colorado State College led in training 

Colorado teachers in the field of home economics; 

qualification of teachers had improved in the last two 

years; (2) the percentage enrollment in home economics 

had increased in the past two years; (3) the tendency 

was to malrn home economics a requirement in the seventh 

and eighth grades and an elective in grades from nine 

to twelve; (4) the course of study had been broadened 

and more emphasis had been placed on the child care 

unit; (5) boys' work had made some progress; (6) the 

teacher of home economics had a definite responsibility 

toward the increase, decrease, or static condition of 

work in that she was responsible for types of work 

offered; (7) work was more practical a~ the result of 

the depression; (8) teachers and girls were assuming 

more outsia_e responsibility than they did; ( 9) depred­

cion was working hardships on the departments of 

home economics by reducing maintenance, teaching 

staff and time allovmnce; (10) the outlook for home 

economics for the next year ·was favorable in more 

than two-thirds of the schools; the rural schools 

were feeling the pressure of the depression more than 

the larger schools. 
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Home economics program in Texas 

Doris Williams (55) in 1939, reported a 

survey of the expansion and developr:ient of the Texas 

progre~ of vocational home economics . In order to 

obtain the background of progress and development of 

the vocational program in Texas, she described briefly 

the development in the national problem of home eco­

nomics in vocational education, citing the Smith-Hughes 

Act 1917, the George-Reed Act 1929, the George-Ellzey 

Act 1934, and the George-Deen Act of 1937 . 

headings : 

The sources of the data were : (55:31) 

1 . Annual reports of the Texas State Depart­
ment of Vocational Education to Federal 
Board for Vocational Education in 
Washington, D. C., on file in the Texas 
vocctional departBent at Austin , Texas, 
for the years 1917 to 1937. 

2 . Annual reDorts to the State Superinten­
dent of-Public Instruction, 1917 to 
1937, in bulletin form, published by 
the state department, on .file in the 
University of Texas . 

3. Bulletins published by the State Board 
for Voc ational Educati on. 

4 . Courses of study in homemaking 
5 . State olans 
6. School- laws 
7. Plans for rallies 
8 . Files of newspapers 
9 . Articles in national professional maga­

zines 
10. Monthly news letters on file in the high 

schools of Texas in which home economic s 
is taught, 1925-1936. 

These data were recorded under the following 



1 . Administration policies as to legislation 

2 . Curriculum 

3. Number of schools 

4 . Enrollment in schools 

5 . Boys ' classes 

6 . Conferences 

7 . Homemaking rallies 

WillieJTis found that in 1917 the names of 

domestic science and domestic art. v.rere terms used to 

designate the subject me .. tter, which is today called 

hone economics . The content of the courses of study 

at that time was confined to cooking and sewing . There 

were 108 classified e.nd accredited high schools teach­

ing some form of domestic science and domestic.art . 

There were no boys enrolled, no annual conferences 

for home economics teachers, and no annual rallies 

for girls in the home economics classes . 

The State Board for Vocational Education at 

various periods determined policies in order to re­

ceive subsidy from the Federal Government as this was 

one of the requirements of the National Vocational 

Acts . The directors and supervisors vrnre selectea .. 

by the board from year to yec.r as the program developed 

and additional ones were needed . 



The plan for the distribution of funds was 

changed from year to year because of f avors,ble or un­

favorable State and Federal legislation, and economic 

conditions . The reasons for allotin;; Federal and 

State funds to schools were to develop a desirable 

home economics progr211 in the high schools and to 

provide funds for as many high schools as possible . 

The National Vocational Acts made chan6es 

necessary in the curriculum of dor:1estic science and 

domestic art as they were taught in 1917. These 

subjects were called home economics e.fter 1917 and 

included more phases of home me.king than skills in 

cooking and sewing. Additional phases of homemaking 

v:.rere added from tiri1e to tine until in 1937 all phases 

of homemalcing were te,ught in some unit of the ho!!le­

me.king curriculum in the high schools . 

Three schools, ·with 43 pupils enrolled in 

home economics, received Federal Aid in 1917 . In 

1937 there were 616 high schools , Vii th 45,036 pupils 

enrolled, which received State end Federal aid . In 

1930 boys classes were being conducted in several 

high schools . In 1929-1930 there were 75 boys en­

l"olled, v.rhile in 1935-36 there viere 1,248 boys en­

rolled. 

The first home economics conference for the 

training of teachers was held in 1922, and the first 



district conference met in 1927; 

Home economics work in the high s chools of 

Texas has broadened in scope , increased enormously in 

enrollment , developed in aid and supervision, gained 

substantially in amount of funds available , broadened 

to include boys in the program, and reached outside 

the local community to form a state- wide organization 

of high school girls . 

Homemaking i n Fort Col;J.ins high 
school. 

May Du Bois in 11 Homemaking in Fort Collins 

High School 11 ( 8) traced the development of home eco­

nomics from 1928-1939 in the Fort Collins High school . 

Du Bois was concerned with finding out : (8 : 11) 

What was the pl13.ce of homemaking in the Fort 
Collins High School during the years 1928 through 
1939'? 

What changes had tcJren place in the field 
of education for home and family living? 

What were the influences that caused these 1 

changes? 
How had this ty:9e of education developed the 

girls of Fort Collins , Colorado , for home and 
family living? 

In order to determine whether the present 

curriculum met the needs of the girls in the community, 

several approaches were used : 1 . An information 

sheet was filled out from the school records for 

every pupil who had ta};:en a course in homemaking. 

2 . IntervieFs , opinionn2.ires were used for a number 
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of people who had been connected vii th the department 

in either of the periods 1928-33 or 1933-1939 . 3 . 

The courses of study for Fort Collins High school in 

yeers 1938 to 1933 were compared with thnt which was 

developed from 1933 to 1938 . The latter v:as then com­

pared with the Education for Home aJ1d Fami_1x Life , 

Teachers Guide for the Junior High School Hone Economics 

and Y:ocational Homemaking in Secondar:y Schools of 

Colorado issued by Colorado State Department for Vo­

cational Education in 1937 . 

Du Bois found that :: 1 . A greater per cent 

of the girls in the high school have taJren homemaking 

sinc.e the curriculum was revised than did before . 

2 . The number of girls graduating from the Fort Col­

lins High School having homemaking had increased very 

greatly since the curriculum was revisea_ . 3. The 

number of girls talting homemaking who have gone to 

college since 1933 had decreased . 4 . The type of 

girls in the department had changed since the curri­

culum revision in that the averace intelligence quo­

tient was 10 . 5 points higher ; the leadership ability 

of the girls increased 15 per cent in the post- cur­

riculum period as over the pre- curriculum; the girls 

who were talting homemalting in 1933-1939 were slightly 

older than were those in 1928-1933. 5 . The number 



of phases of homemal;:ing ta_"k.en by the ~irls vvho gradu­

ated from high school had incre2_sea. greatly since 

1933 . 6 . The curriculum taught in the Fort Collins 

High school since 1933 differs from that suggested 

by the Colorado State Board for Vocational Education 

because it offers more vmrk o.nd offers each phase 

in a separate course, a semester in length, rather 

thc,n uni ts integrated into one course . 7 . ].Iost of 

the 22 educators interviewed about their opinions of 

the homemaking depart1:1ent of Fort Collins High school, 

believed that since the revision of the curriculum in 

1933 from cooking to a broad program in education in 

home and family 11 ving , the ho!I1ema..l{ing department vms 

educating for home and family living in some measure 

but its usefulness could be improved by : ( 8 : 112) 

1. Education for boys in home and family 
livin6 should be introduced. 

2 . Equipment of departnent should be 
modernized . 

3 . More work on consumer- buying should be 
placed in the curriculum. 

4 . A better plan of guidance for each girl 
should be developed. 
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The four studies reviewed above depicted 

roughly the growth of home economics vri thin 13 states . 

The questions in re(£ard to the "Development of Horne 
~ 

Economics in New Mexico 11 vrill now be answered . 



CH.APTER III 

METHOD AND MATERIALS 

Permission of the. Ste.te Supervisor of Home 

Economics Education at State College, New llexico, was 

obtained for this study, in order that any reports 

' av2.ilable in her office could be checked for data 

pertaining to the develoDment of home economics from 

1919 to 1939, but as a fire in the State Office of 

Vocational Education in September, 1937, had destroyed 

many of the records filed there, it was necessary to 

search elsewhere for data which would otherwise have 

been found in official files . 

In the summer of 1939, the Annual Renorts 

to Congress of the Federal Boarcl for Vocational Educa­

tion were checked in the library of Colorado State 

Collece, Fort Collins, Colorado. These reports Gave 

the number of schools in New Jfexico offering vocational 

homemaking, the enrollment in these classes and the 

beginning of evening and part time classes . 

Teachers ~t the State Conference of Vocational 

Home Economics Teachers in August, 1939, were told of 

this thesis problem and were askea_ for and gave their 

cooperation. 



A former State Supervisor of Home Economics 

Education in New Mexico, now residinc in Las Cruces, 

New Mexico, was interviewed, in August, 1939, for 

suggestions in locating data. She told of transfer 

files placed in a storage building v;,,-hen her office vras 

moved from Santa Fe, New Mexico, to State College, New 

Mexico, in 1928. These files were investigated in 

December, 1£139 . While the files were not complete 

from 1917 to 1928, they did contain: 

1 . An article written by the State Super- , 

visor of Home Economics Education on 

the Growth of Home Economics for 1924. 

2 . Reports from three schools on the units 

of work for 1924-1925 . 

3. A renort from the committee on community 

and family relationships, 1926. 

4 . Score card for the Home Economics Depart-

ment 1925-1926 . 

5 . Home Project Report Form, 1925 . 

6 . Two home projects, 1925 . 

7. Two Circular Letters written by the Sta.te 

Supervisor of Home Economics Education 

to the teachers of the state, 1927 . 

8 . Reports on Evening Schools, 1927-1928. 
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9 . A unit on related axt, 1928. 

10. State nlan for Vocational Education In --- .....__ - ------ -----
New :J!exico, 1927- 1932 . 

At the same time that the transfer files 

were investigated, data were gathered from the files 

in the Office of Vocational Education at State College, 

New Mexico . These files contain reports since the 

fire in 1937 , includin~ : 

1. State Plan for Vocational Education in 

New ~fox:i.co , 1937- 1942 . 

2 . Annual Descriptive Report to the United 

States Office of Education, 1937- 1938 . 

This report was divided into two sections . 

a . General progress in a long-time 

program. 

b . Specific achievements during the 

yea:r under the vocational programs 

for adults and youth . 

3 . Descr:bJ2..tive Report of Home Economics 

Education State of Nev; Mexico, 1939 . 

a . Promotion of home economics pro-

grams . 

b . Specific achievements durinc the 

yea:r in the homemaking program. 

4 . Annual Statistical Renort of State 



Board of Vocational Education to Office 

of Education, 1938 : 

a . List of towns where adult classes 

were taught . 

b . Names of units taught . 

c . Enrollment in classes. 

The library at the New Mexico Collece of 

Agriculture and Mechanic Arts, State College, New 

Mexico , had on its shelves : 

1 . Early copies.of the Colle~~ Courier: 

The first issue, December, 1912, gave 
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a portion of the first Outline for Courses 

in Domestic Science . 

2. Course of Study for Vocational Home Eco­

nomics All Day Schools, 1923. 

3 . Cost of Installing and Maintaining Home 

Economics in High Schools of Ner.r :.Texico , 

1912 . Thesis by Ruth Thompson, New 

Mexico Coll ege of Agriculture and Me­

chanic Arts . 

The office of Vocational Education issues a 

bulletin, the Counselor, several times during each 

year . This publication contains: 

1 . Reports from the various schools on 

the work being done . 



2 . Te2.ching aids 

3 . Accounts of district teachers meetin~s 

The office also issues, once a ye&r , an 

Home Economics Club Nens Letter 

News from all the clubs over the State . 

,SO 

An almost complete file of News Letters and 

Counselors was obto.ined by interviev,ing three teacher,s 

in Estancia, Las Cruces and Los Lunas , who vrnre kind 

enough to bring these publicc'-tions from their school 

files to add to tLose of the writer ' s own files in 

Albuquerque . The Las Cruces school also contributed : 

1 . Reports from the files of 1932-1934 . 

2 . Course of Study for High School Home 

Economics, 1926-1927 . 

3 . Course of Studv for High School Home 

Economics, 1927- 1928 . 

4 . Sw;,"'°ested Short Unit Courses for Classes 

in Home Economics for Adults , 1929 . 

Los Lunas contributed reports from the files 

of 1932- 1934 . 

The Coronado Room at the University of Nevr 

Mexico yielded much data. All the publi cations about 

the state are placed in this room. The bulletins and 

magazines on file included: 



1 . Annual Report of the Director of Industrial 

Educ2ction to the State Sunerintendent of 

Public Instruction for 1913 and for 1915 . 

These gave pictures of early departments, 

plans for supervision, work of boys and 

girls industrial clubs, number of girls in 

the domestic science classes , equipment, 

texts ana_ garments me.de in classes. 

2 . New Mexico State Educational Directory from 

1912 to 1938, with a few exceptions, gave 

names of teachers and towns where home eco-· 

nomics departments vJere located. 

3 . Vocational Bulletin No . 1, Vocational Educa­

tion in New :Mexico, Plans for Vocational 

Education in New Mexico under Provisions of 

Smith-Hughes Act. 

4 . Vocational Bulletin No . 4 , Vocationei Educa-

tion in New Mexico -- - -- _____ , Revised Plans for Vo--- --
cational Education in New Mexico under 

Provision of Smith-Hughe§ Act. 

5 . State Plan for Vocational Educations in New ---- --- --
Mexico under Smith-Hughes Act fo~ Vocational 

Education, 1922-1927. 

6 . Progre.ms of the New Mexico Educational Asso­

ciation from 1912-1939 v\i'i th few exceptions . 
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7 . New Uexico School Review, 1921-1939 . News 

articles about schools and reports by super­

visors on growth of home economics . 

8 . State of New Mexico Biennial ReDort of State 

Superint endent of Public Instruction to the 

Governor from 1922 to 1938, with a few 

exceptions . 

Reuorts from the State Supervisor of Home . 

Economics Education. 

9 . ~~~anual for County Institutes, 1913-1914. 

BeGinning the work in donestic science for 

teache~s of the state . 

10 . High School Course of Study in Home Eco­

nomics, 1931. 

11. Home Economics Education in New Liexico , 1931. 

The following women, prominent in the educa­

tion in New Uexico , were interviewed during the winter 

of 1939 : the State Superintendent of Public Instruc­

tion in Santa Fe; the Director of Voc.,.t ional Education 

in 1917; the Head of the Home Economics Department at 

the University of New l'.!exico in Albuquerque; the 

present State Supervisor of Home Economics Education; 

and the Teacher Trainer in State College . All of 

these women gave probe.ble sources of date .• 

As pictures shor:r changes in 9:1uipment more 

clearly than ~Titing , pictures from the bulletin of 



1915 of three domestic science departments in Santa 

Fe , Carlsbad , and Tucumcari were selected and repro­

ductions of them were made . 

As a contrast to these early departments, 

pictures of modern ones were furnished by the home 

economics teachers in Santa Fe, Tucumcc,ri and Las 

Cruces . Pictures of the department at Estancia were 

clipped from the New llexico School Review, May, 1938 , 

and those of Clayton virere taken from Practical Home 

Economics, December, 1939 . 
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The data were tabulated by years and analyzed 

under the headings : 

1 . Development of Education in New Mexico Prior 

to 1912 . 

2 . Influences v1hich directed the development 

of home economics in New Uexico . 

3 . Persons who were influential in the develop­

ment of home economics in New Mexico . 

4 . Growth of home economics in New :Mexico . 

5. 

6 . 

7 . 

8 . 

a .., . 
10 . 

Development of 

Development of 

Development of 

Development of 

Development of 

Develo-oment of 

the curriculum. 

supervision . 

the home project progre,rn . 

the adult program. 

h ousing and equipment . 

clubs . 



CH.APTER IV 

DEVELOPI:ili,NT OF EDUCATION IN 
NEW ::EXICO PRIOR 110 1912 

3 

As New !._exico was und.6r the rule of Snain and 

Uexi co for many years, a brief review of the educa­

tional background of the state"aids in understanding 

later developments in the educational system of which 

home economics is a part . 

New Mexico, the land of manana was for untold 

generations before the discovery of America the home of 

sedentary tribes of Indians , the ancestors of the pre­

sent Pueblos, as well as of nomadic predatory tribes . 

Francisco Vasquez Coronado undertook the 

conquest of N ev1 Mexico in 1540 ( 48 : 7). He failed in 

colonizing the country and retur.ned to Mexico in 1542, 

but he left two priests from his 8A'})edition to teach 

the Indians. Friar Juan de Padilla ·was located at 
I 

Gran Quiviana and Frie..r Juan de la Cruz at Cicuye 

(now Pecos). 

At the time of the first conquest by Onate, 

in 1598, the first regular schools were established 

by Friar Alonzo Martinez, Superior of the Franciscan 

Fathers (4'8:17) who came with Onate . From 1598-1617 
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these Fathers had 14,000 converts in industrial schools 

in 11 principal pueblos of the state . 

Father de Benavides, in 1630 , renorted to 

the King that there were 90 pueblos and 25 missions 

with schools in v1hich the Indiana received 11 besides 

instruction in religion, instruction in reading, uriting 

music ano_ several tra6.es . 11 (48 : 12) 

In the revolt of 1680 , the Spaniards were 

expelled . IJiany of the21 e.nd. their families were mur­

dered , and the Spanish settlements were de:nolished. 

All that had been a ccorimlished Vias destroyed. 

De Vargas (48 :12 ) nade peaceful entry into 

Santa Fe in 1693. It took two years for him to re­

duce the nrovince to obedience. In 1695, De Vargas 

assi6ne6. a number of uueblo s to each of the Franciscan 

Fathers ; the farms and villages were settleo. by Spanish 

far:1ilies, Yli th scl'2.ools in all the villages and princi­

pal pueblos . New :Mexico again became a prosperous 

province . 

Public schools vrnre formally established in 

New I,1exico, in 1771 (48 : 16) . By Royal Decree, the 

teachers received a share of the crops as their pay . 

But even in 1846, there Viere no public schools in 

Nev.r I!Iexico outside of Santa Fe and only one school 

t~1.ere . Vfuen New :.:exico became a territory of the 

United Stetes, in 1850, there was only one -oublic 
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school in the territory . 

Archbishop Lamy arrived in Santa Fe in 1850, 

and one of his first acts during th2.t year vvas the 

establishment of the first free English school in New 

Liexico . A second free EnGlish school was establishea_ 

in 1852 , by Mrs . Howe . These two schools were the 

first in the state \7here the English langu2-_ge was 

taught . 

From 1852 on , education received more atten-

tion. The Protestant as well as the Catholic Church 

founded schools in different parts of the Territory, 

but the government took no part in aiding schools . 

The first school law was passed in 1860 (48 : 
I 

18) . This law was drafted and introduced by a native 

citizen in the Spanish language . It placed the 

nanagement of the public schools in the hands of the 

justices of the peace , under the supervision of the 

probate judge in each county. The salary of the 

teachers was fixed at fifty cents per month for 

each child. 

The second school law 1vas passed in 1863 . 

This law amended the first by establishing u Board 

of Education composed of the Governor , the Secretary , 

the Judges of the Supreme Court and the Bishop of New 

Mexico . It further created the office of Territorial 

Superintendent of Schools . 

---·---·-----·--------------------



In 1872 another law vras passed placing the 

care of the public schools in the hands of the Terri­

torial Superintendent ana_ the County School Superin­

tendents . This law nas changed in 1884 by the creation 

of school districts and school directors . 

The Le6islature continued to change and im­

prove the system until in 1911, in t:he words of Ben­

jamin M. Reed, 11 Today vre have splendid school laws, 

as good as those of any of the older states of the 

Union 11 (48 :13) . 

At the time of the admission of New Ifoxico 

into the Union in 1912, there were over 1,000 pub-

lic schools wit~ over 1,000 teachers , besides those in 

private end religious schools . Over 50 , 000 children 

were enrolled in -oublic schools e.nd over 6,000 attended 

private schools and coll eges (48 : 18) . 

This, then, is a brief history of the educa­

tional system of New Mexico from the first recorded 

history until the time of ste.tehood. This is the 

foundation upon which home economics , then called do­

mestic science, was built . 

The pupils in the schools today are represen­

tatives of the Anglo , Spanish, and Indian races and 

their culture of New ;.\Texico is the product of this 

int erminglin6 • 



CH.APTER V 

INFLUENCES WHICH DIRECTED THE DEVELOPMENT 
OF HOI:IE ECOHOI.:1cs IN NE°\V MEXICO 

The influence of the first state 
legislature, 1912--

The first real development in home economics 

in the schools of Nev1 Mexico (23 : 1923 : 20) came as a 

part of a state-wide plan, in which provision was 

mad.e in Chapter 52 of the Session Laws of the first 

State Legislature of 1912 providing for the appoint­

ment of a Director of Industrial Education and for 

(23 : 1923 : 27) 

.•• the introduction and keeping of such in­
dustrial education in such branches and in such 
of the -oublic schools of the state as shall seem 
advisabie to the State Superintendent and the 
said Director of Industrial Education. 

The Legislature appropriated $600 for travel expenses 

for the use of the Industrial Director in visiting 

schools (22 :6) . 

Another section of the Senate Bill No . 187 

( 13 : 5) empowered the State Board of Educ2.tion to 

adopt a Course of Study in Industrial Education, in­

cluding domestic science , manual training and agri­

culture . 
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Section 10 , Chapter 57 (22 : 6), of the same 

bill provided for the addition of domestic science, 

manual training e.nd acricul ture to the course of study 

of any county high school . This section also gave 

the State Board of Education the right to prepare the 

Ins ti tut e ;uanuals for the coming year, to include a 

course of study of Industrial Education , ~md to re­

quire all teachers attending the County Institutes to 

pass an examination in on.e or more branches of indus­

trial education. 

Alvin N. White , State Superintendent of 

Public Instruction, said in 1913 ( 22 : 7) , 

After a most careful consideration of the 
wording and spirit of the law, I believe it is 
within my power to hold t lat all public schools 
shall teach so;ne of the bre.nches for v,rhich 
courses are herewith submitted , and I sincerely 
urge that the law, in this respect , be carefully 
complied with by all schools of the state. 

The influence of the Smith- Hughes 
Act , 1917 - --

The second legislative influence ( 23 : 1923 : 

20 ) was the acceptance of the National Act for Vo c a­

tional Education·, commonly called the Srni th- Hughes 

Act . This Act (37 : 3) entitled 

an act to provide for the promotion of vo­
cational_e"education; to provide for cooperation 
with the States in the promotion of such educa­
tion in agriculture and the trades and industries; 
to provide for cooperation with the States in 
preparation of teachers of vocational subjects ; 
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and to appropriate money and resulate its e:x.'})endi­
~ure, 

was passed in Congress , February 3, 1917 . It vms ac­

cepted by the New Mexico St2.te Legislature !.Tay 5 , 

1917 . 

Jonathan '1!agner ( 37 : 4), State Superintendent 

of Public Instruction in 1917, said that the control­

ling spirit and purpose of the Smith- Hughes Act was 

to promote vocational education . The law left no 

doubts as to its meaning . Vocational education is 

the effective training of an individual for nrofitable 

employment in a particular occupe.tion . Under the 

provisions of the Act, Federal Aid was limited to 

three fields of vocational educa.tion -- agriculture, 

trades and industries, and home economics . vr.nile 

a Great deal hac1 been accomplished in New I.i:exico in 

agriculture, home econonics, and. manual training alone:; 

practica.l liner; , very little training of a strictly 

vocational nature had been attempted belou collece 

level , and the vocational work presented an entirely 

new problem. 

With the acceptance (23 : 1923 : 20) of the 

Smith- Hughes Act, a distinct impetus was given to 

voc ational education and home econoraics as an inte­

gral part of the secondary school curriculum. It is 

impossible to measure the great ve.lue that has come 



to the whole school system through the acceptance of 

Federe,l Aid and through the introduction of the prac­

tical courses in farming, trades, and homemaking . It 

has helped the educators in NevJ l:Texico to think more 

consistently regarding the functional value of all the 

subjects taught in school, and this has aided New Mexi­

co to keep in harmony with a trend in educe,tional 

philosophy that is world wide in its influence. , 

Section 3 of the New ~exico State Bill No . 

4 (37 : 3) made the State Treasurer the custodian of 

all funds appropriated by the United States government 

to the Stete of New Mexico for Vocational Education 

and gave him the authority to pay out these funds 

U})On the order of the auditor, provided that these 

payments \'!ers in harmony with the purposes of the 

Smith-Hughes Act . 

Section 4 appropriated the sum of $15,000 

for each sixth and seventh fiscal year , (1917-18) 

1918- 1919) of the State of New llexico . This sum was 

to be used and paid out by the State Treasurer, 

upon order of the Auditor for the matching of money 

e,ppropriated by the Federal Government . 

In order to raise this $15,000 , the auditor 

was directed to levy a tax on all of the taxable 

property in the State of New Uexico for the sixth 

and seventh fiscal year, sufficient to produce an 
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e.mount of money equal to that . 

New Mexico wes certified (53:1917:16) by the 

Federal Boe.rd for Vocati )nal Education to the Secre­

tary of the United States Treasury as being entitled 

to receive $15,000 Federal moeny for 1917-1918 -­

$5,000 agriculture, $5,000 for tra&e and industry and 

home economics, ~5,000 for tee.cher training. But no 

money was expended for home economics in the year 

1918 (53:1918:102). 

Under the Smith-Hughes Act (23:1933:137), 

schools V!hich were reimbursed from Federal or Ste,t e 

Func1s conducted their programs through offering at 

least 90 minutes of instruction in homemaking each 

a_ay, and the girls enroll ea_ in this work were also 

given related work in segregated groups . Three 

hundred minutes of instruction in related work per 

week supplemented the regular ho2nemakinr; uni ts . 

The influence of the George 
Reed Act, 1929 

vVhen the Second Natione.l Act for Vocational 

Education, known as the George Reed Act (23:1933:37), 

bringing additional federal funds for home economics 

education, came into actual operation, the requirements 

of 90 minutes for homemaking were reduced to 60 minutes 

when segregated 60 minute classes in related work 

were also given to the same girls . By increasing the 
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time devoted to home-project work and retaininc the 

90 minute period for homema."l{ing classes, the sei:;regated 

classes could be dropped. In order to facilitate home­

project work in the home-training progre.Jil, states were 

encouraced to try out ten, eleven and tvrnl ve months 

progr2ms in order that teachers could sunervise home­

project work during the suo~er months . 

The influence of the George 
Ellzey Act , 1934 --

After the funds from the Third National Act 

for Vocational Education, knoVIn as the Geor5e Ellzey 

Act (23 : 1934 : 137) replaced the funds available under 

the George Reed Act , there was an even more liberal 

arrangement for schools using the 60 minute period . 

Schools that offered their science work so as to 

correlate it with the home problems could give this 

work to non- segregated classes . Homemaking students 

could take this work in years previous to their enroll­

ment in ho.u1emaking classes , durine; the same year, or 

the year follov1ing the home economics instruction. 

This arrangement enabled schools to adjust their 

schedules for hondlin0 larger groups and still retain 

their instruction on an efficient basis . 

The influence of the George 
Deen Act, 1936- --

Marked developments in the program of 
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education for home and family living came about as the 

result of the availability of increased Federal funds 

through the Fourth National Act for Vocational Educa­

tion, known as the George Deen Act ( 23 : 1938 : 35) . 

Miss Zelpha Be,tes , State Supervisor of Home 

Economics Education reported in 1938 (2 3 :1938: 35) : 

These funds have been used to strengthen and 
expand the entire homemaJi::ing program in the State 
-- the vrork of non- reimbursed as well as reimbursed 
departments, the teacher training programs and 
the adult and part- time programs . 

The increased funds made possible the ser­

vices of an itinerant teacher trainer in ho qemaking 

education who visited teachers working in non-reim­

bursed. schools . In addition, she conducted part-time 

and adult classes in demonstration centers and assists 

with the prep2.ration of materials for teachers . 

The influence of funds made available 
.!?.;z State and National legislation 

The first money appropriated by the State 

Legislature, of 1912 , for industrial education, of 

which domestic science was a part, was in Chapter 52 , 

Section 4 (22: 6 ) of the Session Laws, which read : 

That, to the end that said Director of 
Industrial Education may vi sit the public schools 
so fBr as possible , make investigations of school 
conditions and report same to the State Superin­
tendent of Public Instruction together with re­
commendations as to the introduction and teaching 
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of industrial education, an annual ar,propriation 
of $600 . 00 or such part thereof as may be re­
quired is hereby made for traveling expenses in 
visiting schools and supervising the introduction 
and teaching of industrial education . 

Mrs . Theresa B. White , as Director of Indus­

trial Education, visited thirteen counties in 1912 and 

received, as provided for in this bill , the sua of 

$320 (26 : 12) . To December 1, 1912, she had been paid 

$416 as salary for her five months ' service . This 

shows the very meac;er financial beginnine;s of super­

vision of Industrial Education . 

That the cost of equipment was of major 

concern in these early de.ys is shown by a thesis writ­

ten by Ruth Thompson in 1912 at the New Mexico College 

of Agriculture and I.iechanic Arts, State Collet:;e, New 

Mexico , on Cost of Installinr; and Uaintaining Horn~ 

Economics in High Schools of Nevi I.Iexico (51) . This 

thesis was written bece"use inquiries at the New I.:exico 

Educational Association meeting at Santa Fe in 1912 

concerning the cost of installing 2.nd maintaining 

hone economics in the high schools of the St2.te had 

led her to believe that it was largely a lack of 

information on this subject which had 9ostponed the 

installing of home economics in the high schools of 

the State . She (51 : 19) found that if the funds were 

limited and the space was small, the necessary equip­

ment could be bought for $154; if the sp.s.ce were 
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larger , adequate equipment for 16 pupils in spacious 

rooms could be bought for $795 ; equipment for a one­

room laboratory for both domestic science and doY.Iestic 

art could be bought for $628 . 

Alvan N. White ( 23 : 1916 : 6) , State Superinten­

dent of Public Instructio~ in the Biennial Report for 

1916 said that much ha.d been accomplished along the 

lines of Industrial Education, but that the salary of 

the Director v.ras too small and the appropriations 

for office, contingent and traveling expenses too 

small . He recommended the following increases : salary 

to $1 , 800 , travel eA'I)enses to $1 , 000 , office to $1,000 

and stenographer to $1,000 . 

This was the state of financial affairs for 

domestic science when the National Educaticmal Act, 

commonly called the Smith- Hughes Act , was passed in 

1917. New Mexico was certified (53 : 1917 : 13) by the 

Federal Board for Vocati ,_mal Education to the Secretary 

of the United States Treasury as entitled to receive 

$15,000 Federal money for 1917- 1918 . ~5 , 000 was for 

agriculture, fw5 , 000 for trade industry and home eco­

nomics, and $5,000 for teacher training . Under Section 

3 of the Act , it was stated (54 : 76) : 

That not more than twenty per centum of the 
money appropriated una_er this Act for the payment 
of salaries of teachers of trade, home econonics , 
and industrial subjects , shall be expended for 



the salaries of teachers of home economics sub­
jects . 

The New IIexico State Legislature matched 

this appropriation in Senate Bill No . 4, Chapter 2 , 

Section 4 (37 : 3) : 

That there is hereby appropriated t:he sum 
of $15,000 for each sixth and setenth fiscal 
years of the St8..te of New ::iexico , which sum is 
to be used and expended and paid out as is pro­
vided in Section 3 of the Act for the payment of 
money appropriated by the United States . 

The nlans for vocational educatiQn in 
New ~exico under provistons of the 
"Smrtn- Hughes Act, 191'? 3'? : lo) --

General conditions of Home Economics Educa-

tion stated: 

1 . That every dollar of Federal funds must be 

matched by a dollex of State or local money 

or both. 

2 . That the money ·was to be expended only for 

salaries of teachers of home economics and 

maintenance of teacher training for teachers 

of home economics . Maintenance v.ras not to 

include the purchase, erection, preservation, 

or repair of any buildine or equipment, or 

for the rental of l~nds, or for the support 

of any religious or privately owner school 

or college . 

Nev, Mexico c3-id not renort a teacher of vo­

cational h o~e economics (53 : 1918 : 96); no school 
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applied for aid for vocational home economics (53:1918: 

100) ; no money was ex,oended for home economics in 1918 

( 53 : 1918 :102) . Of the sum of ,.1,5 000 sent to the State gi ' 

by the Federal Government, only $819 vms expended for 

trade and industry (53:1918:102 ). 

The nevi vocational program was gettinc; under 

way slowly . The original plans for Vocational Educa­

tion in New Mexico were revised in 1919 (20) after there 

had been more time for planning and the need for nore 

detailed planning was seen. In this plan every dollar 

(20 : 7) of Federal funds was to be matched by a dollar 

of State or local money, or both, and it was also 

stated that the Federal and State funds available for 

voc2.tional educe.tion i.vere to be distributed to ap­

proved schools only as reimbursement for money already 

expended by the schools . If a teacher of a vocatiOnal 

class did not give all of his time to the teaching of 

vocational classes, the schools were to be reimbursed 

from the Federal and State funds for the salary of 

the teacher and for that portion of his time given 

to vocational subjects . 

The Federal funds e;ranted to schools were 

to be expended as follows : ( 20 : 7) from the fund for 

the salaries of teachers, supervisors, directors of 

agriculture, the school should be reimbursed for 
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50% of the salary of teachers end supervisors of 

agriculture from the Federal fund, and 50% from the 

State fund , provided that no school should be entitled 

to receive more than $800 of Federal and $800 of State 

funds in any yeers as reimbursement for the salary of 

any one teacher . From the fund for the salaries of 

teachers of trade, home economics and industrial sub­

jects , reimbursement was to be made as follows . Schools 

Wt;re to be reimbursed from Federal and State funds for 

the salaries of the instructors of home economics and 

related subjects for the first year the department 

was established, provided the salary of eny one teacher 

vras not more than $1,600 . Thereafter the State Board 

for Vocational Education was to apportion funds as it 

deemed just and equitable ( 20 : 7) . 

Five departments of home economics in high 

schools and two evening schools ·were aided from federal 

funds in 1919 (53 : 1919 : 171) . 

Ruth Taylor ( 23 : 1922 : 15 ), first State Super­

visor of Home Economics Education , wrote in 1922, 

Schools which do not measure up fully to 
requirements of the State Board for Vocational 
Education are dropped from the list of schools 
eligible for reimbursement . This action is 
necessary since the amount of funds available 
for home economics is very limited. 

A report ( 30 : 1) for 1924 states that : 

There has been an interest shown in the vo­
cational work and several schools have asked for 
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supervision even though they could not receive 
reimbursement . Only 85% of the teacher ' s salary 
is paid from State or Federal funds to vocational 
schools, but in spite of this low pro rata we 
have a waiting list of schools desiring aid . 

In 1925 this report was made (31:1): "Elida 

was put on the Smith-Hughes basis last year, although 

no reimbursement was possible due to lack of :'unds . 11 

The Annual Re-oorts of the State Su-oerinten­

dent of Publi~ Instruction, 1925 and 1926 (23:1926:20 ) 

contained this : 

Due to a misunderstanding within the State 
Department of Education during the years preceding 
1923, the general ·oublic received the impression 
that vocation .. l education was viev,red by trained 
educators as being of doubtful value . This was 
not the case although we are only now gradually 
coming to appreciate its true worth. 

Because of the above misunderstandinG and 

because of the necessity of financial retranchment, 

state appropriations for teachers I sale.ries v:ere 

reduced more than $20 ,000 per annum for the years 

1923 and 1924 , but in 1925, realizing that a mistalre 

had been made , the Legislature appropriated $5,000 

to restore vocational education in part to a position 

permitting real development . 

There has been a gradual increase in the 

allotments from the Federal Government for vocational 

education (Tables 1 and 2) . 
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Table 1.--EXPENDITURES OF FEDERAL, STATE, AND LOCAL HOFEY 

FOR VOCATIOHAL ROI.CE ECONOLUCS EDUCATION 
FOR NEW LIEXICO , 1919- 1932 ( 53) 

Amount of exoenditure 
St2"te and local moner 

Nev, 
rfoxi- Total Federal Total State Local 

co ifoney 

1919 3 , 612 . 22 999 . 00 2 , 612 . 32 2 , 612 . 32 

1920 822 . 01 1,000. 00 5 , 822 . 91 3,492 . 60 2,330 . 31 

1921 14, 142 . 58 1,000 . 00 13,142 . 58 8 , 106 . 9C 5 , 035 . 68 

1922 28 , 181.14 1, 000 . 00 27,181.14 9,096 . 20 18,084. 94 

1923 14,446 . 23 1,000 . 00 13 , 446 . 23 6 , 295 . 28 7,150 . 95 

1924 15 , 979 . 00 1,997. 37 13,981.63 1,997. 38 11,984. 25 

1925 12, 895 . 92 2,000 . 00 10,895 . 92 1,300 . 62 9,595 . 30 

1926 12,895 . 50 2 , 000 . 00 10,859 . 50 2 , 907 . 00 7,952.50 

1927 14,096 .73 1,866 . 50 12 , 230 . 23 2,437 .75 9 ,792.50 

1928 21 , 250 . 60 2,000 . 00 19,250. 60 2 , 860 . 60 16,390 . 00 

1929 22,824 . 00 2,000 . 00 20,824 . 00 3,329 . 00 17,<::95 . 00 

1930 24,322 . 21 3,430 . 59 20,891.62 3,723 . 62 17,168. 00 

1931 36,655 . 54 4 , 861.18 31,794. 36 4 , 009 . 36 27,785 . 00 

1932 35 , 401 . 39 6,392.42 29 , 008 . 97 5,105 . 17 23 , 903 . 80 



Table 2 .--E)(PEHDITURES FOR VOCATIONAL HO:i.3 ECONOI.IICS 
UNDER THE NATIOFAL VOCATI ONAL EDUCATION.AL 

ACTS, 1934- 1939 (52) 
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New L:exico Smith-Hughes vocational Vocational home 
trade, industry & home economics education 

economics education ----------------
George Reed Act 

1934 8,231 . 49 3,733 . 56 

George Ellzey Act 
1935 10,000 . 00 5,856 . 57 

1936 10,000 . 00 5,856 . 57 

1937 10,000.00 5,856 . 57 

George Deen Act 
1938 10,000 . 00 22,607. 48 

1939 10,000 . 00 22 ,607.48 

-

In 1934 ( 23 : 1934 : 41) it was renorted ( 23 : 41) 

that where funds were available they were beine; spent 

wisely for essential and practical equipment of an 

econor.1ic level comparable to the t;y-:pical homes of the 

community . 

The passage of the George Ellzey Act by 

Congress increased slightly the funds available for 

the vocational program. This act was passed by Con­

gress to replace funds appropriated under the George 

Reed Act, which expired in 1934, thus demonstrating 

the established value of the program . Even vri th the 

slight increase in funds available to the state, the 



demand for financial assistance was in excess of the 

available funds ( 23 : 1934 : 41) . 

Marked developments in the progr2JI1 for ea_uca­

tion for home and frunily living came about as the 

result of the availability of increased Federal funds 

( 23 : 1938: 35) through the Geore:;e Deen Act . These funds 

were used to strengthen and expand the entire home­

making program in the Sto,te , the vrork of non- reimbursed , 

as well as reimbursed, departinents , the teacher trainer 

prograJTis , the adult and part- time program. The in­

creased funds made possible ~he services of an itine­

rant teacher trainer in homemalting education who 

visited teachers working in reimbursed and non-reim­

bursed departments ( 23 : 1938 : 35) . In addition, she 

conducted part- time and adult classes in demonstration 

centers and assisted with the prepe,ration of me,terials 

for teachers . 

The influence of the denression, 1930 

That the depression had a definite influence 

unon the home economics work in the state is shown 

in a report of Mrs . Vina Gardner ( 9 : 16) , State Super­

visor of Home Economics , in 1932 . She reported that 

home economics teachers of the state v.rere adapting 

their work to the present economic conditions and 

definitely assisting in community projects, such as 



the canning of fruits and vegetables . In the home 

economics department at Taos, use was made of wild 

plums which were plentiful, and recipes were worked 

out and published for community use . 

In Lovington, the dietetics class gave milk 

to twenty under- nourished child.ren. In Santa Fe the 

home economics girls fed over a hundred underweight 

children. Funds were furnished by the town people 

and the home economics girls prepared a hot d_ish for 

the noon meal . At Thanksgiving and Christmas time, 

baskets for the needy were prepared by many home 

economics departments . 

In all home economics departments (9:16) 

instruction was based on minimum expenditures . Foods 

work was considered from the standpoint of what a 

family on a very limited income could spend . The 

remoa_eling of old garments was popular and mending 

and patching were not neglected. Happy family rela­

tionships at Christmas time were emphasized, rather 

than the spending of money . 

Not only was the teaching of home economics 

(23:1934:40) placed on a level of a live- at- home pro­

grE.m, lee.rning to make the most of vvhe_t we have, but 

the close cooperation worked out between vocational 

teachers and relief organizations showed the benefit 

of the homemaking program in the community. 
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The depression also influenced the work in 

the adult classes . In one community, as the result of 

practical classes ainong the adults , · where almost all 

the members were dependent upon the Red Cross for 

support ( 9 : 16 ), these people were enabled to utilize 

their gardens and preserve adequate food supplies for 

vrinter . Adult procrams were carried on a"'Il.ong the 

Spanish- Americans , Anglos , Navajos and negroes in 

such work as food preservation, adequate meals at low 

cost , care and training of children and tbe selection 

of clothing. 



CHAPTER VI 

PERSONS INFLUENTIAL IN THE DEVELOPMENT 
OF HOME ECONOidICS IN NEVv LIEXICO 

AND THE CONTRIBUTIONS OF EACH 

Inasmuch as the data for this study were 

&;athered from many sources , 'there is a chance that 

some one v1ho was influential in the development of 

home economics in Nevr 1'.'lexico was over looked. Hov1-

ever , the data vrnre carefully checked for personnel 

and no one has been omitted intentionally. 

The first state superint~ndent of 
nublic instruction, 1912 
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Alvin N. White , State Superintendent of 

Public Instruction in 1912 , definitely influenced home 

economics in New Mexico by his interpretation of 

Chapter 52 of the Session Laws of 1912 ( 23 : 1924 : 20 ). 

This chapter provided for : 

The introduction and keeping of such indus­
trial education in such branches and in such of 
the public schools of the state 2s shall seem 
advisable to the State Superintendent of Public 
Instruction and the Director of Industrial 
Education . 

Mr . White interpreted this as follovvs ( 22 : 1913 : 8) : 

I believe it within my power to hold that 
all public schools shall teach some of all of 
the branches of industrial education . 

---------·---------,------- - : 
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Thus , his influence placed domestic science , a branch 

of ina_ustrial education, in the high school curriculum. 

Again , in 1913 , he gave impetus to tr-e 

develonment of home economics . In a forewe~d to the 

Manual fo:r_: County Institutes ( 33 : 6) , Ivir . White stated 

that the subjects of agriculture , sevring and coolting , 

manual tre.ining and dravving had not been taught in 

our rural schools to any considerable extent, and only 

to a limited decree in town and village schools . He 

hoped that the child_ren of our public schools would 

eventually be given the privilege of some training 

alone these lines . For this reason he urgecl that 

teachers attending the County Institutes devote so~e 

time to discussinc methods of introducing and teaching 

the branches of industrial education ( 33 : 9 ). 

State directors of industrial 
education , 1912- 1915 

The Directors of Industrial Education in 

New !!Iexico from 1912 to 1915 Ls.id the foundation 

upon which to build the industrial work of the state 

( 22 : 1913 : ? ). ::1rs . Theresa B. White ( 22 : 12) , the 

first Director of Industrial Education , appointed 

July 1 , 1912, and Miss !Janette Myers ( 22 : 1915 : 5) , 

appointed in January 1913 to succeed r,1rs . White , 

tr&.veled over New Mexico and discussed conditions , 

planned work and ecuipment , visited experimental 
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farms, board meetin6s, schools (Indian, sectarian, and 

public) , parent teachers 1 .stssociations, commencement 

exercises, exhibits , fairs and },'">Ublic meetings ( 22 : 

1913 : 9) . In these contacts they influenced the thinking 

of the people . 

Miss Myers (33 : 190) prepared an Outline !.gr 

Industrial Branches in 1913 which vvas printed as a . 

supplement to the adopted Course of Study in Industri~l 

Education . This outline go.ve direction to the teaching 

of domestic science as teachers in their reports for 

1913 referred to this outline as the basis for their 

courses (22 : 1913 : 33) . Miss Myers (22 : 1913 : 150) gave 

a suggested list of general equipment for domestic 

science classes in her Annual Renert of 1913 . This 

influenced the thinking of administrators and teachers 

along these lines . 

Eiss l!Iyers was the chairman of the first 

sectional meetin[; for the teachers of Agriculture, 

Llanual Training and Domestic Science at the annual 

meeting of the New Uexico Education Association in 

Albuquerque in 1913 (45 : 1913 : 2) . In this manner she 

gave her influence to the e:;rowine; number of instructors 

of industrial educati:m who felt that they should have 

special meetings . 



Miss Ruth Thompson (51:1), a student at the 

New Mexico College of Agriculture and Mechanic Arts 
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in 1912, and an instructor there in 1913, influenced 

the buying of domestic science equipment in New Mexico 

by writing a thesis (mentioned in Chapter V) for a 

Bachelor ' s Desree at the New Mexico College of Agri­

culture and Uechanic Arts in 1912, entitled Cost of 

Installing and Maintaining Home Economics in Hie;h 

Schools of New .M:exico . She vvrote this thesis because 

inquiries at the New llexico Educational Association 

at Santa Fe in October, 1911, led her to believe 

that it was largely a lack of information on this 

subject which had postponed the installing of home 

economics depe.rtments in the high schools of the state. 

The object of the study was to Give suggestions for 

equipment and for the prices of equipment, to outline 

courses of study for v10rk in New Mexic,o , and to give 

cost per pupil per lesson . She expressed the belief 

that the course of study should be planned •1th re­

ference to the social conditions of the pupils , to the 

cost of supplies and of home products . Uiss Thomp­

son I s reseru."'ch showed that if funds ·were limited and 

the space was small the equipment for domestic science 

could be purchased for as low a sum as $154 , and ade­

quate equipment for 16 pupils in spacious rooms for 

$795 ( 51 : 19) . No longer could school officials -out 
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off buying such equipment because they did not know the 

cost , or because of the fear that the cost would be 

too high. 

Miss Pearl Miller (47 : 3) , Professor of House­

hold Economics at the New Mexico College of Agriculture 

and Mechanic Arts, in 1913 , and her assistant triss 

Ruth Thompson influenced the develooment in home eco­

nomics when they prepared an Outline fo~ i1 Cour~ in 

Domestic Science at the request of Hiss IJ!anette :.!yers, 

at that time State Director of Industrial Education. 

This outline was printed in the issues of the College 

Courier for 1913 and sent to all the domestic science 

teachers of the state. It was closely followed by 

the teachers , and therefore exerted a great influence 

(22 : 33) . 

The first state director of vocational 
education, 1917-.1922 

1~rs . Ruth C. Miller (37 : 1) , the First State 

Director of Vocational Education, influenced the 

development of home economics in 191'7, when she aided 

in the preparation of the Firs1 State Pl@ for Voca­

tional Education ir~ New 1':Iexico . This plan stated that 

the Director of Vocational Education was to give two­

sevenths of her time to supervising the work of home 

economics in the state , 11 vocational and non vocational11 

(23 :16) . In 1918 New Mexico did not report a teacher 
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of vocational home economics in the state ( 53 :1918 : 96 ). 

In 1921 , there were 17 all-day schools offering voca­

tional work in horae econo:~ics . Of this number , 6 

schools received Federal Aid ( 53 : 1921 : 173 ). This 

shovrs the grov1th of the e,11- day school progre..ra from 

1918 to 1921 under tl" ... e direction of ?.!rs . Hiller . 

I.'lrs . Miller made an arrangement vri th a coal 

mining company at Raton in 1921 whereby two full- time 

evening school teachers were employed to give home­

making instruction to the wives of the miners ( 53 : 1921: 

173 ). She taught a special course for the training 

of teachers of part- time and evening schools , during 

the summer school , ana. during the Christmas vacation 

at the State Normal University, Las Vegas , ( 53 : 1921 : 

173 ) in 1921. As a result , the influence of !!.rs . 

~iller was felt not only in supervision, but in in­

struction of in-service teachers . 

The first record of a conference for vo ca­

tional teachers was in 1921 when Mrs . Miller held a 

conference at Santa Fe at the close of the school 

year ( 53 :1921 : 173 ). 

By 1919 , the se ction of the New ~foxico Edu­

cational Association , formerly called the Industrial 

Section, had become the Vocational Sec tion. Vfrs . 

Miller was the chairman of this sec tion for the 

years 1919 , 1920 , 1921 , 1922 (45 : 13 ). 
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Dr . B. McBride , County Superintendent of 

Dona Ana County in 1917 and 1918, or6anized two do­

mestic science circuits in his county (16 : 10) . He 

planned the Dona Ana County Vocational Circuit ( 16 : 11 ). 

The idea of such a circuit was original with him . The 

plan called for a circuit of 5 schools ; the instructor 

visited each school on this circuit for a full day 

each week and devoted that entire day to instruction 

in domestic science without reference to gro.des . The 

privilege of instruction in these branches ,Nas deter­

mined solely by age and adaptability . The plan worked 

splendidly and \Vas a decided success , but had the 

disadvantaGe of disorganizing the classes as no pro­

vision was made for ta...1ting care of the boys, other 

than the regular school work . Durinc 1917-1918 the 

idea of a larger vocational circuit developed . 

The circuit extended along the Rio Grande 

Valley on the west side of the river from San Higuel 

to La Union , about 25 miles , and took in four school 

districts and seven schools . There were three instruc­

tors on the circuit , one for agriculture , one for 

manual traininc; and shop work , and one for domestic 

science or home economics . The three instructors 

visited the same school on the sai~e day in order to 

talrn care of their respective di visions . There were 

only five places of instruction , but tvm smaller 



schools - - Liberty in the Mesa District e.nd Alta Vista 

in La Union District - - sent their students to the 

nearest larger school for instruction . 

The influence of this circuit was shown in 

that this instruction kept the children in school for 

a longer time than had been anticipated and showed tl1e 

people of the com!":'lunity the advantages of brini;ing 

a practical education into the highwa·ys and byvmys 

where it was most needed ( 16 : 10). 

The-first state su-oervisor of home 
economics education , 1922- 1924--

Hiss Ruth G. Taylor ( ~3 : 1922 : 15) , first 

State Supervisor of Home Economics Education , tried 

to raise the standards of work being done by striving 

toward q_uali ty of instruction rather then toward a 

large number of schools offerint_; the work . 

She ( 19) prepared a Course of Stua_y for Vo­

cation~ Home Economics in the all-day_ schools in 

1923. This was the f~rst course of study for 

vocational schools in New L~exico of which there 

v1as any record . This course outlined subject matter , 

laboratory work , illustre.tive material and carried 

sug0 estions for home projects and related worli:: . It 

helped to stendara_ize the v1ork by striving toward 

the overcoming of the old idea of simply teaching foods 

and: clot.i:J.ing . ( 19 : 11) New phases of homemal:ing were 

gradually finding their way into the prozram. 

3 



4 - ----------------- ·'"-'-"--'-""' __________ .._:~ 

Part- time supervisor, 1923 

Miss Ruth Taylor ( who became Hrs . Ruth Tay­

lor Foard during her term of office) resigned in 

July, 1923 (30 : 1) . r.ass Ce,llie !.1e,y Bliss of the 

Teacher Training Department at the New ~:!exico College 

of AG;riculture and Mechanic Arts was appointed as 

part-time SuDervisor . 

The result of this small amount of time 

6iven to supervision was that the v:ork was not so 

well organi_zed as it would otherwise have been ( 30 : 1) . 

However, there was an interest shown in the vocational 

work during the year and several schools asked for 

supervision even though they could not receive reim­

bursement . The ho, 1e project work was not put on as 

workable a basis as possible (30 : 1) . Teachers were 

just beginninc; to feel the need of such work, as 

they themselves were inexperienced and therefore slow 

about starting projects . 

Miss Bliss, part-time State Supervisor of 

Home Economics Education , was the leader of a State 

Conference for Te2chers of Vocstional Home Economics, 

called by the State Department of Education at Las 

Vegas , November 26 and 27 , 1923 . Problems arising 

in the teaching of vocational home economics were 

discussed (30 : 1) . 



65 - ---------------, -~--------------
The second stete su·pervisor of home 
economics education , 1924-1932 --

Miss Vina Robertson was appointed Ste.te Su­

pervisor of Home Economics Education May 10, 1924 

(17 : 14) . In 1926 she became r,:rs . H. M. Gardner and 

is best known as Mrs . Vina Gardner . Durinc:; the eight 

years of her administration , many changes were effected 

in home economics . One of the most outstanding 

achievements of her first years in office was the 

publication of the Home Economics Coun?elor , the first 

issue of which·was published in September , 1925 (40) ; 

today, in 1940, it is still being issued in the office 

of the State Department of Education at State College , 

New Mexico . The Counselor began as a monthly publica­

tion but is now , in 1940 , issued three times a year . 

It was sent to vocatione.l and non voc2.tional home 

economics teachers of the state . The copies of the 

Counselor contain reports of the annual conference 

in the fall, the teachers over the state on the pro­

gress of their work in the schools , district teachers 

and club meetings , Nevv Mexico Home Econor:1ics Associa­

tion, new reference books in home economics and also 

articles on methods by outstanding instructors . Thus , 

the Home Economic~ Qounselor helped to improve instruc­

tion ( 23 : 1926 : 20) . It is impossible even to estimate 

--------------------™----·---~--·------



the influence that this publication has had upon home 

economics in the yea.J'S since 1925 . 
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Hrs . Ge.rdner, i~1 her first Annual Report to 

the State Superintendent of Public Instruction (23 : 1924 : 

22) in 1924, said tha,t there had been a decided in­

crease in the number of schools offering home economics 

and great improvement in the quality of instruction 

given . In 1924 there vrnre 75 high schools offering 

home economics besides the work which was being done 

in the grades . Not only had the number of schools 

increased by 1926, but the type of instruction had 

been kept up to standard, content of courses of study 

h2,a. been analyzed, and instead of giving merely 

cooking of isolated foods and serving by the sampler 

method, the teachers of the state were studying their 

orm groups of E;'irls to see ·v11hat their needs were . 

This influence is being felt in 1940 as teachers are 

still trying to adjust courses to needs of girls . 

Hrs . Gardner felt that perhaps more was done in plan­

ning the courses with the needs of the girls in mind 

in the Smith- Hughes schools, because the vv0rk came 

directly under the supervision of the State Depart-

ment through the State Supervisor, and better results 

could be obtained. In addi ilon to Mrs . Gardner ' s 

contribution in supervision, her influence was felt 



in the development of evenin6 cl2sses in ho~e eco­

nomics . A great many short unit courses were offered 

by home economics teachers without additional compen­

sation . Many Spanish-A-:ieric.sm women were recched in 

this 'vvay and Americanization work was advanced ( 23 : 

1924 : 22) . 

During 1925- 1926 and 1926- 1927, the State 

Department supervised the home economics instruction 

more closely than before in the high school and 

grades , regardless of whether or not they were on a 

Smith- Hughes basis ( 23 : 1926: 22) . This resulted in 
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a unified program throughout the st/3.te . All teachers 

considered the actual problems which girls have to 

solve in their own homes and in the communities in 

which they live . Furthermore , the work was socie.li zed 

- - that is , girls in a class began to consider not 

only their own problens , but also their relationship 

to all members of the family ana. others with whom 

they came in contact . 

Una.er the Supervision of 1.Irs . Ge,,:Pdner , a 

score card for judging departments was developea. in 

the 1925- 1926 period and helped materially toward 

building up the departments of the state {23 : 1926 : 22) . 

The advancement in special classes was also 

marked under her influenc e . State Departments pro­

moted classes for adults in home economics in all 



groups (23:1926:22) regardless of nationality, but 

Stc.te and Federal funds were used in evening classes 

only for the salaries of teachers of classes of 

Spanish- American women and girls . Short age of funa.s 

necessitated t~1is restriction of financial aids . It 

is particularly significant that women and girls were 

interested not only in foods and clothing problems, 

but also in those of training children, health, 

practical home nursing, and budgetinc; . Mrs . Gardner 

wrote : 

The entire procraJn for home economics work 
in the State has been materially broadened and 
as a result all home economics workers are co­
operating as never before, for the advancement 
of the best types of home economics education 
(23:1926: 22). 

These results within tvro years after she took office 

were a great credit to Mrs . Gardner . 

In her biennual report of 1930- 1932, Hrs . 

Gardner (23 : 1932 :40) wrote that the development of 

vocational education in New Mexico had meant the 

development of general home economics as well. She 

had worked v1i th all dep2.rtments a.s far as time per­

mit t ed. Sta,te end district meetin&;s were open to and 

participated in by all home economics teachers . She 

re9orted that a SDirit of unity and cooperation was 

being built up which meant much to the program. The 

student home economics club was a product of this 

_______________________________ ,_, ___ ..,;; 



develoument . The novement waa snonsored and nromoted 
J: ~ -

largely through the office of the State Department 

of Vocational Education . In 1930 practically every 

home economics department in New Mexico had an active 

student home economics club . 
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Hrs . Gardner also influenced the program by 

devoting a large portion of her time to improving 

teachers in service , throuch personal visits , district 

and state conferences and throtY;h news letters in the 

Home Economics Counselor which contained teaching 

helps . She lead teachers to use real home problems as 

a basis for class discussion ( 23 : 1932 : 39) . In order 

to find these problems she lead the teachers to see 

the necessity of making home contacts to find out 

the most vital needs and adapt the work to actual 

hor;1e situations . A new view point was tel{en by teach­

ers as a result of visits to homes v1here Ers . Gard­

ner I s inspection meant much in making home economics 

a subject w:1ich will function in the lives of the 

girls . 

Special surveys w re ma.de under Urs . Gard­

ner ' s su·oervi sion to secure information about home 

situations and ina.ividual record cards were used for 

each girl, showing : 

l. Number in her family 

2 . Number of rooms in her home 



3. ].'Iagazines te1-cen in the home 

4 . Girls 1 hobbies , amibitions and home work 

Great growth (23:1932:40) in adult classes 

was made under 1';'.[rs . Gardner, especially during the 

depression, when stress was placed on promotion of 

class work which would help homemakers better to meet 

their problems . Units were given in ma.king over 

garments, planning lovr- cost meals, preparing adequate 

meals with available foods, maJ.~ing the dollar stretch, 

and in home gardening. 

Ers . Gardner continued the Annual Conference 

for Vocational Teachers of Home Economics, but she 

was influential in changing these conf erences from 2 

or 3 days duration during the New t[exico Educational 

Association Meeting in Santa Fe , or Albuquerque as in 

1923 (45:1923 : 13), to one of several days ' duration 

precedlnr; the opening of school , in August at State 

Coll ege , New Mexico , in 1930 (40 : 1930 : 1) . These 

conferences began as round table discussions of 

problems in home economics but by 1929 leaders in the 

field of home economics were brought into conduct 

these meetings (40 : 1939 : 2 ). 

The third state supervisor , 1932- 1939 

Miss Zelpha Bates bece.me State Supervisor 

of Home Economics Education in September , 1932 (18 : 2) . 
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She exerted her influence in keeping the work on the 

live-at- home basis upon which the previous State 

Supervisor haa_ started it . In 1934, two years after 

she took office (23 : 1332 : 40), :ass Bates wrote : 
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The teaching of home econor.1ics during the 
past two years has been on such a level that it 
has demonstrated to all who have had even a slight 
opportunity to observe its developr.ient that the 
homemaJ.tine program in the schools is an indispens­
able part of our educati :mal progrrun. 

In 1936 Miss Bates (3 : 16) stated that : 

The philosophy of thP. vocational hoc11emakinG 
proe;rem is based on the fact that the high school 
girl has so many problems tba t £~re d.ifficul t for 
her to solve in relation to her home , her family 
and associates , that vrn have plenty of problems 
for t·wo or three years work . Not only do we 
feel that the girl ' s own problems of her daily 
life are very worth while considering and that 
this is our first obliGation to her , but also we 
know that we cannot get the girl ' s interest in 
homeme.lcing problems that she will deal with five 
or ten yee..rs from now; her own :probler1.s are too 
vital and uppermost in her m,m consciousness . 

Under the influence of Miss Bates , the home­

ma...'l{ing program Vias made up of uni ts covering every 

phase of home life . Teachers were urged to teach 

girls , not subject matter . The main pur-oose of ea_u­

cation was to help girls become better members of 

their homes and so develop a better understanding 

between the girls and their par en ts . 

Units in Consumer Buyinc (3 : lG) were taucht 

in all vocational homemalcing departments beginning 

in 1936. These units lasted from three to six weeks 



and were practi cal because they are based on the 

actual buying experience of the girls . . J udgment in 

the use of guides which consumers commonly use in 

selectint; goods , such as advertising and labeling, was 

one of the objectives of the course . 

The influence of Lliss Bates was felt in the 

development of the curriculum for the years 1936 , 

193? , 1938, and 1939 , when a comprehensive program of 

curriculum development was carried on . This study 

was planned to cover a period of several years and to 

involve a study of needs ana interests of y-:iung people 
' 

in relation to their family living, looking to the 

production of a course of study. A curriculum study 

and evaluation of the training of teachers in home­

mG.king education was also being conduc ted ( 23 : 1938 : 35) . 

Hiss Bs.tes believed in home visits ru1d they 

became an outstanding feature of the vocational home­

making progre_rn during this period. Each home eco­

nomics teacher visited practically all the homes of 

her students at least once a year , gained cooperation 

of the parents , and learned the actual home conditions. 

She felt that visi tine; homes was of special value in 

promoting the home- project program in homemaking . 

Home projects provided for the application of princi ­

ples taught in school in a normal hone situation. 

Through the home- project program, pupils were given 



an opportunity to cet practice in carrying out respon­

sibilities in their own homes . Considerable emphasis 

was placed on the home-project progre.m, as home prac­

tice exercise and home projects were considered a 

method of t eachini v1hich brought the school to the 

hone . In 1934 , as in later years , the hone projects 

vrnre vital factors in stretching the dollar in many 

homes (35 :13 ). The projects were far reaching in 

their results and were frequently enjoyed as much by 

the mothers as by the Girls . 

Under the supervision of Miss Bates, the 

all- day teachers taught adult classes end cooperated 

Yiith relief a(:;encies in addition to their regular 

school work. . The effects of the depression made 

necessary the teeching of points in the selection of 

the best articles which can be secured with availe.ble 

funds , gettin[; the most for the noney that there was 

to spend~ 

Marked ex:_oansion had teken place by 1938 

under the guidance of Iiiiss Bates in the program in 

homemaking for adults and out of school youth . In 

1938 (23:1938:35), thirty- four teachers tausht at 

least one unit for these groups in the various units 

covering all phases of homemalring. In addition to 

the prograr.ns carried on by the day school teachers , 

the homemaking procre.m at Camp Capitan , a National 



Youth Administration camp for girls , was reimbursed . 

Two centers, Carlsbad and Silver City , conducted 

interesting classes for girls . The training in these 

centers not only gave their girls help with their 
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own ho:nemaJcing problems , but also carried the training 

to the point where the girls were using it as a 

source of income in em:.,:)loyment in homes . These pro­

;:;rams r;ere of particular interest because they were 

cooperative underto.kings bringing in the Emergency 

Educational Program, the National Youth Administration, 

Community Councils and .the various service organiza­

tions ( 23 : 1938 : 35) . 

Under the direction of Miss Bates, major 

developments have also talrnn place in the training 

of student homemakin0 teachers . By 1938 they were 

havine_; experiences that vlill enable them to deal with 

school and cornrnuni ty problems in homemalcing education 

so that they will be more effective members of the 

high school system. Special help vvas given teachers 

by this time in training them to analyze the every 

day problems of young people , so that the work in 

homemaking vrill really help them with these problems . 

Some of the student teachers are havin6 some added 

experiences in becoming acquainted with o,11 of the 

res:')onsibilities of the homemaking teacher for the 

full school day s,nd school week , through being sent 

-----------·------~--------·--·----
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to a near- by school for 2. weel: where they teach the 

classes and cc~rry on all the responsibilities of the 

t ec.cher under the supervision of the re[;ulB..r teacher . 

This is provinc to be an i!lvalu2_ble experience for 

the '~irl and sup ·rinten6.ents 2re finding that tl'lese 

teachers are adjustin[ q_uickly into the school pro­

:ram (~3 : 1938 : 35) . The influence of ~iss Bates was 

also felt in the training of general home economics 

teachers as well as those of vocational home etonomics 

in the nev1er Jhases of the :iomemc~in_; progra.11 ( Z.3 : 1932: 

40) . She visited all ho,Je economics c'..epartments which 

time and funds r.roula. allorr. 

Eiss I.!ary Gillespie , Itinernnt Teacher 

Trainer in Hoae Economics, St~te Colle~e, New ~exico, 

since 1937 , made si6nificant c~1an6 es in the methods 

rnd content of the homemaking courses in the state . 

She visited teachers working in reimbursed as well as 

non- reimbursed departments (~3 : 1938 : 35) . She con­

a_ucted part-time and adult clc~sses in a.emonstre.tiJn 

centers and assisted with the prepars..tion of materials 

for tec~che~·s . :.:iss Gillespie bece. .. me tiie teacher 

tre .. iner tb.roug:t t~'le inc:ce2.sed funds nade cvail':l.ble 

with the George Dean funds . 

Conference leaders at the Annual St.:..1 .. te 
Home Economics Conferences, 1927- 1938 

The ::ew ~exico Vocational Economics Conferenc 

is held for the purpose of 11elping teachers plan 
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their work for the year,- and of giving them the newest 

methods in teaching and the l ates t developments in the 

field of home economics . As the Conference is really 

a device for the improvement of teaching, the Con­

ference le8.ders have a stc,te- wide influence . Voca­

tional home economics teachers are required to attend 

the Conference and non-vocational teacher•s are invited 

to do so . Several women prominent in hone economics 

education have been leaders . Hiss Maude Vlilliamson, 

Associate Professor and Teacher Trainer of Home Eco­

nomics Education, Colorado State College of A[.;ricul­

ture and Mechanic Arts, Fort Collins, Colorado, led 

e. round table on Problem Solving ( 40 : 1927: 2) at the 

annual conference in connection with the Neu ~exico 

Education Association meeting in Albuquerque in Novem­

ber, 1927. By this discussion, the teachers at the 

Conference became convinced of the value of the prob­

lem method, a desirable ana_ much used method of 

teaching ho1ne economics, and are now using it . 

Miss Willi2JI1son was one of four Conference 

Leaders at the New t'Iexico Vocational Home Economics 

Conference at State College, New r:.exico, in Aut;ust, 

1930. Her topic was Problem and Project Teaching 

(40:1930:3). This talk was especially meanin6ful at 

this time, as during the depression teachers were 

trying to ma}.::e work more practical by the use of actual 



home problems, as determined in their visits to the 

homes of their girls . 

Miss Williamson again influenced home eco­

nomics in New Hexico when she gave a talk to the 
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Home Economics Section of the New Mexico Educational 

Association in Albuquerque in October, 1939, on 

Stimulatin...£ Effective TeachinG of Consumer Education 

Through Recent Materials Dealing with Socia~ e,nd 

Economic Conditions and Consumer Practice (45:1939:17), 

as all vocational home economics teachers were giving 

units in consumer buying, one of the newer phases of 

home economics in 1939 . 

Mrs . Idildred Weigley Wood, State Supervisor 

of Home Economics Education in Arizona, in 1929, and 

later Supervisor of Home Economics Education in 

Phoenix, gave two interestinc talks on Home ~Ian2,gement 

Problems and Fe.mily Relationshins at the ennual Home 

Economics Conference at Albuquerque in September, 

1929 (40:1929:2) . Her influence has been extensive, 

as she returned to New !.Iexico in 1933 to be the Con­

ference Le2der for several years . Her instruction 

influenced the content of courses and methods used 

in the high schools of the state . Mrs . Wood v:as the 

leader of the f ollowini:; confer enc es : 
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1 . 1933 - Teaching of Child Develon~ent (40) 
1933 : 2) 

~. 1935 - Consumer Buyinc (40:1935:2) 
Understanding the High School Age as 

a basis for Social and Family Re­
lationshi-o s 

The conference ;:;roup rms led to see 
the assistance that teachers can 
give the high school girl to help 
her think throuch her probleus in 
these fields . 

3 . 1936 - Child Development (40:1930:3) 
The .:;roup worked_ , .. i th 2,ctu2,l experi­

ences which c1:rn be r;i ven the high 
school girl to help her ~1th problems 
with little children. 

4. 1937 - I>J.[ethods for Adult Education in Hone­
making (40:1937:2) 

This conference [;c,ve methods ..:.nd. de­
monstrations used in teaching adults . 

5 . 1938 - Home Management (40:1938:2) 
There is evidence that high school 
girls 2re interested in home mana­
gement when the work is ::;iven in 
terms of the manacement problems 
with which they have contact . Hrs . 
Wood led t>.e conference 2:roup in 
analyzing what is involved in 
manaGement and in considering some 
of the mam;gement problems Vlhich 
girls meet . These conferences were 
the basis for curriculum revision 
in the state as the last source of 
study was dc:.ted 1931 . 

Instructors, 1918- 1939 

Tvro instructors in institutions of hic;her 

learning have greatly influenced the educ.:J.,tion of 

college girls virho were preparinG to tee.ch home eco­

nomics, 2.nd in turn the thinking 2.nd teaching of these 

cir ls . Urs . ElizRbeti1 Si11pson, Professor of Home 



79 ________________ , 
Economics since 1918 at the University of Ne~ Llexico , 

Albuquerque , New :.:exico , and I.Iiss Uargaret 0 1Lo.ughlin, 

Professor of Home Economics at the New llexico College 

of A&;riculture and. Mechanic Arts, State Collee;e , New 

I.:exico , since 1924, have contributed to the growth of 

home economics by the content of their courses , by 

their activities in the ho2e economics organizations , 

and by their personalities . Both Mrs . Simpson and Miss 

O 'Laughlin have been in charce of the student teachers 

and have taught the methods courses in hoIJe economics 

at their resnective colleges . In this way their in­

fluence has been directed upon the ho_ne economics 

teachers and upon the development of the home economi c s 

procram of the stcte . 



CJiAPTER VI I 

GROWTH I N NUM:BER OF SCHOOLS HAVING 
HOEE ECONOMICS 

The grovvth in the number of schools he.ving 

home economics departments in New L!exico has been 

fairly steady, though not alvvays rapid (Figure 1) . 

The N ev1 Mexico Educe.tional Directory of 1913 ( 36 : 1913 : 

1) recorded the first home economics depart~ents in 

the state :nigh schools by indicating the presence of 

home economics teachers in the high schools at Raton , 

Ro swell , and Tucumcari (F'igure 2) . In 1914 the num­

ber had increased to six, with Albuquerque , Las Vegas 

and Santa Fe added to the first three . 

This number did not change according to any 

records available until the Smith- Hughes Act was 

accepted in New Mexico in 1917 . By 1919 , 57 towns 

reported ( 53 : 1919 : 171) high school home economics de­

partments . It is re.s.sonable to suppose that the 

very large increase in the number was due to the in­

fluence of the Smith- Hughes Act and the prospect of 

federal aid for home economics . In 1923 , one year 

after the first full time Supervisor of Home Econo~ics 

Education was appointed, the total number of home 

0 
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economics departments had increased to 63 ( 36 :1923 : 4) . 

In 1926- 1927 (36 : 1927 : 9) and 1927- 1928 ( 36 : 1928 : 6), 

there was an increase in departments to 74, but a drop 

to 52 (36:1930:l) came in 1930 durinc the depression . 

After the depression years, the number increased until 

in 1939 there were 39 home economics departments in 

the state (Figure 3) . 

After the passage of the Smith-Hughes Act 

in 1917, N e1,v 1/Iexico did not report a teacher of voca­

tionB,l home economics until 1919 vrhen there were five 

vocational departments whi ch received federal aid_ 

(Figure 4) ( 53 : 1919 : 171) . In 1920 (53:1920:150 ) there 

was an increase of seven in the number of vocational 

home economics departments, making a total of 12 . In 

1931- 1932 and 1932-1933, there were 24 and 28 such 

departments , respectively . There was an increase to 

40 (44:1) departments by 1938 and this remained the 

number in 1939 (Figure 5) . 

By these figures we see that the non-voca­

tional program end the vocational program for home 

economics have increased from 1917 to 1939 to approxi- _ 

mately the same number . 

_____ , 



Fig. 1 .--Total number of schools having home 
economics by ye2J'.'s, 1913-1939, (36) 
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CHAPTER VIII 

DEVELOPLIENT S IN CURRICULUM 

37 

The methods of presenting the subject matter 

of home economics as well as the content of courses 

changed greatly in New lfoxico between 1912 end 1939 . 

The first Outline for a Course in Domestic 

Sci~ in the high schools, written in 1913 (Chapter 

VI) g&ve this (47:3): 

Each lesson consists of a te.lk by the teacher, 
on which the pupils shall be required to take 
notes and an assignment of practical work to be 
done by the class. 

Outline. 

Lesson I 
Notes : Purpose of work . 
11 Homes and Homema.."king 11 

Introduction - Elements of the Theory and 
Practice of Cooking - Williams and Fisher . 

Requirements : Aprons, materials, style and; 
number . Holders, material style and num­
ber . 

Notebook, size 6-~ by 8-~ . 
Practice : Become acquainted with ecuipment . 
Rules for 6.ishwashing . Wash 2.,ncl replace 

cupboard eq_uipment . 

Lesson II 
Rules for Working : Ca.re of deslrn, materials, 

utensils . 
Rules for Housekeepers : Care of fire, tea­

kettles a.nd kitchen . Abbreviations and 
measurements. Necessity for food: Its 
use in the body; to buila. and repair tis­
sue and to give heat and energy . 

---------------·-------------·-
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Necessity for cooking food . To render it 
more attractive, palat able and digestible . 

Practice : ~easurements . Directions for 
measuring 1 cup , 1 teaspoon and o~her 
measurements . 

Lesson III 
Notes : Stoves and ranGes . 
History of outdoor and indoor cooking . 
Construction of ranre , its parts and their 

uses . 
Combustion, fuels , dampers and drafts . 
Practice : LayinG fire or regulating oil or 

gasoline stove . 

Lesson X 
Notes : Acids, source, food adjuncts . Fruits , 

source and nutritive value . 
Practice : Fruits , cooking of stewed apples , 

prunes and cranberry sauce . 

Lesson XI 
Notes : Fats and oils . Source and nutritive 

value and effect of heat . 
Prt,.ctice : Cookii:g in deep fat . Potato chips, 

codfish balls . 

Lesson XII 
Notes : Albumen : Effects of heat , nutritive 

value . 
Practice : Eggs, soft cooked, hard cooked, 

poached and omelet. 

Reference books for the work vrnre given as : 

1 . Elements of the Theory cJJ.d Practice of Cookery 
- Williams and Fisher , Whitcomb and Barrows 

2. Domestic Science in Elementary Schools - Wil­
son, UacHillan Company 

3 . The Home Economics Library. 
American School of Horne Economics, Chicago . 

4 . Boston Cooking School Coolcbook - Fannie 
:.forri t 'armer . 

In Roswell ( 23 : 1913 : 35 ) in 1913, each lesson 

in domestic science consisted of a brief study of the 
, _____ , ,.,_ 
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topic, a limited amount of notes and as much practical 

work as possible with special attention to cleanliness, 

order and exactness . In cooking, such topics as the 

cooking of vegetables, cocoa and chocolate , how to 

detect adulterated coffee, sugar and tea were studied. 

In preparing and serving each food, the following 

points were observed: the principles of cooking , the 

ideal results and the manner of serving . At such 

lessons two girls served their dishes at a small table 

properly set, thus giving them practice in table 

settinG and correct service . Almost every lesson was 

carried on in this way , ancl by these practical experi­

ences the girls were taught that there was a right 

vmy to prepare food , that there vms a labor saving 

way and tho.t work cc-trefully e.nd skillfully done was 

not drudgery but an int ere sting and ple2.sant occupa­

tion . 

In sewing the girls were taught to use their 

hano.s, which trained the hands and rriind together . 

The training that the cirls received in hand and 

machine work enabled them to mrurn and to repair their 

own clothin; . A definite time was :1v~n to the study 

of textiles, which included the study of materials , 

cotton, linen, silk and wool . Also a study \:7as made 

of the implements used in sewinG, as pins, needles and 
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scissors . Later ·in the term, the 8irls made a speci&l 

study of the materials suitable for underwear . Dif­

ferent srunples were collected and kept . Such subjects 

as suitability, durability and expense were discussed 

before the practical work of malcing such garments as 

corset covers, underskirts, aprons , e;owns e.nd wash 

dresses . Along with this work was emnhasized the idea 

of neatness , economy of work and simplicity of design . 

In Carlsbad in 1913 (13 : 1913 : 56) there were 

10 girls in the cookinG class and as there W"S equiu­

ment for only 6 , the class was divid.ed into t,·m groups 

of 5, each of which he.d practice tv1ice a week . One 

period every week was devoted to the study of food, 

nutrition and the applic&tion of heat to foods . The 

study of theory was correlated with practice work . 

The girls were required to prepare at home all the 

dishes prepared at school . The worlt was practical and 

created a greeter interest in the school . 

In the Albuquerque high school in 1919 (1 : 42) 

the text in d.omestic science was Greer. 1 s Text _Book of 

Cooking. Note books were required. In the laboratory, 

cleanliness, order and exact :neasurements were em­

phasized. \.Yater was studied as a cleansing ar;ent , 

cooking medium Qnd carrier of flavor . The malcing of 

beverages vrnre taucht and the least harmful rn.ethods 
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of mal{ing tea, coffee, cocoa and chocolate as beverages 

were considered. Milk was studied as a food for its 

composition and nutritive value . The cooking consisted 

of foods vrhich composed the five food principles : 

water, ash , protein , fat and carbohydrate (1:43). 

A course of study for home economics in the 

Albuquerque high school, 1919, gave : 

The Principles of Csrbohya_rate Cooking . 
Starch 

Structure and properties of stexch 
Methoa_s of combining starch with liq_uid 
Starch as a thickening agent 
Preparation and uses of white se.uces 
Preparution of cree~ soups, cornstarch pud-

ding, souffles, ice cream 
Cooking of starch vegetables 

Potatoes 
Rice as a vegetable and as a dessert 
Cooking of cereals 

These, then, nere the ways in which domestic 

science was being taught at the beginning of the in­

fluence of the Smith-Hughes Act . The accer)tance by 

the state of Hew Mexico included the provisions (36 : 15) 

that the methods of instruction in home economics and 

related work should be a combination of laboratory, 

recitation and discussion . This arrangement was sug­

gested as a means of preventing dissociated recitation 

and laboratory periods . 

The methods used were to be such as to develop 

both the economic and artistic features of home keeping . 



The object of the training was to produce intelligent 

homemalcers . The courses were to be organized and 

taught from the point of view of h0me management . 

Conditions in the home of the average wage earner were 

to determine the method of instruction . This instruc­

tion had to be given i n the home economics departments 

of public schools of secondary gr~des . 

No course of study was printed for the voe~ 

tional schools from 1917 until 1923 . tfimeographed 

sheets were given teachers as guides, but in 1923 

under the direction of Miss Ruth Taylor, the first 

full- time State Supervisor, A Course of Study for Vo­

c2.tional All Day School ( 19) was prepared. This two­

year course of study set the work up in an entirely 

new vmy, by units, the names of w,:ich follow (19 : S) 

( the con tents of the units v:ere not a,vailable) : 

Home Economics Subjects 
First Semester 

Food Study, Heal Planning and Serving 
Personal Hygiene 

Second Semester 
Clot~ing or Textiles 
SanitatiJn snd House Care 

Related Subjects 
Ao-olied Art 
Physiolo[y and Hy[-:iene 
General Art applied to home 

or 
General Science applied to home . 

Second Year 
First Semester 

Advanced Clot:11ng 
Hone Nursing and Child Care 

2 



Home Management 
Second Semester 

Advanced Food and Dietetics 
Advanced Clothing 

Related Subjects 
Household Physics 
Household Chemistry 
Biology 

This course showed the effect of the accep­

tance of the Smith- Hughes Act which specified home 

economics was to be taught in 11 short unit 11 courses 

whenever possible and planned for a well-rounded pr•o­

gram for the voc2.tion of homeme.king . (37 : 17) 

Many books were listed in the course of 

study to be used in the home economics classes . These 

included (19 :1) : 

Foods and Dietetics 

Books 
Table Service - Allen and Little 
Domestic Science and Application - Bailey 
Source, Chemistry and Use of Food Products -

Bailey 
Nutrition and Diet - Conley 
Food Study - Wellman , 
Dietetics for High School - Wellard and Gil.!. 

litt 
School and Home Cookinr; - G0"eer 

Clothingi Textiles and 
Millinery 

Secret of DistinctivE ~ress - Picken 
Clothing for Women - Balatt 
Shelter and Clothing - Kinrie and Cooley 
Textiles and Clothi:ng - McGowan and Waite 
Art of Milline~y - Nusµf · 
Clothing Choi c e, Care and Cost - Woolman 

Sanitation and House Care 

Housewifery - Balderston 
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New Housekeeping - Frederick 
Home and Community Hygiene - Brodhurst 

Related Art 

Industrial and Annlied Art Books - Bush 
Principles of Design - Bachelor 
Interior Decoration - Parsons 

Health and Sanitation 

Healthful Living - Willia.ms 
Human Physiology - Ritchie 
Applied Hygiene - GregG 

General Science Applied to Home 

Science of Every Dey Life - Vanbuskirk and 
Smith 

Science of Home and Community - Trafton 
General Science - Brownell 

Home Nursing ana. Child Care 

Home Nursing 
American Red Cross Text Book on 1st Aid -

A. R. C. 
Home NursinG - Harrison 

4 

A report for units of work , form No . 3 , fro:m 

the transfer files of the State Department of Vocational 

Education , State College, N~w Mexi co, for one semester 

of 1922 showed the me.nner in which the vocational 

home economics teachers of the state were organizing 

their work , and the books which they used (see Appen­

dix) . 

The report for the class in related work , 

form No . 4 , 1925 (51) , also from the same transfer 
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files , showed the type of vmrk v1hich vms offered in 

related courses at that ti:i.e ( see Appendix) . In re­

lated art these courses v:e.:.·e 11 Applied Art 11 and 11 Re­

la.ted Art 11 and in rele.ted science they vrnre 11 Household 

Chemistry 11 and 11 Physiology. 11 

In 1926, a corn.11i ttee on Family Relationships 

was organized to work up outlines for a course in this 

subject . Voca.tional and non-voce.tional home economics 

teachers served on this committee . The renorts of 

these teachers were of especial interest because they 

show that Family Relationships is not as recent an 

addition to our hornemalting pro;::;ram as is sometimes 

thought . 

Family and Community Relationships (22 :1) 
Des I!toines 

Lova Clingenpeel 

l. Taught in the tovm of Des Hoines 
2 . The material was given as a separate unit 

covering 3 weeks. Unit vvas also emphasized 
in Health and Related Art units . · 

3 . We approached the unit by discussion brought 
out by reading and observation of fruJily 
life and comnunity . Always started discus­
sion with something familiar to child, then 
brought in something new. Four results ob­
tained were: 
l. Girls learned the true function of the · 

family studied and considered each mem­
ber I s responsibility to the family . 

2 . Girls formed the habit of keeping expense 
accounts . They studied budgets and 
per cent of average budcets of the home 
so that paren .s could check up if so 
desired. 

3. Girls formed habits in 
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1. Care of clothing 
2 . Health 
3 . Food 
4 . Table L!anners 
5 . Tri..rift 

4 . Judged results by interest, response arrl 
.application on part of student . 

References 

1. First Course in Homemaking - Calvert 
2 . The Economics of The Family- Taber ana. War­

al 
3 . The Charm of a Well Wannered Home - Lippincott 

Dexter 

Dexter is a town of 500 people . 
Empahsized following things: 

1 . Food and Nutrition 
Method : Class discussion . Text, 11 Practical 
Dietetics" Effort was made to overcome 
petty dislikes for certain foods . This was 
first a class project, then some members of 
class ~ade it a ho~e project . 

2 . Health and Health Rules were approached by 
class discussions vfaen were opportunity 
afforded itself in Sev;ing and Cooking classes, 
especially emphasized in Hygiene classes . 
Text, "Hygiene of Human VIechanism and Sani-
tation of Its Surroundings 11 - Hough and 
Sedgwick. 

3 . Care of Cloth~ng 
Emphasis of neatness and cleanliness of ar­
ticles made in cJpsc . Texts, 11 Shelter and 
Clothing11 - Kinney anc. Cooley, 11Principles of 
Clothing Selection 11 - Butterick, Practical 
lessons in mendinG, darning and patching by 
bringinc articles from home . 

4: . Next six weeks will study Ho!Ile :.Ianagement and 
Child Care. 3 weeks given to ecch course . 
Home Manac;ement 

Problems as they presented themselves in 
classes and tests used in cooking have been 
discussed. Text used was Related Science 
Text, 11 Science of Everyday Lif e 11 - Vein 
Bupkirk and s,ai th. 



Child Care 
I,:aterial: 11 The Bo.by in the House of Heal th 11 

11 The EJ\.'J)ectant I.Iother . 11 

In 1926 a Course of Study for High School 

Home Econor.iics (29) was issued. by the State of New :fo.xi­

co, Department of Ea_ucation, Division of Vocational 

Educ&tion . As the forvrnrd gave the :9hilosophy under­

lying ~he courses it is Quoted here (29 : 1): 

This Course of Study is to be used as sug­
gestive ~ateriel for Ho2e Economics teachers in 
New 2exico to help them in orcanizing their work . 
It is in a very tentative form and. is to be used 
11erely a.s a e;uide . Eacl-2. teacht;r Eiust use her own 
judgment and initiative in determinin6 her needs~ 

In order to determine the needs for a parti­
cular group and the phases of vmrk in Home Eco­
nomics that ca.n best serve in meeting these needs 
it is necessary for the teacher to know the horae 
life of the girls . Their nast ex·oeriences must 
be evaluated a.nd their pre-sent activities must be 
taken into consideration . 

Objectives must be determined. Each teacher 
must know exactly what she plans for her [:;irls to 
accomolish . The t:;irls as well as the teacher 
shou1·a_ have definite objectives in mind. 

Perhaps the biggest problem is organizing 
the vrnrk on a real nroblern basis . The -oroblems : 
must be student problems , not teach er nroblems . 
They must be problems in v1hich the girls v.rill be 
vitally interests, problemr that they want to 
solve . They must b-e present day nroblems rather 
than problems which the E_;irls '11ight meet in the 
future . Every teacher should annreciate the 
opportunity for developing the ~~bit of problem 
solving - a he.bit that is very vital to everyone . 

A two year course of study in high school 
Home Economics is recommended as the most satis­
factory . For a two yeBr course it is suggested 
that, if possible , the work be arranced accor-
dinc; to the follov,ing plan in order to telrn care 
of transfers from school to school either at the 
middle of the school year or e.t the end of one yror 
of Home Econo1i1ics work . 



HOr.~E ECONOI.UCS WORK - SUGGESTIVE PLAN (29 : 1) 

Home Economics I 

First Semester 
Foods 
Personal Hygiene 

Second Semester 

15 weeks 
3 weeks 

Family and Connnuni ty Relationships - 3 weeks 
Clothing 15 weeks 

Home Economics II (29 : 2) 

First Semester 
Advanced Clothing a.nd Textiles 
House Cnre 

Second Semester 
Advanced food and Dietetics 
Home Nursing 
Child Care 

14 weel,rn 
4 weel~s 

12 weeks 
3 weeks 
3 weeks 
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If Smith-Hughes Home Economics is given , Re­
lated Science and Related Art is given paralleling 
Home Econonics . If the nlan given above for Home 
Economics is used it is suge::.ested that the fol­
lowing plan be carried out for related work . 

In Connecti on with Home Economics I 

First Semester 

Related Science 

Home Economics II 

Advanced Related Art 
Art applied especially 
to interior decoration . 

Second Semester 

Rels.ted Art 
( General ar t prin­
ciples and art ap­
plied to clothing 

Physiolocy 

By this plan science parallels foods vmrk ana. 
art parallels clothing work . Every girl enrolled 
in Home Economics will be enrolled in a related 
subject at the same time . Special effort must 
be made to secure a desirable degree of correla­
tion . In non-vocatione.l de~oartments it is suggest e 



th&t just as much science and art as possible be 
incorporo.ted into the regular Home Economics 
course . 
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The suggested plan of work for the year fol­
lows (29:5) : 

FIRST YEAR 

FOOD STUDY .MID :,:EAL PLAHIJIHG 

A. Sugcestive topics 
1. Arrangement of foods laboratory 
2 . Store.::;e of food supplies 
3 . Sanitation in laboratory and at hor.1e 
4 . :.fa.king foods laboratory more attractive 
5 . Use of uniforn aprons in foods laboratory 
6 . Plans for good habits of work 
7 . Types of ~eat for cooking 
8. Care of kitchen equinment 
9 . Preservation of foods 

a . Causes of food spoilage 
b . Economy in preservati Jn of foods 
c . Methods of preservation 
d . Canning 
e . Jelly malting 
f . Use of certo in jelly mal1:ing 
g . Ficklin[; and rn2Jcing other relishes 
h . Preserves and ja..ms 
i . Advantages of drying 
j . Smoking and seiting 
k . Cold storage processes 
1 . Preservation of eg6s 
m. Storage of fruits and vegeto.bles for 

winter use , 
n . Comnercial oreservation 
o . Keeping food for home use during v12.rm 

weather 
10 . I.:eal Planning 

a . Keeping in health 
b . I.Ieaning of a balanced meal 
c . Food and its relati ::m to life 
d . Body needs 
e . Food groups and functions 
f . Calorie needs of individuals 
g . Places to buy foods 
h . Low cost foods 
1 . Buying in sepson 
j . Characteristics of well planned meals 
k . F ,Jod prejudices and :01 ee.ns of overcomin[ 
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1 . Acquiring good food habits 
m. Value of time during meal preparation 
n . :.:ano.ge . .:ient u.urinc; r:ieal preparation 
o . Food for children 

The procedure used in working out one of these 

units of work in this course of study follows (29:8) : 

PERSONAL HYG·IENE 

A. Suggestive Topics 
1. Proportion r:.nd weir;ht of heal thy individual 
2 . Appearance of he althy per con 
3 . Proper 9osture for sitting, standing, and 

walking 
4 . Relation of food to nosture 
5 . Effect of improper shoes on posture 
6 . Effect of clothing on posture 
7 . Effect of thought on expression 
8 . Rules of health for the family 
9 . General living :C1abi ts 

a . Importance of sleep and rest 
b . Regularity for sleep and rest 
c . Good food habits 

(1) Regular ea.ting 
(2) Chewing of food 
(3) Eating slowly 

d . Nervous conditions affecting digestion 
e. Food poisoning 
f . Importance of exercises 
g . Frequency and kinds of baths 
h . Value of cold showers 
i . Use of deodorants 
j . Necessity of nlay ~nd recreation 
k . Health rules for each member of fanily 

10. Importance of Proper dress hygiene 
a . - Clothing and body heat 
b . Clothing and unrestricted body 
c . Clothing and sanitation 
d . Weight of clothing 
e . Poro0ity of materials 
f . Adaptability of clothing to aee and 

occunation 
g . Value of well fitting shoes 

11. Care of body 
a . Functions of skins 
b . Ct-.re of complexion 
c . Care of hands 
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d . Treatments of corns, blisters, etc . 
e . Relation of general health to health 

of hair 
f . Care of hair 
g . General care of eyes 
h . Importance of properly f:tted classes 
i . Removal of foreign objects from eyes 
j . Daily care and cleaning of teeth 
k . Examination of teeth by dentist 
1 . Cause and effect of adenoids 
m. Che.n[;es durinc; adolescence 
n . Hygiene of menstruation 

12 . Prevention versus cure 
a . Value of medical examination 
b . Causes of constipation 
c . Remedies for constipation 
d . Rules for avoiding colds 

(1) posture 
(2) e 0 tine; habits 
( :-·) exercise 
(4) water 

e. Causes and preventions of colds 
f . Prevention of headaches 
g . Prevention of indiGestion 

B. Suggestive proble~s 
1. What things shall I a_o to keep myself in 

go oo_ hes.1th'? 
2 . I want to help all my family to keep well 

and happy . What can I do? 
3 . :A:ary 1 s- complexion is very ba,d . She wants 

to le.now vrhe,t to do to ir.i.prove it . What 
shall be advised? 

4 . Ey hair isn ' t as glossy as my sisters . 
What special ce,re shall I give it'? 

In 1927- 1928 a SuGgested Course of Study for 

High School Home Economics (29) was prepared by Vina 

R. Gardner , State Superintendent of Home Economics 

Education . This cuide ure;ed thEtt the problem method 

of instruction be used, and set up objectives for 

tne year I s vJOrl: . These were two recent developments 

in the home economics pro[;ram. A fo r eward read : (29 : 1) 
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In order th2-t c.11 may profit by the experience 
of each teacher, blank pa.[;es are used after each 
subdivision. Any G,ddi tional material which has 
proved valuable should be noted . This material 
vrill be collected at the end of the school year 
and will be used as a basis for revising the pre­
sent Course of Study . 

Everyone recognizes the fact that the problem 
solving method of teaching is the ideal method . 
In order to ho.ve problem solving there must be 
real problems to solve . 

Each teacher is req_uested to vmrk from the 
followin¥ standpoint so that the results will be 
co:.1parc: b_ e : 

1 . 

2 . 

3 . 

4: . 

5 . 

6 . 

Set up major objectives for tne whole 
course (To be done by teacher and class 

i working together) 
Break the course into 
sonal hyEiene, family 
lationships , etc .) 

units (foods, per­
and cora:nunity re-

Outline objectives for each definite unit 
(Teacher and clESS working to[;ether) 
Select tentative major nroblems for each 
unit and arrange in probQble teaching 
order . 
Bre · . ..k the major problems into minor prob­
lems and arrange in probable teaching 
order . 
Outline activities which might accompany 
the minor problems . 

That the oome economics teachers of the 

state had fulfilled the terms of the acceptance of the 

Sr:1i th- Hur;hes Act in providing a v,ell- rounded prograJ!l 

in homema.king was shown by this 192'7- 1928 course of 

study. No longer vrn.s the work merely cooking and 

sewing, as the following unit evidenced (29 : 28) : 

FAI.IILY AND COI.:,IUNITY RELATIO]SHIPS 

A. Objectives 
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1. Apprecic1.te value of toJ;:ing care of spiri­
tual 2nd_ mental needs as well as physical 
needs in the home . 

2 . Develop closer companionship in the family 
3 . Be ·willing to carry own share of home­

vrork . 
4 . Appreciate all members of family and their 

contributions to the family circle . 
5 . Be willing to 2.ccept only own shc'.re of 

family noney . 
o. Be able to contribute intelligently to 

f 1::unily recreation . 
7 . Appreci ate true homemaking q_ualities and 

Hhat home should mean . 
8 . Develop an interest in improving own so­

cial and mor~l tr~its of character . 
9. Develop own personality . 

10. Be able to choose friends wisely and be 
e friend . 

11 . Develop a sense of tolerance for ooinions 
and habits of others . 

12 . Appreci ate the value of the proper home 
atmosphere in connection with training 
of children. 

13 . Have a knowledge of vocc.tions open to 
vromen . 

14. Be able to select a vocation wisely . 
15. Have a sense of civic Dride . 
16. Be willing to contribute to cor-1:nunity 

life . 

D. Illustrative material 
1 . Charts, posters , health records, sc2les 
2 . Foods and Health cherts, posters - Metro­

politan Life Insurance Co., New York : 
City; Superintendent of Documents, Wash­
ington, D. C., Nevr York Assn . for 
Improving Conditions of the Poor, 105 
E 22nd Street, New York City . 

3 . Charts (Care Feet , Care Teeth, etc .) 
National Child Welfare Assn ., 70 5th 
Avenue, New York City. 

4 . Charts - CB,re and ClothlnE; of the feet . 
National Y. ·1,;. C. A. 600 Lexington Ave­
nue, New York City. 

E. References 
1. Blount - Heal th : Public and Personal -

Allyn and Bacon, Boston . 
2 . Conn - PhysiolOGY and Health. Silver, 

Burdett and Co~pany, Chicago. 



3 . Hood - For Girls and Mothers of Girls . 
Boob M:errill Company, Indianapolis . 

4 . LinDett - Personal Hyciene and Home 
Nur-sinc; . i7orld Book Comr e.ny, Yonkers on 
the Hudson, New York . 

5 . Broodhurst - Home and Community Hygiene , 
Lippincott Comnany, ChiCaGO . 

C. SuGgestive Problems 
1. Many high school students have the idea 

that home is only a place to eat and 
sleep . There are many real homes in 
this community but the attitude of high 
school boys and girls can do much to 
im-orove -oresent conditions . 
a . - How much of the family incor::1e SDOUld 

go to a hiGh school student? 
b . I think it would be worthvihile for 

our family to hL-Ve a 11 home night 11 

once a v1eek . \Vhat shall we do on 
these nights'? 

c . What should be our personal responsi­
bilities to our f ru:1ilies? 

d . Hovr much can our family afford to 
snend for recreations? 

e . We spend $15 . oo a yer:,;r for magazines. 
Shall we snend more or less another 
year? 

f . Louise, a lit~le sister , is four years 
old. She tells falsehoods to get out 
of being punished . The vrhole fai"llily 
should help her overcome this . What 
can He do ? 

g . 

h . 

i . 

j . 

k . 

How can \'ie make meals at our house 
1 

pleasanter? 
I realize that I have a bQd disposi­
tion. How may I overcome t~is? 
I.:y brother is terrible around home . 
He is always grumblin'.:; . He seems 
to think that everyone should try 
to ulease him. Bow can we heln him? 
1.:y mother is to be gone for two v1eeks 
on a vacation . ge will all miss her . 
She has left me to teJrn her place . 
I lmovr thot means more th2.n just 
pr t..;po.rine; meals anc1 !,:eepinc; the nouse 
clean . \Tnat otner thin[;s shall I 
plan to help keep everyone happy? 
How ce.n I help mother at nig-ht v1hen 
she is tired? 
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2 . Each person should try to develop her own 
personality as much as possible . Every­
one has f e.ul ts v1hich could be overco:ne . 
What traits shall I worl;: on in order 
that I will be better lD:i:,r'l? 
a . How r.1ay a person become a good con­

versationalist? 
b . :My aunt is sick in the hospital -

the doctor says that she needs people 
who are cheerful around her . How 
may I become more cheerful? 

3 . What field of vmrk am I best suited for ? 
a . Should women vmrk after they are 

married? 
b . How much can I afford to spend pre­

paring for my life work? 
4 . We want to give a tea for our mothers . 

1ilhat plans must vrn make in order that 
vrn may be the right kind of hostesses? 

5 . How can I use my time to better advan-
1 

tcage? 
6 . What Christmas presents can I ma-1<.:e for 

a small a~ount of money? 
7 . We want to know how to act with ease on 

every occasion. 
a . I eJrl going on a trip this sum:ner . I 

have never been on a uullman or a 
diner before . What should I know? 

b . We are invited to a miscellc=weous 
shower for one of our friends . What 
price gift is suitable to take'? 

c . Horr Day we learn to be better hos­
tesses in our own homes? 

8 . There is some improper behavior runone- 1 

our high school students . We want oun' 
school to have v ery ii igh standards . 
How can we help? 

9 . This is a small cormmni ty and ·we have no 
Kiwanis or Wo r.1an I s Clubs . V!e want our 
class to start the b2.ll rollin[; and 
help create more comDrunity interest . 
a . Our home economics club has a conmi t­

tee on civic improvement . What 
things sh2.ll vrn do t~1i s year? 

b . How can we help make our community 
more attractive? 

10 . I have a position in a confectionery 
store , workin~ after school a.nd on Satur­
days . I get ;;;:i6 . 000 a week . How much 
should I save? 
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A unit on applied art, dated 1927-1928, showed 

the method by which teachers e.t that tine worked out 

the content of their courses (s ee Appendix) . This 

r.1et!1od consisted of c. project , subject mc.tter , illus­

trative material and plans for laboratory work . 

In a circular letter to the home economi cs 
-

teachers of the state in Au6ust, 1927 , l:Irs . Gardner 

wrote that ( 23 : 1): 

The State Department of VocatiJnal Education 
recommencied the follovling text books, if text 
books were used: 

Home Economics I 
Foods I 

Food Planning and Prepa.re.tion 
Wellman 

J . B. Lippincott Company, 
ChiC8[;0 . 

Clothing I 
Principles of Clothinc Selection 

Butterick 
HacUillan Company , Dallas . 

Home Economics II 
Foods II 

Dietetics for High Schools 
'.'Ii llard a..."ld Gillett 

L'Iaclnillan Com:.9eny , 
Clothinc II 

Textile Fabrics 
Dyer 

I 

D2 llas . 

Houghton hliffin, Chicago 
Related Work 

Related Science 
Either 
Scienc e of Everyday Life 

Van Buskirk and Smith 
or 

Everyday Problems in Science 
Preper and Be~uchamp 

Scott Foresman Company 
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In 1931 the Hifh School Course of Study in 

Home Economics (25) was published by the New Uexico 

Sta.te Depe.,rtment of Education . This was the only 

course of study for the non- vocational high school 

home economics ciepartments which was found . Because 

so many courses of study for the vocational depart­

ments v1ere found, it is reasonable to suppose th2.t 

this was the only one written for non-vocational 

schools . This study has shown that the vocational and 

non- vocational schools were supervised by the State 

Supervisor of Home Econo@ics Educ2tion so that all 

depEtrtments probably used the vocetional courses of 

study previous to 1931 . The general objectives and 

organization of the uni ts of v'etr\9k follow, as well as 

tl:.e form of one unit and the first problem within 

the unit (25 : 1) : 

GENERAL OBJECTIVES OF HOEE ECONO".~ICS COURSE 

I . Help the student as an individual to : 
1. Understand e.nd d.evelop her own capaci­

ties and ~otitudes 
2 . Develo:;> her ovm individuality and per­

sonc.li ty . 
3 . Develon sensible standards of living and 

conduct . 
4 . Develop ability to : 

e, . Solve proble11s t:i.1rough understanding 
of principles involved 

b . Apply these principles to probless 
e.rising in everyday life . 

5 . Develop a degree of skill wLich is in 
keeping Vl"i th her needs and capacities . 

6 . Provide a knowledge of the opportunities 
in the field of home economics . 
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II. Help the student in relation to ner family 
c.nd conruni ty by : 
1. Developing an und_erstandinr; and a:;-iprecia­

tion of houe respo,sibilities and a 
desire to do her part in her ho,ne . 

2 . Developing some skill v1hich will enable 
her to do better her part in the perfor­
mance of ~er duties as a responsible 
member of her ho1:1e and community . 

FIRST YE.AR (25 : 7) 

1st Semester 
Unit I - Clothing and related sub.jects -

1. 
2 . 
3 . 
4 . 

Unit II 

Unit III 

about 12 weeks 
Personal hygiene 
Textiles 
Care e_nd repair 
Construction of simple garments , 

- Personal and Family Relati ()nships -
about 3 wee::s 

- Child Development - about 3 weeks 

2nd Semester 
Unit IV - Foods and related subjects - about 

1 . 
2 . 

3 . 

4 . 
5 . 

Unit V -

1st Se11ester 

14 weeks 
Health 
Breakfasts (Selecting, purchasing, 
nrepB.ration, 2_nd servinc . ) 
Luncheons (Selecting, purchasing, 
preparati,)n , end serving . ) 
School Lunch 
Buyin[ and care of foods . 
Home I:Tana[;ement - 2 to 4 weeks 

SECOND YEAR 

Unit I - Foods and Related Subjects - about 
12 weeks 

1 . Food nreservation 
2 . lfotri tion and neal th 
3. Dinners (Selecting, purchasinc;, pre-

par2.tion, and serving. ) 
4 . Unusual dishes 
5 . Suecial Occasions 
6 . Food for Children 
7. Food for ~he Sick 

Unit II - Child. Care and Training - 2 to 4 
weeks 
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Unit III - Care of the Sicl: in the Home -
about 2 v;eeks 

2ncl Semester 
Unit IV - Clothing and Related Subjects - 10 

to 12 v:eeks 
1 . Clothinc Budcet 
2 . Clothing Construction with Related 

Art and Textiles 
3 . Buying Problems 

Unit V - Home ]Jana,ser~ent - about 2 1.rneks 
Unit VI - Family Relt.'ti msi'1ips - about 2 weeks 
Unit VII - House Selection and Furnishin~ -

B to 4 weeks 

HOLT?: ECONOEICS I ( 28 : 9) 

UNIT I - CLOTHING 

General Objectives 
1 . To be able to appreci2te self ~nd others 

by developing ti1e best standards of 
attractiveness and 6ood taste . 

2 . To develop in the girl an intellieent 
knowlectge of simplicity in line and color 
applied to clothinc . 

3 . To ~ive the Girl the ability to recoGnize 
the stc.ndard and common textile fibers 
and fabrics , and appreci2tion of the 
various effects produced by different 
finisl:.es . 

4 . To ~orolone; the life of clot'.ciinc:; by 2. 

kr:ovrledc;e of proper care an.cl repair . 
5 . To learn to appreciate and recognize 

f;Ood workmanship , and. to 6..evelop ability 
for accurate work and new processes . 

6 . To develop a realization of cost of 
clothing and to be able to select clothing 
in relation to its price . 

Clothing Unit 
A. Personal Hygiene 
B. Textiles (Cotton, 

linen, we2ves) 
C. Care and Repair 
D. Construction 

Time for Each 
Approx. 2 weeks 

2 weeks 
2 vrneks 

12 weeks 
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Problem I. What is it that rnal:es e. c;irl 
attractive (28:10)? 

:Minor Pt·oblern Subject Matter ?.O:ethod of Sugc;estions for 
Procedure Teac:1ers i--------------------------------

1. What are the 
important 
habits of 
living? 

( a) Effect 
of clothing 
on posture'? 

l.General 
bi ts . 
A. Sleep 

Rest 
and 

B. Regularity 
of : 

(l)Food ha­
bi ts . 

(2)Water in 
diet 
( '-1,) Inc3.i­
[;e st ion, 
Headaches 

C. Recreation 
(l)Exercise 
(2) Garnes 
(3)Vocations 

D.Posture-
causes 2nd 
effects . 
(l)Height 

and 
Vleigi1t 

E.P ersona.l 
Hygiene 
(l)Bathing 

Kinds 
Need of 
be.ti:1s 

Ti'Tle of 
bath 

Individu-
al 

Necessi-
ties for 

(2)Care of 

Scales 
Em:i;.hasize point 

Discus- by illustre,­
sion tions of ex­

Clais dis- treme in his­
cussion of toric costume 
study 2t e.nd modern dey 
~ull-l engthdress . 
mirror . 

Assigned 
reading 

Williams • 
Personal Ey-

giene 

Hair Dernonstra-
(a) Be- tions . 
coning Shampoo Manicure set . 
hairdress 

( 3)Care of 
Hands 



r.!inor Problem Subject t:atter ::Iethod of Sug~estions for 
Procedure Teachers 

( a)1Vla1r.r=---r:.anicure·---
cure 

(4)Care of 
skin 

Class cri­
ticize 

(a)Func- each other 
tion 
(b)Com-
plexion 
·(c)Care 

(5)Care of 
teeth 

(G)Use of 
CosmeticsDiscussion 
Powder Demonstra-
Rouge tion 
Perfume Assigned 
Deodorants Rea,d.ings 

F . Lledical 
Exams 
(l)Eyes 
U~) Adenoids 
( 3) Care du.-

ring men­
struation 

(4)Avoiding 
colc3-s 

( 5) Constipa­
tion 

Charts of struc 
ture of tooth 
Charts on 
brushing 
Inex-pensi ve 
malce-u-o box. 

Su-onli es ( visit 
of a doctor pr 
dentist) 

2 . What can I do 
to be heeJ_ t:ii er 
and more at-
tractiv6'? 2 . Health Habits :Make a 

3 . How can our 
expression 
affect our 
e;eneral ap­
pearance'? 

3 . Smiling, 
frowning , 
pler1santness, 
genert1l ex­
pression, hap­
py , sad, tem­
per . 

chart for 
daily heal th 
habits . 
Group con­
test for 
practice of . 
Class re­
ports of in­
divid.ual 
cirls . 
General 
discussion 
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I.:inor Problems Subject :latter :iEethod of 
Procedure 

Suc;c;estions foJ 
Teache.,,,s , __ --1, 

L:e.nners 
Cono.uct 
Thoughts 
Disposition Discussion Everyday man­

ners 

The form of this course of study was slightly 

different from the Couxse of Study for Vocational 

Home Economics in the High School, 1931, published by 

the State Department of Vocati onal Education, though 

except for the related work, the content of the 

courses did not differ Greatly . An outline of the 

home economics units from this course of study follows, 

as well as the philosophy underlying the vrri ting of 

the courses (41:9): 

Outlines for Home Economics Units 
Home Economics I - First Semester 

Putting the House in Order 
An Apron for the Labor2.tory 
Planni:1g and Preparing Brea.'kf asts 
Money Management 
Foods for Lunch or Supper 
The Art of Entertaining 
Personal Health 

Home Economics I - Second Semester 
Social Relationshil)S 
Clothinc the High School Girls 
I.'£a1c.ing and Selecting Undergarments 
Children and Their Develooment 
}.Taking a Wash Dress -
Arrangement and Cure of the Bedroom 

Home Economics II - First Semester 
Organizing the Department 
Food C,ci_re and Preservation 
Problems in 1.':anaging the H0 me 



The ClotL.ing Budget 
Winter G2.rr:1ents 
A Silk Problem 

Home Econonics II - Second Semester 
Foods and Dietetics 
Child Training 8,nd Development 
Personal and. Com:nuni ty Relationships 
Food for Special Occ&sions 
Home Nursing 

Outlines for Related Work 
Related Science 
Related Art I 
Related Art II 
Physiol08Y 

FOREVIARD (4:1: 4) 

1_13 

Home economics is a rapidly chancins subject 
in a ra-oidly cb.an[;ing ViOrld . Home responsibilities 
vary markedly in individual homes and in indi­
vidual com:nuni ties . Thus the home economics 
teacher must be constantly on the alert to keep 
her v:ork on tne level of the home life in her 
narticular comraunity . This means that she must 
have a definite home visitation plan in order 
to meet the inc1i vidual and family needs of the 
girls in her classes . She must keep up vrith 
corn:-1uni ty progress in order to guide in community 
relationships . 

The course set u·o herein should be adant ed 
to meet local needs . - The two years of work- have 
been &.rronged in short uni ts, with s-oecial at­
tention ~iven to methods of gaining the interesi 
of the girls . The problems succested may be 
so_;Lved by class discussion, experimentation, 
leooratory work, and sunervised study . .After 
the students, by collectinc dc:.ta ana_ necessary 
information, have solved i~ductive nroblems and 
h.?-ve forT-~lated, general princinles underlying 
tne solu~ion, tnere should be judcment and 
cre2.tive problems to apply the sa1.1e principles . 
Class and home projects are essential also . · 

The vocational home economics tee.chers in 
New Mexico during the year 1930-31 comoleted the 
ma~er~al ~or: thf revised course of stua_y by 
co.1tri1?ut1ng ac 1.,ual class room experiences . 
The units worked out by individual teachers 



have been compiled by the State Supervisor of 
Home Economics . It is hoped that every high school 
girl in lI ew I.:exico may have the full two yee.rs 
of home economics work . 

Objectives for these courses are elven and 
the manner of presenting one unit . (41 : 9) 

HOLTE ECONOIHCS I 

First Semester 

UNIT I - PUTTING THE HOUSE IN ORDER 
( 1 - 2 we et: s ) 

deal 
must 
best 

Problem: Since we will be working a gre ~t 
in the foods labor&tory this senester, we 
,.)Ut it in order c.nd or5anize our uork to the 
adv an tac;s . ·Nhat pl.?,ns shall vie m2.ke? 

A. Specific Objectives : 
1 . To develop a sense of observation 
2 . To develop a sense of orderliness and 

good order 
3 . To appreciate the value of time 

saved by good arrangement and by 
schea.uling vrnrk . 

4 . To know how to c&re for kitchen and 
food laboratory. 

5 . To know how to schedule work 
6 . To appreciate the value of cooperation. 
7 . To appreci~te clean and attractive 

surroundings . 
8 . To a:rrreciate personal cleanliness 

and neatness while working . 

B. Tonics for Discussion 
1 . - Equipment for foods work 

a . Re~uirements for kitchens 
b . Analysis of needs for foods labo­

ratory 
c . Arrangerient of laboratory for 

efficiency 
(1) Furniture 
(2) Utensils 

2 . Attractiveness of laboratory 
3 . Work Schedules 

a . Daily tasJcs !or all 
b . Special daily duties 
c . Special weekly duties 
d . Division of labor 



4 . Methods of Work 
a . Care of stoves 
b . Care of floors 
c . Care of refriGerators 
d . Cleaning sinks 
e . Washing dishes 
f . . Emptyinc; garbage 
g . Care of towels 

5 . Food supplies 
a . Sta-oles 
b . Cleaning supplies 
c . Stora.Ge 

C. Type Problems : 
1 . Is our foods laboratory properly 

eq_uipped? 
2 . We have decided that we need a re­

frigerator for our department and 
the money is available . Vfuat kind 
shall we Get? 

3 . Some re- arrangement 1:rill be neces­
saI'Y to work out the best location 
for our nev! refrigerator . How can 
our laboratory be arranged to carry 
on our activities most efficiently? 

4 . What kind of nerr curtains shall vrn 
purchase for our foods laboratory? 

15 

5 . How are we going to 1rnt:p our labora­
tory in the best condition? 1!ihat 
are the duties to be toJrnn ca.re of? 
How shall we divide the responsi­
bilities? 

6 . What general supplies do we need in 
our department ? Eov, should tney , 
be stored? Vfuere shall we purche.se 
them? 

D. Class Activities : 
1 . \7ork out schedules of duties for 

laboratory . 
2 . Trips to tovm to select new equipment . 
3 , If ne'N curtains are needed, they 

could be made . 

E. Illustrative Materials : 
1 . Pictures of l;:i tchen arrangements . 
2 . Labor savinc; devices . 
3 . Cleaning apnliances . 
4 . ~aterials for kitc~en curtains . 
5 . Illustrations of types of new equip­

ment which is needed . 
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F . References : 
Matthews - 1I1he House and Its Care 
Justin and Rust - Problems in Home Living 
Trilling, Williams s.nd Reeves - A Girl I s 

Pr,.Ob'lems in Home Economics 
Greer - Foods and Home Making 
bulletins : 

The Accomplished Housewife 
C. T. Murphy , 41 Union Square , New 
York, N. Y. 

Housecleanine; Made Easier 
U. S. Dept . of Agriculture - No . 11 
80 

The Step Saving Kitchen 
Iowa State College, Ames 

Planning o.nd Equipping the Kitchen 
Iowa State College, Ames 

All the hornemaldng classes until 1934 v.rere , 

of two years ' duration , but in that year a third year 

of homemaking was added bec ause of the demand of some 

students for further work (23 : 1934 : 40) . 

In 1936 Miss Bates , the State Supervisor of 

Home Economics Education , wrote that the object of 

the vocational program (3 : 16) was not one of training 

homemakers for housewives in homes of their ovm 

five or ten years from the tine that they vrere fresh­

men and so·ohomores in hi£:h school, but to meet the 

immediate problems that were difficult for the £:;irls 

to solve during their high school days . This educa­

tion was expected to contribute lai"t,"ely to their suc­

cess as honemakers later , in homes of their own . 

Units were taught in every phase of home life and 

teachers were reminded to teach girls not subject 
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matter . The main purpose of the homemaking classes 

v;as to help girls be better members of their homes 

and so to develop better understanding between the 

e_;irls and their pa.rents . 

Because the Course of Study for Vocc.tional 

Home Economics was five years old, and home econor:iics 

was changinc; rapidly to lceep pe.ce with other develop-, 

ments in educc,tion , 1Iiss Bates listed some of the 

units taught in the high schools (3 :16) . 

Foods : 

' 

Object is to teach girls to prepare interes­
ting and nutritious meals satisfyint; the needs 
of the me_1bers of the f a.1nily but using principally 
those foods vrhich are available at home . We 
do not stress technicalities nor teach through 
fear but we do want girls to realize the impor­
tance of an adequate di et in GOod heal th and in 
assistance to disease . 

Clo thin~; : 
The principal interest in clot:i:1inc; during 

the past I' ew years has been in develo:oinr:· the 
e.bili ty to choose sim-ole inexnensi ve clo~hing 
and material and in the renovation of old 
clothing . In addition we stress good grooming in 
relation to personality and success . 

Health : 
The personal health -oroblem is a-onroached 

from the standpoint of personal appeai-ance s.nd 
the relationship of food, rest , and exercise 
to appe.'.ll"ance . In home nursing vre stress the 
assist enc e w:1ici1 the girl can give in the home 
in assisting in intelligent cooperation with 
nurse and doctor and in routine care of patients 
as well as foods for the sick. 

Child Development : 
Objectives -

1 . To help the Girl enjoy little child­
ren 

2. To give the girl a better understand­
in6 of little children 
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3. To help girls help children to solve 
their ovm problems 

4: . To teach girls good ways to help 
children play 

5 . To help girls see individual dif­
ferences in children 

6 . To help cirls see how habits are 
formed and replaced 

7. To give the high school girl R bet­
ter understandine; of her O\'ffi 

reactions why she thinks and does 
the things she does in relation to 
her early development . 

Personality Development : 
Help the girl to see how personality traits 

become established throuc;h habit ; that traits 
rrhich make us aE,Teeable and well liked heln us 
to fit into the social group ; therefore v'!e- are 
he,ppier while others make us unsocial. 

Fa~ily and Social Relationship : 
In this unit we have an opportunity to help 

girls think through their problems in adjustment 
to c;irl friends , boy friends and adults . We 
can help the cirl to have a better understanding 
of her own responsibility in making a happy 
f ctillily croup s,nd in cooperation in all phases of 
fsunily life in fe;.1ily recreation as well as in 
fair di vision in se.vinc,; and spending the family 
income . 

Consumer Education : 

Uni ts in consumer buying are l·eing taught 
in all vocational home economics departments . 
Units last from 3 to 6 weeks and are practical 
because they are be-"sed on the actual buying 
experiences of the Girls, that is using a b~sis 
for problems those articles wt.ich the girls them­
selves have opportunity to buy - dresses , 
materials , slips , underwear , hose, cosmetics . 

Goals : 
.An interest in securing greater satisfaction 

for money spent than is secured at present - by 
recognizing that people could often set more for 
their money if they tried. Recognizing the 
kinds of mistakes consumers often malce, realizing 



.n 

some of the reasons that consumers are not satis­
fied with their purche,se and that there is more 
than one kind of satisfaction to be secured from 
a buy. 

Ability to select goods and ser vices on the 
basis of definite qualities - by recognizing how 
the consumer-buyer usually determines the 2~ticle 
to be bought, recognizing specific qualities of 
articles and services must have in order to serve 
particular purposes . 

Judgment in the use of r;uides w:~ich consuners 
commonly used in selectinc goods, such as adver­
tising 2.ncl le,beling - by recogni zin6 the diff icul­
ti es in usine; these rvail2,ble guides , realizing 
some of the -oossibili ties i'Jhich ma.~e these dif­
ferent guides of use . 

In the fall of 1937 a fire destroyed the 

State Office of Vocc.tional Education . This mee.nt the 

destruction of the rer::c.ininc; Courses of Study for 

Vocational Home Economics of 1931 . Each teacher at 

the Home Economics Conference in August , 1930, r:as 

given a copy of the Arizona Ste,te Course of Stua_y in 

Home Economics of 1937- 1938 to use as a Guide for 

courses in the New I.Texico hie:;h schools . Im11edi2,te 

plans were made for the construction of a new course 

of stud3r for ho::1e economics in New :.iexico . As a 

pre2.iminc...ry to this work , a cormnittee , ;::;,t the 1938 

Conference, worked out some brief statements of 

philosophy and , as a result of this thinkinc; , need 

was seen for rc.ther detailed information about girls 1 

interests and. their environment . It vms decided 

t:1at a check sheet would be necessary in order to 



secure these data. Such a check sheet vras developed 

and called II A r.:ovie of a Girl at Hone 11 ( see Appendix) . 

The eight home economics teacners in Albu­

quer0u~ New 1.!exico, were selected to give certain 

sections of it to their classes in the fall of 1938 in 

order to hel-o the State Supervisor of Home Economics 

Education judge its· use and_ to inc1icate some necessary 

chanc:es ( see Appendix) . In March of 1938 e,11 the 

teacl 1ers in the reimbursed ho~nernDJting departments and 

other home econonics teac~1ers who vre::·e interested (a 
! 

total of 42 teachers) gave the check sheet, 11 The 1.:ovie 

of a Girl. 11 to their classes . Miss Bates wrote in a 

letter to the teQchers: 

This material will be of the greatest value 
to all of us in our work in building a state 
course of study as a pc.rt of a broad curriculum 
proc;rarn . But it will probe.bly be of as ,::-reat 
value to you individually in having a re~her com­
plete ~icture of each of the girls in your 
classes and a to t al picture for your school, 
showing actual conditions of ~irls ' homes in 
your particular community, in contrast to a 
composite state ~'.)icture made up of com:rmnities 
m2ny of which exe tote,lly d_fferent . Since th:'...s 
is the case, exact accuracy in pre-oaring a 
statistical survey for the ste.te 1-s not so im-
uortant as the value th[t will accrue to each 
school in havinc this informational picture of 
your own community and the home of each girl . 
Hence , we e.re asking that this survey be tabu­
lateci larc_:ely by a s~-iow of he,nds in class as the 
LIOVIE OF A GIRL AT HOLE is given . There .s.re 
some parts of it that will have to be tabulated 
by a committee of cirls outside of class . If 
you h2:.ve a J.arr;e enrollment it vrnuld probably 
be very helpful to enlist the assistance of the 
mathematics department in fic;uring some of the 
percentas;es . 



Your first reaction to the tabulation being 
done at your school will probably be that you had 
assumed all tc.bulating would be done in the state 
office and that you would be spared this respons~ 
bility . The decision to ask that the to.bulation 
for each school be a.one at that school CeJne as 2. 

result of discussinG this point with several 
people who had extensive exnerience with pro­
grsms of curriculum develop~ent and surveys of 
this type . Each of them brought out the fact 
that , after all , one of trie greatest values of the 
survey comes to the particular teacher in the 
comrr:uni ty in havin[; tl:is detailed information 
never before available about her own group and 
her own comnmni ty . If you will look at this from 
the point of view of differences that there will 
be in the nicture as shovm by your com,!1uni ty and 
the total State picture when the percentages 
from your community are aver2.ced in with those 
of many com.::mni ties that are totally unlike your,s 
in many characteristics , you ·vrill see another 
interesting point of view. That is , unless each 
teacher has very definitely in mind those charac­
teristics peculiar to her type of comr,1unity , when 
we sit down to discussions in committee groups at 
State conference , teJcing into consideration only 
the composite nicture will not enable us to work 
out units in which .s.re included. a sufficient 
variety of experiences and activities suited to 
the needs of the marked differences in the various 
communitie s, to be really helnful in all of the 
different types of communities in the State . 

As r ew !,~exico had been divided into eicht 

districts, for the purpose of making supervision more 

effective , for a ueriod of at least ten years the cur­

riculum work v1as divided into eicht di visions because 

of Geographical location of homemaking depa~tments 

and the ease with v1hich teachers could get together 

for curriculum meetings . Some of the f;roups of teacher· s 

chose the e.rea in rJhich they particularly wante6. to 

work; some units vrere assigned where no selection had 



been made by the teachers . .After tr1e information 

\Vhich we.s gathered from the check sheet 11 A Movie of 

a Girl at Home" was ts,bulat ed, with these cond.i tions 

in mind, the teachers of the stc.te worked on the 

areas of family livinc; for the units . These areas 

were sent to the home economics teachers in the state 

so that they would know what com.Ini tt ee s other than 

their own were doing (see Appendix) . 

The State conference in 1939, ~1ich was led 

by Hiss Susan H. Burson (see Chapter IX) , Regional 

Agent of the Pacific Region of the United States 

Office of Education, fostered the idea of cetting the 

participation of various people in the community in 

the nlans of curriculum construction and started the 

teachers thinking about evaluation of the a_esired 

outcomes which they had set up in their units . 

At this conference each teacher reported on 
I 

the points which were of most outstanding interest to 

her &.bout her ovm c;irls in 11 The Bovie of A Girl at 

Home 11 • Also, the eight committees met and worked 

more on the units which they had started during tb.e 

v1inter of 193f;-1939 . This conference ~roup suggested 

the following plan for the V!Ork of each curriculum 

committee for the year 1939-1940 in order to continue 

the curriculum construction work (4e : 1929 : 4) . 



1. Analyze the units in terms of the si6nificant 
thinr;s about family living , wh2.t families do 
together . ( We called them 11 Areas of frnnily 
livinc . 11 ) 

2 . Check units by statement of philosophy . 
3 . Check the unit on the basis of information 

gained about your community , based on surveys. 
4 . With these in mind , vvhc.t are generalizations 

or basic understandincs that must be a part 
of the unit '? 

5 . Check the outcomes and add others to carry 
out basic understandings . 

Since evaluation is not efflctive unless it 

evaluates desired outcomes , ways of evaluatinB must 

be T>lanned and written out at the same time that out­

comes are stated. 

The statement of philoso:DhY by this crom > is 

i ntense l y interesting and shows how v ery modern the 

thin..lci::.1g of t~1.is conference group was . This -ohiloso­

phy was po.rt of a circular letter sent by Miss Be.tes 

to the home economics teachers of the state in 1939 . 

PHILOSOPHY 

Family living is a hi6hly significant experi­
ence in the life of every individual, affecting 
him as a f.st11ily member as \rnll as :iis develou-
ment as e. functioning member of society . -

Because fa;nily li vinr; is 2..n :..ncrec.singly 
coopvrative e~:perience , a functioning homemaking 
education nroGra;n should be QVailable to all 
age groups , boys and r.1en, as 1.:ell as Girls and 
women . 

In homemaking education e.s well as other 
phases of edLwation 11 there is only one subject 
natter and tj:'-~c~t is life L1 all its maJ1ifestc: ­
tions ; 11 hence the core of "che pros-ram in ho1:ie­
making education must be those problems of home 
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and family livinc; v1hich families &.I't; fe.cinE.; 
daily . Some of t~~e major problens, for exa::19le , 
are health nnd sanitation i1 the con~unity, re­
creation in the community, nutritional needs, 
clot:1in6 , and manac;ement problems in the home . 

Since family living is intrice;,te and is made 
up of :nany different tJ9es of experiences , home­
malting education should be com:or ehensi ve , in­
clud.ing & wide rane;e of units and a variety of 
ex:'.:'eriences . 

Homemaldn5:; education shou:d be concerned 
·with the gr0\vtl1 of individuals t1.1rough assu:nin[,' 
responsibil:Lties and d.evelopine::; abilities rather 
than :nerely obtaininG factual informe.tion . 

11 True educ&t.ion builds on strencths which 
nc.turally reside in neople ; 11 teachers c~;,r:not r·ive 
people something th.ey ouc;ht to know. -

Every person should have an op~ortunit y to 
develop to me.ximum ce:paci ty, 2..nd cooper::...tion be­
tween parents and teachers is essential to this 
development . 

Homemaldng ea.ucstion should help people of 
nll ages meet vrith more security the situations 
in V!hich t!1ey normt.lly find themselves . 

AN EXCERPT FRor.: TF.E DESCRIPTIVE RF"O'R.T 01<' ::OI'iE 
ECOlV'T"ICS EDUCATION , NEW :,IEXICO, 1939-~.940 ( 33 : 
1940 : 1) 

Curriculun Study in Second.arr Schools shows; 
the plan of work for that year : 

The third year of the intensive procram of 
curriculum study in high schools should shov1 
rather tangible results in organized me.terie.ls 
used as the basis for a course of study . Durinc 
the year of 1941 it is planned to bring in a 
group of homema..~ing teachers to organize the 
mc..terials for the preliminary mimeocrc.:p:;.-1ed course 
of study , based on work of curriculum comQittees 
through 1940-41. It is hoped that the form 
for the course of study will be quite well 



determined and that specific phases of units will 
be rather definitely worked out in outline form , 
such as , a group of rather significant genere.li­
zations , definite suggestions for types of evalu­
ation organized in terms of outcomes , the evalua­
tion of problems and experiences , includinc; sug­
gestions for home , as well as class , e;~eriences . 

Teachers will be civen help in suc~ested 
ways of in~erpreting the development of the work 
of the curriculum committees to the communities 
in terms of the develooment of the homemaking 
program in the particular community . 

Teachers will be given help in interpreting 
dev,elo~ment of homemak.ing prot;,;ram in the terms 
of oet Ger meetin6 the i.1eeds 01 homes in the com­
munity gained from information obtained from the 
survey carried on in 1938-39 . This will be done 
on individual visits to schools , group meetings , 
and various kinds of conferences . ' 

The itinerant teacher trainer in a nersonal 

letter to the writer gave this list of books used by 

teachers in the curriculum committees . 

1 . 
8 . 
3 . 
LI. ~-
5 . 
6 . 
7 . 
8 . 
9 . 

10. 
11. 
12. 

Everyday Living by Van Duzer 
Your Clothes and Personality by Ryan 
Home Economics Omnibus by Harris & Huston 
Everyday Foods by Harris & Lacey 
Foods and Homemaking by Greer 
Livin8 Together in the Family by Dennis 
Home Livin9 by Justin & Rust 
The Family s Food by Lanman , 1:lcKay & Zuill 
ffl1en you Buy by Trilling & Nicholas 
Clothing Selection & Care by 1',!athevrn 
Child Care & Training by Fae0re & Anderson 
Managing the Horne by Wood, Studley and Lind­
quist 

Horne econooics for bovs ------- -'-"--
The State Supervisor of Horne Economics Edu­

cation gave the following information in a personal 

interview: 



Home economics for boys in 1939 was in the 

beginning stages in New Mexico . In 1938-1939 there 

were three such classes in the rei~bursed home economics 

departr.ients at Floyd, Fort Sur:mer, and Este,ncia; for 

the year 1939-1940 there were only two -- at Estancia 

and Hobbs . DurinG thls yea:,.~ there was a boys 1 home 

economics class taught by a science teacher at Roy, 

New Mexico . Home economics clubs for boys were re­

ported in 1939- 1940 at Lordsburg and Santa Fe, and 

two in Albuquerque, one each at 'ilashington Junior 

HiGh and Jefferson Junior H1gh . 



CHAPTER IX 

DEVELOPMENT OF SUPERVISION JillD 
TEACHER TRAINING, 1912- 1939 
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New Mexico has had seven supervisors of 

home economics bet,:reen the yec.rs 1912 and 1939 ( Chan­

t er VI) . 

Ers . Theresa B. 'Hhite (2G : 12), tne first 

e.irector of Industrial Education was appointed in 

July , 1912 . She was succeeded by Uiss ~anette ~yers 

in January, 1913 (22 : 1913 : 5), and served until 1915 . 

No record could be found of the supervisor from 1915 

until 1917, but in that year Llrs . Ruth C. Uiller was 

the Stat e Director of Industrial Education. Una.er 

the terms of the e,cceptance of the Smith- Hughes Act 

(37 : 5), she becaJne the Director of Vocational Educa­

tion for New :,foxico . In 1922 1''1iss Ruth Taylor be­

came the first full time State Sup ervisor of Home 

Economics Education . She resi gned in 1923 and Hiss 

Callie M2_y Bliss (7 : 10) vras appoi.nted as part-tirae 

supervisor . In 1924 :a1ss Vina Gardner (17 : 4) was 

appointed as full time State Supervisor . She served 

in this capacity for 8 years e,nd was succeeded in 

1932 by Miss Zelpha Bates (18 : 25) who was still in 

office in 1939 . 
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This chapter is a record of the developments 

in supervision under these seven women . 

The first provision for the sunervision of 

hone economics was made in Chapter 52 of Nev, I.Iexico 

Senate Bill No . 189 in 1912 (22 :1912 :5) . 

Section 2 . 
That the State Su:oerintendent of Public In­

struction is hereby em~owered and directed to 
appoint a State Director of Industrial Education , 
who shall , under the direction and supervision 
of the State Superintendent , have the general 
charge of the introduction and teaching of in­
dustrial educ~tion in such of its branches and in 
such of the public schools of the sts,te as si1all, 
be deemed advisable by the Stn.te Su-oerintendent ' 
and the said Director of Industrial-Education , 
and t~e said Director shall perform such other 
duties as may be pr escribed by the State Superin­
t en~1ent . 

Section 4 
That , to the ena_ that said director of In­

dustrial Education may visit the public schools 
so far a,s possible , ma."k:e investigations of school 
conditions and re-oort same to the State SuDerin­
tendent of Public-Instruction tor;ether with 
recommendations as to the introduction and 
teaching of industrial education , an annual 
appropriation of $600, or such pa.rt thereof as 
may be required , is hereby made for travelinc 
expenses in visitinc; schools and supervisinG the 
introduction and teaching of inc5-ustria.l educa­
tion in said schools payable upon presentation 
of cert ified voucher s duly approved by the State 
Superintendent of Public Instruction and wa.rrants 
drawn by the State Auditor upon the State Treasur­
er . 

In this manner did the new state provide 

for the supervision of Industrial Education , of which 

domesti c science was a br2.nch. During 1912 ( 22 : 1913 : 7) 

the State Department , acting through the State 



Superintendent of Public Instruction, the State De­

part11ent of Educction, the State Director of Industrial 

Education, the various County e.nd Town Superintendents 

and Boe~ds of Directors, exercised its general super­

vision over all of the nublic schools of the state 

as fully as it was possible to do, and faithfully 

performed all the duties as nrescribed by the school 

laws . The work in the :-.1ain Vias laying a foundation 

upon v1hich to build. The first Director of Industrial 

Education visited 13 County Institutes . She also 

visited r:1any countries when institutes were not in 

seEcson and di scussea_ industrial education vri th the 

view to introducing it in the schools . Under the 

provisions of the Industrial Education bill, no 

provision (26:12) was made for office expenses of the 

State Director of Industrial Education . It is evi­

dent that the work of supervision could not 60 on long 

without an office for the Director (26:12). 

The second Director of Industrial Education , 

Miss Hanette Myers , prepared Outlines in Ina.ustrial 

Branches (33:190) in 1913 . T111s was used in the 

teachinG of domestic science in the schools of the 

state . Suggestions of Lesson I to teachers were : 

' ' ~. ,. 

1 . Have a definite plsn for every lesson. Know 
whe.t you are going to a_o a...11d decide in advance 
as to the meterial to be used. 



2 . The laboratory 2.nd field work shoulcl accom~oany 
the study of the same subject in the text . 
Point out the resources of the locul com.mmi ty 
and use native material in preference to im­
ported SUDDlies . 

3 . Every stucfent should keep a note book in which 
is cc:-_refully recorded the laborc:-~tory and field 
exercises . Insist upon neatness , accuracy 
and cood Ene:;lish . The note book. shou:i.cl con­
tain the date, subject of exercise, the ma­
terial used, a description of the work done, 
and an illustrative drawing o~ equipment used. 

4 . The teacher should get the co-operation of the 
parents . Much interest will be ado.ed to the 
work by organizing corn clubs , stock judging 
clubs, Camp Fire Girl clubs and school g2,r­
dens . 

5 . A conplete lisi;; of Farmers • Bulletins should 
be obtained fro .1 tl~e United St2.tes DeDartnen.t 
of Agriculture in Washington , D. C. -

6 . Conduct your regular work , the work that you 
are employed to do , better than any one else 
can do it . 

7 . Afouse a respect for work by teachin~ the 
pupil that manual le,bor , if well and thorouc;hly 
done is not only worthy but elevating. 

8 . Brine the pupil to realize the,t the person is 
not educated unless he can use the hand as 
well as the head . 

9 . Impress the ideH that to produce the best 
results in manual as well as intellectual work , 
thoucht is rec,uired . 

10. Develop an appreciation of the important pe..rt 
that the production of textile and clot::1ing ; 
ple~ys in the industrial , economic and social 
world . 

11. Teach economy a,nd suitability in the purch2.se 
and making of clothing . 

12 . Give the pupil a.n understanding of the :9rinci­
ples of hand e,nd machine sewing , with prB,ctice 
to enable her to malrn and kee·o in repair her ... , 
own clotting. - · · 

13 . Teach that trere is a labor saving and a labor 
makinG way o::' performing household tasks and 
that work well and skilfully done is not 
drudgery but an intensely absorbing occupation . 



1~ . Remember the c11ild wants a finished erticle, 
not c. srunple . Give hi:n the pr· nciples in 
v:ay that he can nut them to im11ediate use and 
ma~e t:1em of uractic£>..l value . 

15 . ''Let each occc.si on be s. r;r eat occasio:i., for 
you know not when fc.te is to.kine; your measure 
for a hi[:her and c. better callin[; . 11 

These were the views of the second Director 

of Industrial EcaUCRtion as e.::-:pre.ssed for her teache:r·s . 

The Stctt. Plans for Vocat' onal Ec:Lucr.tion in 

New ~exico for 1917 (37:9) stated that : 

1. Administration and Suuervisio11 : Under the 
provisions of the law the State Bo'lr6 of Educa­
tion is the St:....te Board of Control fm.' ti1e admini­
str2.tion of voc~1 tional education uno..er the Smit::..­
Huc;hes Act in l!ew ~.:exi co, and 3.ll Federal aided 
voc[>.tional education sha2.l be under the cenerc,l 
direction of s~id Board . 

For the purpose of the administration of 

the Smi th-HuL'hes ~ct, the Superintendent of Public 

Instruction v1as desi6nated as the Executive Secretary 

of the State Board for V:>cc:.tiona.l Ed'...l.cation . The 

St8.te Director of :ndustrial Educ~·ti Jn , o.ppointed by 

the State Superintendent of Public Instruction, as pro­

vided for by lav1 in 1912, vms appo.::..nted by the Stc..te 

Board of Vocati nal Education to be the Director of 

VocE.tional Educ'"'tion, under t:1e S 11th-Hughes Act . 

The Director wns to conduct the work as the State 

Board directed . Reports from subsidized. schools were 

to be made auarterly to the Director . Home Economics 

and industry were to be suoerv.i.sed b;y the Direc'cor of 



1u2 

Voc2,tional Education ( 37 : 5) , agriculture was to have a 

separ2,te supervisor . In 1918, Nevi Uexico was one of 

four states without a supervisor of Home Economics 

(53 : 1918 : 23) and the state Director for Vocational 

Educ 0 tion was the representative of home economics 

education until 1922 . 

The Revised Plans for Vocational Educution, ---------. _____ , 

in New llexico, 1919-1922, listed these duties for the 

Director of VoccS.tional Educ2tion (20 : 5) : 

1. To ma_~e inve'sticstions anc. surveys concerning 
agricultural education, trao.e ancl.. ind.us try ' 
education and home economics education . 

2 . To promote the establishrnent of vocational 
schools and classes wherever they L1ay be de­
sired . 

3. To urenare courses of study and assist in the 
selection of tes.chers c.nd tl.ce orgo.nization of 
such vocations.l schools and cl2.sses . 

4 . To suuervise and inspect and recommend to the 
State~ Board. of Educa:.cion for 8.p:-irov2.l or disap­
proval schools applying :£'or the benefits of 
the Smith-Hughes Act . 

5 . To recommend to the State Boerd of Education 
for approval for employment by local board.s , 
all teachers who a.re to be paid in part from 
state and federal funds . 

6 . To direct and inspect the work of such teachers 
v,.rhen em-oloyea .• 

7 . To secure such reports fro .. teache-rs as r.1ay 
be required . 

8 . To prepare an annual renort settinc forth in 
deteil the proc;ress e.nd condition of vocc.tion­
al education in the stste . 

9 . To cooperate vri th all otner B.f;encies for the 
uromotion of voc r tional education. 

10. To pronote vocational education through the 
preparation and outlinint:; o::' r:ork and free 
bul1etins . 



11. 

10 ..., . 

13 . 
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To hold conferen0es with teachers ensaGed in 
the teachinG of voc&tional subjects . 
To assist in the traininG of teachers in ser­
vice by sr;ecial conferences, corresnond.ence , 
publicoti-ons 2J1c1- personal inspection of work 
done . 
To supervise a::1d inspect the tee.cher training 
work benefiting from Smith-Huc;hes funds . 

Because the State Board of Educ1?:.tion learned 

to use not more than 15% of ti:1e total fund ave,ilable 

for teacher training for supervision of home economics, 

the following plen was set up for supervision and 

improvement of in- service teache:r·s and itinerant teach­

er training (20 :17) : 

The suoervisor of vocational home economics 
shall devote an adequate a2nount of time to super­
vision , itinerant teacher traininc and improve­
ment of in-service teachers . 

The duties of a sunervisor were to be as 

f ollovrn : 

1. Improvement of teachers in service through 
special courses in SUIIl'iier schools , co!lferences , 
extension courses by correspondence and by per­
sonal visits . 

The supervisor, c..s the i tinere.nt teacher 
trainer , will assist the teachers in service in 
the selection of equipment , in the co::..lection .s,nd 
use of illustrative material, planning courses of 
study, improvement of instruction and in adapting 
courses and. methods to meet local needs . 

A special course for the training of teachers 

of part- time and evening schools was offered during 

the sumr 1er school and the Christmas vacation e,t the 

Normal University, at East Las VeGas , New llexico, in 



1921 ( 53 : 1921 : 173) by the State Director of Vocational 

Education. The students V'ere mainly teachers who de­

sired intensive training in special meti1ods in this 

line of work . A conference of one v.reek I s duration for 

vocational teachers v:as held at Sa.nta Fe at the close 

of the school year . 

An unusue.l forr:1 of supervision was worked 

out between 1917 and 1922 in the Done, County Voc£·.tion21 

Circuit (53 : 1922 : 184) . It is briefly described in 

Chapter VI . Supervised obsbrvation and teaching wer~ 

c arried out in the circuit rfli ch at i' irst includ.ed , 

in 1919 , five rural schools ~-ose pupils were larcely 

Spanish American . The ho ,ne econor;iics instructor s-oent 

one day e. v,eek in eccch o:'.:' these schools and left an 

outline of vJOrk to be carried out by the re~~ular 

tee.cher for the other four days . 

include ( lG : 10) seven sci:1ools with three instructors 

on the circuit , one each for acriculture , farm shop 

v1ork end home economics . The instructors visi teo. the 

sane school the same d&..y e.nc.1 took care of the t'~ ree 

divisions of r:or:c . This syster:i of home economi c s 

educ&tion nroved to be (16 : 11) very effective in get­

ting homemakinc; instruction to the r;irls wJ:-10 rmuld 

oti--~erwise hove had no opportunj_ty for such work . 
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The State Director of Vocational Education 

under the Revised State Plans of 1919-1920 cave two­

sevenths (20:7) of her time to the supervision of hoie 

economics in those schools which were anoroved and 

which were working to\'mrd. Smith-Hughes standarcis. A 

report in 1921 st9ted (53:1921:173): 

Owing to great distances in the stcte and 
the need for promotional work, this time does 
seem adequate . 

The State Ple,ns for .Vocational E6_ucation in 

New ~exico in 1922 stated (21:33): 

Home econ )mies education shall be su-oervised 
by a person r ecorrunenc:i_ed -oy the Stc:-,t t' Super int end en t 
of Public Instruction and appointed by the stC>.te 
Boarc_ for Vocational Education . 

1. Qualific:,tions of the Sunervisor 
a . The SUpE;rVi sor of hor.ie economics educa­

tion shall be a graduate of a standard 
four year college course in home eco­
nor.1ics . 

b . She shall have not less th1:rn two years 
of successful expf:rience in tee chin; 
home economics and c,t least tvm years 
of practical experience in homer.182clnc; . 

2 . Duties of a Supervisor 
a . Train ng of· teecLers in service by spe­

ci2,l conf, rences, publicc,tions, 2:.nd 
personal ins9ection of work done . 

b . To visit COIIL'D.uni ties c::..nd aid t11e instruc­
tors anc_ school authorities in tl-ie or­
ganizat_on of classes in vocational 
home econo1;1ics . 

c. To prepare courses of study, bulletins , 
publicity articles end ot1:.er informatir)n_ 
for the uromotion o~ home economics 
educati ')n . 

d . To supervise departments or clc.sses in 
vocr.tional hone econoriics; this super­
vision to include the rsnderin5 of 



e,ssis"ca11ce for the i:nprovement of such 
classes end inspection vri th rec;ard to 
the requirements of the state plans . 

e . To supervise the teacher trainin[; in home 
economics . 

f . To recoi;1mend tee.chers for n.ppo".n tr.1ent as 
instructors of home economics . 

In this man11er the concept of supervision 

grew and. in February, 1922 ( 53 : 1922 : 184), the first 

full-tLne St9..te Sun t:rvisor o:' Home Economics Educ2~­

tion was appointed -- Ruth Taylor . 

Develonment of sunervision in z.11- dc.y 
schools, 1922-1939 

In a reuort of the uork of supervision in 

1922 ( 23 : 1922 : 11), the new Supervisor, Ruth Taylor, 

wrote that every effort had been maa.e to raise the 

standards of tl1e work that was being done . The State 

Department of Voca,tional Educ 1tion was stri vinr; tov.rard 

que.lity of instruction rather than toward increasing 

the number of schools which offered the work . 

A complete two-year course of study was 

prepared (Chapter VIII) by the State Supervisor in 

1923 v1hich outlined subject matter , laboratory work, 

illustr·ative ms.terial and Ceri-·ied su~r;est::..ons for 

home projects and related work . The suc~estion was 

made ti1at this outline be used, with certain modifi­

cations to meet local conditions, for the home eco­

nomics v10rk 1··1 the state . 
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As the result of the full-time supervision 

during 1923 and 1924, there was a decided increfase 

(23 : 1924 : 22) in the number of schools offering home 

economics (Figure 1) anu the number of schools offering 

the work in the 2:r2..des~ Not only had the number of 

schools increased, but the type of instruction was 

1'::ept up to standard; the content of the course of 

study was analyzed cmcl instead of Giving merely cooking 

of isolated foods ancl sev1ing by the sampler method, 

the home economics teachers of the state, under the 

supervision of the State Supervisor, studied their 

own groups of girls to see v.rhat their needs vrere . The 

object of home economics courses vvas to r~elp girls 

meet their resp )nsibili ties as future homemakers . 

Therefore, the girls were given not only foods, arranged 

on a meal planning besis and clot.r1ing bt:-, sea_ on their 

ovm problems, but also such units as personal hybiene, 

home nursing, chila_ care and training, household 

management and family relationships . 

Perhaps more was done in the Smith-Hughes 

home economics program in planning a course v.ri th the 

needs of the birls in mind than in general home eco­

nomics cl2,sses . As the Smith-Hughes work c2.me under 

the direct supervision of the State Supervisor of 

Home Economics Education, creater results were obtain~ 

ble (23 : 1924:22) . 



A biennial reuort :for 1920-1926 &=id 1926-1927 

stc.ted the.t recocni tion wus r;i ven to the fact ths.t 

homemel:ing is eventually the vocation of practically 

every s;irl and woman ( 23 : 1927 : ~2) . The State Super­

visor had supervised all home econoFJ.ics instruction in 

the high school and grades, regardless of v,hether or 

not the work vras on a Smith- Hughes basis . This re­

sulted in a unified pror.;rsm throu&;hout the state . All 

home econor:1ics instruction vras given from the _home­

ma.~ing sto..ndpoint .st11d there were worthwhile develop­

ments toward ma.kine the v orl: very practical. All 

teachers rrere con'siderinE.; t11e actual problems i'lnich 

girls have to solve in their own homes and in the 

com:nuni ties in whici1 they lived. 

Under the supervision of :.Irs . G4 ra_ner , the 

entire program for home economics work in the stcte 

V!as broadened and as the result , ell home econo!!l.ics 

workers in 1927 were cooperating as never before for 

the o,o_vancement o:f the best types of home ec.onomics 

educe.ti on . 

A report for 1932 st2.ted ( 13 : 25) thr.t during 

the tir;ie Hrs . Vina Gardner served as State Supervisor 

of Horae Economics Education , the number of schools 

carrs·ing on the vocational home economics v1ork had 

tripled , ana_ close coopE.rE,tion had been developea. 



between the voc ational work anc1 the o tiler home economics 

departments of the state . 

A re·oort of 193~ stated ( 23 :1934. : 40 ) the.t 

the training of teac~ers , includin~ those in service , 

was being constantly i'·;r;Jroved, through better training 

in collee;es and. universities e,nd intensive training 

periods at state and 6.i strict conferences in the nerrer 

phases vr:11ch •:rere beinc; stressed in the homemckine; 

program. This was true for tl~e general hooe economics 

pr0Gre2 as well as the vocation2..l one . 

That the concept of supervision was a growing 

one is s.i.iown by the qualif ications and duties for 

St11t e Sup-.:rvi sors of Home Economics Education as vrri t­

ten in the State Plans for Vocational Educ.c.tion in New 

~exico for 1937 to 1 942 ( 4L : 194:). 

The qualification for a state supervisor 

should include completion of a four- year college course 

in home economics in a college of recognized standing 

and a :.faster I s De 0ree in Home Economics Education . A 

minimum of 40 semester hours should he.ve been devoted 

to technical subjects : foods, clothing, housing , 

home manat;ement , family and fDmily relati::mships, and 

child guidance . A minimum of 40 ser::tester hours should 

have been devoted to the related subjects : science , 

social sciences , economics , sociolocy , political 
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science and art . Twenty-four hours should have been 

devoted to professional subjects including recent 

study in the fields of philosophy of education, home 

economics curricLilum supervision o:' instruction and 

methods of t ec.ching various ace groups . 

The supervisor should have a minimum of two 

year I s e}.'})erience with managerial responsibility in 

a home . She should have a minimum of five years of 

experience, po.rt of which had included the teaching 

of vocati(mal classes in home economics for y )uths and 
i 

adults 

She should have he,d experience in adrnini stra­

tion as an assistant state supervisor, an itinerant 

teacher trainer, or local supervisor in a comnrehen­

sive pro_;rarn for youths and adults enployinc; not fewer 

than five teachers . 

She should be at le2.st tr.-enty- seven years of 
I 

age and have demonstr&ted qualities of leadership ana. 

the ability to obtain cooperation. She should_ be 

te.c tful in dealing v;i th people ,md !10.ve a friendly 

personality . 

(These qualific&tions are not retroactive . ) 

The improve1:i.ent of teachers in the day 

schools should be accomplished by visits to schools, 

conducting local and state conferences, by corres­

pondence, by is suing helpful rnimeogrs.phed and other 



materials of instruction from the State Office of 

Vocati ::mal Education, by the guidance of study pro­

grams in curriculum a11d measurements . 

The State Supervisor should encouro.ge 
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t ec,chers to attend sum.tier schools and national meet­

inr;s . She should be responsible for the direct im­

provement of teaching through the r1or}~ of the i tine­

rant teacher trainer . 

The State Supervisor should study conditions 

in the st r-;..t e in plan:1inc; reqorn::1endati ons for tr.e es­

te..bli shment of vocationLl home economics classes for 

da;;l schools and out-of- school youths and adults . She 

should prepare articles for the press and for exhi-

bits; she should pass on the credentials of teachers . 

She should check the work of schools and teachers in 

order to determine v1hether the;y meet the standards of 

the state; she shbuld inspect the ty-pe of classroom 

teaching , the equipment and. the library, pl Em budget J 
ana_ check the Federal reimburseI:J.ent (4:2: 194:2 : 16) . 

The Annual _Descriptive Re-oort to the United 

States Office of Ea_ucation for the year 193? to 1938 

gave the results of supervision in home economics for 

the year as (39:1): Improvement of teaching through 

additional visits to rei:nbursed and non-reimbursed 

schools, through the use of the equipment list and 
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throue:;h a ci1.eck sheet, 11 A Functioning Daily Lesson 11 

worked out by the t cac~1er s at the Annual State Voca­

tl onal Conference (by the use of these devices, the 

time of the State Supervisor ' s visit could be employed 

in observing the lesson snd in ~lens for better 

teachinG); through stc.te conferences dealing vri th the 

teacl:.ing of homer:1a..kin6 ana. methods for adults . 

Non-voco.tion$,l departments \,ere aided by 

more visits to individual schools by the itinerant 

teacher trainer, who spent the first semester visiting 

schools, as well as by news letters, contacts at 

state and district ::ieetins;s , conferences, the planning 

of space and eQuipment, and by a circulstinc library 

avail,.ble to all hor.-ie economics teachers . 

Development in teacher trrining, 
191[-1939 

The founde.tion for the teacher tra.ining work 

in h >me economics in New l.:exico was le.id in Ohapt er 

52, Section 1, of Senate Bill No . 187, 1912 . ( ~2 :1913 : 

5) 

That the State Board of Education is hereby 
empowered to prescribe and adopt a Course of Study 
in Industrial Educe.tion, including donestic 
science, mcmu2.l tr2in::1c and a2:riculture, and 
m~,;:e such necessary ruleo and rec;ul2.tions for its 
teacbing in the publi c schools . In the prepara­
tion of ·che Institute I-,:anuals for the coming 
year, the St at~ Board of Education may include a 
course of study in Industrial Education c.nd 11ay 
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reouire all teachers attending County Institutes 
and Summer Hor:nal Schools to pass an exa1:1ination 
in one or :-!lore branches of Industrial Education . 

The County Institutes in 1913 were in reality 

sur:ner schools ( 33 : 11) and every -oossible ~1el·o i::as 

Ci ven t:i.1e students who attended . A model school vras 

conducted, and teachers V!ere shovm by e:::8--'uple hov.r to 

manage a school , to mal:e lesson c.ssignments , to study , 

o.ncl to use the best recitation methods . Three days 

ec.ch vreel~ \rere devoted to agriculture , domestic science , 

manual trD.ininc and trro dc.ys to music arid. drawin[; . 

Several counties in the st?t e employed special instruc­

tors in one or 1,10re of the Industrial Brancl1e s to 

instruct' in these subjects throuc;h the entire institute 

season . 

These institutes uere held for t,ro or four 

weeks and. clt the close, exarnine.tions for certification 

were held. In September , 1913 , the State Boerd of 

Education ruled th2.t : · 

:~ot to e::;cceed two -oo.\.nts tilay be add.ed to the 
General cverace for any crade of certificate for 
Readin[,' Circle work ,'.:tnC "'che same credit mc.y be 
.:;iven for satisfactory examinations in Indus­
trial Branches , but vfr~en a gro_de in one Ind.us­
tritJJ. subject is offered for an optional sub-
ject for a first e;rade certificate, no credit shall 
be given for ths.t subject on the ~;eneral average 
( 22 : 1913 : 11) . 

The State Board of Educ2.tion e.lso r;ranted 

Speci~l Instructors • Certificates to teachers of 



Industrial Branches for the Summer Institute season 

(22:1913:11). In these ways provision was ma"'..e for 

the training of domestic science teachers in the 

County Institute . 

The first State Pl~~s for Vocati9nal Educa­

tion in New Liexico for 1917 (37:17) set up c~ualifica­

tions for teachers of vocational home ecJnomics as : 

1 . Graduation from s four-yeo~ collece course 

in home economics. 

2 . Tivo years • vocatio:1al exuerience i11clua_i:ng : 
: 

a . A reasonaole period involving the manage­

ment of a home . 

b . A reasonable period of vocatiJnal ex­

nerience under trained supervision . 

This requirement was not to hold for 

1917. 

With · such requirements for teachers to telce 

effect so soon, it vras necessary to make plans for 

teac~er training. These plans placed the (37:18) con­

trol and supervision of the training of teachers of 

hor:ie economics subjects under the Srni th-Hut_;hes Act 

with the State Boara. for Education . The St2.te Boa.rd 

of Education with the a~)proval of the Federal Board 

for Vocational Education were to authorize State 

institutions which were to provide separate professi onal 
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depc:c.rtments for teacher trainlnc, sec;ure instructors 

having ad.equate technical ana_ practical traininc; c,nd 

to off'er courses equivalent to a four-year course in 

a st2ndard a~riculture and 2echn.nic erts collece to 

undertake the tee.cher trainin[; for ho;-;ie economics . 

Entrance requirements for teacher training 

were : only persons who have had or are acquirine; 

voce.ti ·">nal experience in tb.e line for which they are 

preparing are eligible to enter te9cher training 

classes . Such nersons !!lust be at le£.st sixteen year 9 

of age and. must ho,ve had vocati mal e.xperience coverinG 

2 years , or 144 hours of actual e;;:-oerience while in 

tra,ining . 

A four-year course of study of college era.de 

was required , including : 

1. Technical subjects embrc.cing supervised 

home management , 25% or ~ore . 

2 . Related sciences and arts , 20% or r:iore . 

3 . P edac;o[;ical subjects suc~1. as special methocls 

and supervised practice in practice teachinG 

. ' . 121 ~ in name econo!'rl1cs , 1310 or El.ore . The re-

auirer.1ents for e:;radue.tion vrnre to include 

not less than 2 yeers of practical experience 

in a home , D. pe,rt of which was to be actual 

mc.nat.;ement of the ho:1e ; c.nd a reasonable 
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period of vocp.ti.:mal ex-oerience under trained 

supervision. 

Provision had to be made ( 37 : 19 ) to bring 

all persons a6.ui tted to tee.cher trainins; classes into 

contact with an actu2.l experience situation . The aim 

of all teacher training classes under t11e Smi th- Huches 

Act v1as the preparation of vocational teachers . 

When a person had completed the course of 

study anc1 had :net the re0,uiremer:.ts as to vocational 

experience , the Stc.te Boero_ of Education v12.s empowered 

to issue a certificate authorizinc the holder to 

teach hor;1.e economics in the second.nry crades of t:i1e 

str""te . 

The traininG of teachers of home economics 

was carried on in ti1e Neu I.!exico Collece of Acricul­

ture ano_ :.:echanic Arts in 1919 ( 53 : 1919 : 171) . During 

t11e next tvm years the course of study was strene;thened 

anc.1 in 1922 there vrnre seventeen home economics stu­

dents enrolled in the teacher traininG course there , 

three of whom were seniors . Sunervised observation 

cmd t eachinG V!ere car::ci ed on in tlrn Dona Ana Vocation-
,/ 

al Circuit (described in Chapter V) , under the con-

ditions simile.r to those v,hich could be expected when 

the student vrent out to teach after graduation . A 

numi.Jer of r;irls who h2.d graduated from t11.e collec;e 



department were teachin:_; home econo,:1ics in the state 

in 1922 ( ~3 : 1922 : 16) . 

In 1922 the second State Plans for Voc.:J.tioncl 

Educ a ti :m in New :.:exico ( 21 : 40) made the f ollowinc; 

provisions for teacher training : 

1 . Teacher traininc shall be done by a person : 
a . Who is Q graduate of an c.pproved 4 year 

coller;e course in Lorne economics . 
b . rn.1.0 has at least 2 y ars of hor:1ema2:ing 

experience anC::. 2 yee.rs of teo.ci1ins in 
home econonics in i!lgh school . 

2 . Sta.nd&ds for Training 
a . The lengt: ... of t:1e course si1.alJ... be 4 yen.rs 

or 144 se8ecter hours . 
b . Each student ~iall teach at least 36 

lessons under supervision if possible in 
a vocc.tional l10'11e economics depo.rt1.1ent . 

c . At the completion of tt.is cot.n•se a Voca­
tional Certificate vms Given. 

In the State Pl:rns for Voc t.ti mal Educc.tion 

in lTev; Uexico , 1927 ( 4:2 : 192? : ~) , the foll ov;in[; were 

1 . A voc~tiJnal hone econouics teacner should 

be a gr"'duate fro m an institution ap_')roved 

for the training of vocati n2.l t acher·s or 

the e~ulvalent ; 25% to 35% of the credit 

houro required for fTc.cluation should have 

been devoteo_ to home econor;1ics subjects , 20% 

to 25,% to relc.t ed subject ( science and o.rt), 

and at le&st 15 hours of educ&tiJn . Part of 

the educRtion should beve been in methods of 
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teaching . Supervisea_ teaching in home eco­

nomics was re quired. 

2 . The tee,cher should have had at le2.st 2 yee;rs 

of experience in pr2ctical homemel::ing in 

v,rhich a large share of home responsibilities 

hc.:,ve been shared by her . 

3 . She should h2.ve the personality necessc.ry 

to make 2. good teacher and should be in good 

heal th. 

Teachers of relo,ted work should be graduat~s 

of a standard 4 year college course with special 

training in the subject wl1ich they teach . They vrnre 

expected to have had sufficient contact with the ho!:le 

to understand the essential relations between home 

econoE1ics and related science or art ~ 

The funds from the George Deen Act ( 42 : 1937: 

3) , made possible the appointment of an itinerant 

teacher with her.dq_uarters at the approved teacher 

traininc institute , who visited reimbursed and non­

reir1bursed programs , taught so Ee adult cle.s ses, and 

helped with the preparation of teaching materials . 

Ap:9roved teacher traininc courses £:re given 

at the New ~exico College of Agriculture and hlechanic 

Arts , Sto.te Collec;e , New ::ie}:ico , ui tl1 supervised 

student tee.cl:.ing in Las Cruces Union Hu;h School , 
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Ant:i:1ony High School and Hatch High School, and at the 

University of N ev1 Hexico , at Albuquerque , Nev, :.iexico , 

with supervised student teachin~ in the ninth crade 

2.t Wash:~ngton Junior High . 

V/hile tec:~chers of ceneral home economi c s are 

not required .. to have training in vocational homemalting, 

me,ny of the teachers in non- reimbursed c.epartments 

have had tnis type education. 

The a .. evelonment of supervision .Q.Y 
conferences , 1923-1939 

The first State Conference for Te~cherG of 

Vocc..tional Home Econonics uas helo .. in Las Vec;as on 

November 2f3 and 27 , 1923 ( 7 : 18) . As the topicc.l pro­

gram was mec.nt to be elastic , the conference w2.s de­

velored on the round table plan , each teo.cher brincing 

her own problems . Beca,use !'lost of the tee.cliers at 

the conference had not tauc;ht vocati m2.l home economics 

before , raany problems concerninG rel~ted science and 

art r,ork we!:e discussed. This rrn.s the first conference 

of its kind in New ~exico end was well attended , as 

home economics,teachers, other than vocational ones , 

were present and helped by suggestions . 

This conference was an eA-ploratory one, 

see~:ing to f:nd t11e problems o:' teachers . By the 

time that the second .. annual Home Econo 1ics Conference 



(45 : 1924 : 1) met in Albuquer(ue November 6 , 7 and 8 in 

1924 these problems were better understood by the 

State Supervisor , I':irs . Vina Gardner , and a definite 

proe.;ram v1as planriecL This pror-.;ra.'!l on November 6 and 

7 rms a round tc.ble discussio:.1 of : 

1 . Analysis of Responsibilities of Home Economics 
Teachers . 
The selection of one or two of these resnonsi­
bilities that were difficult to solve . 

2 . Chi l d Ccre and Training i~ the Day Sc~ools 
Determining definite objectives to reach 
throuch the vmrk in ch~i_ld care 2.nd consider­
inc the methods of attaining these objectives . 

3 . Problems in Tenchinc; Related_ Subjects . 
The selecti Jn of nractical uroblems to be 
includ.ed in 8- rel"i:-;.ted subject course , t:i:1e 
method of bi vine instruction 2-nd t1.1e appli­
cation of principles involved i n other 
activities . 

On November 8 , the progre.m consisted o::' 

talks by five home econo~ics instructors in the st2te 

on : 

1 . The Value of Home Economics Training to Home-
maJ.:ers . 

2 . The Heal th Proc;ra.m in Home Economics . 
3 . The Use of Objective Tests . 
4. . The Necessit~r of Art Traininc in Homc:r.12Jring . 
5 . Fanil~r Rel8.tioriships . 

In Septenber , 1925 , the first issue of the _. 

Home Economics Counselor for New ~exico was issued 

( 40 : 1925 ) . The Counselor , a suuervisor device , 11hich 

contained reports from teechers over tl1e state , records 

of hor.1e economics meetings and articles on the newest 

-----------------------------· 
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methods of teaching We .. s issued monthly . The issue of 

the Counselor for October , 1925 , contained an article 

by 1.:rs . Vina Gardner, Stat'"" Supervisor of Home Eco­

nomics Education on the State Vocational Home Economics 

Conference, e,s it v:as then called, v1hich g2.ve the 

re.s.sons underlying the confer enc es ( 40 : 1925 : 2) . 

The Home Economics teachers of the stc.t e will 
hold their e .. JErne,l conference at Albuquerque, 
November 5 , 6 end 7 , in connection \:ith the State 
Teachers Ueeting . Fro~ such sroup meetings , we 
gain renewed inspire,tion and up to date knov1ledge 
which is of inestiEw .. ble worth to us . We hs .. ve an 
opportunity of ueeting others i.vho are interested 
in 'IVhat we are interested in, and talking over our 
cor:1mon problems together . Not only do we work on 
our narticule..r s1;.bject but -_..re have t½.e ac1vantage 
of hec..rins educato~s of national reputation 
speak on 6ener2 .. l educational subjects . 

The Home Economics conference t;roups will be 
held each morning of the three days . Everyone , 
now-a- days feels that r;iuch more is c;ained by 
having round table discussion groups in which 
all may p!lrticipate ratht:r tl1an havinc; just 
speel:ers . By all working together tovve..rd some 
definite goal we are , ble to advance :nore material­
ly . 

One problem 11 PuttinG Home Economics on a .. 
Rea.l Problem Basis 11 is being vmrl:ed on f't the 
present time by incli vidua:J._ teachers in the state . 
'rhis Yrill form the subject of much interest . We 
rrant to know hovr to tee.ch pupils to think cor­
rectly, hov7 to brealc up habits of loose slip 
shod thin~~inc, hovr to find problems which ere 
needed and which 2.t the same time are interesting, 
2,nd hovr to solve t:;.1e ·problems . Perha:os it vvill 
be feasible to actualiy list problem ~olving 
situations in the field of Home Economics. 

A relatively new nhase of Home Economics 
which is receivinr; spec\al emphasis is tb.o.t of 
11 Fami1y and Com::mni t;'.;r Rel2,tionships 11 • ';[e wc.nt 
to l:::.nov1 whetl1er such subject ~10.tter shoula. be 
given as a separate unit or be presented in 



connection Tiith other phases of Home Economics; 
who.t tl:.e definite airn.s in tee.c:1.ing this uateria.l 
ere and vrhrt subject ::is,tter should be included . 

The program for the meetin6 on Thursday , 

Kovemoer 5, was : 

Stande.rds of Li vine; 
Hrs . ii . V! . Loc;:::;ins 

Tucumcari, New Mexico . 
Aims end Objectives in Hone Economics Te&chinG 

:.:iss I.Iarbaet O 1L£wc;hlin 
Teacher Trs,iner 

Nevi :i.iexico Collese of Ac;riculture 
and Iiechanic Arts, State Collece, 
Nev! Hexico. 

Putting Home Econom:cs on a Real Problem Ba~is 
Round Table Discussion . 

On Friday, :jovember 6: 

Home , Community anc1 Horae Economics 
:,:iss Garnet Searle 

State Teachers Colle~e 
Silver City, Ne~ Uexico . 

Use of Home Projects in Home Economics Te2chinc 
Liss r.:ar0aret Spence 

Tularosa, Ne\', :.:exico . 
F nmily and Co,mnuni ty Relationsi1ips 

Round T~ble Discussion 
r 

By the time that the conference was held in 

Albuquerque November 3, 4, and 5, 19~7 , the thinl:cing 

o,bout the procram had chanr;ed so much that it was 

decided to brinG in sane leaders in the educrtion to 

help with questions on problem solvinc; . :Iiss :.!aude 

Willir'.,.11rnon of the Color::-~do St ~t ( College of Ac;ricul­

ture and T:echanic Arts, Fort Collins, Colorado, e.nd 

Dr . David Snedden of Te2.c:1ers Collece Columbi&. 

University, New York City, New York, were the ones 



chosen. The follov1inf; nror;rc1,,."il ',rn.s Given (45:192? : 11) : 

Thurso.2y !1Iorninc;, November 3, 9 A. :1I . 
I. Round Tc,ble on Problem Solving : Leader, 1:aude 

Vvilliamson, Colorado State Agricult;ural Col­
lece . 

II . Should We Not ~ore Fully Differentiate Ob­
jectives in Home Economics? Dr . D~vis Snedden, 
Teachers Collece , Columbia University . 

III . . Groun Round Tables on 
1. CLild Care and Tro.ining : Leader , I.Trs . 

Vfo,lter Sinroson , Univt-:..·sity of Nev, i::exico . 
2 . Home Econor.1ics Clubs : Leader, Miss Cnthe­

rine Hunter, Santa Fe Public Schools . 
3 . Boys arn1 Home Economics : Leader, !Uss 

Lola Wri::;ht, De1ainc Public School. 

Friday Horning, Hovember .:, 9 A.:.: . 
I. Round '.Pe.ble of Problem Solving: Leader , !.Iau,de 

Williamson 
II. Business ileeting : New ~exico Eome Economics 

As'"'ociation : President, Hiss Earge,ret O ' Law;:1-
lin , New ilexico St ate Acricultural Colle~~ · 

III . Reports of Comuittees of N. r . H.E. A. by Commit­
tee Chairman 

IV. G',.,uestion Box: Lee,der , :crs . Yl . W. Logr;ains 

Saturday !forninr;, Novemoer 5, 9 A. H. 
I. Round Table on Problem S_olvinc; : Lec_der, :!aude 

V'illio.mson 
II . Question Box: Le ader , !.:rs . W. Vi . Lor;cains 

III. Group Roun<l Tables on 
1. Gr2de H·)me Economics : Leader , I.iiss Cathe­

rine Hunter 
2 . Teacl1ing Textiles : Leader , I.:iss Esry 

Dodds , University of New Llexico 
3 . rreaching Budc;etins; : Le E~o.er , :-Irs . W. Vi . 

Logcains 
4 . Tec.c·1int.:," Foods : Leader , ·:iss Garnet 

Seer le, St .s:.t e Teachers Collet;e , Silver 
City . 

The same :policy of having a leader from out 

of the state was used in the conference held in 

Albuquerque October 31, :rovernber 1 and 2, 19;:;9, and a 

new intertst, that of clubs for cirls in home economics 



classes , r,as noticed. Ers . Eildred ',7eir;ley Wood, 

Supervisor of Home Economics Education in P...rizona, was 

the sneal~er . This proe;ram was given (45:1929:::'..l): 

Thursday , October 31 , 9 A.~-=· 
I . A Birdweye View of Ho_e Llanacement Problems, 

Includinc Child Behavior , I·.!rs . Hildred 
Weigley Wood . 

II. The Rural Student and the Club, Urs . Katie 
Lee Foste:!'.', Floyd, Nevi 1'.!exico . 

III . The National Home Economics Convention in 
Boston July, 1929, :.:rs . Vina Gardner , State 
Suncrvisor of Home Economics Educrtion, State 
Col]f[;e, New Mexico . 

Thursday, October 31, 2 P . t: . 
I. r.ieetinr.: of the Student Hone Economics Club 

Friday, November 1, 9 A. : .. : . 
I. Soc-ial and Family Relationships - \Tn.y, What, 

How. Hrs . Liildred Wei3ley Wood . 
II. Ren~ ... t of Sta~ e ?lub Acti vi ties , Ruth :forgan, 

Ar.t esia, Hew foexico . 
III. Question Box, Margaret O ' Laughlin, State Col­

lege, New Lle~ico . 
IV . Business 1eeting. 

By 1930 it was possible to hold a conference 

for 3 days at State College, New Kexico , in Aucust 

previous to the opening of school. This particular 

time has been used es.ch ye&r since . Since the off ice 

of State Departnent of Voc2.tional Education was lo­

cnted at State Colle~e, the location was a convenient 

one for the conference . 

At this conference (40:1930:2) four l~aders , 

t~o of them from out of the stcte, conducted the 

r.1e etir,i:.;s : 



I. The Teachin::; of Family and Social Relationships 
Lead.er . :':iss Jc:ne S. Einkley , Federal A, ·ent 
for nome Economics Education , ','fashinc;ton , D. C. 

II. Problem and Project Teaching , Hiss :.caude 
Willia~son , State Colle~~ of Azriculture and 
:.~echanic Arts , Fort Collins , Color~.do . 

III . Child Traininc an0 Development . 
~,:iss I.Inrc;c.rl.:t 0 1Lau6~:lin , New Hexico Colle'"r,e of 
Acri culture and ::IE;chanic Arts, State Coll e0 e , 
}Te Y! i.: e xi co • 

I V. Home Pro.jects and Publicity 
!.Irs . Vina Go.rdner , St'l.tt: Suo-rvisor of Home 
Economics Educo.tion , Stc.te Collec;c , Herr I.:e::ioo . 

By 1933 the custom of to'. conference of a ueek 1 s 

ciuration ( 40 : 1933 : }~ ) wi.;ch a nationctlly kno"l:;n home 

economics instructor as a lec.>..c.l.er ,!as est'!_blishe...:".. . ':L1he 

leader thD.t year was i.Irs . :Eld.red Weigley Vlood , Super­

visor of Home Economics Education , at Phoenix Union 

HiGh School , Phoeni x , Arizona. Her topic was TeacninG 

o! Child Develonment . This theme plus reports fro~ 

te&cners on club c .. nd sc:i:1001 V!ork tool: the conference 

ti:ne . 

Thet this plan we.s followed in the conferenoe 

of 1934 is shown by the followin[; pror;rrun ( -10 : 1934 : 1 ): 

Llonday, August 20 
8 : 30 - General Announcements 

Play of Various Ar;es - 1.:rs . Lulu R. 
L 0 ncaster , P rofessor and Hesd of 
Department of Child Develooment , 
I ov1a St[.tc Colle~e , Ames , I owa. 

1 : 30 - Report~ of Teac~ers 
Home Visitation and the Home Project -

A.lice Hoylana. , !.!ount ainair 
Hooe Economi c s Clubs ~ :.:arJ Gillespie, 

Las Cruces Union Hi·h School 
Promotional Activities - ~lsie Cun­

ningho .. m, Aztec 



Inc>roving the Home Economics Cot"cac.>e -
- Barbara Joj1nson , Rogers 

An Adult Unit in Food Preservation -
l~s . Frances Zimmerly , Los Lunas 

Co::rni tt ee reT)ort s ~md discussion . 

Tuesday , Au~ust ~l 
8 : 30 - Social Ac5-justments - Le:::der , :.:rs . Lo..n­

caster 
The Use of Problems in TeEching Home 

Econo1:1ic s - i.:a.ry Gilles:'."ie , Las 
Cruces 

1 : 15 - Health , a Fundamental Necessity in 
Childhood - !frs . Lc..ncG.st er 

Use of Nev1 Type Tests - i.Irs . Ilarc;ery 
'I' ullc.n t, r.:elro s e o.nc1 Lillian Sloan, 
Anthony Union H!Gb Sc~1ool 

Hednesday , August 22 
8 : 30 - Fational HousinG Ifove:-.1ent - Bc:.rbarG. 

Johnson, Roc;ers 
Consumer Purchasing - The EconoJic 

Backc;round - ·zelpha Bctt es , Stc.t e 
Supervisor of Home Economics 

Food Purchasing - ·:frs . Ruetta Day 
Blinks , former Professor of !'.iar­
keting, Iowa State College , Ames 

Lower Prices , Bett~r liat 0 rials -
Pearl Ludy, Assistant Professor of 
H,~e Economics, Eastern New ~exico 
Junior Collece , Portales . 

1 130 - Use of the Contr .ct ::.1et:.10d - Demon­
stration Vlorlc by Pupils - Lillian 
Sloan , Anthony 

Christmas Gifts Iiiade without Cost -
::.BX'y Gillesnie , Las Cruces 

Stai:;e 8.nd Costume ArrD.nc;enent 88 an 
Aid in Teaching Relqted Art -
Pauline Brock.meier, Esta.nci2 

The Use of Educational Films in 
Teaching Horne Economics - Alice 
Hoyland , ;_r0untanair 

Sooe Basic Child Guidance Princinles 
Frs . Lancc..ster 

Thursa.ay , Aur;ust 23 
8 : 3U - Some Child Guidance Principles - :.!rs . 

Lance.st eI' 
Approved Plans for Student Child Con­

. tacts - :.:rs. Lancaster 
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' Friday, Ausust 24 
8 : 30 - General :.:eetinG of Horae Economics and 

Asriculture Groups 
Talk - Dr . W. T. Spa,.1ton , RegLmal 

aGent , AGricultural Educ&tion, O~­
fice of Edudetion , Washington , D. C. 

Talk - :.:re . G-eorsia L. Lusk, State 
Su-oerintendent of Public Instruc­
tion, Santa Fe 

Approved Hurn.an Relationships Units 
1 : 30 - Plans for the Yee.r . 

The conference in 1935 , 193J, 1~37 e:.nd 1938 

were all led by L!rs . :.:ildred Vi eiGley Wood ( see Ch.s.pt er 

VI) . 

The vmrk of ti1e annual ( 40 : 1935 : 2) State 

Co~ference of VocGtional Home Economics Teachers in 

1935 ( so. called by then) was in the fields of Consumer 

Buyine; and Social Relationships . Under the cuida.nce 

of ;:,:rs . Wood, the conference group worl:ed wi t:'.1. experi­

ences which teo..chers can __;ive the hir;h school Girl to 

enable her to think through her problems in these 

fields . No effort was oade to present subject matte~ 
I 

~s such , since it vas felt thct the teach~rs could 

rmrk that out for tiier.1selves, nhereas they would have 

more difficulty in wortin[; out worthwhile experiences . 

The \·;orl: of the Annual St2,te Co'1f erence of 

Vocational Ho1.1e Economics Teachers in 1936 (4:0 : 1936 : 2) 

was in t~e fields of Child Development , Consumer 

Buying and Human Relationships . :.Irs . Wood led the 

thinkinc of the group , even norE:: than in the previous 
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years , with actual experiences wt.ich could be given 

the hi[;ll school r;irl j_n order to help ~1er thin}: throug;;1 

her nroblems in these fields . 

Uethods for Aa_ul t Education in Hor:1emaking were 

the theme of the confe~~nce for 1937 (20 : 19L7 : 2) . ~rs . 

Wood cc;ve these Dethod_s by discussion o..na_ demonstration . 

The conference for 1938 was (40 :,1938: 2) on 

Ho:-ne :iranar;ement . There is evidence that high school 

girls 3re interested in Home :.~n.na.::;ement ,-..:1en it is 

te.ue;ht in the terms of the manac;ement problems with 

which they have contact . Under tirn leadership of 

!.!rs . Wood, t!:e conference croup analyzed V.'l:.at is 

involved in management and in considering some of the 

ma_nabe:nen t probler.1s r!:-t.ich cir ls :-.1eet . For exa:;-iple , 

the Birl may have 2 chance to plan for the use of her 

ovm money but seldom does she have a chance to plan 

for the use of the f2JI1ily money ; hence , starting a 
I 

home manac;ement unit with bud6 et s for ti1e f a..rnily would 

not be practical . 

As a need for a new course of study was felt 

by the home economics workers of the stcte the con­

ference for 1939 was on the proe;rarn of Curriculum 

Development, for which topic ).Us s Susan LI . Burson was 

the le~der (40 : 1940: 12) . The develonments of this 

conference 2.re discussed in detail in the cnapter on 

curriculum ( Chapter VIII) . 
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CHAPTER X 

THE DEVELOP::,:ENT OF THE H01'11E PROJECT PROGRAM 

Home projects are so much a part of the cu~­

rent vocational home economics program that it is de ­

sirable to trace their development. The Second Annual 

Report of the Federal 3oard for Vocational Education 

made to Congress in 1918, contains this statement, . 

"Home project work is desirable during the sunn-:ier, 

but it cannot be required. 11 (53:1918:14'7) 

The Revised State Plans for Vocational Educa ­

tion in New Mexico in 1919 set up the following require­

ments (20:29) for home projects . 

In connection with all classes in vocational 

home economics, there should be not less than 6 months 

of practical home training work carried out by each ; 

student, under competent supervision. 

Practical work in home economics should be 

given either in the laboratory, in cottage maintained 

by the school, or in the. hone . The home project should 

be a home training enterprise undertaken by t:11.e girl 

with full responsibility for doing the wor1c and should 

be a businesslike enterprise involving the keeping of 

records and the making of final statenents; in connec­

tion with the project, certain home laboratorv 



exercises could be carried on in related subjects, 

such as drawing, design and applied science , making 

the application of principles usually taught in these 

subjects; if the school did not provide a cottage or 

other facilities adequate for project work for the 

pupil , the parents had to agree to provide for such 

practice and to cooperate in the direction and super­

vision of the practical work at home . A written 

agreement among parents , instructor and pupil was 

required in every case; no credit should be given in . 

vocational home economics before the proper completion 

of the project wor1c by each pupil and the filing of a 

report and the summary of the project with the instruc­

tor. Record blanks should be supplied by the State 

Board of Education ; all home projects should be planned 

to meet local needs and conditions. 

The Fourth Annual Report of the Federal 

Board for Vocation Education in 1920 stated that the 

schools in New Mexico were developing home projects 

and hiring teachers for 12 months to supervise the 

work during the suramer (53:1920:150). The biennial 

report of the State Superintendent of Public Instruction 

of New Mexico for 1920 (23:1920:19) stated that most 

of the girls who were enrolled in home economics 

classes had carried out horie projects during the school 

year , or were carrying on the work during that summer. 
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The State Plans for Vocational Home Economics 

in New Mexico for 1922-1927 (21 : 40) added to the 

plans for 1919 - 1920 the types of projects which could 

be used : 

1 . Making of garments 

2 . Sweeping 

3 . Cleaning the house for a week 

4 . Canning and preserving of fruits and vege­

tables 

5. Keeping of household accounts 

6 . Preparation and s.erving of meals 

The conception of what work could be classed as home 

projects was beginning to take form . 

An unpublished report on home economics edu­

cation for 1924 left in the office files (30 :1), 

showed that home project work had probably not been 

put on as workable a basis as possible . Teachers were 

just beginning to feel the need of such work, and as 

they themselves were inexperienced in the field of 

home projects, they were sl0'\,7 in starting. As soon as 

it was possible to secure teachers who had been trained 

in home projects in their college work, better results 

were expected and obtained. This report also (30:7) 

stated that every school had carried on home projects 

with varying degrees of success . In many cases the 
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girls had been given a greater appreciation of what 

their mothers were constantly doing for them and were 

ready to help more willingly than formerly . The per ­

sonal appearance and hygiene project for girls coming 

long distances each day in school buses with little 

time at home proved very valuable to the girls . The 

time element in cleaning rooms and preparing meals was 

empha s ized in some places and a greater efficiency was 

developed along this line . The planning of meals for 

the whole family was used very successfully . Putting 

up school lunches was valuable . One girl made the 

layette for her baby sister . 

::xcept in one or tvw instances there was no 

definite supervision of project vmrk b-J the teacher . 

In the school , there was a checking up of project work 

by reports either verbal or written . Already, t!'le 

idea of home projects had changed from work done either 

at s choo 1 or in the home to work done at home . 

A report for 1925 (10 :12) told of the interes 

ting developments in the home projects for that year . 

The projects had increased in scope and difficulty and 

had been chosen from all phases of home economics (10: 

12) . They included the following types of vrork : 

1 . Meal planning and preparation 

2 . Making or remodeling garments 
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3. Selection of outer garments which are boueht 

ready-made. 

4. Home nursing 

5 . Child care and training 

6 . Study of child psychology 

7. Personal health improvement 

8 . Personality improvement 

9 . Care of rooms at home 

10. Rearrnngecent of roons 

A girl in one school took the Weekly Cleen~ng 

of four rooms as her project . She gained speed and 

efficiency at this weekly task . She studied met:!:lods 

of cleaning rues , materials for polishing furniture and 

outlined steps in the cleaning processes . 

A self improvement project had as its aim: 

to i mprove the personal appearance by correct diet, 

cleanliness, care of clothing , study of correct dress, 

and color to suit the type and manners . 

The final report of a clothing project 

follows (10:12): 

Pro j e ct : r.:a king a dr e s s • 

I had ma.Ge several dr0s ~e s in school, besides 
other things, so I knew how t o sew a little, 
although t h is was t he first thing I had made out 
of school . 

Purpose : I.'.i:y pur pose in making t h is was to 
learn how to sew by myself, also , I needed the 
dress . 



Procedure : I cut the dress butterfly pattern 
and 11 bias taped_fl the s iG.e seams . I put on a 
panel instead of the row of buttons I had ori0inal 
ly planned for . Then I fixed the collar and cuffs 
and last , the pocket and hem . 

Time : It took me 8 hou~s in all . I did not 
vmrk on it at school. 

Cost : The dress cost )5 . 00 -- the cloth was 
~}4 . 00, the trinuning 50 cents, the th...read 20 cents, 
the bias tape 30 cents . 

Results : It was rather hard to make the 
pocket . The rest was easy . I learned how to 
make a pocket by myself . I also learned that I 
could make a dress if I had to . 

3y 1927 home projects were a recognized part 

of the school work and definite plans had been made 

about them . 

The State Plan for Vocational Education in 

New Mexico for 1927 - 1932 (42 : 1932 : 3) required : 

1 . That not over 30 minutes per day of the 

~ocational half day could be devoted to 

home project work . 

2 . That teachers were to be eiven time for 

adequate supervision of home projects . 

3 . That home projects mie}.1t be based on any 

phase of home economics work which had been 

taken up in class . 

Suggested types of projec ts were : 

1 . Redecorating the room including the refinish­

ing of walls , furniture and woodwork . 
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2. Planning entertainment for the family. 

3. Budgeting for the family or self. 

4. Improving one's own personality or helping 

some one else along this line. 

5. Making and carrying out plans for improving 

the health of some member of the family. 

6. Supervising play for younger children. 

7. Takine care of personal or the family cloth­

ing. 

During the depression years of 1930-1932 the 

vocational home economics teachers were guided to see 

the necessity for ma:k5.ng (23:1932 :39) home contacts 

in order to determine the most vital needs and in 

order to adapt the work to actual home situations. In 

1930, all home economics teachers were employed for 

9½ months. They reported to their schools 2 weeks 

prior to their opening and spent much of the time in 

visitation. Nev; view points were received as the 

result of these visits to homes , which were valuable 

in planning school work and home projects. By 1932 

the visiting (23:1933:41) of homes had become recog­

nized as of special value in promoting the home project 

program in homemaking. The projects provided for 

application of principles taueht in school to normal 

situations in daily living. The newer conceptions of 
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education emphasized the necessity of giving all pupils 

experience in solving problems of daily life outside 

of the school, in order not to have a line of demarca­

tion between life in school and life outside of school. 

Throu0h the home project program the pupils were given 

an opportunity as part of the program of instruction, 

to get practise in carrying out responsibilities in 

their mv1.1. homes. 

The home visiting program was an outstanding 

feature of the vocational homemaking program in 1938 , 

(23:1938:35). Each home economics teacher visited 

practically all the homes of her students at least 

once a year. She gained the cooperation of the parents 

and ascertained actual conditions. The visiting of 

homes is of special value in promoting home projects. 

While home projects were required in all 

reimbursed programs, the requirements changed under 

the National Vocational Acts ( See Appendix). 

The deve~.9.12ment of the stumner 
program 

The vocational home economics work has bee~ 

on a year-round basis in New l~exico for only two years 

(14:18). It has been in a limited nmnber of schools: 

Fort Surnner, Clayton, Hatch, Los Lunas, Estancia, 

Mountainair, Anthony, Lovington, s.nd Cimarron. 
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Home economics teachers remained in these communities 

for five weeks after the close of school and returned 

two weeks prior to the opening of school, which made an 

eleven month tenure. The home economics program in 

these communities was planned not as a nine month 

program with two extra months 11 tacked on" but as an 

eleven months program, which included home experiences 

of a comprehensive type, visits to homes of girls 

enrolled in homemaking classes and to other homes in 

the community, a school and department project, an 

adult class, and a community project. 

The home projects, or home experiences have 

been stimulated by girls getting to gether to work on 

a school improvement project . While the girls were 

assembled to work on these projects, such as mending 

the library books, or mal{ing ne'N curtains for the 

home economics department, the teachers guided the 

discussion into the progress of their home projects. 

This additional time allowed the teacher, 

resulted in high school g irls carrying on home experi­

ences during the summer which were much more comprehen­

sive and worthwhile pieces of work than were possible 

during the school term . The home economics teacher 

could guide and supervise these experiences more 

efficiently in the summer than in the winter as she 



1_68 

had more time for visiting the homes. Also , many 
.. 

home experiences that make a greater contribution to 

family living could be carried on only in the summer 

( See Appendix) . 

Home projects have developed in the twenty­

years between 1919 and 1939 from projects of practical 

work either at home or in school, to a program of such 

importance that teachers are employed seven weeks 

beyond the regular school term in order to supervise 

these experiences in the homes. 

The home project program has grown until in 

1938 the annual Descriptive Report to the Office of 

Education contained this repor t on types of projects 

for the state for 1937-193C. (34) 

Type Project 

Housing 

Improvement, arrangement, care furnish­
ing and equipment 
Provision of food for family 
Selection, care, and construction of 
clothing 
Laundering 
Care and guidance of children 
Health and home care of sick 
Home management 
Consumer buying 
Family and social relations 
Related subjects 
Imp . personal appearance 
1:oney and time management 
Needlevwrk and household articles 

Number 

539 
651 

945 
112 
112 

73 
140 

38 
110 

99 
139 

55 
21 
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THE DEVELOPldENT OF' THE ADULT PROGRJJ.1 
IN NEW 1iEXICO 
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The first mention of c.d.ult or evening classes 

that -could be found vvas in the Annual Report of r:fanette 

:.:ryers , Director of Industrial Education ( Chapter VI), 

in 1915 (22:1915:103). At the Eev, !.!exico State 

Normal School at Silver City, the instructor of domes­

tic science bacl classes durinc; the entire yee:r of 1915 

for the women of ti1e town who were int ere st ed in this 

line of work . Lessons were given once or twice a 

week , usu&lly in cooking . The Normal School furnished 

all the materials used for these outside students 

with the provision that the finished products be turned 

ov er to the dormitories of the institution. Re0uests 

for entre .. nce to these classes had to be declined be­

cause of lack of er:uipment . 

Adult work RS it is now knovm v:as termed 

11 eveninc schools 11 in the be~innin[;. The first Str.te ---
Plc,n for Vocci.tL:mal Educc,.tion in New :foxico, 1917 

(37:15), provided for evening schoola as follows : 

Only persons over 16 yee.:rs of age should be admitted ; 

the ulant and equipment should be adequate to c2xry 
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out the purposes for which the course was established ; 

the minimum for maintenance should be sufficient to 

insure reasonable standards of vrnrk and to secure 

teachers ; courses v:ere to be given as 11 short un~_t 

courses 11 Vi~1.enever possible , 2.nd we..:·e to meet the needs 

of those enrolled. The ::nethods of instruction ·were 

to be si::1ilar to the methods used in the all-de.y sci:1001 s 

vri th particular emphr-.si s upon prc:ctical acti vi ties . 

The methods used were to be detc;r·mined by t~1e inctividual 

needs of the class . Teachers in evening schools should 

possess the sar.1e c1ualificatlons as those of day schools . 

In addition to tl:ese, wo::1en fro:n tne trades v:ho possessed 

experience in home economics and who were especie.lly 

equipped for instruction in a particular subject might 

be employed . 

The Third Annual Report to Congress of the 

Federal Boe.rd for Voc2..tional Ec1ucE tion ( 53 : HH9 : 171) 

for 1919 reportec1 tho.t there \7ere 2 even1ng schools 

in New r.:exico th:?.t yee;r . 

In 1921, the Ste.te Superintendent of Public 

Instruction (L3:1921:16) reported th~t evenin~ classes 

had been encoura[;ed and i1ad proved very successful 

o.nci of e;reat ve.lue . The v:ork v..ras offered for the wome~1 

of the conmunity .s.nd ,--~ C! v.a.o given in short unit courses . 

The preservation of foods, sewing, cooking and ho~e 



nursing v1ere sor1e of the courses r;iven . Hore of this 

type of wor}:. was needed . 

In :J-922 me.ny short unit courses rrere taucht 

by the home economics teachers of the state without 

( Z3 : 1S22 : 22.) additional co1:ip ensation . 

During 1925-1926 and 1926- 1927 the advance­

ment along the line of special classes in hone econornic s 

for women and girls who were not in school wa.s parti­

cular·ly narked C..::3:1925:~3). The Stc,te Depcu-tment 

of Vocational Education nromoted adult classes in 

home economics for all [:;roups regardless of lJo.t.:._onality, 

but State and Federal funds were used in eveninG class 

instruction only for salaries of teacl1ers of classes 

for Spanish-American vromen .s.nd girls because of shor­

tac;e of funds . 

DurinG 192'1-1928 , evening school classes 

grew, l:.Ccording to a report from the transfer files 

for 1927- 1928 vll:ich is c;iven in total. It is inte­

resting because it r;ives the na.'Tles of tovms, teachers, 

and type of units (Table 3) . 
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Table 3 .--FORM 10 - EVENING SCHOOL, 1927-1928 
FINAL RZPORT FOR EACH UNIT 

Tovm No . Teucher 
Les-

Unit Outline of Worlc 
Covered 

sons 

l:Ls.drid 6 

Las Cruces 11 

Las Vef_;as 

San Ilde­
fonso 

Los Lunas 

15 

5 

2 

2 

6 

Silver City 11 

Ruth C. Washable Use of natterns . HeY.!. 
r.:iller dress . seams . - Fitting 

,~uick 
breads 

Use of ba1;:ing powa_e:b, 
soda and sour mi 11;: . 
B.s.tters, soft dou :hs, 
muff ln s , sricldl e cal:e s, 
cookiec, cake, sand­
wiches . 

Ada Ho- Luncheon Cres.m soups , quicl;: 
af;land breQd.s, rJeets , salads 

~nd dressings , meats 
and mest substitutes. 
potatoes - veDetables 
ccJrns, sinple desserts 
pie . 

Clothing 82.ips , aprons , dresses 
color and dure,bili ty. 

Rumalda Cookinc.; 
DelgB.do 

Edith 
Du.Priest 

Fancy 
work e.nd 
home fi­
nishinr; 

Demonstrction on sand 
t2rts, ot~er cookies, 
vanilla VlaJ'ers , le:.c1on 
dishes , demonstratipn 
on c alee malting . 
Covering lamp shades 
Cone pe.inting 

Shrinking of Goods t:md 
how to set colors . 

::Irs . Be-Food for Quick breads , Co.ke 
alal1 the f a,J1i-p2.stry , frying , 3 
Whales ly course dinners . 

Orc1.. JaneFoods 
Br.rton e.nd 

Cooker:{ 

Cookies, c~:.:.:es, nuffirn 
nuic): breads, f::::.~ui t 
salad, ecs ru1d vege­
ta1i!-~ sal2.9-, corns tar ct 
puauing, nie ____________________ ......; ___ .;;.;. ________ _ 



Town 

Roswell 

Las Vq:;as 

No . Teacher 
Les-

Unit 

sons 

16 

1 () 
-"-' 

hlrs . Le-Children ' s 
lP.ncl Clothing 
Fellovrs 

Clothing 
unit 

4 Rume,ldo Cookinc 
Delc;ado 

3 
6 

Las Cruces 15 Ada Ho- Foods , 
agl211d lunchs 

Las Vegas 

Gibson 

8 

5 

6 
4 

5 

17 

1 

23 
10 

Foods 

Frances Sev,ing 
Delgado 

Ella 
:-.~ay 
'. rt; 
1 .• c .... ~n-
ley 

Breal:fast 
unit 
Care of 
baby 
Personal 
adornment 
Interior 
decoration 
( curtains ) 
Sevrinc 
I nterior 
decoration 

1 1, 3 

Outline of Wor}c 
Covered 

Everyday dress for 
child. I.:ake over 
garment . 
Color , line . Adult 
dresses 

Demonstr&.tion on 
pie crust and pie 
filling . Carmel 
-oe c an , lemon CcJi,:e 
Salads 
C82:es , stuffinGS , 
sandwiches . 

Candy 2nd fritters . 
Sc:une as -orevious ' 
luncheon . 
Devils ~ood ca~e, 
frozen dessert s , 
cookies , sc.lad.s , 
sm16.wiches , bevera-
Gt'S . 

GRrments 

Underwear 
Dressma.King 
Cone painti~G, Bou­
do i r pillows , lamp 
shades . 

Breal:fc.st dishes 

Besuty operator gave 
tall: 
Selected and made 
curtains 

Ste·o- ins 
Ref i nishinc; and fur ­
nishing a building 
ne.s..r s chool . 



Tovm 

Taos 

Las Vegas 

Arroyo Sec­
co 

Vado 

Las Vegas 

No . Teacher 
Les-

Unit Outline of Work 
Covered 

sons 

8 
4 

16 

6 
10 

9 
8 

4 

3 

2 

4 

6 
,1 

6 

Mrs . Bread Bakin6 Desserts 
Floyd Candy Bread 
Santis- Pastry 
ten 

Rumalda Preservinc Relishes 
Delgado Salads Pic3les 

Pies SalGds 

~·.teats 

Demonstrati0n on 
pies 
Heat loaf, ')otato 
-·)ie 

Puddincs Pud~ings 
Candy 
:.:iscella- Sandv,.ricbes, fritters 
neous s:10rtPotato es , fish , 
units vecetable s , beverage, 

desserts , hot breads 

1'.!:r s . BreaB. ;112-

Floyd king 
Santis-
ten 

~.Tr s . 
:,:ollie 
Sanders 

Sev.rinr; 
Sevring 

Frc.nces Senir1c:; 
Delgado 

Sevvinc 

Sevring 

Sening 

Ser.ring 

Sewing 
Sewing 
Sewing 

Undergarments 
Fancy worl;: on gar­
ments . 

:.IeJ;:inG pillow tops, 
Telephone flower ; 
Stenciling, scarfs 
End curtEtins and 
pillOV/8 . 
Starn.pine; , bai sting, 
nuilting. 
Finishin~ pillows . 
X!!1&s gifts 
L~undry bags , scarfs 
ve.ni ty sets . Bead 
vrork 
Children ' s clothlnc; 
Bags (e~broidered) 
Kimonas ana_ under­
wee:r . 



Torm No .-Tea.cher 
Les-
sons 

Unit 

------- , ______ _ 
Al buquerc;_ue 16 

Gibson 16 

13 

Mrs . IEaryChild. 
Castle Clothing 
Ste1)hen-
son 
Ella :.:c-Dinner 
Ginley Unit 

Luncheon 
or sup­
per 

Outline of VIork 
covered 

1 Laundering ~:Iay Tac; der1onstrc1-
tion . 

1 

1 

3 

1 
1 

Hot Sprinc;s 30 

Las Cruces 8 

24 

24 

1 

Roswell 16 

San Isid:ro 16 

St ate Col­
lege 

12 

9 

Hary 
Louise 
Oc;in 

Child 1.:a­
n2-.0e:nent 
Jelly 
I{aking 
Rurmnae;e 
sc.le 
CanninG 
Budgetinr; 
Interior 
decors.tion 

1:r s . C. Dornesti c 
B. \711- Art in 
liarns Clothing 

Hooe ma­
nr--·ement 
Child Tre.­
ining 
WeighinG 
ChiJ.dren 

I.Irs . Le-Adults 1 

land clotliing 
Fello·v7S 

I~rs . Cooking 
Louise 
Ulibc.r- Sewinr:; 
ri 

:!arf;aretChila. Care 
O I Lau1;;}.1-and Tr·~ in-
lin ing 

Aurora cone wort: 
used for hand . 

Kimonas , sco~fs , 
material ana. de­
sicn , then dresses 

llake over nroblem 
Better dress 

Desserts, breRds , 
:oies , cool:ies 
Underwear, dresses 
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In 1929 Sug~estive Short Unit Courses for 

Cla~ in Horne Econo,nics for Adults was compiled by 

:.Irs . Vina Gardner and published by the Stc.te Deaprt-

1.ri.ent of Voc2~tione.l Education . A foreword shows her 

philosophy o::' ad.ult education at thr;t t:'... 1e (43): 

The sug~;estions as offered herein must neces­
sarily be adapted to local concU tions . No stand­
ard eduC,'.:.:,.,ional x:rescri-;)tion can be v1ri tten for 
any one and certainly not for edults . We find 
all sorts of L1terests and needs and all levels of 
intelligence. As a person goes through life his 
needs and lilces shift 'frequently and decidedly . 
We must serve reRl needs ano. equip women to bet­
ter meet the demands of life . 

Not only mothers, but fathers should be in­
terested in the home::r.al:inc prosr.s.m . The fact 
that our fathers should have a prominent part in 
such things as planning faJnily budget and train­
in[; t:1e children, should mean thc.t f "'the rs as 
well as mothers nust devote their time to making 
a systematic study of some of the nrobleos in­
volved . 

Short units were outlined in this bulletin 

in the following subjects (43 :1) : 

I . Child Care and Training 
Parenthood and Prenatal Care 
The Infant 
The Runabout 
What S~1all I Feed Hy Child 
Clothes for Little Folks 
Child Development 

II. Clothing 
Undergarments 
Cotton dress 
New Clothes for Old 
Household Linens 
Care and Repair of Clothing 
The Clot~ing Budbet 
Selection of Clot~ing 
Sill"- Dress 
Wool Dress 



III. Foods 
Preservation of Foods 
Lieal Plam1ing 
What Shall Vle Have for Breakfast 
Luncheons 
Dinners 
Popular Desserts 
Foods for Hot Su~ner Dnys 
Hos"Oi tnli ty 
!:Iarlcet in·c 
The Ltrnch Box 
Advanced Dietetics 
C~oo sing Food in P~blic Pl3ces 
Convenient Kitchens 

IV . The Home and Its ::!embers 
Home Accounts 
The Health of the Family 
Care ancI I.IanaGement of ti1e Hor.1e 
5ousehold :.Techanics 
Houee Ple.nning 
Interior Decoration 
BeautifyinG the Home 
FcJ1ily Rfl2ti1nships 
Local and Civic Relationships . 

1 ,,.., 

These units show that by 1929 hoi:1e economics 

in the adult classes r:J.eant a much broader procro..m 

than it had forraerly nhen only cookin...; classes were 

offered in the adult program in the Normal Sci1ool. 

By 1932 the prosra..m in home economics for 

adults hac5. tT'orm ( J : 25) until there were specie.1 instru 

tors who cs:.rriecL 0::1 this wor~{ in 30 centers as a pc.rt 

of the local school prosram. The work was extt.ndeo. 

to Enclish-speakin[;, Sp.s.nish-A'Il t:rican, Navajo and 

colored r~ces . Durtng the depression times of 1930, 

1931, 193S, emph3.sis was placed on :-.1aking over 

clothinG, ~ood preservation and dietary problems uith 
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children . In 1932, Carlsbad (9:16), Las Cruces and 

Las V::egas hnd units in remodelinG clothing c.na. Te,tum, 

Raton and Dawson had units which helped the women to 

meet ho:.ne proble1:1s caused 6.irectly by the depression . 

In 1934 in one coynrnunity (23:1934:40) as the 

result of pro.ctical classes among adults, nhere al:nost 

all of the members vere dependent u-oon the Red Cross 

for support, these people were enabled to utilize 

their gardens and preserve adequate food supnlies for 

winter . The pro;_;rcJn '.Vas c~.rried on amonb Spanish­

.Americans , Anglos, Navajos and necroes in fooa. preser­

vation, adeouate meals at low cost, care and training 

of children and clothing selection . 

The increased funds that became available 

with the George Deen Act made possible the employment 

of an itinerant teacher trainer in 1937 in the St2.te 

Department of VocRtional Education who t,}.U[;ht adult 

d.enonstration classes in Las Cruces and Albuquerque 

in 1937-1938-1J39 (34:16). 

As the result of the work ( 36 :7) of the An­

nual Vocational Conference in August, 193'7, dealing 

entirely vii th metb.ods for tectching homemsJring for 

adults, the VJork of this nhase of the program developed 

markedly . With the exception of 3 , every d.2.y school 

tes.cl1er who 2.ttended the conference tcrnght an adult 
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or pa.rt- time group the following year . 

The adult educ.stional movement r1as definitely 

stimulated in New Hexico throur;h the work of elGht 

teac:i.1ers who \:ere selected to carry out a pror;rarn of 

extended tenure in the summer of 1938 (30 :7) . Each of 

the eiJht tuue:;ht a minimum of two uni ts to the sa..r:1e 

0roup of women, one unit d.urini:; the rei;;ular school 

ye r, and one unit durin[; the :C'ive weeks following the 

recul2.r school year . 

That su.rnE1er the te2.oi1er:., at Fort Sumner, ( 14 : 

18) Clayton, Hatch, Los Lunas, Estancia, ~ountainair, 

Anthony and LovL1ston remained in their cormnuni ties 

for five weeks after the close of school and returned 

two v.ceeks -orior to the opening of school, thus r:i2JtinG; 

a11 eleven-month tenure . The teacher visited homes in 

order to build up c..nd SJ.stain an j_nterest j_n adult 

classes, since each tea.cher tau[;ht a cle.ss for adults 

or out- of-school youth durinG the sumner period . The 

followinG reDort is one tY:,oical of t:1ese classes ( 14: 

19) : 

In the v,ork of an e,dul t class at Liountainair , 
Nev, !.Texico , a woman extensively refurnished her 
livin[; room, spendin0 only ten dol1ars . Her 
husrY nd repainted the walls - they hao. the paint 
on hand - she boucht Venetian blina.s Qnd drap­
eries for the Yrindovrs, and ste.inecl the floor 
around the rue . Her husband recovered a chair for 
her . You vmulcl never have recognized the room 
when all this l1ad been a.one and she had arranged 



the furniture . Ree..rrangeinr; ana. refurnishing of 
the room required studyin[.; color , te::ture, lines , 
proportion and picture arrancer:lent . A very 
livable c,nd attrc,cti ve room was the reward of her 
study and their efforts . 

The report of these adult classes for 1938 

(Table 4) showed a contrast in the type of units which 

had develoued since 1927. 



Name of School 

.Albucuerque 
Azbec 
Capitan 
Cimarron 
Clayton 

El Rita 
Floyd 

Fort Sumner 

House 
Las Cruces 

L,ovington 

Los Lunas 
'l'atum 

Tularosa 

Table ~.--SECTION XIII, EVENLJG IIOI.:E ECOHm:rcs SCHOOLS 
A]D CLASSES REL.:BURSED FRO:.r FEDERAL FUHDS 

Annual Statistical Report of State BoeJ'd of Vocational 
__ E_d_ucation to Off~ce of Education Yecr Ending 1938 

Subject of Course neetings 
ner 

Course 

Consumer Buying 5 
Choosing Clothing 9 
Cloth:nc Construction 9 
Clothing 8 
:Jeal Planning ( 5 sections) 

30 

Clothing Construction 7 
Hor'.le Arrans;ement Deco-

ration 6 
ClothinG Construction 

Home l.Iana:_:;ement 6-8 
House Decoration 7 
All phases of HomemaJ;:inr; 60 

ClothiilG Construction 
Food for Family 8 

Personality Development 6 
Children ' s Clothing 12 

Clothing Construction 6 
Foods 6 -

Hours 
Der 

Course 

10 
18 
13-i· 
12 

60 

14 

6 

15- 12 
7 

120 

16 
9 

24 
12 

7}" 
jd 

Enrollnent 

8 
15 

6 
12 

92 

25 

12 

34 
15 
18 

8 
13 
11 
10 
12 ,~ 

Cf.; 
~ 
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Thus we see that the adult program had de­

veloped from classes in cooking at the New ilexico Nor­

mal s choo l in 1915 to classes in towns over the stQte 

in which units on luncheons , food for the family , 

clothin6 and breadbakinf; uerE; taught in 192?- 1928, and 

consumer buyinc; , home raana,sement , personality develop­

ment and all phases of hor.iema~ing by 1938. 
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CHAPTER XII 

DEVELOPI:IENT OF HOUSING AND EQUIPMENT 

Ecuipment for home economics classes was a 

major problem work in New Mexico in the early days . 

In 1912 Ruth Thompson (51 : 1) made a study of (see 

Chanter VI) the cost of installing and maintaining home 

economics in the hir;h schools of New I,!exico, because' 

inquiries mc..de c.t the New Mexico Educsti onal As socia­

ti on ~eeting in Santa Fe in October, 1911, led her to 

believe that it was largely a lack of information on 

this subject which had postponed the installing of 

home economics in many high schools of the state . As 

Ruth Thompson was an instructor in the New Mexico 

College of Agriculture and Mechanic Arts in 1913, it, 

is reasonable to suppose that her findings influenced 

the equipment of the schools of the state (51 : 2) . She 

found that, assuming th_t no high school could afford 

to devote a whole building to home economics, the 

business of housing the vrork was narrowed down to the 

planning of the rooms in a new building, or to 

selection and arrangement of old rooms . The top 

story of a building had some advantases over any other. 
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She recommended that (51 : 3) : 

1. As the number of rooms sve,ilable for home 

economics would vary, two nsre desirB.ble . 

One to be used for the cooking and serving 

of meels , and v:here laundering and home 

nursing could be taught , the other a room 

for sewing . 

2 . A room 24 feet by 30 feet would allow space 

for a class of from 20 to 24, but classes 

of this size were rare in New I:Iexico in 19~2. 

A dining room 14 feet by 16 feet would give 

room for seatine twelve guests . 

3 . The furnishinG for the cooking laboratory 

should include work tables, seats , stove, 

sink , cupboard, supply table , demonstration 

table and refrigerator . 

4 . The tables could be axranged in pareilel 

lines , in a group , or in a hollon sq_uare . 

The hollow square was the best arrangement 

in ne2rly all classes . 

5 . The variety of stoves ( 51 : 5) to be used 

would depend upon the fuel burned in the 

community . In nearly all towns in New Mexi­

co this was either coal or wood . Gasoline 

vras too dangerous to be used in the class 



room . Kerosene v.ras safe and clean. 

Recommena_ed equipment for a clD.ss of 12 

included : 

1. En elm el v1ar e 

2 . Individual equipment for a 

unit table . 

3 . General equipment 

4 . Equipment for serving meals 

5 . China 

6 . Home Nursing equipment 

7 . Portable laundry equipment 

8 . Domestic Science equipment 

9. Domestic P...rt equipment 

$ 41 . 22 

2 . 22 

26 . 45 

61.4:0 

49 . 20 

6 . 59 

14 . 35 

468 . 37 

625 . 73 

1A,1 

If funds (51 : 19) were limited and if s-oace 

were small, the ·whole equipment could be bour;ht for 

$154 . An adeouate equipment for 16 pupils in spacious 

rooms cost J795 . 
I 

In 1913 , Raton ( 23 : 1913 :4) reported that the 

equipment for a_omestic art in the Colfax County High 

School at Raton consisted of 5 sewin[ tables, [ cut­

ting table and 4 se\-ring machines and electric irons . 

The eouipment for domestic scinece consisted of 8 

electric stoves, 1 r,mge, one 4 burner oil stove with 

ovesn , a complete SE;t of cooking utensils o,nd a 

student .table for each of 16 girls . 



,_ _________________ , _________ _.111,,.l:...3:;.;;1~.:. 

At Gallup ( 23 : 1913 : 41) the work in dosestic 

science in 1913 was more prepar2,tory than anything 

else as they were handicapped by the lack of a building . 

The classes could do no cooking . The work was limited 

to sewing, sanitation and hygiene and preparatory work 

for cooking the next year . The equipment consisted 

of 2 sewing tables o..ncl 4 Singer Sewinc:; !;Iachinss . 

Alamogordo reported (23 : 1913 : 39) that do­

mestic science equipment rms installed in 1913 . The 

high scnool had excellent eq_uipment for both sewing 
I 

and cooking. Three sewing machines of the best ~a..1rns 

vrnre bought , all dif::'erent , in order to tee.ch the girls 

the peculiarities of each . The cooking equipment v1as 

purchased. in Alamof;ordo and the tables and cupboard 

were turned out by the mill in to~n . The cootlng w~s 

done on kerosene stoves , one burner being allotted to 

each 2 girls , as tne ~eneral custom of working in 

groups of 2 was followed . 

rrhe first dor.1estic science teacher in Tu­

larosa found no equipment ( 23 : 1913 : 93) . She he.d the 

girls in her classes go to the home of an excellent 

cake baker who taught the girls to ma.1;::e cakes . Another 

woman tausht t:i1ern to mal,;:e breaa. . In 1913 the teacher 

considered renting a room at her own expense, but 

the school board finally rented the room for her . 

When her successor arrived she found a neat room and 
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lumber with which to raake tables . The manual training 

teacher made the tables anu a cupboard, and the school 

board borrowed the stove and dishes . The girls fur­

nished their ovm IJ.aterio_ls for both cooking and sev1ing. 

The work in Gallup, P...lamogordo and Tularosa must have 

been in the grc.des, as these towns did not report 

t~achers of high school home economics in 1913 . 

Tucumcari in 1913 (23:1913:19) had domestic 

science rooms in the basement . The cooking a_epartment 

was equipped with 2. coal ran;;e, an electric plate and 

an oil stove . The tables \7ere ma_cle by a. local firr.1 

and accommodated 16 girls at a time . 

Uanett e I{yers {Chapter :v) in her Annual Re­

port for 1913 {23:150) suggested the first list of 

equipment for a domestic science class of 16 girls as 

follows : 

Cooking: 
1. 

2 . 

3 . 

Heat : 
A range, also some form of individual 
stove should be supplied . Gas plates 
and electric plates are preferable to 
alcohol stoves, coal oil stoves or gaso­
line stoves . 
Tables : 
Laboratory t2cbles to supply each girl 
with e,t least 30 inclLes of vrorking space, 
and at least one drawer for individual 
eq_uipment and one bread board . 
Other Eouinment : 
One supply-table and one cupboard for 
dishes and. utensils, with drawers for 
linen . One teacher ' s desk and chair, 
16 seats or stools, 1 refrigerator . 
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4 . Small Equipment : 
1. 16 bread_ tins LL" - X 9 ·~ 
2 . ') larGe conist ers, size to hold 50 .._, 

lbs . of flour or sugar 
3 . 2 two-quart flour canisters 
4 . 1 casserole 
5 . 16 jelly gle.sses with lids 
6 . 4 potato ricers 
7 . 4 frying basl::.et s 
8 . 8 four-hole uuffin tins 
9 . 8 rolling pins 

10 . 1 box labels 
11 . 4 toasters 
1~ ~. 8 calm tins 
13 . 1 nair of scales 
lL'c -· 3 wire caJ:e coolers 
15 . 4 baking sheets 
16 . 4 meo.t grin6_er c-

17 . 3 one-cuart coffee nots 
18 . 3 one- ouart tea nots 
19 . 1 large steel skillet 
20 . 1 quart bean pot 
21. 1 roaster \lith cover 
22 . 2 thermometers : 1 Fahrenheit , 1 Centi 

Q;rade 
23 . 8 graters 
24 . 12 hand towels 
25 . 1 steaner uith 5 or 6 molds 
26 . 1 breaa_ knife 
27 . 1 butter knife 
~8 . 1 can opener 
29 . 1 cork screw 
30 . 1 ice pick 
31 . 1 knife sharpener 
32 . 1 trussing needle 
33 . 1 l&.rge milk ·oi tc:ner 
34 . 1 pair of scissors 
35 . 1 quart mec..sure 
36 . 1 dust pan 
37 . 1 broom 
38 . 1 stove brush 
39 . 2 garbage cans with lids 
40 . 1 clock 
41. 1 quart ice cream freezer 
42 . 4 apple corers 
43 . 1 whisk broom 
LLLL -~. 5 dozen tea tov:els 
45 . 21 dozen dish cloths 
46 . 1 fireless cooker 
47 . 1 kitcLen ccbinet 

---



49 . 
50 . 
51. 

8 biscuit cutters 
1 sink stre,iner 
1 pr.stry tube 
6 individual molds 

Supply one of following for each :5)Upil ( 23: 
1913 : 151) : 

1. Veset2,ble knife 
2 . CP,se knife .snd f ark 
3 . Table spoon, silver or metal 
4 . Two t ea-SJ)oons, silver or 1i1etal 
5. Crockeri bowl 
6 . 1 quart slass measuring cup 
7 . Standc~d ½ 9int measuring cup 
8 . Plate · 
9 . Baking dish½ pint or less 

10. Tin pie pan 4} inches 
11 . Dish pan, soap dish 

89 

12 . Small sauce pan with handle and cov
1
er 

13 . S,iall steel skillet 
14 . Wire sieve 
15 . Glass lemon squeezer 
16 . Dover egc beater 
17. Double boiler 
18 . Scrubbing brush 
19 . Small wooden spoon 
20 . Steel s~Etula 
21 . Tray - utensil 
22 . Asbestos mat 

Equipment for serving 16 : 
1. 16 chairs 
2 . 4 tables 

3 dozen 3 . napkins 
4 table 4 . cloths (2 yards) 
2 te,ble 5 1 ,._. ( LL d ) • c o~ns _ yar s 
4 table 6. felts 

7 . 2 dozen doilies 
8 . 8 tray cloths 
9 . Dishes : 

Dinner, salad, bread and butter and 
luncheon plates , sherbet cups, cream 
pitchers and sugar bowls, tumblers, 
pitchers, cups and saucers, vegetable 
dishes, ~)latters , salt 2,nd. pep;,er 
sha._~ers, set of knives , forks, spoons 
and a silver carving set . 
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Sewing eq_uipment : 
~ach child should have : 

1. Scissors 
2 . Tape measure 
3 . Thimble 
4 . Pins 
5 . Needles 5 to 10 
6 . Thread 50 - 70 white 
7 . Pin cushion 
8 . Emery 
9 . Si10e box 

10 . Note book 
11 . l.Iateria.l needed 

Equipment for seuing for 24 pupils (23 : 1913 : 
1. 24 chairs 
2 . 6 tables 
3 . 6 sewing machin~s 
4 . 1 exhibit cc.se 
5 . 1 teacher ' s desk 
u. 1 mirror, large and long 
7 . ·l gas stove 
8 . 6 sad irons or 1 electric iron 
9 . 1 screen 

10. 1 dozen scissors 
11. 1 roll of paper for pattern drafting 
12 . 1 dozen s·oools v1hi te cotton thread 

8 - 120 - ' 
13 . 1 dozen spools red thread 
14 . Cotton , wool , silk End. flax exhibits 
15 . 1 black boexd 
16 . 1 ironing boa.rd 
l? . Lockers 
18. 4 foot stools 
19 . 2 yards basket cloth 
20 . 6 tape measures 
21 . 6 emeries 
22 . 6 trG.cing wheels 
23 . 12 thimbles 

In the Las Vegas ( 23 : 1915 : 179 ) schools in 

1913 , the domestic science room was equit,ped by 

popul.sx subscription . It was furnished just n.s the 

average home in the coI'.lI'.luni ty vras . The school board 

supplied a half-time teacher . The domestic science 



department was the most -o opular one in the school, but 

because of lack of funds, it was necessary for the 

students to meet their own lG.boratory eJ...'})enses . At 

the beginning of the school year, each girl a_eposi ted 

a dollar with the teacher o..nd Vlhen this was used up, 

anoth~r was called for . 

The domestic science department in Carlsbad 

in 1Sl5 (23 : 1915) is shown in Figure 6 . 

Fig. 6 . --Cerlsbad High school domestic science 
department, 1915 . 

A description of the room was given by the 

superintendent of the Da:clcbad schools in the annual 

Report of the Director of Industrial Education. The 

domestic science de:oartment in the :i.1.ir;h school had 2 

double-burner kerosene stoves, and shelf and drawer 

equipment for 12 girls . The cl2-ss had 12 members 

who are shown at work around a long table . The class 



was divided into two sections for laboratory work and 

each division met twice a week . The work was practical 

and considerable home work was required. The cost for 

fuel and fooc supplies wes small, the average cost 

per girl being about 6t per vveek . 

Fig . 7.--Tucumcari High school dome?tic science 
depaxtment, 1915 . 

The superintendent of the Tucumcari schools 

in 1915 said (23 : 1915 : 162) of the do;;1estic science 

department of that ·school that it was probably one of 

the best equipped departments in the state . It was 

of the hollow square type of e .. rrangement . The 



domestic science room i1ad 8 electric hot plates shown 

on the tops of the tables , a.nd a range . The tables 

were ree,'Ulation do:ne stic science tables , er~uipped 

with the best utensils . Three classes totaling 51 

girls were usini:; the depart:nent , which was located_ in 

the basement . 

The domestic science and art rooms in Santa 

Fe in 1915 are shown in Figures 8 ana_ 9 ( 23 : 1915 : 188 ). 

Fig. 8 .--Santa Fe High school domestic science 
a_epartrnent , 1915 . 

93 
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Fi g . 9 .--S&nta Fe High school do:nestic art denart­
ment , 1915 . 

The kitchen hsd the usual electric plates 

and one range \'!i th oven, with Group arrangement of 

tables . The aim of the cooking was thus given : to 

teach the nrincinles of cooking and to teach cleanli­

ness . The sewing in the classes uas all done by hond , 

except in the ei:hth grade uhere they made underwear 

.s.nd a sleeved apron on the sewing machine . No cor:1:-i1ent 

was made u-oon the equipment in the report , but the 

pictures show that Santa Fe must have ho..d one of tl-1.e 

best equipped departments in the state at that ti·1e . 

The above reports showed ti1a t educators of 

the stEte ; ere striving tov:ara. furnishing the equip­

ment which was recommend in 1915 by i.Ianette !:Iyers . 

Eaui-oment after the Smith-Hu&;hes Act, 
1917- 1939 

The first State Plans for Vocati_o_l}__al Education 



made the following provision for eouipment ( 37 : 15 ): 

The plant, laboratory and 1 i bre.ry e(luiprnent 
shalJ. be adequate to carry out the purposes for 
rrhicl1 the courses are established . 

It is evident from this that equipment was 

considered important , but that there i1.ad not been 

sufficient time for detailed planning for it . 

The Revised Plans for Vocctional Educo.tion in 

Nevi }lexico in 1919 ( 20 : 25 ) added these provisions to 

the original ones : 

1 . Cooking and Preparation of Lleals 
The room used for food study and prepar2.tio'n 

must nrovide for ind.i vic" .. ual 12.boratory work 
in cooking , as well as ;roup \,1ork and facili ­
ties for croup instruction and recitation , as 
sep0,rate periods for lrboratory and reci ta­
tions are not desirable . The labor~tory 
equipment may be of :2 types , the unit labora­
torv desk eou!ument or the unit kitchen . 
~lhe~e the unit-kitchen is used the class room 
should adjoin the laboratory or other means 
should be provided so that students nay meet 
for directions , instruction 2nd recitation 
V!Ork . 

Equipment needed for servin~ meals include~ 
tables , che.irs , table linen, silver and 
dishes . It is prPf er able to h ::i.ve a din::_ng 
room for this purpose , but if a sepcre,te room 
is not available for serving ,1eals , this may 
be ts.ught in the school 1:i tcLen provided that 
there is space for tables and chairs . 

2 . Garment and Dress Eal:ing 
Essentials for this equipraent are : sufficient 

floor area, ample storage space , good li0htin0 , 
vmrk space of 2 or 3 feet per pupil , drawers 
or lockers for 11aterials, low cor.1fortable 
chairs , sewing ~ncihines (one for three or at 
the most four rJupils) , paper roll, dress forms , 
larce mirror, and sraall SUlYplies such as yard 
stick , tape lines and larc;e shears . 
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3 . Home Nursing 
Portable eouipment is needed , beds and bedding 

thermometers , back rests, and hot water bot­
tles . 

4 . Laundry Work 
Tubs anc1 wriEc;er are needed, as well as povrnr 

v:ashing machines , irons , ironing bo2rds and 
small supplies . 

Thus in two yeers ' time the requirements for 

voc2tional home economics had [.;rovm in scope . 

The Ste_te Plc.ns for Voce:.ti0nal Ec1ucatiC?]1 in 

1922 enlarged upon the previous nlans for equipment 

only enour;h to stc.te t:O.at ( 21 : 33) : 

The required r:iinir.mm rilant and eC1ui~)ment 
shall be ade0uate to meet the needs and the li:ind 
of instruction given . · The st:·.te supervisor shall 
determine v1hat shall constitute the eq_uipment 
necessary to the needs of the comnunity . 

By 1925 the requirements for vocational home 

econo1:1ics departments ho_d cryst2,llized su::'ficiently 

that a score c.-:;.rd was issued by the State Department 

of Vocational Education with requirements for depart­

ments stated and points were worked out for scoring 1 

each i ter1 ( see Appendix). This gave all departments 

a concrete stc:,temeat of desirable equipment and con-

c.li tions to vIOrk toward in order to h c.ve a vrnll- equip­

ped room. 

A report to the Executive Secretary of the 

State Boe.rd of Voc r tional Educ2.tion in 1925- 1926 

told of ecuiument chances (31 :1) : 
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Dexter : Refinishinc kitchen equipment -
building up library and the bulletin 
files . 

Hot Sprinc;s : Fine a_epartment - nevr equipment . 
Liet all requirements for Sn1i th nuc;he s 

Albuquerque : Lincoln Junior High and Wash­
ington Junior High were- visited . 
'.l1hese home economics deuartment s vrnr e 
started only last year , - so they both 
still need many pieces of equipment . 

No record of progress in equipment was 

available betvrnen 1926 and 1938 , but the modern depart­

ments of 1939 are evidence that nrovision nas made 

for equipment and that the educe.tors of the state were 

planning to r.ieet the needs . The Hand Book on Orf;ani..: 

zation and Practices for the Secondary Schools issued 

by H. R. Rodcers , State Superintendent of Public 

Instruction in 1938 ( 24 : 10 ) gives the result of years 

of thinking . As far as can be . traced, most of the 

provisions for equipment made since 1917 \:ere for the 

vocati ,Jnal h Jme econorr1ics prograns ; the provisions of 

the Hand Book were for general home economics . The . 
; 

development of the :;eneral h ·nne economi cs .program in 

instruction and equipment meant also the development 

o:' the general one alonG the scne lines as the St: te 

Supervisor worked with problems of general home eco­

nomics . The Hand Book stated ( 70 : 10): 

The homenru:ing deps.rtE1ent chall be housed in 
one lo.rge room or two or more rooms adjoining 
each other . Basement rooms are not suited for 
teaching the2e courses . 1'he rooms shell be 
e~uipped on the unit basis , usually 4 girl s to a 
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uni-t . E0;_uipment nhall be provided accordin0 to 
the enrollment of the c;irls taking such rmrk . It 
is su6Gested that where there are not adequate 
buildinc; f acili ti es that a cornrnuni ty organization 
might provide a neighborinc cottcge for t:1e pur­
pose . 

The biennial report of 193~-1938 (23 : 1938 : 35) 

stated th2.t the improvement in space and equi:9ment for 

homer.1eJring departments had been a major development . 

Six nevi hor1e econo::1ic s departments had been built during 

1938 . These ~ere in line ~ith the philosophy of home­

making education in providinc; a school situation as 

ne2rly as possible like the home situations so that 

all phases of family livin6 may be dealt Y,ith . Each 

depcrtment provided complete home arrangenent and ac­

commodvs.ted 32 girls in a class . r,Iany other departments 

of t11is type were under construction . 

By 1927 e.nother score c.s:.rd had been wor\:ed out 

to aid in checking recuired eq_uipment ( see Appendix) . 

The New I!Iexico State Deue.rtment of Voc2.ti Jnal 
~ r 

Education in 1939-1940 listed 40 schools (44 : 1) with 

teac~ers of vocational home econo~ics and 49 schools 

wit~- 54 teachers of general hone economics . Of this 

tot&l of 89 schools, 11 had home economics departments 

v:i th all. are1;.s of home li vinr; represent ed. These 

departments were in Capitan, Carlsbad, Clayton, Farming­

ton, H2,german , Las Cruces, Santa Fe, Lea.'l :P.:arvey 

J i u- ' h 1 d .,.,, ' un or .... ign sc oo_ an .ti.iUn1ce . Several others lac~ed 
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only. a bath room in order to meet this classification. 

As pictures chow better th2.n any description 

possibly can the equipment in the modern home economics 

departments, pictures are c:;i ven of 6 of ·che depart­

ments as they were in 1939-1940. 

Fig. 10.--TucumcaY'i High school home economics 
department, 1939. Corner of the living room. 

The department of 'l
1ucumcari is shown in 

0 1' Figures 10, 11 and l.c, . hey shovi the li vine room c.nd 

kitchen in }:eeping with our ideas of whc.t a ho~11emalting 

department should be . Contrast this with the department 
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of 1'915 (Fic;ure S) , rrhich ,:,as considered one of the 

bes~ in the state . 

Fig. 11 .--Tucumcari High school, 1939 . 
clothing room . 

Fig . 12 . --Tucumc8,ri Hie;h school, 1939 . 
chen - dining room. 

The home econonics deu2rt~ent at 

'i' he 

The kit-

Leah 

Harvey Junior Hi[;h in Santa Fe is shovm in Fir:,11res 13, 

---------------------------------
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14 2.nd 15 . Even thouc;h Santa Fe had a vrnll- equipped 

department in 1915 (Fi6ures 8 and 9) , Leah Harvey 

Junior High has an even more progressive one in 1939. 

Fig . 13 .--Leal1 Harvey Junior High , Santa Fe , 1939. 
Home economics clothing room. 

Fig . 14 , --Leah Harvey Junior High, Santa Fe, 1939. 
Girls at the electric mixer . 
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Fig. 15 .--Leah Harvey Junior High, Santa Fe , 1939. 
A corner of the kitchen . 

The home economics dep2..rtmen t of the Las 

Cruces Union High sci1ool was moved to a ne\l cottage 

during 1932-1939 . This was a modern cottaf;e, cor:mlete 

in every detail, built on the school grounds . The 

front of the cottage is shown in Figure 16 . Girls at 

vrnr __ in the ki-tchen are shown in Fi~ure 17, and a 

group gathered· in the clothin, · r.oom is nictured in 

F1 icure 18. 

Fig. 16 . --Las Cruces Union Eic"1 School, 1939 . The 
exterior of the home economics cottage . 



F::.e; . l? .--Las Cruces "Union High School, 1939 . Ri'it­
chen in the home economics co.,cte.r~e. 

• .. A 



18.--Las Cruces Union High School , 1939 . 
Cloti1inc:; room in the home· econo1:1ics cottage . 

The student teachers from the home economics 

department of the Nev1 t:exico Ste,te ·college of A;;ricul­

ture a.l1d I.~echanic Arts use this cottage as one of the 

centers in which to d.o their tea.chine; . 

;'fashington Junior Hibh, the largest Junior 

High in the state, with over 1,200 nunils enrolled , 

W&s built in 1925 . The home economics depar~ment 

was esuipned at that tine . 1:L1he arrangement was of 

the hollow sc:uare type (Figures 19 e.nd 20) ni th ina.i­

vidual gas nlates anc3_ one lo.r r;e g aE :;tove vrith two ovens 



Fig. 19 . --Washington J unior HiGh , ·Albuoueroue , 
h · d t t 1 9~7 -T· 0 1 • t , _.come econo.,u c s epnr men -, o • .!.1.v Jil cne~ • 

Fig . 20 .--Washincton Junior Hich , Albuoueroue , 
ho~e econo~ics denart~ent , 1937 . The se~ing 
room . 

Very li tt,le 1..-as done i:i the r; y of r..ev.' equip­

ment until 1937 when the nint h 6rc:,de uo_s re i mbursed 

under trie George Deen Act . As the r6sul t of t~1e in­

crer sed funds, ne\',' ec u1--:-.ien t ne s boui_;ht . The 11:i tchen 
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vras nade as n_e&.rly as pos ible into the unit type 

(Fisure 21) and hc,d nlaces for five families of four 

or five girls . Cupboards ,:ere built , breal:f ast t[' bles 

and chairs D~re placed in the ~itchen, tote trays and 

locker space 1.1ere provided, Figure 22 . This :::i.ade 

po ssi bl e the teaching of a well-rounded homemal:ing 

program. 

Fie . 21.--Washin6ton Junior High School , Albuquer­
que , 1939 . Home -economics department kitchen, 
dining roon. 
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Fig. 22 .--Wa.shington Junior High School, Albuauer­
c_ue, 1939 . A supervised study grou::::, . 

In 1939-1940 the enrollment in the classes 

hc.d .. incre!;_sed to such an extent t½a t an extra room 

w2.s ao .. cled and. the sev:inc equipment '1as moved ·to it 

( T Fi 6ure 23) . his ['J'.'rangement made it -oossible for the 

two teachers to h&ve classes in ho1ne economics at t:1e 

same time . The student teachers in home economics 

from the University of New ~exico do their teach:ng 

in these rooms \."ith [' VOCc,tiOi1e.1 pro[;rarn Sil"lilE':C to 

that found in smaller schools of the stcte. 
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Fig. 23 .--i';ashinr;;ton Junior High School, Albuquer­
que, 1939 . ClothinG room . 

In Estancia, in 1938, the transformation of 

a de.rk , (6:12) poorly-lighted tvm-room school house 

into a cozy, hor.ie-like, attrRctiv8 , orderly and well­

planned cottage (Fi;;ure 24) v:cs truly re:c1arkable . 

Fig. 24 . --Estancia High School. The out side of 
the home economics cottc.,ee. 



The little red brick school house that had 

been used e,s a ;:_;rP.de school for several years, vti th 

rough floors , wood work nithout Varnish, and low and 

slanting ceilings furnished the scene of the trans­

formation . The l1rc;er of the two rooms was made into 

a clothinG roorJ vri th a J.i vine; e.r ea (Fir;ure 25 ) in one 

end and the dining area in the other end (Figure 26) . 

One partition v1as put in to malce e. bed room, new floors 

were laid, the wood. work was refinished and the wc.lls 

were calsomined a li6ht ivory . The ceiling of the 

room that became the kitchen (Figure 27 ) was raised , 

and adequate storage space v.re.s provided. 

The entire planning of the cottage , as well 

as the selection e11d buyinr; of all furnishin&;s , cur­

tains 2~ncl light fixtures , wc.s cs.rried out in the 

homemaking classes . 

Fig. 25 .--Estencia High School , 1939 . The livinc 
room . 
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Fig. 26 . - - Estnncia Hi~h School , 1939 . The dinil').g 
room. 

Fig. 27 .--Estancia High School , 1939 . The kitcheD . 

Clayton has a homemaking deuartment v1hich 

typifies the foreword look in home economics . It is 

more complete and e.ttrc.ctive thEm r:1ost collece depart­

ments from the sto..ndpoint of a .. rrc.ngement , space , a .. nd 



equipment (2: 348). The eauipment was made from the 

msterials in the comnunity by the people living there . 

The 1Halls of the large buildinG, of which 

this homemaking department is a nine, are made entirely 

of loc&.l materials . The buildinc and furnishings , 

which were construct ea_ under the W. P . A and the N. Y. A., 

o.re Spanish in style and ere of metericls n2,tive to 

the community . The a.do be briclrn in the 1,alls o..re 

mac5-e from dirt found near the school. The dir t vms 

made into mud and r:1ixed vri th sand and str aw. The mix-• 
ture w~s then pressed into molds by hand . The bricks 

were re1noved from the molds ana. stacked in the sun to 

dry for many weeks before t::-:tey v:ere laid in the vvall. 

The adobe bricks , although larger th.9_11 the ordinary 

clay brick , were lnid in the usual manner . Tl~is made 

a very strong and clure.ble wall , 2J16. , after beine; 

plastered, a very smooth one . 

The home economics department was planned 

on the General pattern of a home . In additions to the 

large foods ana. clothing rooms and the laundry room, 

tlrnre are living- dining room, bedroom, and bc:.th . The 

dep2,rtment was so Etrranged that it usable not only e.s 

the very best kind of teaching situation, in thct it 

provides a complete home B.rrangement, but it is also 

sui te,ble for corru:iuni ty use by groups of various sizes . 



The livinf; room is lF,..rge (Fi ;ures 28 , 29 , 30) r:.nd is 

reached from the out side throu;.)1 an entry in which 

there is space for :rw,n'.;ing wro.ps . This ::-n.3..,.rns it par-

ticulc.rly convenient :'or the meetinss of' s1-.all ci vie 

and women I s groups . 

Fig . 28 .--Clayton High School, 1939, home economics 
de-oe..rtment . A vi ev; of t:1e li vine room . 



Fig . 29 . --Clayton High School, 1939, :1ome economics 
depart~ent . A corner of the liv~ng room . 

Fig . 30 .--Clayton High School , 1939 , home economics 
departoent . A corner of the livinG room . 

The d.oorm1ys bet-ween the homema..~inr; depn.rtmen t 

c nc1 the ad~oining symnc si um were so c.r!·n.nced th8. t as 

nany as 300 people r;12_y be s rved in the gyr::masium fro:1 



the homernakin6 dep ~...rt:1le~1 t . Sine e t·'1 ere v.ras no other 

place in Clayton where 2 larce crowd could be servea. , 

it is especially convenient to have t~,.is facility in 

the school building . Adequ~te china, silver, linen , 

and utensils ITere provided for servinG 300 persons . 

The depo.rtment is carefully planned; space is provid.ed 

in c2,binets around the v1alls in the foods room, :'or 

the convenient storaGe of t~is larce supply of china, 

silver, and linen. 

Fie . 31 . --Clayton Eigh School, 1939 , ho~e economics 
depertnent . The ~itchen-dining room. 

The foods room itself , (Fic:;ure 31) aJ.though 

not unusually lc..rce (23 x 37 feet) has eicht unit 

kitchens and accor.u:1oda,tes 32 girls in each class. Each 
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unit kitchen rras provided with f runi ly- sized eq_uipment 

-- e.. gas s 0cove, sinl-c , cabinet, storage space, and a 

servine; table with four chairs . The storage space 

under the sink was arranged vri th special drawer and 

cabinet space for silver , dishes , cooking utensils, 

and cleanint: eQuipment . The cabinet spB.ce is enclosed 

but ventils,t ed and provides b;:-,rs for dr JinQ; towels; 

there is also a sp;:-,;,,Ce f'or a waste b[~sket anc.1 ::_:arbage 

can in each unit . 

Fig . 32 . --Clayton High School, 1939 , the home 
economi~s department . The clothinc room. 

The clothing room, next to the foods room, 

(FiGure 32) is 23 feet by 45 feet and et each end 

there is extensive built-in storage space . In the 

------------------------------
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end adjoining the foods and laundry rooms there is 

st or ace s-09,c e for ,·irls I books, coats c,,,nd aprons, 2nd 

for food and cleaning supplies . In tne opposite end, 

adjoining the outside entry and the bedroom (Figure 33), 

there are tote trays, in wx1ich Ell :::;irls 1:eep their 

sewing. 

' Fig. 33 . --Clayton Hi!;h School, 1939, home econor.~ic s 
depcrtuent . The bed room. 

All the furnishings except the stoves 2J1d 

plumbing fixtures were made by pro~ects whic1.1 \!ere 

suonsored. by the school and carried on by the W. P.A. 

and N. Y. A. The furniture vras made entirEly by 

hand, no machinery uas use~, no nails or screus . This 

Spanish furniture 1,;v2"s made by th t ec cher whose wor c 



was supervised by a Statb Supervisor of Trade and 

Industrial Education . 

'='1 ' 
rt ' 

All tlii s came 2.bout in n com:nuni ty where 

there had been no hone economics instruction for more 

than ten years, because formerly the courses had been 

taui;ht e_s subject matter _and not based on the real 

needs and problems of the people . Just as !nodern 

equipment makes possible modern instruction, modern 

instri..,;,ction makes possible the newest in eauipment . 

This homemakinG department v;i tl: its hand­

made furniture and modern eq_uipment in 1939 is a very 

great contrast to the early departments in 1913, re­

presented by Alamogora.o with the mill-turned cupboards 

and Tule.rosa with tsibles made by the manual training 

tes.c:.--!er and with borrowed stove and dishes . 



CHAPTER XIII 

THE DEVELOPMENT OF HOME ECONOMICS 
CLUBS, 1925-1939 

Home economics student clubs were first 
organized in colleges and universities. A study 
made in 1926 indicates the following institutions 
and dates of organization for some of the earlier 
clubs: University of Illinois, 1902; University 
of Wisconsin, 1910; West Texas State Teachers 
College, 1913; Iowa State ColJ.ee_;e, Farmington 
State Normal in Maine, and Santa Barbara State 
Teachers College in California, 1914. Each suc­
ceeding year has witnessed the organization of hew 
ones. Almost fifteen years ago the mover.rnnt to 
organize clubs in high schools gained momentum, 
and since then the nuraber has increased steadily. 

The affiliation of home economics student 
clubs with the American Home Economics Association 
was first suggested in 1921 by Miss Mary Sweeny, 
then president of the Association. (11:1937:17) 

The first record which could be found of 

girls' home economics clubs in the state of New Mexico 

was in 1925 (31:1), when Mrs . Vina Gardner, State 

Supervisor of Home Economics Education reported that 

Des Moines had been put on a Smith-Hughes basis for 

home economics and that there was a strong girls' 

club there and that the boys had asked for a club. 

In 1926 she reported that Tularosa had an 

active club and one of the strong Smith-Hughes depart­

ments in the state; that Deming had leased a cottage 

for a home economics department and a club had been 
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organized there . 

An excerpt from a letter of Mrs . Vina Gardner 

to Miss Sly, State Supervisor of Home Economics Educa­

tion , in Pierre , South Dakota, written in 1925 and 

found L~ the transfer files of the State Office of 

Vocational Education at State College , New Mexico, 

is quoted: 

We found that we had very few clubs in New 
Mexico about 12 in number . The objectives varied 
considerably . Some clubs were organized on a 
purely social basis -- others were more study 
clubs . Groups of teachers at conferences were 
interested in the oreanization of more clubs and 
special effort will b e made a long that line during 
the year . We are very anxious to work out a 
State organization as a medium of exchange for 
high school clubs in New Mexico - - this will be a 
definite basis of work promoted by the New l\1exico 
Home Economics Association in the state oreaniza­
tion, we will have dues of $ 2 . 50 . 

A piece of publicity for 1928 also found in 

the transfer files reported that the Home Economics 

Conference for District I was held in Roswell, March 10 , 

I.!rs. w. V/ . Loggalns of Tucumcari was in charge of the 

program which was centered around family and community 

relationships . The student clubs had a good meeting 

too . This report showed that the practice of having 

district meetings which both teachers and girl club 

members attended was established by 1928 . 

3y 1929 the clubs were strong enough to 

feel the need of a medium of publicity. This was callee 



the New T.:exico student Hor.1e Econonics Club News Letter 

and contained a list of clubs for the state (46:1929:5). 

1 . 
2 . 
3 . 
4 . 
5. 
6 . 
7 . 
8 . 
9 . 

10. 

11. 

12. 
13. 
14. 
15. 

16. 
17. 
18. 
19. 

20. 
21. 

AFF'ILLl'.I.TED HOME ECONOMICS CL1.i"'3S, 1929 

Artesia Home Economics Club 
Aztec Home Economics Club 
B. Y. Club 
Deming Home Economics Club 
Domestic Dames Club 
Estancia Home Economics Club 
Farmington Home Economics Club 
Floyd Home Economics Club 
Hatch Horne Economics Club 
Hot Springs Home Economics 
Club 
Las Cruces Home Economics 
Club 
Lordsburg Home Economics Club 
Lovington Home Economics Club 
Melrose Home Economics Club 
r.Iountainair Home Economics 
Club 
Portales Home Economics Club 
R. o. n. Club 
Socorro Home Economics Club 
State College Home Economics 
Club 
Stitch and Chatter Club 
Texico Home Economics Club 

Artesia 
Aztec 
Cerr:tllos 
Deming 
Clovis 
Estancia 
Farmington 
Floyd 
Hatch 

Hot Springs 

Las Cruces 
Lordsburg 
Lovington 
T;:elrose 

Mountainair 
Portales 
Santa Fe 
Socorro 

State College 
Tucumcari 
Texico 

A message from Ilrs . Gardner showed the 

progress which the clubs had made by that time, 1929 

(46:1929:5). 

Congratulations l 
We ore proud of the reco:;."'d made by Student 

Home Economics Clubs in New I.Iexico . This year 
has been the best year yet . Already there are 
twenty-one clubs which have affiliated with the 
New W-exico Home Economics Association and with 
the American Home Economics Association . llany 
more clubs are organized and will probably 
affiliate next year . 

At each of the district home economics 
meetings the student clubs have been an active 
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group. They have had their own efficient chair­
men and have conducted their own business. And 
hov1 well it has been done1 

We shall look forward to another successful 
year with more affiliated clubs for 1929-30. 

Vina R. Gardner 
State Supervisor 
Home Economics Educa­
tion 

A meeting of the Districts II and V of the 

Home Economics Clubs was held in the Clovis High School 

Building on Saturday, March 16, 1929 (46:1929:15). 

A state na~e for the clubs and a symbol for the state 

pin were discussed. The name fl_Friends and Eome 1.1:akers" 

was chosen and a design for the pin was selected. 

By 1930 the club news letter was called the 

Kemavmna Home Economics Club News Letter and it con-

tained (12:1930:4): 

Report of Meeting of New Mexico Eome Economics 

Student Clubs Held in Albuquerque, October 31, 

1929 

All those who have followed the development 
of the Wew tiex ico Home Economics Student Clubs 
and attended their ~tate meetings, held in connec­
tion with the New Mexico Home Economics Associatirn 
will a gree that this very worth while movement 
has certainly taken root and is more than flourish­
ing in our high school and colleg e departments. 

The large attendance at this meeting was 
surely an inspiration and makes one realize that 
the club s are not only essential to the home eco­
nomics departments but they are offering to the 
girls desired opportunities for self-expression, 



development of initiative and leadership, encoura­
eing acceptance of responsibility and fostering 
loyalty to one 1 s comrades . 

The meeting was called to order by the presi ­
dent , Harriette Canpbell , of Tucumcari , who pre ­
sided over the fo llowing program in a-very charm­
ing and gracious way . 

Reading of l:iinutes of 1928 !teeting -- Aletha 
Smith, Clovis 

Minutes approved 

Y\Telcome address -- Marj orie Van Cleave , 
Al buquerque 

Response -- Lilla Jackson, Artesia 

Introduction of girls -- Each giving her 
name, place from and club represented. 

Unfinished business 
The name Kemawana was suggested by the Santa 

Fe Indian Club and was accepted as the state 
name. Kemawana means nFriends and Homemakers 11 • 

The design from Artesia by Kary Corbin was 
accepted. The pin is diamond shaped. The three 
letters HEC are in the center. Around it is the 
Indian symbol -- t~e sky band meaning Leading to 
Happiness . The symbol for permanent homes and 
crossed arrows for friends are at the sides and 
the top and bottom of the letters. 

Each girl gave a report of her club, stating 
a number of objectives, nature of their programs, 
and several money making devices . 

"tea ding 
querque 

Kathleen Donelson, Albu-

Demonstration of ~elated Art Projects 
Marian Douglas , Albuquerque 

New officers were elected 

President 
Secretary 

Tucumcari 

Beulah Beth Terry, Artesia 
Treasurer -- Olive Luye, 



Mrs . Gardner, our State Supervisor , made a 
very encouraging talk. We were also honored by 
a snort talk from r:.rs . Mildred 'Neigley ':Jood, the 
State Supervisor of Home Economics in Arizona. 

Adjournment . 

At 6 P . Y . a banquet was held at the Liberty 
Cafe , at which time the g irls had a splendid ge t 
acquainted hour . 

By this we see that the teachers of the 

state were combining their ovm New Mexico Educational 

Association Heetings and the girls ' club meetings in 

1929 -- as well as their district meetings . The same 

issue of the club news letter, 1930 (12:1930:10), gave 

suggestions for organizing a club and for drafting a 

constitution, as well as for an installation service 

for the members . 

In 1931, these were the reasons for groups 

having clubs (12:1931:3): 

1. To promote interest in home economics 
2. To develop leadership and a sense of responsi­

bility 
3. 'ro link toe;ether the home and the school 
4 . To be of service to the home , the school, and 

the community 
5 . To develop social culture and refinement 
6 . To provide pleasure and experience in social 

meetings 
7 . To work for the best in g irlhood 
8 . To remember the ideals of truth, sociability, 

service, and self-reliance 
9 . To learn to be cheerful workers 

10. To work with other state and federal organiza­
tions 

In 1931 there were 25 affiliated clubs with 

varied and unusual names (12:1931:1): 



Affiliated Clubs 1930-1931 

1. Akeyu..hopi, Hatch 
2. Alamo gordo Home Economics Club, Alamogordo 
3. Anthony Home Economics Club, Anthony 
4. Artesia Home Economics Club, Artesia 
5. Aztec Home Economics Club, Aztec 
6. 3elen Home Economi cs Club, Selen 
7 . Capitan Home Economics Club , Capitan 
8 . Deming Home Economics Club, Deming 
9 . Dexter Home Economics Clu"J, Dexter 

10. Edna Groves Home Economics Club, u. S. Indian 
School, Albuquerque 

11. Hillsboro Home Economlcs Club, Hillsboro 
12. Home Economics Club, state College 
13. Home Economics Club, El Rito 
14. Los Lunas Home Economics Club, Los Lunas 
15. Lovington Home Economics Club, Lovington 
16. Mountainair Home Economics Club, Mountainair 
17. l~erry Ua iden Chapter, Elida 
18. P.D.Q.Club, Rot Springs 
19. Portales Kemawana Club, Portales 
20. Royal Order of Homemakers , Socorro 
21. Springer Home Economics Club, Springer 
22. Stitch and Chatter Club, Tucumcari 
23. Theta Gamma Club, Corona 
24. Wetomadac Home Economics Club, Hobbs 
25. Willing Viorkers , Santa Rita 

That the clubs were taking an active part in 

their respective high schools is shown by these reports 

from two towns (12:1931:4): 

LINCOLN JUNIOR HIGH, ALBUQUERQUE 

This club was organized October 30. 'iVe have 
a French name 11 Benhi 11 • We meet every 1,Ionday . 
Our ways of making money are: First , club dues 
of ten cents a month; and if you are tardy three . 
times you are fined ten cents; we made candy and 
doughnuts and sold them at football and basketball 
games . We have had costume parties , picnics, 
hikes, and an Easter egg hunt. 

We made letters for our football boys and 
basketball girls and boys . We plan to leave our 
state flag as a remembrance of the Benhi Home 
Economics Club. 1!Je are now working on a song 



DE!:i1I1'W: 

One of our outstanding programs was the honor 
of having a woman who has been all over the world 
to talk to us. She limited her speech to the homes 
and customes of various people. 

Our dues are 25 cents a semester. These dues 
are spent for the State and Eational dues, and 
the remainder is kept in the treasury for future 
use . With the amount we earned and in addition 
to the dues we bought a portable Victrola. The 
rest of the semester, we plan to spend a few 
minutes of the club time on music appreciation. 
Last meeting we began by having the high school 
music instructor g ive a talk . She gave us definite 
plans to follow in order to appreciate 0ood music. 
She played several selections and explained each. 

We are proud of the fact that the membership 
in our club is increasing. Last semester we had 
twenty-four members and now we have thirty-six. 

In 1931 Hrs . Gardner wrote this message to 

the clubs describing their progress (12:1931:2): 

GREETINGS ? 

I am happy to have this opportunity to greet 
each and every student home economics club. If 
you have affiliated with State and National you 
are to be congratulated; if you have not, I hope 
you will be able to join next year . It is worth­
while to belong to a big , strone or[ anization and 
help along the cause of home economics. 

I am proud of t h e splendid record made by 
t::1.e Ke:mawana Clubs in Nevi Uexico. Our district 
and state meetings are crowing bieger and better 
each year . I like to think of the meaning of 
Kemawana, and I am sure we are learning to be 
real friends and homemakers . 

I have two sugg estions for home economics 
clubs: ?irst , I hope every organization will have 
a friendship committee, composed of several 0irls, 
who make it a point to see that every one in that 
club is befriended and made welcome at each 
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meeting and to see that v isitors a r e a l ways pr oper ­
ly greeted and entertained . 

The other suggestion is in regard to keeping 
records . I believe it will mean a lot to you to 
keep a scrap book showing your activities for the 
year . This may include pictures of the girls, 
write-ups which have appeared in papers, place 
cards used at special luncheons, etc . If a loose­
leaf book is kept with a record each year, a com­
plete history will be possible. Probnbly you can 
get inforr.1ation abo.ut the date your club vras first 
or~anized and include some back records. An 
historian should be elected each year to take this 
responsibility . 

We' 11 all work to gether in all kinds of 
weather until every school has an enthusiastic 
home economics clubt 

Vina R . Garc,ner 
State Supervisor, 
Home Econol:'lics 

In a Biennual report to the State Superinten­

dent of Public Instruction of 1932-1934 from the State 

Supervisor of Home Economics Education, it was stateo. 

that district teachers meetings and the g irls club 

meetings combined gave the girls an opportunity to de­

velop poise and leadership as well as to exchange ideas 

with girls of t he ir own age and of different localities 

(23 : 1934 : 40) . 

The clubs grew in popularity and in member­

ship . A report from Kemawana News Letter for 1933 

gives an insight into the typ e of club work and the 

reason for this popularity (12:1933:3) . 

WHAT HOME ECON01UCS CLUBS IN NEW MEXIC O ARE DOING 

Fort Sumner 



Thursday night, March 16, the old Kemawana 
members and the pledges met in the high school 
building for the purpose of initiating the pledge 
members . 

The pledges were met in the auditoriu..m by 
Borcille Longbotham. They played games until 7:30, 
when the lights were turned out except a candle 
which was held by their leacer~ Borcille Longbotha~ 
She held the candle above her head and told them 
the meaning of the Swastika, that is, the Kemawana 
symbol , which means : Peace and Friendship. 

They were told to watch the light and follow 
it. Then a line was formed behind the leader, and 
they were led into the hall which was dark except 
for candles along the walls . Standing by these 
candles were the spirits of Friendship, Girlhood, 
and Smiles, and a Good Club Member . The spirits 
were dressed in robes of white . As the girls 
passed each spirit, the spirit told of its eood 
qualities. Next they were taken to the study 
hall door and asked for entrance into the club. 
They were admitted and each girl was given a 
candle which they lighted. Next the president , 
Lillian Turner , read the essentials for a 
Kemawana Club member . 

Each girl was then required to repeat the 
Kemawana plede;e , and after doine; so, they were 
taken into the Home Economics department and 
were served a two course dinner consisting of: 

Fried chicken 
Mashed potatoes Creamed peas 

Hot rolls Butter 
Cole Slaw 

Mixed fruit Iced cake 

The placards were swastikas made of red and 
white paper . The new mer.1bers v,ere required to 
wear the symbols all the next day and also to wear 
two different colored hose . 

All the girls seemed to enjoy themselves 
immensely. 

1. 'Our club is affiliated with State and National 
organizations. 



2. VJe have our regular meetings 1;'lednesday, every 
two weeks . 

3 . We have an aim for each year; we are now study­
ing six of the most prominent women in the 
United States. 

4 . Our school superintendent, Mr . Charles L. Rose, 
at our last meeting expressed his appreciation 
for what the Kemawana Club has done for the 
school . He also gave a talk on Clara 3arton. 

-- June Foor 

In 1936 the Kemawana became the Junior Home­

makers of America Student Club News Letter (11) and 

the names of most of the clubs over the state became 

the II Junior Home :Makers of America 11
• The type of 

program which had become popular for the district club 

meeting consisted of exhibits made by the girls of the 

clubs which were judged on a competative basis and a 

talk by one member of each club about the exhibit . The 

exhibits and talks were judged for 11 place 11 and excite­

ment in these competitions ran high . 

A report of a typical program for a district 

meeting in 1936 follows (11:11 - 4): 

DISTRICT IV and VIII 

The Fome Economics Clubs in District IV anC 
VIII were well represented at the District meeting 
held in the !tanual Arts Building in Albuquerque 
on Saturday 1,:arch 21 . 

There were seventy five girls representing 
Mountainair, Estancia , Taos , Las Vegas, Santa Fe 
Indian School , and Los Lunas . The talks were very 
interesting and show~d much preparation. The 
winners and their subjects were: 

First Place-- --Los Lunas "Courtesy Eelps the 
Eigh sc:1.001 C' irl to 
be Popular" 



Se.cond Place---Las Vegas 11 rrhe Well-Dressed 
Girl 11 

Third Place----Estancia " The Value of Per-
sonality to the 
High School Girl" 

Fourth Place---Mountainair "Care of Clothing" 

Exhibits 
The Exhibits were attractively 

explained by club representatives. 
and names of displays were: 

arranged and 
The winners 

First Place----Estancia 

Second Place---Taos 
Third Place----Mountainair 
Fourth Place---Las Vegas 

"Choice of a Lay-
ette11 

11 Christmas Gifts 11 

11 Food Preservation" 
"Picture Arrange-

ment" 

The Club name "Junior Home IV:akers of America 11 

and the proposed constitution were voted on and 
accepted by the g irls. Officers elected for next 
year were : 

President--------Margaret Parker--------Mountainair 
Vice-Pres ident---Amy Daniels------------Moun ta ina ir 
Reporter---------Mary Eunice Paulk------Estancia 
Secretary--------Emilia Romero----------Los Lunas 

The meeting was adjourned and clubs look 
forward to an even better meeting next year. 

Exhibits 

First Place--Estancia 

An exhibit showing two layettes, one made 
from flour sacks and the other from bought materi­
als. Two dolls were also dressed and undressed, 
showing old-fashioned and modern methods used. 

Second Place--Taos 

A group of Christmas gifts for every member 
of the family were placed around a Christmas Tree. 
These gifts were made from various materials, 
most of which gir ls had in their homes . 

Third Place--!."ountainair 



This exhibit was a display of all methods .of 
Food Preservation which are used in Mountainair. 
Very attractive posters showing 11Why When, What 
and How?" helped to explain these methods. 

Fourth Place--Las Vegas 

Th is e.xhi~it illustrated a few of the more 
i mportant principles of picture selection, group­
ing and hanging . Pictures well chosen and hung 
as good and bad examples, and placards partially 
explained t h em. 

In 1937 the teachers at the Annual Home 

Economics conference, at State College, voted to dis­

pense with the awarding of " places" and thus do away 

with competition, but to continue the same pro gr am of 

exh ibits and talks. A program wh ich was g iven as t h e 

result of t his policy in 1938 is given (11:1938:2): 

The schools represented in District VII I are 
Los Lunas, Belen, I{ountaina ir, Socorro, L.a gdalena, 
and Reserve. The district meeting was held at 
Socorro, March 1 9 . Jerry Ann Harelson, of :3elen 
was chairman. There were about 125 girls present. 

The pro gram consisted of talks, exhib its, and 
a recreational pro gram. The talks were as follows: 

Jealousy -- Trina Baca, Los Lunas 
Friendship -- Nance Medley, tia gdalena. 
Conversation -- Anna Lee Hawkins, Belen 
Color is a Cocktail -- Judy Ann 3rown, Socorro 
Panel Discussion on Ch ild Care -- Representa-

tive, 
J'r:ountaina ir 

Dialo gue on Good Manners -- Two representa-
tives, I,:oun ta ina ir 

Club Unification -- Evelyn Cox, Belen 

The recreational program consisted of: 

Song : Rose in Bud, Rosemary Fischer, Belen 
One-Act play -- N1a gdalena Club 
Spanish Dance -- Lolita Luna and Delmar White, 

Socorro 

-------------------- -------·-----· 



Song -- Susie Otero, Los Lunas 
Style Show -- l."ountainair Club 

Luncheon was served in the Socorro Auditorium, 
by the Socorro Home Economics Club. 

The towns with girls ' home economics clubs 

in 1938 are given (11:1938:21) herewith. It is notice­

able that the number had grown to 33. 

Name of School 

1. Anthony 
2. Earrington Junior High, Santa Fe 
3. Albuquerque Indian School 
4. Lns Vegas 
5. House 
6 . Rogers 
7. Socorro 
8 . Fort Sumner 
9 . Floyd 

10. Washington Junior High 
11. Nara Visa 
12. Aztec 
13. Roy 
14. Corona 
15. Lovington 
16. Carrizozo 
17. Deming 
18. Pena Blanca 
19. Los Lunas 
20. Tohatchi 
21. :r.:agdalena 
22. Allison-James, Santa Fe 
23. Keeha Kewa , Santa Fe Indian School 
24. Santa Cruz, KcCurdy School 
25. Santa Rosa 
26. Crown Point 
27. Carlsbad 
28. Clovis Junior High 
29. .:agdalena 
30. Tucumcari 
31. Las Cruces Union High School 
32. Carlsbad 
33. l..,.., tu.nc L:i. 

The Annua l Descriptive Report to the Office 



of Education for 1937-1938 (39 : 4) from the State Office 

of Vocational Education stated that the club program 

for high school girls was state wide , but that no 

state meeting was held . Instead the mee~ings were hell 

in eight district meetings . These meetings were one ­

half day in length and were held the same day as the 

district home economics meeting for teachers . The 

clubs were called b: various names, which were decided 

by the choice of the girls within each district . The 

term most prefered in 1937 - 1938 was 11 Future Home-makers 

of America" . The membership of these clubs was made 

up of girl s in non reimbursed, as well as in reimbursed 

departments . More than 900 girls attended meetings in 

the eight districts in the spring of 1938 . 



CHAPTER XIV 

A GENERAL APPRAISAL OF Hrn.:E ECONOi:ICS 
IN NEW UEXICO 

SUI.1::.I.ARY 

Although phases of home economics have been 

taught in some schools for over a hundred years, it 

is only within recent years that the value has begun 

to be recognized. The growth has been rapid, so ra­

pid that at this time it is advis.q,ble to study the 

development and the factors producinc; this [;rowth . 

The nro·olem 

WhLt develonment has been made in high school 

home e-e.onomic s in 1J ew IJiexico since this territory be­

came a state? 

Problem analysis 

1 . 11n2t influences directed the development of 

home economics in the hig:i.1 schools in New I.·:exico? 

2 . Who have been the people influential in the 

development of ho1:1e economics, and what 11as been the 

contribution of each? 

3 . Whn t h2.s been the development of the curri­

culum in hich schools in reG2xd to: 



1 . Classes for day schools 

2 . Girls 1 clubs 

3 . Home projects 

LI. Aciul t classes .... . 

5 , Summer program 

6 . Boys ' classeG 

7 . Texts 

8 . Equipment 

9 . Supervision 

The study covered development of home econonics 

in all the public high schools maintained in the stc.te 

of New Liexico under public support from 1912 to 1939 . 

Liethod end material~ 

Permission of the State Supervisor of Home 

Economics Education at State College, New ~exico, was 

obtained for this study in order that any renorts 

1 available in her office could be checked for data ner­

taininG to the development of home economics from 

1919 to 1939, but as a fire in the State Office of 

Vocational Education in September , 1937, had destroyed 

many of the recoro_s filed there , it was necessary to 

search elsewhere for data which would otherwise have 

. been found in officicl files . 

-----------------------------------



In the surmner of 1939, the annual Reports to 

Congress of the Federal Board for Vocat~onal Education 

were checked in the library of Colorado State College , 

Fort Collins, Colore.do . 

Teachers at the State Conference of Vocational 

Home Economics in August, 1939, were told of this 

thesis problem and vJere asked for and gave their coope­

ration . 

A former State Supervisor of Home Economics 

Education in New Mexico, nov residing in Las Cruces, 

New Mexico, was interviewed in August, 1939, for 

suggestions in locating data. She told of transfer 

files placed in a storage building when her office 

ws.s moved from Santa Fe to Stat0 Colleee in 1928 . 

These files vrnre investigated in December, 1939, and 

yielded meny of the data for this study. 

At the same time that these transfer files 

vrn~e investigated, data were gathered from the files 

in the Office of Vocc,tional Education at State Col­

lege . These files contain reports since the fire in 

1937 . 

The libraries at the New r.:exico College of 

Jl .. griculture and L:echanic Arts, State Collece , ]ew 

,:e:xico, ~:md at the University of Nevi Ilexico in Al­

buquerq_ue were c:C.ecked during the v:int er of 1939-1940 

and yielded much dsta. 



Teachers of the Sts.te cooperated by sending 

in copies of the home economics news letter , the 

Counselor, and by furnishing pictures of modern depart-

ments . 

Development of home economlcs 

There were three main influences \!hich direc­

ted the development of home economics in New Mexico 

between 1912 and 1939 : legis~ation , funds , and the 

depr_ession . The first legislative influence wc.s the 

provision made by the State Legislature in 1912 for the 

introduction of industrial education, including do­

mestic science , in the schools of the stc.te . The 

second legislative i nfluence was the acceptQnce of 

t·he National Act for Vocational Education, cormnonly 

c2,lled the Smith-Hughes Act , rrl1i ch gave an impetus to 

vocational education, of wl1ich ho!!le economics is a 

pe.rt , by providing federal funds which were to be 

mptc~1.ed by the stRte .smd used in voc2tional v1ork . 
I 

Other Federal acts , the George- Reed, Georce-Ellzey and 

Goor ;e-Deen , brout;ht addi tione.l funds for ho:n.e eco­

nomics ·with i::;re2.ter ease in 2.djusting the home eco­

nomics pro[;ram to tt.e schedule of the high schools of 

the state . The influence of t;1e depression made the 

work in the home economics classes in New llexico 

more practical . Instructi-on 1~1 food wc.s based on 
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meals for low incor.1e levels a.nd that in clotnin6 upon 

remodeling of garments . 

Among the persons who were influential in 

the develonment of home economics in New llexico , the 

:'irst was Alvin N. '.'n.11 te, the St2,te Superintendent of 

Public Instruction whose interpretation of st2,te legi­

slative acts in 1912 :placed home economics in the 

curriculum of the high schools of the state . Theresa 

B. Vf.nite and Eanette :Jyers , the tvm Directors of 

Industri2.l Education from 1912 to 1917 , lc=dd_ the founda­

tion for this work through their pronotional activities . 

Ruth Thompson , a student at the New Uexico St2.te Col­

lee:e of Agriculture end Hechanic Arts , at State Col­

lege , New :·:iexicci , in 1912, made a study of the cost 

of installinG and maintaining home economics in the 

hiGh schools of the sta te , v1hic:t. influenced the buying 

of equipment . Ruth Thom-oson further influenced ho1i1e 

economics Hhen e.s an instructor at the same institution 
/ 

in 1913 , where she had been e. student in 1912 , she and 

Pearl Miller , a.n instructor in Household Arts, wrote 

the first course of study for domestic science in the 

high schools of t:e st2te . This course of study de­

termined the contents of the col,1.rses for severa.l years. 

Ruth C. rJ!iller , the first director of Vo­

cational Education in the state in 1917 , influenced 



the home economics procr2,m tl1.rou6h e.io.inc in the pre­

paration of the first State Plans .f..2£. Vocational Educa­

tion in New Mexicg_ , throuc;h her super vision of home 

economi c s ( althouch she could only devote two-sevenths 

of her time to this bra'1ch o::: the voc,::/cio nal worl::) and 

through her activities in tee.chine evening , or adult 

classes , and training teachers to conduct these clas-

ses . 

Dr . R. !foBride , County Sunerintendent of 

Dona Ana County , in 1917- 1918 originated the idea of 

a VoccS.tional Circuit in his county which made ·oossible 

the teaching of home economics to girls ~10 lived in 

the isol2.ted dim.,ricts of his county . 

Ruth G. Taylor , the first full- time State 

Supervisor of Home Economics EduC8.tion in New J::Iexico 

in 1922 influenced the pro6rarn by striving to raise 

the standal"ds of work being done , rat:1er tho.n in­

creasin;; the number of schools offering the work . 

She prepared the first course of study for vo,ce.tional 

home economics by helping to standardize the wor:{ 

to s, considerc.,ble degree and to overcome the idea that 

home economicc was just cooking and sewing. 

t':rs . Vina Gardner , ti1e Ste.te Supervisor of 

Home Economics Education from 1924 until 1932 , in­

fluenced hone economics throu::;h the publice.tion of 



the Ne': I.:exico Hone Economics Counselor, a nevrn let·~er 

to teachers and a supervision device, throuch aiding 

teachers to imorovc the quality of instruction which 

was Ci ven, and. throuu'h her philosophy ths .. t hone eco­

no:nic s should not be isol~ted foods ai:.d ser:ing, but 

t!'l2.t te&chers should study their own croup of 1:;irls 

in order to see their needs ~nd then use actual life 

problems in teachint;. The advancement of adult classes 

w1:.s m2J'ked a.ur•inG Il.1rs . Gardner I s term of office . 

Biss Zelpha Bates, the State Supervisor of 

Home Econonics Education from 1932 to the present time 

in 1910, exerted her influence to :eep tr1e work on the 

live-at-home level upon vrhich her predecessor he..d 

placed_ it . Under :Eiss BatE-s 1 cuidance, home visits 

became an outstanding feature of the vocati·Jnal proe;ram. 

Her philosophy is that the hiGh school girl r...as so 

me,ny problems tr.at are difficult for her to solve, that 

these problems furnish the basis of three years of 

)10.1er:1aking work . Adult work grew under the influence 

of ~iss Bates until in 1938 thirty-four teachers 

taugnt at least one unit for 2.6.ults in the various 

phases of homemalring . 

Eiss Hary Gilles~Jie, itinerant teacher train­

er, since 1937 has influenced methods f'.nd content of 

courses in homemal~ing . 



t'ii ss :118.ude Vvillie.Jnson, Teacher Trainer at 

Colorado State Coller_;e, Fort Collins, Colore)-0, and 

~o 

I.!r 2 . !::ildred Weigley Vlood have influenced the develop­

ment of home economics in Ne~ ~exico by being con­

ference leC'.der s in methods e.nd the Vr.J'ious phases of 

home economics educe.tion . 

Two instructors in institutions of higher 

learning, 11Irs . Elizabeth Simpson, Professor of Home 

Economics since 1918 at the University of New ~exico, 

Albuquerque, and :uss ).fargaret 0 1Lauc;hlin, Professor 

of Home Economics at the New Uexico State Collece of 

.A ·riculture and hechanic Arts , State Col::..ee:;e, New 

Llexico , sine e 1924, have influen(?ed home econor.iic s by 

their tr•~nin~ home economics tecchers . 

T_1e growth in the nur:1ber of schools having 

home economics in Neu Uexico h&s been fairly steady 

though not alv:ays rapid . In 1913 there were three 

tovms which reported hor:1e economics te2.chers; in 1914 

there 1;:ere six, "Ind in 192::5 (one yes:r after the appoint ­

ment of the first full- time supervisor) tb.ere were 63 . 

In 1926-1928 t~1ere was an increase of 74, but a drop 

to 52 during the denression in 1930 . After this t::.1e 

number ste.--dily increased to 89 depc.rt1,1ents ln 1939 . 

The hone- project procram vms sloY! in stc..rting 

in New Mexico, but by 1920 most of the c;irls who wer·e 



enrolled in home econorJics carried out hone :Jrojects 

during the year anC_ by 1938 they had becom.e such a 

vi te.l part o:' the v:ork that tes.chers vrere employed on 

a year-round bo.sis in eight towns o:f the stc.te in 

order to supervise the surrrner home-projects and to 

aid in adult 'Work . This vmrk had srown from r::_ cooking 

class in 1915 to units of uork coverinG all phases of 

hor.1emakinc in 1938 and required extended sum 16r tenure 

by eicht teachers of the st2te . 

The curriculun1 h&_s changed fron 11 doo.estic 

science 11 and II domestic art 11 which vrere. isolated foods 

and clotJ.1inf; sc_mplers in 1913, to 11 home econor:lics 11 

vrhich was thoucht of by 1917 as tro.ining for the 

vocc_tion '.)f hor1e1:1&Jcine; . In 1939 the terms 11 homer.-iakine;11 

or II educe ti on for home and f ar..1ily li vins; 11 ind.icot ed the 

broe.d procram which vras beinr; taught in the 1:.ic;h schools 

of iJev. 1-.;:exico and. Vihich included vrork on every phc.se 

of ho1:1emaking . Home economics for boys was in tne 

beginninb stages r:i th only three classes for boys in 

the state . 

Home econoi1ics clubs for e;ir:s r.e ·e a part 

of the pro~rarn. from the becinninc of the Smi tD.-HuGhes 

pror;r2111 in 1917 . By 1S25 there we[·e a few clubs in 

the schools of the state and by 1938 there were 33 

clubs reported. 



Ec:uipment which rrs_s considered sufficient 

for domestic science in 1913 in Tularosa consisted of 

o_ table, stove, and cupboc.rd hand- turned at the mill, 

and borrov:ed dishes . As the curriculum r;rew, better 

eo_uiument became necessary . By 1917 requirements were 

suc6esting the hollow scuare type of kitchen or the 

11 unit type 11 with provision for laundry vmrk and home 

nursing . By 1939 there ,..:E;r·e 11 depart,:rrcnts in the 

st2,te which had complete areas of family livinc;, in­

cluding living-dining roorn, bedroom, kitchen , and 

be.th. The most unique of these depa.rtments was Clayton 

v1here everythinG for the department was produced_ by 

loc.s-:..1 labor except the stoves and. plumbing . 

The future of home economics 
in N evt ifoxico 

Yllle_t direction any br2nch of educe,tion me.y 

taJ._e is ciiff icult to forecc~st in a i.:rorlo_ made insecure 

by 2. World Yie.:r , but as one follows the chances in 

hone economics which have tclrnn :9lace in the last 

tiuenty-nine years , one mic;ht predict that the honemcJJdng 

work in the future in Ne1,,v I,.iexico will follow the develo· 

ment of E;enere.l education 2,nd of progressive educ2.tion. 

The curriculum will continue to be r:100.ii'ied. to :neet 

the home problems of girls and boys, women and men , 

livinc; in a restless , changing world . Ad_ult classes 



') n • 

and home projects have proved so profitable thF~t ex­

t ena_ed surm11er tenure for t e acber s me.y develo:9 further 

un tiJ.. e..11 ho!JerneJci11.; t eacl1er s oxe en1ployed on a .. 12-

month tenure . Home economics will continue to ~ake 

a real contribution in the lives of the Deoule in 

I~ ew I:Iexico . 

This study did not undertal:e to trsce the 

develonment of home economics in the colleGes of the 

state . Such a study would be valuable, especially 

if the relation between the development of high school 

and college proGrams were investigated. 

Neither did this study include the changes 

r:hich no doubt occurred in the qualific.s.tion of 

teachers of homemall:inc; . Such a study would also be 

int er esting . 



-------
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Appendix A.--REPORTS FOR UNITS OF ViORK, FORLI NO . 3 , 1925 

Town Course Weeks Text Reference ------- -------
Alamogordo Advanced Clothing 

Advanced Clothing 
12 X Cooley & Sphor , Kinney 

& Cooley, \'.'oolman . 
Choice, Care , Cost 

lG Clothing for Women, 

Lovington 

Carlsbad 

Tularosa 

Tucumcari 

Food Study 18 
:.!eal Planning & Ser­

ving 

Everyday Uanners 3 

Canning 2 

I.Ieal Preparation 

Advanced Clot::1inr; 
Ao.vanced Foods 

Advm1ced Ser1ing 

13 

9 
9 

12 

AlamoGordo Personal Hygiene 6 

Tucumcari First year CookinG 20 

Baldt 

School and Home Cook­
ing , Greer 

Everyday I.iaJ1ners, Tay- Etiquette, Pont 
lor 

Hone Food Planning & Prepa­
ration , Wellman 

]one 

iJone 
Hone 

None 

Lecture Course 

School & Hone Cook­
in6, Greer 

Bnldt 
Rose , Greer 

Baldt . Shelter & Clo­
thing, Kinney & Cooley 

Heal th of Fa11ily . Bul­
letins 

Rose , 11 Lessons in Hu­
tri tion11 



Town 

Hagerman 

Deming 

Capitan 

Dexter 

Artesia 

Course Weeks Text Reference ------------------·----
Ho~e Economics II 
Cookery & Service 

Personal Hyc;iene 
General Science 

Food 1 s Class 

18 

18 

First Yec.r Home Eco- 18 
nomics . Food Study, 
Heal Planning & Ser­
ving , Etiquette, 
Personal Hygiene , Cor­
rective Exercise, 
Hee.1th Problems 
Second Year Home 
Economics . Advo,nced 
Clo thin(; , vmoldres s, 
Silk Blouse , Home Nur­
sing & Child Care 

Foods 
Personal HyGiene 
Advcncea. Clothing 
Home Nursing 

15 
3 

10 
7 

Food Study, I'.1eal Plan-
ning & Serving 15 

No Text 
Everyday Science , 
Snyder 

Greer 

Greer 

Un- to- D8te Waitress . 
Dietetics , Willard & Gil ­
lett 

Greer \7 ell man 
Lebosqui t 
Kinney & Cooley 
Ho.ne Hygiene & Care of 
Sick, Red Cross 

Greer , 
\:) 

, _____________________________________________ ,,~ 



Town Courses Weeks -------------------'--
Alamorgodo Dietics 3 

Hagerman 

Lovington 

Fsmily Relationships 3 
Advanced Sa.wing 3 

3 spring dresses 
Home Nursing 8 
Child Care 
First Year Sening 15 

Health & Personal 
Hye:;iene. 

Sewing I 
Costume Color & 
Design 

Textile Study 
Sev1in5 II 

Home Nursing & Child 

18 

15 

3 
3 

15 

Care 5 
Home :,:ane.gement 3 
Advanced ClothinG 14 
Advanced. Food & Di-
etic s 13 

Clothing & Textiles 15 
Food St ~id.y, L:eal 16 
Planninc, Table 
Service 

Sanitation & House 
Ca~e 4 

Text 

Willard & Gillett 

Woolman . Cooley & Sphor 
Burton 

Lecture Course 

Baldt 

Baldt 
No text 

Business of Household, Saber 
Baldt 

Willard & Gillett 
Baldt 
Greer 

Reference 



Town 

Tucunc c.r i 

Capitan 

Dexter 

Artes i a 

Deming 

Tularosa 

Course \'leeks 

Personal HyEiene 2 

First Year Sewing 14 
House CE:..re 
Second Year Sev;in[; 6 
Secona_ Year Cooker~r 10 
Home Lianacement 1 

First YeDr Home Eco-
nomics 18 

Second Year HoL'le 
Econo~:ii cs 

Costume Design 
Advanced Clothing 
Sening 
Adv:::nced Coo};:ing 

Cookin6 
Sewing 
Home :.:anQGer:1ent 
Sanitation 

18 

8 
6 
l 

12 

18 
16 

Foods & Dietetics 15 
ClotLinc & Textiles 15 
Personal HyGiene 3 
Advanced Fooa_ 4 
Advanced Clothing 5 
Home Nursing & Child 

Care 6 

Text Rer~erence :;_;:_c::......... ____ _ 

P . H. Lippett . A~erican 
Red Cross Text Book for Nurses 
Bc.ldt 

None 
None 

Willard & Gillett 

Principle of Clothin~ Selection 
Butterick 
Buttericl;: 

Greer 
Butterick 
P H & Home Nursing . Hu1:1an Lecha.11ism H. & S . 

(. 

Hone I1.:i:anar;ement 3 Frederlck ' s Household Engineering 
- - ---------- ------------------- -------'~ 
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Appendix B.--REPORT FOR CLASS IF RELATED '.i/ORK, FORI,: HG. 4 , 1925 

Town 

Tul2 .. rosa 
Deminc; 
Ca.pi tan 

Arbesia 
Tucumcvri 

Lovington 

Hagerman 

Alamogordo 

Artesia 
Capitan 

Deminc; 

Hat..;erman 
Tucumcari 

Name of Work 

A:ppli ed Art 
Au-0lied Art 
Household Cher:1istry 

General Science 
Related Art 
App2.ied Art (Better Homes) 
PhysioloiY 
Household Chemistry 
Physiology~ Hyciene 
Ap~)li ed Art , Costume De-

sign 
Child Care & Home NursinG 
Physioloby 

Applied Art & Interior 
Decoration 

General Science 
Household Chemistry 

General Science 
G·ener·al Science 
Household Physics 
Aor>li ed Art 
General Science 

Text Reference 

Butterick 
Rowley & Farrel - Principles of Chemistry Ap-

plied to Household 
Snyder - Everyday Science 
Butterick 
Costume Desi6n & Home Planning - Izor 
Healthful Livinc 
Household Chemistry by Jones 
HeQlth, Public & Personal - Blount 
Elements of Costume Desi, ·n - Doun & 0 'Leary 

Personal Hygiene & Hone :Jursing . 
Advanced Physiology & Hyc;iene - Conn & Buding­

ton 

Lecture Course 
General Science - Cald1:.rell & Eidenberry 
Rowley & Farrel - Principles of Chemistry Ap-

plied to Household 
Traff on & ~.:acmillan 
Science of .dome and Community - Trc.ffon 
Business of the Household - Taber 

Caldwell & Eikenberry - General Science 

1-------------------------------------------c-



Tovm Name of V!ork 

Alainocordo Applied Art 

Tularosa 

Carlsbad 

Lovington 

Applied Art 

Generc.l Science 

Household Chemistry 
Physiology & Hygiene 

Lecture 

None 

Text Reference 

Science of Everyday Life - Van Buskirk & Smith 

Che8istry of Household - Dodd 
Health, Public & Personal - Blount 



Project 

Art applied I . 
to clothin[; 

Appendix C. --APPLIED A..'9.T UNIT, 1927- 1928 

Subject J.:atter Laboratory Illustrative 
Material 

Princinles of Desir;n Poster ma:::ing to introduce Posters 
subject and create an interest 
in letter making . 

1 . Rhythn 
a . Includes 

tion, emphasis 
movement 

repeti= -I.:a..~inG designs and applying 
and thera in towel ends, dresser 
of lins scarfs, windon curtains , mo-

2 . Balance 
a . Bi-sym1:1etric 
b . Occult 
c . Definition - is 

the equalization 
of attraction on 

tifs on dresses, etc . 
CuttinG patterns of clothing 
from magazines and mounting 
as plates in notebook showinG; 
kinds of balance . 

either side of a Plates in notebook 
vertical line . 

3 . Proportion 
a . Greek law of 

proportion 

1. Good proportion in lines 
of dress . 

2. G00d proportion in tucks . 
3 . Effect o~ different wa:st-

li:18S . 
4 . Effect of nide & ne,rrovr 

belts . 
5 . Effect of ciiff t'rent neck­

L .. nes . 
6 . Desirable lines for self . 

Pictures showing 
rhythmic borders 
used on clothing 
and linens . 
Posters made first 
in class . Critici­
zed for balance . 
Costumes shorrinG 
cood balance . 

Pictures showing 
300d proportion in 
things mentioned. 

l ~-,----------------------------------------· lO 



Project Subject I.iatt er Le,bor at o ry 

7 . Silhouettes show:ng ty~es 
of costume for stout and 
slim fif;ure . 

Illustrative 
Eaterin.l 

4 . Unity 1 . Plates & discussions Pictures & costumes 
Fir;ure from :;-1ar;azine shorr- showiw·· things men-~· Relation of dress2 . 

to we.s.rer and 
occasion . 

II . Color Theory 
A. Principles 

1. Eue 
2 . Value 
3 . Intensity 
4 . Color har~onies 

B. Apnlicc,tion to 
dress . 

inr; weoJI lines in dress . ti0ned . 
3 . Same ch~nced to stronger 

lines . 
4 . Dresses for different oc­

casions as picnics , party, 
ho:ae f· school. 

5 . Effect of vertical , oblique 
& horizontal lines . 

1. ',.'or:dns out color wheel. 
2 . Individual color cl1~rts . 
3 . Plates with different color 

harmonies . 
4 . Desicns of dresses in 

different color harmonies . 
5 . Design of sprinG dress to 

be ~ade in class . 
6 . Design applied to collar 

& cuff sets . 
7 . Desii;n of hat to be made in 

clc.ss . 
8 . Designs on shoe trees . 

1. Color vrheel 
~ . :.:2terials in 

t r ue colors 



!·- --------------------------- - ---------------------
Project 

Art Apl)li ed 
to the home 

I. 
A. 

B. 

Subject I:latt er 

The Home 
Exterior of house 
1 . Type sui tec1- to 

community 
2 . Types suited to 

families . 
Interior 
1 . Utility 
',) Color hJ . 
r. Desie;n o . 
\/all Coverings 

/?, . Utility 
b . Desir;n 
c . Color 

1 . 

,, ,~ . 

1. 

("J 
t,,, . 

1 . 

2 . 

Laboratory 

Field trip to pick out 
desir ble & undesirable 
types . 
Typic2l houses 

Plate 
Rugs vrorked out in color 
harmonies with good bor­
ders . 
PlacinG of sraall rugs . 
Plates showing clash of 
v:1111 paper ui th furnish­
ine . 
Plates showinG same with 
[;ood wnll paper . 

Pictures 1. Plates shonine; hC1.n[;inc; of 
a . Apnreciation pictures . 
b . Frr_rnes 2 . I:aking over undesirc.ble 
c . Suitability as frames into those more 

to size & har- desir&ble . 
mony 1;,i th rooms 
in which hunG , 

Windows & Draperies 
a . Proportion of 

rrindov: areas to 
small spaces , 

Plates of sides of h~uses 
s_~ov1inr; suitable \!irdovr 
spacinc . 

Illustrative 
:r-.:ateri al 

Pictures of types 
of houses . 

Tri-o to hardware 
store 

Ylallpaper catalogue 

Types of nictures 

b . Utility , de­
sii;_;n & color of 
draperies . 

Planning and making drape­
ries suitable for a certain 
room. 



l··--------------------------------------------------L Project Subject }iatter Laboratory 

---------- - - ----- - - -----
Illustrative 

ILaterial 

5 . Heating Fixture= 1 . Plates of fireplace ar-
a . Relation of fire- rangements with acces-

place to .rest of soriec . 

Pictures of diffe­
rent types of fire­
places . 

room . 2 . 
b . Accessories and 3. 

their arran['.;e1.1ent4: . 
on mantle . 

6 . Lir;ht Fixtures 
a . Ut~lity 
b . Desi.:-;n 
C. Color 

7 . Household Linens 
a . Selection 
b . :.:aterial 
c . Desic;n 
c1 . Color 
e . Care 
f . Desi6n e~plied to 

linens . 
8 . Silvernare 

a . Desic;n 
b . C&re 

Decoratin~ of candles . 
DecorE' uin::; of candlestic~;:s . 
I.:akinb vases f ro:.1 bottles . 

Placinc original designs on 
lunch sets :no.de from flour 
sac~:s, either embroidery , 
stencil or block-printin~. 

Ty:qes ot silverv:are . 

a . Design Patterns 
10 . Bathroor.1 

a . Fixtures 
b , Floor & walls 

11. Ki tot.en 
a . Floor & \!alls -
b . Fixtures 

Paintinc of cans to ~old 
kitchen necessities . 
Paintin~ of flower pots . 

P:ctures of types 
of _,:i tchens . 



___________ ._J_- _6~~: 

Appendix D.--A CHECK SF...EET 
II A :.roVIE OF A GIRL AT Ho: .. E. II 



''A MOVIE OF A GIRL AT klOME"* ~57 

Your Name ................................................................ Father's Name .................................. Mother's Name ............................. . 

Your Address .............................. ·············································-····································································································· 
Present occupation Your age 
of Father .................................................. Mother ...................................... (nearest birthday) .................... Grade ................... . 
Check the grades in which you have studied Home Economics: 7 .......... , 8 .......... , 9 .......... , 10 .......... , 11.. ........ , 12 .......... . 

PART I-THE HOUSE WE LIVE IN: 
1. How far do you live from school? ................ blocks; miles ...... .......... . 
2. How do you get to school? ................ walk; ................ bus; .................. family car; .................. bicycle, List other 

way· ....................................................................................................................................................................................... . 
3. How much time do you spend getting to and from school? ......................................................................................... . 
4. Does your family live on a farm ................ ; in town .... .... ........ ; on a ranch ................ . 
5. Check: if you; ............ Live at home; ............ Live with relatives other than your family; ............ Work for your 

board and room; ............ Board; ............ "Batch." 
6. Does your family own the house in which they live? ................ yes; ................ no. 
7. How long have you lived in your home community? ................ six months or less; ................ six months to two 

years; ................ two to ten years; ................ more than ten years. 
8. Check persons who live in your home at present time: ............. .father; .............. mother; .............. older brothers; 

............ younger brothers; ........... . older sisters; ............ younger sisters; .......... grandparents; .......... other relatives; 

............ roomers and hoarders; ............ hired help (women); ............ hired help (men). 
9. Total number in your house at present.. .......... ; of these how many are members of your own family ....................• 

10. A. Number of older brothers living at home and not in school .................... ; give age of each ............................... . 
B. Number of older sisters living at home and not in school.. .......................... ; give age of each ............................... . 
C. Number of younger brothers and sisters too young to go to school.. .......... ; give age of each ............................... . 
D. Number of brothers in your family in school at present time ...................... ; give age of each ................... : ........... . 
E. Number of sisters in your family in school at present time ...... .................. ; give age of each ............................... . 

11 Is your house made of ............ adobe; ............ brick; ........... .lumber; ................ rock; ................ other types. 
12. What kind of floors and floor coverings are there in the house where you are now living? ................ dirt; ......... . 

............ wood; ................ cement; ............... .linoleum; ...... ......... . wood painted or varnished. 
13. How many rooms do you have in your house (other than halls, bath or toilet, and storage)?-. ............................... . 
14. Of these, how many are bedrooms ................................ . 
15. Do you share your bedroom? Yes ............ ; No ............ ; .. .......... with one person; ............ with more than one person. 
16. What kind of storage space do you have in your home: 

A. How many bedrooms have closets ................ ; how many bedrooms have no closets ................ . 
B. Storage space for storing food in large quantities: ................ attic; ................ basement; ................ pantry; 

............ storeroom; ............ cupboards; ............ closets; ............ other places. 
C. No storage for food in large quantities ................• 

17. Do you have a clothes closet by yourself? ............ yes; ............ no. 
18. Check the type or types of heating used in your home: .............. fireplace; .............. kitchen range; ............. .furnace; 

................ other stoves; list others ......................................................................................................................................... . 
19. A. During the winter months is your bedroom usually warm enough to study in? ................ yes; ................ no. 

B. Where do you study if you can not study in your bedroom? ............................................................................... . 
20. Check the type or types of fuel used for cooking purposes: .................. coal; .................. gasoline; .................. oil; 

................ gas; ................ wood. List others ......................................................................................................................... . 
21. Check the kind or kinds of light in your home: ................ electricity; ................ gas; ................ kerosene; . 

................ gasoline. List others ........................................................................................................................................... . 
22. In your home which of the following are screened: ................ all windows; ................ all doors; ................ kitchen 

windows; .......... kitchen doors; .......... other windows; ............ other doors; ................ porches; ................ none. 
23. Is the water supply: 

A. Piped into the kitchen: ............ hot; ............ cold. 
B. Piped into the bathroom: ................ hot; ................ cold. 
C. Piped into the laundry or other room: ................ hot; ................ cold. 
D. Is the water supply near the house: ................ yes; .............. no; .............. well; .............. cistern; .............. other 
sources (List) ....................................................................................................................................................................... . 

24. Do you have an inside toilet? ................ yes; ................ no .. 

"'Entire survey adapted from Homemaking Education for Secondary Schools, State of Oregon, 1937. 



PART II-WHAT WE DO AT HOME: 
25. Check the following you do at home: 

Daily 
A. Make your bed.......................................................... . ................ . 
B. Put bedroom in order................................................ . ................ . 
C. Clean bedroom .......................................................... . ................ . 
D. Put other rooms in order........................................ . ................ . 
E. Clean bathroom ........................................................ . ................ . 
F. Clean kitchen ------------------------------------·--·-·------ . .. ------------------
G. Clean living room .................................................... . ................ . 
H. Do family washing .................................................. . ................ . 
I. Assist with family washing........................................ . ................ . 
J. Do ~amily iron~g ··:······:············································ ................. . 
K. Assist with family ironmg..................... ................... . ................ . 
L. Work out of doors...................................................... . ................ . 
M. Wash dishes .............................................................. . ................ . 
N. Others ........................................................................ . ................ . 

26. If you have any care of children, check the things you do: 
Daily 

A. Bathe ....................................................................... . 
B. Buy books for children ............................................. . 
C. Buy toys for children ............................................... . 
D. Care for sick child ................................................... . 
E. Care for them i'Il afternoon ..................................... . 
F. Care for them on bus ............................................... . 
G. Dress ....................................................................... . 
H. Feed ····························································-·-·········· 
I. First Aid ................................................................... . 
J. Help with homework ................................................. . 
K. Help train child ....................................................... . 
L. Make clothing ......................................................... . 
M. Prepare food ........................................................... . 
N. Put to bed ................................................................. . 
0. Take care of clothing ............................................... . 
P. Take walking ........................................................... . 
Q. Tell stories ............................................................... . 
R. List others : 

Weekly Occasionally Never 
. .......... ._ 

----------···--
.. ..................... __ 

. .......... __ 

.. ............. . 

.............. 

.. .......... ..... 
····----

---------------

. ................. _ 

. .............. _ 
. Weekly Occasionally Never 

.. ............... _ 

. ..................... . 

27. A. In your home do you take a newspaper? ............. ... yes; ................ no; check: ................ weekly paper; . 
............ daily paper; ..... , .......... Sunday paper only. 
B. Do you read it: ................ regularly; ................ oft~n; ................ never. 

28. A. In your home do you take one or more magazin· s? ................ yes; ................ no. 
B. List and check those you read regularly: ............... ............................ ......................................................... ········ 

----------------------------------------------------------------------------------------------------------------------- ---------------------------------------------------------------------··············· 
__ ,. ____ ,. ................................................................................................................................................................................................................ ...................... .. 

.......................................................................................... ___________ . __________________ ___ .. ____________ ·-------------------------------------------··········--------------------········ 
29. A. Check those activities which you enjoy doing: 

( 1) Camping ..................................................... . 
Frequently Occasionally Never 

--·-··---------·····----· 
(2) Dancing ....................................................... . 
(3) Fishing ................ : ........................................ . 

---·-····----------······· 
. .................. .. 

(4) Hiking ......................................................... . 
( 5) Hunting ....................................................... . 

--------······---------···· 
----------······ 

( 6) Indoor games ............................................... . 
(7) Other games ................................................. . 
(8) Outdoor games ........................................... . 
(9) Riding horseback ....................................... . 

(10) Skating ....................................................... . 
(11) Swimming ................................................... . 
(12) Others ........................................................... . 

--------------------···· 
. .............................. . 

---------·--·-·········· 
---------······· 

--------··· ----------------
--------------·---------··· 
. .............. . 

B. What are your hobbies: .......................................... ····································································································· 
········-----·············-·······----------------------------------·---------- .. --............................................. : ··-----·-··-------------------------------------------------------·············-
... , ................................................................................................................................................................................................................................................... . 



(8) Cook meat ............................ . 
(9) Make beverages ................... . 

B. Food Management: 
( 1) Plan meals ........................... . 
(2) Prepare breakfast ................ . 
(3) Prepare lunch or supper .... . 
( 4) Serve refreshments ...............• 

C. Meal Serving: 
( 1) Set table ............................... . 
(2) Serve food at table ............. . 
(3) Wait on table ....................... . 
(4) Clear table aftet meal... ..... . 
(5) Wash dishes ....................... . 

D. Buy Foods: 
( 1) Bakery products .................. . 
(2) Canned products .................. . 
(3) Dairy products .................... . 
( 4) Fresh fruits .................... : ...... . 
( 5) Fresh vegetables .............. : ... . 
(6) Meat ...................................... . 

E. Pack Lunches: 
(1) School... ................................ . 

Help with 

Regularly Occasionally 

(2) Picnic ...................................................... . 
( 3) Camping trips...................... . . ................ . 

F. Can and Preserve Food .................................. . 
G. Care for Chickens......................... . ................ . 

Take Responsibility for 

Never Regularly Occasionally Never 

53. Planning the Meals and Buying the Food: 
Who does the food buying in ·your home? Regularly Occasionally Never 

A. Mother ............. , ........................................................................ . 
B. Father ............................................................................... ........ . 
C. Older sister............................................... . .............................. . 
D. You .....................•...................................................................... 
E. List others................................................. . .............................. . 

54. When is most of the food bought? Regularly Occasionally Never 

55. 

56. 
57. 

A. Twice a year ........................•........... : ........................ . 
B. Once a month ........................................................... . 
C. Once a week ............................................................... . 
D. Twice a week ........................................................... . 

E. Daily ································-········································ 
F. Before each meal. ....................... : .............................. . 
What foods do you huy in larger quantities? 
A ......... Sugar (25 lbs. or over) E ......... Chili (50 lbs. or over) I. ........ Meat (one fourth or more) 
B. ........ Flour (50 lbs. or over) F ......... Cabbage (50 lbs. or over) ............................................................ . 
C ......... Potatoes (50 lbs. or over) G ......... Onions (50 lbs. or over) J. . ....... Commercially Canned Food-
D. . ....... Beans ( 50 lbs. or over) H. . ....... Other Vegetables ( 50 lbs. or over) List kinds ······································.···· 
When are the meals planned? ..... ....... By the week; .... ··.:········Three meals at a time; ........... Just before each meal. 
If canning was done in your home this year, check and approximate number of jars: 

· · Fruit Vegetable Meat and Fish 
Glass Tin Glass Tin Glass Tin 

A. Practically none ................................................................. . 
B. Fifty or less ................. · ............................................ . .......... . 
C. Fifty to one hundred.................................................. . .......... . 
D. More than one hundred ............. ~.............................. . .......... . 

58. What breads used by your family are made at home? Regularly Occasionally Never 
Biscuits .... · ................... · ......................... · ....................... ; .. . .......................... . 
Muffins .............................. ·............................................... . .......................... . 



B. In case of contagious diseases in your home, is the one who is sick separated from the rest of the funily? 
Yes ............ ; No ............ ; by separate room ............ ; separate bed ... ......... . 

37. Does your· family have an automobile? ............ yes; ............ no. 
38. In what ways do you receive money for yourself? .... ............ allowance; ............ ask for it as needed; ... , ........ earn 

it; ............ others; ............ none. 
39. If you earn, in what ways do you earn money? ................ Caring for children; ................ Housework for others, 

I 
............ Work in store; ............ Pick fruit. List other ways: ............................................................... . 

4.0. A. Where does your family income corpe from? .......... farm; .......... ranch; .......... salary or wages; .......... othera. 

41. 
42. 
43. 

B. How often? ... ............. ...................... ... .......... ...... ...................... . ............... . 
Do you keep an account of the money you spend? ........ .... yes; ............ no. 
Do you make a plan for spending your own money? .. .......... yes; ............ no. 
Check members of family employed: Occasionally Regularly Not at All 
A. Father.................................................................. . .............. ............ . .. ·············•····••••••·· 
B. Mother ................................................................. . ······················-
C. Sisters ................................................................. . .. ....................... ___ . 
D. Brothers ............................................................. . . ........................... . 
E. Others ................................................................. . 

44. Are expense accounts kept by your family? ............ yes; ............ no. 
45. Does your family make a regular plan for spending money? ............ yes; .. .... ...... yes. 
46. Does your family have a regular plan for saving mon money? .. .......... yes; ............ no. 
47. , Does the entire family have a part in making decisions where money is concerned? ............ yes; ............ no. 
48. If not, who makes the decisions? 

A. . ....... Father Others ............................................... .................................................................................... . 
B. . ....... Mother ... ... ... ...... ....................... ..................... ................. ....... ................... ......................................... . 

C. . ....... Father and mother .............. ................................................................................................................................... . 
D. . ....... Children Do not know ........... ......... . 

PART IV-THE THREE MEALS A DAY: 
49. List as accurately as possible the food you ate during the last 24 hours, even if the meals were not such as you 

usually have: 

50. 

51. 

52. 

Breakfast ....................... .. ... ......... ... ......... ......................... ···································································································-
Noon ................................................................................................... .................................................................................... . 
Night .............................................. ................................................................................... ................................................ ·· 
Other food eaten ..................................................................................................................................................................... . 
During the last week did you, Regularly Occasionally Never 
A. Eat breakfast ............................................................ ............................ ...................... ...... . .......................... . 
B. Eat no breakfast........................ ................................ ............................ ............................ ·····················---
C. Eat lunch at home...................................................... ............................ ............................ . .......................... . 
D. Eat no lunch.............................................................. ............................ ............................ ······················-·-
E. Eat lunch with another family.. ................................ ............................ ............................ ·······················-·-
F. Purchase lunch .......................................................... ............................ ............................ . ...................... --
G. Carry lunch from home............................................ ........................... . ............................ . ...................... --
Check the following: Every Meal Twice a day Once a day Occasionally Never 
A. Family usually eats together.................................... ................ ................ ................ ................ . ............. -
B. Family usually eats in kitchen or breakfast nook.. ................ ................ ................ ................ ··············-
C. Family usually eats in dining room..... ............. ...... ........ ........ ................ ................ ................ . ............. -
Everyday Activities: 
Check which of the following you do: 
A. Prepare Food Dishes: Regularly 

Help with 
Occasionally Never 

Take Responsibility for 
Regularly Occasionally Never 

(I) Cook vegetables......................... ................... ...................... ..................... ...................... ....................... . ................ .. 
(2) Make cakes............................. .................. ...................... ..................... ....................... ...................... ················-
( 3) Make muffins or biscuits...... ..................... ..-··············· ........................ ...................... ......................... . ............ --
( 4) Make pies.. .............................. ...... .............. ....................... ....... ............... ...................... ..................... .. ............ -·-
( 5) Make salads............. ................. ............ .......... .......................... ...................... ...................... ........................... .. ...... ------··-
( 6) 
(7) 

Make yeast bread ................. . 
Prepare vegetables for 
cooking ................................. . 

............ ---
········••··•••·•· 



30. 

31. 

32. 

A. When you have opportunities to he with friends, where do you see them? 
With Boy Friends 

Usually Occasionally 
Usually Occasionally Never 

With Girl Friends Never 
(1) At your own home________________ _ ---···----------·· ··-·-------------- ---------- -- --- --- ······---·······-· ······-··········· ................•. 
(2) At their homes ________________ ____ . __ 

( 3) At other places__ ________ _____________ ······--------···· ·---··---·-------- ·---------·-··---- ············-----· .................. . ..•........•..... 
B. When your girl friends come to your house where do you entertain them?--·······-····------------·-····---····················· 
C. When your boy friends come to your house where do you entertain them?-·-······-··------·····················-················ 
If you are or have been a member of any group, check below: 

Belong at Present Used to Belong 

t ~~:;1;Jr~l~~r~~ .. ::::::::::::::::::::::::::::~::::::::::::::::::::::::::::: :::::::::::::::::::::::::::::::: 
C. Girl Reserves ----·· ----------·····-····-·-·------··--···················· ---------···--------------·-···· 
D. Girl Scouts -----------·····-···-···--··----·········---·---················ ---------------·-------·-·-··--· 
E. Home Economics Club ----·····-···---···························· -------·····----------··----·-·· 
F. Other school clubs ····---·----·-···-······-·-·······-··········-······ ·---·---·------·--······-···---· 
G. Social clubs ------------·----------···-···---·-··-·····--··-··---········· --------··········----------···· 
H. Young People's Church Group--------·····--················· --------·······--------·---····-
!. List any other group--··-···- ----···········---···--·-················ --------·--·---·······--·------· 
During last week which of the following did you do with your family? 
A. _____________ __ _ Attend church G. --- ------·--·---Go for a walk 
B. ________________ Attend community gatherings H. ________________ Have special family dinners 
C. . _______________ Go to a dance I. ·--------- -----·Listen to radio 
D. ---·---- --- -----Do gardening J. ------------··--Play games 
E. ·-·-------------Go for a drive K. -- --·· ---------.Read aloud 
F. ________________ Go on picnics L. ·----------·--.. Study 
List any others· ---·--- --- ----······---------····---·····-····················---------·····-----------····-----------·-·-···--·······-----------····----·--··------················· 

THE FAMILY'S ACHES AND PAINS: 
33. The following often cause disagreement in homes. Check those which you remember as having caused some 

difficulty at some time in your home. 
A. Yes ________ No ________ Boarders P. Yes ___ . ____ No _______ _Lack of consideration of others 
B. Yes ________ No ________ Borrowing clothes Q. Yes ________ No ________ Lack of cooperation 
C. Yes ________ No ________ Cannot go places R. Yes ________ No _______ _Lack of nice things which are 
D. Yes ________ N o ____ . ___ Criticism of family members desired 
E. Yes ________ No ________ Disagreement over family car S. Yes ________ No ________ Lack of privacy 
F. Yes ________ No ________ Disagreement over money T. Yes __ . ____ _ No ________ Members of family late at meals 
G. Y es ________ N o ________ Disagreement over radio programs U. Yes ________ N o ________ Relatives living in your home 
H. Yes ________ No ________ Disobedience V. Yes ________ No ________ Selfishness 
I. Yes ________ N o ________ Disorderly _ appearance of home W. Y es ________ N o ________ Shirking duties by certain members 
J. Yes ________ No ____ ____ Do not get up on time X. Yes ________ No _______ _5tep-parents 
K. Yes ________ No ________ Fault finding Y. Yes ________ No ____ . __ .Teasing 
L. Yes ________ No ____ ____ Going out at night Z. Yes ________ No ___ . ___ _Too particular about housekeeping 
M. Yes ________ No ____ ... Jealousy Al. Yes ________ No ________ Trouble because of neighbors 
~- Yes ________ No _______ _Lack of approval of friends by Bl. Yes ____ ___ _ No ________ Unfair division of money 

parents Cl. Yes ________ No ________ Work not divided among family 
0. Yes ________ No _______ _Lack of cheerfulness members 

D. List others· --·--·························································-·································-···--······························································· 

34. If you had any difficulties with health during the past two months, check: 
............ colds ....... ..... cramps ...... ...... sore throat ............ headache 
.......... _.constipation ............ earache ....... ..... tooth ache 

Other illnesses (list) ·················--··········································································-························-···································· 
35. A. What diseases or injuries did you or your family have last year which required care in bed? ......................• 

B. What emergencies requiring first aid have you had in your family during the last year? .............................. . 

36. A. Check number of days members of the family have been sick in bed during past year: 
Less than 5 days 1 to 2 weeks More than 2 weeks 

( 1) Yourself .... ·--···································· 
(2) Mother .... ···-··················-··················· 
(3) Father ......... ·-··-································· 
( 4) Sisters .............................................. . 
( 5) Brothers ........................................... . 
( 6) Others .......... _ ................................... . 



Yeast bread . 
Others 

----------------------------------------------·----·-···--·------·-
......................... 

··-·····---
PART V-·GARMENTS YOU MAKE, SELECT, OR BUY: 
59. Check if you have made any garments during the last year: 

60. 

61. 

62. 

63. 
64. 

At School 
A. W a,;h dress .......................................... · .................... . 
B. Wool dress ............................................................... . 
C. Dress·up dress for self ............................................. , 
D. Blouse ....................................................................... . 
E. Skirt ......................................................................... . 
F. Jacket or coat. .......................................................... . 
G. Pajamas ................................................................... . 
H. Slip ........................................................................... . 
I. Underwear ................................................................. . 
J. Made.over garments ................................................. . 
K. Dress for mother ..................................................... . 
L. Children's clothing ................................................. . 
M. List others ............................................................... . 
' If you do not sew at home, check the reason or reasons: 
A. . ....... dislike for sewing C. . ...... .lack of machine 
B. ....... .less expensive to buy D ........ do not know how 
Check any of the following with which you have difficulty when sewing: 
A. . ....... select pattern and material C. . ....... fitting the garment 
B. ........ cutting the garment D. . ....... finishing the garment 
When ready-to·wear garments are not purchased, by whom is clothing made? 
A. . ....... entirely by self C. . ....... mother 
B. . ....... self, assisted hy mother D. . ....... sister 
Does your mother make any of her own clothes? ................ Yes; ............ No. 

At Home Neither 

E. 
F. 

E. 
F. 

-----------------
·------------· 

-- ....................... . 

- ..................... . 

. ....................... . 
.. ............................. .. 

.. ....................... _ 
. ........................ .. 

------------·--·-······--... 
. ............................... . 
. ............................. . 

-····-·-do not have time 
. .... _ .. other reasons (list) 

E. Other reasons ················-· 

........ dressmaker 
list other persons ..... -.............. . 

Check any of the following choices with which you have difficulty, when purchasing a ready-made garment: 
A. . ....... becoming color C. . ....... proper fit E. . ....... satisfactory ~onstruction 
B. ........ pleasing style D. . ....... matching other garments F. . ....... satisfactory material 

Others ................................................................................................................................................... . 
65. Does your family buy on the installment plan? ............ regularly; ........ occasionally; ........ never. 
66. Does your family use charge accounts ........ ; or pay cash ........ . 
67. Where do you buy your clothing? ....... .local stores; .......... another town; .......... mail·order house. List other 

68. 

69. 

sources ·····-········----·······-···-········-···--·--······-·········-·············· ···-········-···-·········-·-··-·-···············--····-··-·····-··········-··-··········· 
Which of the following articles have you selected for yourself within the last year: 

With Another's Help Alone None 
A. 
B. 
C. 
D. 
E. 
F. 
G. 
H. 
I. 
J. 

Dresses ..................................................................... . 
Pattern for a garment ............................................... . 
Dress materials ....................................................... . 
Slips ......................................................................... . 
Other underwear ..................................................... . 
Hose ......................................................................... . 
Shoes ....................................................................... . 
Hats ......................................................................... . 

Sweaters ..................................................................... . 
Coats ......................................................................... . 

K. List others ·-·-·····-··············································· ·...... ···············-········ 
In caring for your clothing which of these did you do during the last week? 
A. ········-···brush G. ···-······--remove spots 

.. ......... ---------------
--------------------··· 
---------------------·-

.. ........................ . 

. ........................... . 
_______ ., _______ ....... . 

. ............... . 

. ............................. . 

-------············--·· 

B. -·-·········clean H. . ........ _ .. dry·clean dresses and other garments 
C. . ........... wash I. ···-·-·-····sew on fasteners 
D. . ........... iron J. ····-··--···press: 
E. ··--··--····dam stockings ,r (1) .... cotton; (2) ._ .. silk; (3) -·-·woolen; (4) ... -rayon 
F. -······-····mend garmen Others ---···········--····--··-···----·-···-··-·-·····-···-······--········--·······-· 
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DEPARTMENT OF VOCATIONAL EWCATION 
State College, New Mexico 

March 14, 1939 

'ID TEACHERS IN REIMBURSED HO]!EMAKING DEP ARTM:Em'S 
AND OTHERS: 

All of us are interested in having a better guide in the form of an 
up-to-date course of study. Many teachers have expressed a need for a 
thoroughly revised course of study. With this end in view we began a cur­
riculum program at the State conference last August, which is being followed 
up by the work of the various curriculum committees over the atate. 

You will recall that at the State conference a committee worked out 
for us some excellent brief statements of philosophy and as a result of 
our thinking about those we realized that we needed rather detailed in­
formation about girls' interests and their environment. It has taken 
several months to set up this sheet that will record this information. 
We have made every effort to make this survey sheet of interest to high 
school girls. It is entitled A MOVIE OF A GIRL AT HOME. 

We have had some help in the preparation of A MOVIE OF A GIRL AT HOME. 
The home economics teachers in Albuquerque gave certain sections of it to 
their classes in order to help us judge its use and to indicate some Leces­
sary changes. Comments and suggestions of one curriculum committee have 
been used. This curriculum group brought out the fact that each teacher 
would find that giving tho survey, A MOVIE OF A GIRL AT HOME, would take a 
great deal of study and time on the part of the teacher and also several 
days of time already allotted to the various units. This group decided, 
however, that when things are worth doing usually a great deal of work is 
involved and that the results achieved from this survey will be well worth 
the time and work involved. This will be a survey that has not bden 
made in New Mexico in many years and probably will not be carried out again 
for a period of as many more years. 

We have tried very hard to organize this material well in order to make 
it as easy as possible to use. The survey, A MOVIE OF A GIRL AT HOME, will 
be sent to you in printed form and the summary sheet in mimeographed form. 
Sufficient copies for your classes, based on enrollments shown on October · 
reports, will reach you about Murch 20, If that number is not sufficient, 
please let us know .!?z return !!!ill· 

It will be necessary for you to give A MOVIE OF A GIRL AT HOME as soon 
~ zou receive.!!· It will teke several days for tho various clnss3S~ 
check it aRd for the committees to do the tabulation. 

This material will be of the greatest value to all of us in our work 
in building a state course of study as a part of a broad curriculum program. 
But it will prob1:1.bly be of as great value to you individually in having a 
rather complete picture of each of the girls in your classes and a total 
picture for your school, showing actual conditions of girls' homes in your 
particu~ar community, in contrust to a composite state picture made up of 
communities many of which are totally dif"ferent. Since this is the ca.se, 
exact accuracy in preparing a statistical survey for the state is not so 
important as the value that will accrue to each school in having this in­
formational picture of your own conununity and the home of each girl. Hence, 
we are asking thet this survey be tab\llated largely by a show of hands in 
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are 

class as the MOVIE OF A GIRL AT HOME is given. There/some parts of it that 
will have to be tabulated by a commitee of girls outside of class. If you 
have a large enrollment it would probably be very helpful to enlist the as­
sistance of the mathematics department in figuring .some of the percentages. 

Your first reaction to the tabulation being done at your school will 
probably be that you had assumed all tabulating would be done in the state 
office and that you would be spared this responsibility. The decision to 
ask that the tabulation for each school be done at that school came as a re­
sult of discussing this point with several people who had extensive experience 
with programs of curriculum de1relopment and surveys of this type. Each of 
them brought out the fact that, after all, one of the greatest values of the 
survey comes to the particular teacher in the community in having this de­
tailed information never before available about her own group and her own 
community. If you will look at thi~ from the point of view of differences( 
that there will be in the picture as shown by your community and the total 
State picture when the percentages from your community are averaged in with 
those of many communities that are totally unlike yours in many character­
istics, you will see another interesting point of view, That is, unless each 
teacher has very definitely in mind those characteristics peculiar to her 
type of community, when we sit down to discussions in committee g~oups at 
State conference,taking into consideration only the composite picture will 
not enable us to work out units in which are included a sufficient variety 
of experiences and activities suited to the needs or the marked differences 
in the various communities, to be really helpful in all of the different typos 
of oommunities in the State. 

It is essential that a very definite plan be made and a date be deter­
mined on which the summary sheets from your school will reach this office 
for tabulation on a statewise be.sis. These sununary sheets listed in VII 
of the directions are to be mailed to us not later~ April E,!, As soon 
as you receive these materials take your plans for the units for the re­
mainder of the year and nake definite plans about working the survey in with 
these units. If, for any reason, you can not complete this work and mail 
it back to us by April 24, please write us immediately about your plans and 
give the exact date we can expect to receive these materials. (Please do not 
be later than A~ril 24 unless it is absolutely unavoidable.) 

You will note on reading the interest approach that a definite point is 
made that the girl need not put her name on the survey, It is suggested,how­
ever, that each teacher will probably want to work out some kind of a number­
ing plan on the back of each copy so that she will know which sheet was 
checked by each girl. 

ZB:B 

Sincerely yours, 

~~~~c~ 
Z~'lpha Bates 
Ste.te Supervisor 
Home Economics Education 



I. Things the teacher wili do before the ~rvey is presented. ~62 
We think it is likely that it will take you appr9ximately a week, 

of about ten minutes a day, to go over the material thoroughly and have 
every detail in mind. The following week you would then begin to give 
A MOVIE OF A GIRL AT HOME in sections, giving a short enough section 
that it can be both checked by the girls and summarized by a show of 
hands by the tabulating committee on that same day. 

A. Read through carefully A MOVIE OF A GIRL AT HOME and directions 
for using it. 

B. Study carefully how to use the suggested interest approach to 
A MOVIE ••••• 

C. Study summary sheet and directions for using it, comparing Slllll­

mary sheet with A MOVIE •.•••• 

D. Think through and choose carefully a commi tt \:3e of three to five 
girls in each class. The girls chosen should be ones who are 
dependable. They will act as a class committee to assist with 
the summarizing and tabulating of A MOVIE...... The teacher 
will ask those girls to serve on ths corrunittee at least a day or 
two before A MOVIE •••• is given. She will meet with those groups 
and explain something of what they will do at the time A MOVIE ••• 
is given. (See No. IV, A, Plan with each clase committee). 

II. A.Slggested interest approach for the home economics teacher to use in­
troducing the survey to the home economics classes. 

A MOVIE OF A GIRL AT HOME - -------
"Wouldn't it be fun to have a movie of the everyda.y happenings of a 

girl in our town so that we may be able to make our homemaking classes 
more helpful to us?" 

"Don't we say that our homemaking clusses help us to understand our 
everyday experiences, and also help us to begin to work out happily son1e 
of these experiences? Suppose we give somo illustrations. (Have girls 
give examples. For example, knowing what to do at the Junior-Senior 
Banquet, how to select a dress that looks nice on you, be able to plan, 
prepare and serve met1ls, be able to make a good cake.} 

"We have here a sheet called A MOVIE OF 1:. GIRL J:...T HOME. It looks 
most interesting. Suppose we look it over (hand out survey sheot}. It's 
really a most complete picture of anybody's everyday home life , isn't it?" 

"Wouldn't it be fun for all of us to fill it in and have a "Movie" 
of the whole class? Then, if all the girls in the other homo economics 
classes do the same, we would have a rea l word-picture of a typical girl 
in this cornmuni ty," 

"N0>w, how shall we do this? ( Guide girls toward this plnn.} 
Couldn't we have a committee from each of our home economics classes to 
make the picture of our class from these sheets, A Home Economics Depart­
ment committee can be made up of the chairman of each class committee. 
This committee will work out our complete word-picture by bringing to­
gether what each class finds. Wouldn't you like to begin nova How 
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much shall wlj fill in today? Wouldn 1 t you lilte to t ake it by divisions 
since it pr0be.bly would. be impossible to complete it in one class period? 
(Let teacher e.nnocmce mambership of class comm::. tt ees, ) 

B. Suggested method for the homo economics teacher ·co use in having 

class committee present certain nspects of the findings of the survey. 

After the "Movie" from each class has be m SllI'.'L'TI.arized by the class 
cornmi ttee, e. report will be made to the class bringing out certain in­
teresting aspects of the survey, Again after the home economics depr:.rt­
ment committee completes the summaries of the various cln.sscs another 
such report will be made bringi::ig out the idea that it would bu interest­
ing to see the picture of the typical New Mexico girl. 

"So many interesting idee.s cmn.e to us from this picture - Don't you 
believe that this definit e picture of what the typical girl d~es will 
make our homemaking class moan more to ue? (Give examples): 

1. We found tha t in a l 11rgo perc ent of the homes of girls 
coal is used for cooking purp~ses. 

2, That a large percent of girls help train children. 
3, That a large majority of high school girls earn money. 

How ¥nll these r esults make our class more interesting?" (Discuss). 

"Did you know tha t girls in home economics classes all over New 
Mexico have been working on this typicnl picture too? We have been 
o.sked to send in our community picture to a state committee that will 
summarize all of these pictures of home economics classes from all over 
New Mexico and then whnt will we ho.ve? Yes - a picture of a typical 
New Mexico girl. That will be something for us to look forwm·d to 
seeing next fall. Do you think that a community picture and a state 
picture of A MOVIE OF A GIRL J._T HOME will help you girls? " 

"Suppose we list our opinions ( surnmc.ry for girls to see value of a 
a survey to them): 
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III. How to us~ A MOVIE ••• 264 
A. Give only as much on one day as you are sure can be compl0ted, 

This means only that amount that can be checked by each girl in 
the class and those points tabulated that are to be tabulated by 
a show of hands, 

B. It is important that the girls understand fully the absolute 
necessity of checking El1_£ answer under~ number. You will 
note that in each statement there is either a place to check 
"no" or "others'', It will then be possible to check each state­
ment in some way, regardless of the answer. 

Example: 

No. 18. Do you have a clothes closet by yourself? Yes No 

Girls either have clothos closets by themselves or they do not. 
Hence they must check either yes or no. 

No, 21. Check the types of fuel used for cooking purposes: 

coal __ gasoline __ electricity_ oil 

gas __ wood __ List others ____________ _ 

A girl's family uses one of the types of fuel listed or some other 
type. If they do not use one of the types listed, they use som0-
thin~ and would check "Others", Hence every girl will check 
every statement in some way. 

IV. How to Use the Summary Sheet 

A. Ple.n with each cln.ss committee {This is to be done before any part 
of the surv1Jy is given) 

1. Go over A MOVIE, •••• with each cornmi ttee. 

2. Help the committee of girls decide which points will be 
tabulated on the summary sheet by the show of hands . 

3, Help committee of girls determine which points will be 
tabulated by the committee after cla~ instead of by 
show of hands in class. 

B. Use of the summary sheet in class: 

1, .After each girl has a copy of A MOVIE ••.•• the teacher 
and committee will explain how to check A MOVIE ••• and the 
number of items to be checked that day. 

2, Class committee will record on summary sheet totals of 
those items that are to be tabulated in class by show of 
hands. 

C. Work of each class committee after class: 

1. Es.ch class committee should meet, if possible, on the same 
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day, nnd if not on the following d~.y or e.s soon ~65 
as possible thereafter, to complet8 the totH+s 
on those items that girls in class have checked and 
that could not be totaled by show of hands. (Per­
-centages will not be figured by the class committees 
because you will send us percentages for the department 
only and not by classes.) 

D. Work of department committees .(This committee is composed of 
chairman of each class cornmi ttee - if enrollment is large others 
from the class committees may be appointed to assist, or the 
assistance of the mathematics department may be enlisted.) 

1. Total each individual item from all the classes. 

Example: 

No. 17. Do you have a clothes closet by yourself? 

H. E... I •••••• 
H.E. II ••••• 
H.E.III •••• 

lli· .. 10 
9 

12 
Total •••••••• 31 

No ••• 15 
18 
10 
43 

(Figure percentages by dividing the totals for each 
item by the total number of girls who filled out 
the Movie.) 

No. 17 Summary Sheet (Total enrollment 74) 
Total girls having closets 

by themselves •••••••• 31 ••• 42% 
Total girls who have no 

closets by themselves. 43 ••• 58% 

31 divided by 74 equals% of girls who have 
closets by themselves, or 42% 

43 divided by 74 equals% of girls who do not 
have closets by themselves, or 58% 

Clothes closet by self: Yes 42% No 59% 

3. Prepare a few simple statements bringing out interesting 
characteristics of a typical high school girl in that 
community and have class committee present them to the class. 

V. Materials that must be sent to the State Department of Vocational 
Education immediately following the survey and .El. April~. 1939. 

1. One copy of summary sheet which shows totals for each item 
for all classes and percentage for each item based on total 
number of girls who took A MOVIE • • • • ( These will be used to 
compile State summaries.) 

2. One copy of the swrunary sheet for each class showing totals 
for each item (but not showing percentages). (These will be 
kept in our files and used to determine interests in relation 
to maturity levels should that seem advisable.) 

(See NOTE above, at left.) 
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MANAGING RESOURCES THAT AFFE6T FAMILY MEMBERS ~67 

Areas of family living suggested for home management curriculum committee. 

(Teachers in District VII (Mildred Thomas,Aztec,Chairman) will work with Keeping 
the Family Well as a phase of management. Representatives of the two com­
mittees could do some preliminary planning in October at the N.M.E.A.) 

1. Managing time 

2. Managing money (including buying clothing, 
sharing clothing resources, providing education 
and other necessities.) 

3. Managing energy 

4. Managing relationships 

5. Making the home livable 

6. Making the home convenient 

7. Providing storage facilities in the home 
(food, clothing.etc.) 

8. Raising and preserving food 

9. Determining and maintaining family values 

10. Arranging for privacy for family members 

11. Recognizing and appreciating abilities of all 
family members. 

12. Providing and enjoying recreation 

13. Providing education 

14. Management in keeping the family well and caring 
for the sick with emphasis on safety, preventing 
home accidents and meeting emergencies at home. 

15. Participation in efforts towards improving community, 
state and nation 

(Alice Hoyland 
Mowitainair High School, 

Committee Chairman) 

(Emphasis in second or third year in every unit.) 



CHILD GUIDANCE 

(Underlying principles) 

1. Enjoying children and understanding children (H.E.I) 

2. Providing for the development of special 

interests. (H.E.I) 

3. Recognition of affection as being a fundamental 

emotional need. (H.E.I) 

4. Providin~ for the development of special 

interests (H.E. II & III) 

5. Keeping the family well (H.E. II & III) 

6. Providing for the care and growth of 

children (H.E. II & III) 

(Naoma Peninger 
Deming High School 
Committee Chairman) 



MAINTAINING A PLEASING .APPEA.RAt"'\JCE 

Because maintaining a pleasing personal appearance 

is so important in living and because the conference 

group decided it was important irt practically every area 

of family living, and since we have no available record 

of work done by this committee last year, we will appre-

ciate the efforts of the present committee in working 

out this unit. 

(Cora Belle Scott 
Alamogordo High School, 
Committee Chairman) 



KEEPING 'IHE FAMILY WELL AND CARING FOR '!HE SICK 

With emphasis on satety in the home, preventing home accidents 
and 

Ways of meeting emergencies at home 

We are sending to this committee some materials from the 

National Safety Council that may suggest some points of view. 

Of course, keeping the family well will run through all 

units, such as clothing, foods, and others. The work of this com­

mittee will be a phase of management, but in order to develop thi~ 

in sufficient detail it seems best to have a separate committee. 

It should be noted that the emphasis will be largely prevention. 

Prevention of accidents at home and h~w tn care for ame~gencies 

is more important than the care of the sick as we have been teach­

ing -it because statistics show that more people are killed through 

accidents at home than any other way, 

(Mildred Thomas 
Committee Chainnan, 
Aztec, New Mexic~) 

1"2•70 
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FA11ILY RELATIONSIDPS 

Home Economics I. 

1. Tolerating and appreciating individual differences. 

2, Accepting unchangeable conditions 

3. Recognizing individual differences 

4, Providing for the development of special interests 

5. Co~perating in all phases of family and community living 

6, Roco~ition of affection as being a fundamental emotional 
need. 

7, Getting along with others, including our own age group 

8, Maintaining a pleasing appearance 

9. Providing pri~acy for all family members. 

10. Determining and maintaining family values. 

11. Recognizing that successful management involves relationships 
to others, 

12. Participation in efforts towar~s improving community, 
state, and nation. 

13. Developing and maintaining family values, 

14, Sharing clothing resources 

15. Encourueing and providing opportunities for hobbies for 
all family members. 

16. Appreciating the value of friendship and how to be 
a friend. 

Home Economi cs II and/or III 

17, Enjoying and understanding adults in the family. (II) 

18. Appreciating and using educational facilities to 
advantage 

19. Providing opportunities for promoting and participating 
in cultural activities - educational~ art exhibits , 
musical entertainments , church and other community organi­
zntions 

20. Making the home livable 

21. Providing for privacy for all family members. 

22. Managing resourees for the growth and development of all 
family members. 

(s::ie page 2) 

/ 



FAMILY RELATIONSHIPS - page 2. 

, Home Economics II and/or III ( Continued) 

23. Providing for the develo.pment of special interests 

24. Keeping the family well 

25. Recognizing that each family member must continuously 
develop his own ability to manage. 

26. Participation in efforts towards improving community, 
state, and nation (III) 

27. Providing for care and growth of children 

28. Recognizing and appreciating individual differences 

29, Encouraging efforts of individuals 

30, Maintaining a pleasing personal appearance. 

31. Cooperating in all phases of family living. 

32. Encouraging and providing opportunities for hobbies for all 
family members. 

33. Recognizing the necessity for consciously developing 
attitude of tolerance. 

34. Developing attitude helpful in establishing new homes, 

35, Giving vocational guidance. 

36. Problems of buying in relation to the economic security of 
the family. 

37. Recognizing that management is fundamental to maintenance 
of economic security. 

38. Realizing that values must be adapted to changing conditions. 

39. Participation in efforts towards improving community,state, 
and nation. 

Home Economics II 

40. Maintaining family unity 

41. Determining family values that contribute toward 
emotional security, such as 

a. understanding 
b. affection 
C, encouragement 
d, respect 
e. security 
f. religion 
g. cooperation 
h, recreation (See page 3) 



FAMILY RELATIONSHIPS - page 3 . 

Home Economics II (Continued) 

42. Developing respect for the value of work 

43. Giving vocational guidance (II and/or III) 

44. Recognizing satisfaction that results from work well 
done, no matter what the capacity. 

45. Providing and accepting affection. 

46. Recognition of affection as being a fundamental 
emotrnnal need. 

47. Planning, preparing and serving food - as a source of 
pleasure to an individual. 

48. Enjoying recreation - recognizing the necessity for 
a balance between play and work. 

49. Keeping the family well (health) 

{Mary Koehler 
Cimarron High School, 

Committee Chairman) 



PROVIDING FOOD TO MAINTAIN HEALTH AND F..APPINESS 27 

1. Providing adequate f~od for the family 

2. Planning the family's food 

3. Buying 

4. Storing and caring for food at home 

5. Preparing and serving 'food for the family 

6. Preserving food for future use. 

7. Family values - enjoying food, entertaining friends,etc. 

8. The relationship of management to family food problem~. 

9. Keeping the family well through adequate food. 

10. Contribution toward a better community, state, and · 
nation 

(Emphasis in second or third year in every unit.) 

( Evelyn Gose, Melrose ,N .Mex. 
Committee Chairman) 

,. 



PROVIDING AND CARING FOR ADEQ,UATE AND SATISFYING CLOTHING FOR FAMILY 
MEMBERS 

1. Buying clothing for the family 

2. Caring for clothing for the family 

3. Construction of clothing for the family 

4. Planning clothing for the family. 

5. Making over clothing for the family. 

6. Sharing clothing resources 

7. Keeping the family well, as it relates to family 
clothing. 

8. Determining family values as influences by clothing. 

9. Management related to clothing. 

10, Participation in efforts toward improving community, 
state, and nation. 

(Ellen Dupriest, 
Clovi~ High School, 

Committee Chairman) 

{Emphasis in second or third year in every unit,) 



SECURING AND :WlAINTAINING A LIVABLE HOME FOR THE FAMILY 

1. Making the home livable 

2, Making the home convenient 

3. Providing privacy 

4. Selecting the site 

5, Providing healthful environment 

6. Contribution toward a better community 

7. Keeping the family well 

8, Determining values in buying 

9, Determining and maintaining family values 

10, Management of resources within the home -

human and material 

11. Pa~ticipation in efforts towards improving 

community, state, and nation 

(Mrs.Opal W. List~ 
Lovington High School, 

Committee Chairman) 

(Emphasis in second or third year in every unit,) 



Appendix G. --PROGRA:.:S TO BE REI:.:BURSED 
1939 



Length 
in years 

SMITH-HU GRES 
Prog. I 

1 or 2 yrs. 

GEORGE-DEEN 
Frog. II 

2 years 

Prog. III 
2 or 3 years 

Prog. IV 
3 years 

Frog. V 
2 years 

PROGRA.,.\IS TO BE REILIBURSED 
Provision 

Scheduled time 
for each class 

Scheduled school Provision for home £or related 
c_~!}-!_e_r_e_nc~_pe_r~_ods _____ an~_c.?2:1111U?_i~y .~oE_t_a_c_t_s __ sllbjects 

Home project con-Total of two 60 min. 
periods daily H.E. 
and one 60 min. per. 
daily Related Sub­
jects for each year. 

ferences during 2 to 8 weeks 
H.E. scheduled class 
time. 

60 min.daily H.El!_ 
and 60 min. daily 
Related Subjects 
in parallel class. 

One 60 min. period 
daily. 

90 minutes daily 

One 60 min. period 
daily each for 
Homemaking I 

II II 
II III~ 

60 min. daily when 
preceded by and 
planned in relation 
to two years of Home 
Economics in Junior 
High School. 

One 45 minute 
period daily 

One 60 minute 
period daily 

One 60 minute 
period daily 

2 to 8 weeks 

2 to 8 weeks 

2 to 8 weeksa 
Not less than 
4 weeks if enroll-
ment exceeds 60 

2 to 8 weeks 

Required 

Required 

Reconunended 

Recommended 

Reconnnended 

(These related courses do not have to be taught by the home economics teacher.) 

Required 
home 
projects 

1 

2 

2 

2 

2 

(Boys' Class may be alternated with Home Economics III. Boys classes to be reimbursable must 
be for junior and senior boys, and the course must be two semesters in length.) 
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Ap9endix H.--HOUE EXPERIENCE PLANS 
AND ACCOMPLISHI.IENTS 

VOCATim·:AL Hm.:E ECONo:ncs, 1939 
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I-IOME EXPERIENCE PLANS AND ACCOMPLISI-IMENTS 
Vocational Horne Economics 

NEW MEXICO 

Name of experience ............... J.11lJ.~I'..QY.1nG ... ID.:C.~.f:.~lr.9..9.f;! ................................................................ . 

School ..... l.'.'..o.untcln.:air ... . -1,S . ... .Sc o. . . l. ....................................................................................... . 
Girl's name ...... Ro.se ... Coritr.eras ......................................................................................................... . 

Home Economics Class ......... I.I.. ............ Semester................................ Classification .............................. . 

Plan No ........................ . 

Name of teacher .... :.a .?..~ .... ~JJ.S'..~ ... H9.Y.l s<:DL ........................................................................................ . 



, 
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Home Experience Plans and Accomplishments 

I. The name of my experience .................. ICT .r.o:v.J.ng ... my ... b.e.-. r..ODJ. ~ ... .................................................. . -----------... ......... 

II. My reasons for ~electing this experience .... ~.Q ... :TI.':-:K~ .. ..lJ1:3:. ... :r_g.Qffi ... ill9.4'.' .. ~ ... .f:.t.tX'..--:: .. G~i.Y.t'. ,- ... :t .. Q .... ::r.'.:'.1Y. ............. . 

b""tt'-cr arrLnge.11E'nts for r~ roo 1, and to learn to think out thin ·s 
·--------- ---- ---------- ------ ------------- -- --------------------------------------------------- - --- --·---- -- ---- - - -- .. ... -- ·---------------

for ::nyself . 

III. I am listing here some of the things I want to learn to do or be as a result of this experience. 

1. How to o.rran ·e the pictur8s on Lht; uall. 

2. Hovt to ch,.,nge dif:'erent tl1in ·s to 1nake ther11 look ..;ett.er . 

3. ·; _ere and how to .!' ind in ... ormc.tio:n to ir1prove ['l. room . 

4. How to mCL.rn it more attractive s..t less cost . 

5, 

6. 

IV. My plan of work: 

·····--

In order to have a real guide to give me definite help in carrying out my experience so that I will be satisfied with 

what I do, I will outline my work step by step BEFORE I begin my work. 

Improvinc my Bedroom . 

I. Arr an e, 1Pnt of curtains 
A. Raising them hicher th "Yl the frame ir: orier to nal:e 

the window· look '1igher . 
B. Eavin; "__;he curtains wide en ,ug'1 . 

II. Arrar.cer:1"'nt o:' fu:'."ni ture 

III. Don I t hrve overcrowded furniture 
A. Chairs 
B. T2.bles 

IV . Arra.nc;ing the floor to look better . 
A. Have it the saue nur1ber of r' eet from botL sides ,f the 

wall . . 
B. Have a ruG 't tue end so t·k t you can I t tell it I s 

smaller than th6 room . 
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pJan of Work - Continued 

V. Cover inc tl:e bed. to Ci v~ 1 t bettrr looks . 

VI. L:akin:; small articles to Ci ve t'1.E room more colorlne; . 
A. Hooked rug . 
B. Cushion covers . 

VII. Covering my chc.ir n.nd maJ.-::.inc r cushion to se.ve nieces of 
r:ic.tsrials I :1ad left, Dnd. to sr..ve money b:r not r;etting 
paint . 
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Plan of Work • Continued 

V. I expect to begin this experience about ______ ,I_ _ __ 1 ,. .... 1 931) ________________________________________________________________________________ __ __ and 
(Date) 

likely I will carry it on until abouL. .. ~~~_f:.~_§_t ___ ~Q, ____ )-_~_~_$. _________________________________________________________________________________ ___ ,,, ... 
(Date) 

The cost, if any, likely will not exceed ...... ..f'J.Y.?. ... 9:.9))._g.r_§_, ___ ....................................................................................... . 

VI. I am listing the help I will secure. 

1. These are the books or bulletins I plan to use: 

ri.rt ir1 Eo lt, !"'..,1J Clotl-1 lng 

2. These are the magazine articles I plan to use: 

1 . House:10ld 
; ___ • lTeedlecrqft 

3. These are the people who will advise or assist n:e in carrying out my experimence: 

a. Family members 

1 . I.:ott_..,r 
2 . Sister 
3 . Brother 

b. Teachers 

1 . Miss Alice Hoyland 

VIL My daughter and I have talked over this plan, and sbe feels she is now ready to begin this experience. I will co· 
operate with her. 

( SiGned) Hrs . J. J . Con.:t;rer~§ ... 
.............................. ------------------- ------------ ---------------- -------

Mother 
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VIII. This page is for you to describe what you did AS YOU CARRIED OUT YOUR WRITTEN PLAN. ' 

a. What parts of the plan worked well? 

~--]...._._. --=T'....!.b..ue-------,pt-'-. -'..C•'"'...Lr __.t;__,., p..,_, --'a~ f _ ,..,,-'-clyl--~P:2-l-'---'-'p -'--nL-..lv-'-lrh...L·.L.i ...,c -'---h '---------"vilm.J...JY'c....10.:..,- ..1...,P...udl.---"bJ.-'e~ s ..u.t ----"'Y'-"re;µS->---. ..... j -L-'P ------<;/J;;..ir.....JrC...,o:;;.- .wD -i::-:Gc--'-i---'-n-'-:-zcr-t.u1-'..!1..i..:8.___ __ _ 

furni tur, e.s I did in order to ho.ve everythinr; I wanted 
-----,-~---- --------- ----------- --- -----------

to have in my bedroom. 

______g. Raisinc; the valance to rn,:?:,1:e t~rn v1indo\. look hicher . 
3 . 1.fo .. kinr: the closet in P r:a;r so tno.t I could hc.ve -, stove 

durint:; thc:1 v1inter· tir.1e . 

ID'>nV 
0 

che .. irs . 

b. Tell how you had to change your plan to meet some unexpected situation during this exp~rience. 1 

1 . Sone o+~ tne d"if'-fi r.JlJtjes I b ~a J',erp i n f'; t i· inc t lv " coy0, .... g 

for the· bed . First , I hadn ' t shaped it the vmy it shou 1 d 

have been . I hn.d to niece it of unbleached muslin in the 

back pr.rt in order to hc-,ve enour-·h rnaterL~l for other thinr;s 
I w&.n t ed to ric.Jrn . 

2 . :.fy closet rms made fro .. old lurnb r , n.nd here is \'li1.ere I 

had another difficulty . I couldn 1 t p e.i n t it in the inside 

as it · v.a;:, too rouch , so I thour;ht I would nap er it inside . 
I couldn • t ret the vrrappinc; paper to be smooth. I had a 

wrinkle here and there . 
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IX. Did your experience take more ................ or less................ time than you had planned? 

Did your experience cost more ..... X ........ or less ................ than you had planned? 

X. What I have gained from this experience: 

I will describe a situation occurring during the experience which has helped me in the following ways: 

I. Thinking through things for myself -

A. Tl:in:~in · t}, · 1ir· 3 t·,roue;h :nyself in ora.er to save ma­
terial , like I did in malcinr; my: window seat , to save 
money. 

2. Getting along more happily with my family and with others -

A . Get tine; ulon(~ more 1-_appily k;_ t:1. L1Y f a..rnily by helping 
my parents as a clerl: in the store and Ymrkin[ in 'TIY 
project vrhen I had spare time . 

B. By not &skinc anybody to hel n me solve sor:1etl1ing 
when they have something else to clo . 

3. Taking responsibility with more satisfaction -

.n. . Takinb rt-sponsibility nl tl1 more satisfaction , by 
trying not to waste anytli.inr:; that they ho.d given me . 



4, Making better use of what I have: 

a. Using things at home -

7 

U •· · :1,, t~:.:. n__;c 0 .t ho 11e made me save rr.crnsy, by using old 
r.,.e;s for tl' e stool , and window st:vt padding. 

b. More satisfaction for my money · 

:ry b.rent c ;ot i:1ore satisfaction from rny r1oney when they 
saw everyth'n6 I hRd done at a little cost . 

c. Getting members of my family to give me special assistance in making this experience successful by helping 

me with something they do well -

(Examples: 

(1) Sister's help in entertaining 

(2) Brother's suggestions and help in building a shelf 

(3) Father's help in mixing paint 

(4) Mother's help in fitting my dress) 

( 1) I had been sewinc for .ny sister and I had to have my bedroom 
improved, r o she helped me by g.ettin[; all the ncte-ri2.l I 
needed to do the vork . 

(2) Brother I s sur;gestions and Lel in ma]s:ing the closet . 
(3) l~otJ:i,::i-• 1 .., helr ill telling me how I C'.)uld improve someth::.nr; . 
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Experiences Other Girls Have Found Interesting 

I. Planning and Preparing Meals 

Plan, prepare and serve my family more milk dishes. 
Responsibility for caring for the family refrigerator and ar­

ranging food in it. 
Plan, prepare, and serve refreshments to members of moth­

er's club when she is hostess. 
Plan, prepare, and serve attractive, well balanced family 

meals (breakfast, lunch, or dinner) within the food 
budget, until I can do it well with less time and 
energy. 

Plan well balanced, appetizing suppers for my family using 
home grown products, trying to reduce our food bill. 

Allow my mother some leisure time, one day each week, by 
planning, preparing, . and serving one main meal, each 
time attempting to have better meals using less time 
and energy. 

Plan and prepare meals using cheaper cuts of meat and 
meat substitutes. 

Plan and prepare my own, and brother's school lunches, so 
they will be satisfying, appetizing, and well balanced. 

n. Management of Time and Money 

Do the family marketing to learn where to get the best 
values and how to select foods. 

Keep account of money I spend for one month and check 
weekly to see if I am managing my money to the best 
advantage. 

Help mother plan our Saturday's work so we can have the 
afternoon free. 

Taking care of my bedroom each morning and planning the 
work in order to be at school on time. 

Take complete charge of the care of the bathroom and try 
to find efficient ways of cleaning it quickly and well. 

Checking my cosmetic buying habits to see if I can improve 
them in order to get more value from my money. 

Plan a food budget for my family, based on our income and 
make a plan for carrying it out at home. 

Budget my clothing allowance for five months and follow it 
so that I will have money to meet all clothing needs. 

m. The Livable Home 

Varnish or paint furniture in order to improve the appear­
ance of a room. 

Make our porch more attractive by painting furniture and 
flower boxes, and arranging flowers in boxes and pots. 

Make my bedroom more comfortable, convenient and attrac­
tive, by rearrangement of furniture and pictures. 

Rearrange my closet so that it will be a better and more 
convenient storage place for my clothing. 

Try to make our living room more pleasing in appearance 
by rearranging furniture and pictures. 

Make a dressing table and bench out of orange crates and a 
slipper chair from a keg or barrel. 

Make a useful table from an old sewing machine, finishing 
it to harmonize with the other furniture. 

IV. Getting Along Happily with Others 

Plan recreation for the family so we do not always have to 
go out and spend money to have a good time. 

Plan and carry out family celebrations for special occasions. 
Working for better relationship with my sisters or brothers 

though cooperation rather than trying to boss-them. 
Gain the cooperation of my family to help keep the house in 

order. 

Cooperate with the family in a plan for the use of our car 
so we may all share it and not quarrel. 

Planning family cooperation in using the radio. 
Helping to interest members of my family in interesting 

books available in our community. 

V. Getting Along With Children 

Make and fill a sand frame for my little brother. 
Plan and give a birthday party for a small child. 
Select and tell suitable stories to children. 
Helping my small sister take responsibility for some task 

about the home. 
Helping my little sister learn habits of personal cleanliness. 
Plan and prepare a place for the children's toys, books, etc. 

and help them to put things in place. ' 
Help a child learn to eat and ~njoy foods he does not like, 
Use backyard as a playground and select and arrange suit­

able homemade equipment. 
Help child learn to dress and undress himself and hang up 

his clothes. 
Take complete responsibility for my little sister while mother 

works. 

VI. Being Well Dressed 

Plan, buy and make needed wash dresses for myself. 
Put a new lining in my old coat. 
Launder and mend my own clothes for a given period of 

time. 
Make a skirt from father's old trousers. 
Keep my clothing in best possible condition, by cleaning, 

repairing, washing, and pressing. 
Make a spring suit from mother's old coat~ make blouse and 

select accessories to go with it. 
Plan my clothing allowance and plan my wardrobe so I can 

be well dressed on my allowance. 

VII. Care of the Sick 

Equip a first aid medicine cabinet for my home. 
Plan and prepare inexpensive, attractive meals to meet the 

needs of an invalid in the home. 

vm. Being Attractive 

Care for my hair in order to save beauty parlor bills. 
Try to improve my complexion by regulating my diet, by 

exercise and by better use of cosmetics. 
Planning things that are fun to do during my spare time. 

IX. Experiences for Boys 

Care for my own clothes to save shoe-shining and pressing 
bills and relieve mother and girls of some work. 

Learn how to carve and serve at the table. 
Select well-balanced meals away from home. 
Assume responsibility for daily care of my room. 
Learn to eat all vegetables and encourage younger brothers 

to eat them. 
Make · needed repairs on house and equipment such as 

screens, electrical appliances, faucets. 
Plan my spending money; keep account of how I use it and 

judge the satisfaction received. 
Plan and build a clothes closet and be responsible for keep­

ing my clothes in order. 
Help my little sister or brother develop by not teasing him, 

by treating him as an equal. 
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Appendix I .,-- SCORE CARD 
FOR HOI\~ ECOHOLIICS DEP ART:1.IEWr S 

1925- 1926 

I . Rooms and Equipment 

A. Roor:1.s 

1 . 

2 . 

3 . 

Location t:Wd accessibility 
a . Roor:1.s c=tdje.cent . . . . . . . . . 
b . Rooms not in baser:1.ent . . . 
c . No outside disturb&nces . . . . . 
Size and. number 
a . Two rooms •••..... 

One room ( Foods and clothing 
elven alternate semesters) 

One room (Foods an~ clothing 
r;i ven same semester ) • . . . . 

b . Dining room ~djoininc foods la­
borr..tory or ade0uate P.rr2.nl'e-
ments for . • • . . . . . ... 

c . Pantry or ample storcge space in 
connection with foods labo-
ra,tory . . . . . . . . . . . . 

d . Fitting room in connection vdth 
clothing room or adeQuate 
arrant;;ements for .•••••• 

e . Locker space for each ;;irl in 
connection v:i th clothing room • 

f . Rooms sufficiently large to ac­
co::unodate classes ••• . ..• 

Light and ventilation 
a . Satisfactory li_:;ht without use 

of .s.rtif i cial lie;ht s • • • . • 
( 1 ) Ar11ple window glass .... 

(Area floor to c;rea oi' nindo·:r 
s~'luce 5 to 1) 

( 2 ) Walls and ceilincs reflect 
li~:;11 t pro:::ierly • • . . . . • 

b . Provision for ertificiF"l lic;ht .• 
c . Sc.tisfci.ctory- meEtns of ventilation 

Artificial .•......... 
Nat t-lral ( wi t~1 v,i ··1covi def lee tors ) • 

4 
6 
4 

10 

8 

6 

4 

4 

4 

LL 

4 
2 

5 
3 

----·---- - -··---··---- ·-~·---·-------------



285 ·---~--------

t . Heat 
a . Efficient he&ting system .•... 2 

(Ability -co :w.intain te:1pE:;rature 
of G8° F . throuchout v1int;:;r) 

b . Fuels used in foods lc.boratory 
same type as used in community •• 2 

5 . Water 
a . Hot and cold w&ter piped to 

depai.,tment . . . . . . . . . . . 8 
b . Only cold \72.tcr piped_ to denart-

ment • . . . . . . . • • . . . . . LL 

6 . Sanitation 
c.. . Hycienic towel service .....• 4 
o. .A.rran[;ements for ciis·,osal of v:c .. ste . ,.,_ 

( Covered gc_r·oo.ge ca.n which is 
er:1otied we e1:.:J y) 

7 . Al)pe2rance 
a . Orderliness ......•.... 8 
b . Attractiveness (height of ceilin£i , 

color of walls , curtains, etc . ) •• 8 
c . Atmosp~ere - cheerful .•..... 8 
d . Cleanliness . • . . . . . 8 

B. Enuipment 

1. Type of equipment be~t e.vailable in 
homes of community . • • . . . • . • 10 

2 . Equipment sv_fficient so th,0 t no stu-
dents hpve to vrn .. ste ti 'Ile . • • . . • • 10 

3 . IndividuG.l sets of equipment uniform 
in good condition end adequate for 
enrolment in classes .•...•••. 10 

4 . Foocts 
a . Arrangeoent of laboratory equip­

ment like home kitchens (unit 
plan) . . . . . . . . . . . . . . . 8 

b . llore than one type of stove •..• 6 
c . Porcelain sinks ( one for each eit~t 

girls in class) ....•.•.•• 8 
d . Sufflcient family sized utensils .• 10 
e . Eauinment for meal service 

( 1 ) Dining tc..ble e .. nd four chcsirs . . 8 
( iJ ) Linen, silver, china ••••• 8 

5 . Clothing 
a . Arrangement of sewin~ mac~ines , 

tables , etc . to save time • • . 8 

... -----·- - ---------
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b . Cutting tables or uorl: t~'.bles 
sufficient:y lonG for cuttinB •.• 6 

c . Chairs v1i th strai_;ht bacJ.rn . . • • 8 
d . One sewinc machine ~or each 4 

students in 2.ny cl .sc . 8 
e . Pressini:; facilities • , , . 8 
f . Full length mirror •••..••• 6 

6 . Othlr chases of work 
a . Access to home nursing End child 

co.re ecrnip1.1ent (beds , first 2id 
,_L' .,_L, -.-..r-.no""' r"'l{"'l. r-.r·) 10 .... _ , UC"., L<..,..:.;_, .:...1..t.., • • • • • • • 

b . Launderinc; eq_ui ,ment . • . 4 

C. Library (All books published 1918 or let~r) 

1. 
( 

G o 

3. 
L1. -· 
5 . 
6 . 
7 . 

0 u . 

Six or oore foods books , .••.. , . 12 
Six or ~ore clot~i~~ boo~s ..• 
T\'!O or r.1.ore h·Jne nurs·.ng bool::s 
Two or more chil~ cnre o~ c~11a 

12 
4 

psycholot~ books ••......••• 4 
8 Four or raor e c.rt boo~:s • . 

S1x or more sciAnce books •••..•• 12 
Extra copies of six of t~t mst used 
boolrs -. . . . . . . . . . . . . . 12 
Bulletins 
a . Filed systematically •.....• 10 
b . Adeq_uc.t e numbt r o:n Gll phases of 

H me Economics .•........ 10 

D. Illustrative liaterial 

1 . Subscription b• ths school ~or four 
macazines perta i ning to Hone Economics . 8 

~. Us~ble food cherts , food sarn~les , (tc .. 6 
3 . Ucable clothinG :nat rials , moc1els to 

illustrate technique ana. constructinn 
processes iE seviinG, etc . • • • • . . • 6 

4 . ot:1er illustrative :naterio.l O' ;1ed oy 
depP.rt!":lent c1~art s on home nursinr; , 
he c~l th , ~ t C • • • , • , , • , • • • • • • 4 

5 . Ader·uate filing of illustrative mate-
rial . . . . . . . . . . . . . . . . . 6 

I I . Provi sion for Maint enanc e 

A. Schoo l purchases ne c esscry mat rials and 
supplies . Allowan c e of ,$5 per pupil en­
rolled 1, Ho~e Econo~:cs Department per . . . . . . . . . . . . . . . . . . • 10 



2 

B. Funds for nevr eouipoent d.uring ye2.r 

$150 . 00 • • . . 
100 . 00 •..... 

7,5 . 00 • . • • . 

. . . . . . ' . . . . . . . . . . . . . . . . 
. . 15 
. . 10 

.6 

III. Instruction 

A. Instructor ' s Schedule 

1. Given time for ')repGration (1/8 total 
teaching ti:11e) . . . . . . . . . . 8 

2 . Arranc;ements mad.e so tlwt there are no 
overla-opings of instruction . . . . . . 4 
e . g . Home Economics II Girl in Home Eco-
noraics I class) 

B. LenGth of course in Ho::ie Economics 

Two years 
One year 

. . . . . . . . 

. . . . . . . 
C. Organization of "No-x:·t. 

. . . . . . 10 
. . • 5 

1. Instructor I s program for year 
a . Workable written ·olans ••••••• 10 
b . Definite objectives for the course . 10 
c . Definite plan for reachinc objec­

tives in the course •••••... lC 
d . gork based on needs of comTiunity , 

past experiences E~d interests of 
[,'irls (Survey r.1ade :?or ur.e in cor­
rel'.::.ting clc.ss vrorl: vri th cornr. unity 
conaitions) • • . . . • . . • . • 9 

e . Plan to call on local citizens to 
supnlement classroom instruction. 4 

f . Plfl.ns for development of probler:-1 
solving attitude •••.....• 10 

g . Originality of work ••••.... 10 
h . Definite sto.ndc.u,ds of .s.ccoinplish­

Dent set uo and rsquired of stu-
dents . . . . . . . . . . . . . . . 6 

i. Objective testinG of teaching ••• 5 

2 . Scope of Home Economics work 
a . - Foods ru"ranged on mee.l basis . • . • 6 
b . Nutrition nb.ase e~t'\hasi zed . . . . • 6 
c . ClothinG selecti•_;n-, hysi ene, c·J.re, 

renair , and remodelinc as well as 
construction • . . . . . . . . . . 10 

-------·---··---------
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d . Ho~e nursing ••.......•• 6 
e . C:nild co.re . . . . . . . . . . . • 6 
f . Farnily c.nd. cornnuni ty ::.-'elationships . 6 
r; . House c['re, launderinc, etc .. . • • 6 

3 . Daily lesson olans 
a . Aims . . - . . . . . . . . . . . . . . 10 
b . Q,uestions 2.rid oroblems .•.•... 10 
c . Assigrments on-problem b2sis •.•. 10 
d . Subject r..1c~tt~r definite 2nd complete 5 
e . Emph&sis well placed ••••••• 5 
f . Plans for using illustrative 

1i1a t, rial . . . . . . . . . . . 8 

4 . Present~tion of lesson 
a . Develoumental method used .••.• 10 
b . All pupils take pe.rt . . . . . • • 5 
c . Both sides of q_ut;stion rspresented . 5 
d . 
e . 

Interest of all students held . 
Ability of pupils to form judg-
ments tested ••••.•••• 

10 

8 

5 . Related work 
a . Science based on science princi-

ples needed in Home Economics and 
daily life ••........•• 10 

b . Art based on art principles needed 
in Home Econonics and daily life .• 10 

c . Definite arraDgements for develo-o­
ing majority of science and a.rt 
principles before needed in Home 
Econo~ics . • • . . . • . . . • 10 

d . All relr,t ec1 v10rl: carried on on 
r~al laboratory be.sis . 

e . 

f . 

r• 
LJ . 

(1) ':L1i:1e - 2 ninety r:1inute periods 
plus 3 forty-five minute per-
iods :;;:ier veek • • • • • • . • • 10 

( 2) Sufficient and satisfactory 
exneriments erranc::;ed to develop 
each science or nrt nrinciule : 10 

RelE' ted e.rt tauc;ht narc.llelin1/ 
clothinG work .•....•.•.• 10 
Related science tc,ur;ht pare.lleling 
foods work ••..... , , ..• 10 
Definite a1·rc.n_;e.1ents for a_J:-,lyinf_: 
science anc1 art principles to lc.r·~·e 
number of evsI·yd2.y problens •••• 10 

6 . Ho3e projects . 
a . Girls interested in &nd ~ru1t to 

--------· ·------·-- ··---
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cn.:cr~r on . • . . . . . . . . . . • • 10 

b . Type and scope suitable to Group of 
zirls ( brtsed on class wor~:) . • . . . 10 

c . One 0ood home project planned, 
carried thru to completion gnd re­
:i,1orted upon by e2,ch '~irl clurinc the 
3rear . . . . . . . . . . . . . . 10 

d . Supervision of home projects by 
some satisfactory Beans .•..•• 10 

D. Interest in Home Economics work 
1. Enrolment in Hor1e Econoinics cl3.sses 

a . 1/3 or more hic;h school c;irls in 
Ho -1e Economics • . . . . . . . . 30 
1 / 4 high school 2;ir-ls in Ho~ne 
Econo~ics •••••......•• 20 
1/5 high school ~irls in Eo 1e 
Econo-;1ics . • . . . . . • . . . • • 10 

b . Enrolment Ho~e EconoMics II 
3/ 4 enroluent from Hone Economics I 

class of nrevious year .....• lO 
1/2 enrolme~t f~ora Ho~e Economics I 

cl2.ss o:: iH'E'Vio1.rn year . • . . . • 5 
2 . Functionine:; Home Economics club •••• 10 
3 . Attitude of Ho~e Economics students 

( interest and , enthusiasm) . . . . . . 10 

E. Schedule arranc;ements for Home Economics 

1 . Work elective in the HiGh School .•• 5 
2 . ilay open for election v·i thout inter-

f ~rence with oth~r studies •••.•• 10 

IV. Teacher . 

A. Sal~J>y 
1600 or over 
1500 - 1600 
1350 - 1500 

.. . . . . 

. . . . . . 
• • • • 40 

. . . . • 35 
. . . . . . 30 

B. Professional attitude 

1 . Business manaGement 
a . Records accJ.rat e and syst ematic.s:.lly 

kept . 
( 1) Receipts and e:.:penses .••.• 5 
( ;::; ) Inve~1tory . • . • • ••• 5 
(3 ) Students • _;rad.es . • • . • 5 
( L'.) Outlines of ··ork . • • • . . . 5 
(5 ) H

0
me project re·')orts •••..• 5 

------· 



b . 

--------· 
st~~e and loc~l school r:.orts 
co:cr.;let e and on 'ci •c . • . • • 

29Q 

10 

2. Uember o: a committer of K. U. 2. E. A. 
or other prof es si )Ilal co1'n:i. ttee . . • . 10 

3 . :orember of N. l.'.: . H. E. A. • •.•••• 10 
L.i:. Per~onal subscriber to Journal of 

Houe Economics ••••.•..•... 10 
5 . Attendance et State Hone Econo~ics Con-

ference ••.• . . . . . . . . . . . . 10 

C. C0n"')erati,')ns either by t eac··1er or t ec.cher 
and class . 

1 . School . . . . . . . . . . . . . . . . 24 
Note : Four -oo i nts 1·.i ll be ,;iven for 
eec~ ~i~ferent def'nite activity (un 

- . 

to sL:) 
a . s~rvinc hot school lunches, school 

b::viquets, etc . 
b . Assistinl in Lnt pronotin[ school 

hPal th worl: 
c . Serving eats for nt leest t~o school 

functions 
d . ida}:ing costumes for school plays 
e . Coooeration betwe8n Ho8e Econonics 

and- other 0 Pn~u-trnent s (Ene:li sh, 
Commerce, IIanual Training, etc .) 

f . Actlnc as b~s~et ball coach, leader 
for ~lee club, etc . 

Community •••••••....•.•• 24 
'Jote : four ,')olnts wil:1 be GiV~~" fo.c 
eac:1 definite V\,orthwhlle act:i. vi ty ( U'> 

to six) -
2 . Conducting evening classes for women 

of community . 
b . Helping ~1th county fair 
c . Helpin0 v1i th cornmuni ty dinners 
d . Conductinr; cou·:iuni ty clean-up cam­

paign 
e . Eelpin;:_; vvi th recreation ii.1 the co 11-

muni ty 
f . Cooper2t:Lon with Parent Teachers Asso­

ciation, Women 1 s Clubs, Better Baby 
Contest, Jetttr HoMes Week, etc . 
(Givin~ talks, cless demonstrat:0ns, 
etc .) 

D. Prornotinc Hame Economics 
1 . Articles in local news uupers .•••• 10 



2 . 
3 . 

~ ----·-··-----------· __ _..;_...;::;...;.;;.. 

( Tv:o noints for 
up to-fivs) • 
ExLibit of 1·.ork 
Otl1 er eff ec ti ve 

ec.ch wo::.~t:C.while 

.aec.ns , 

article 

. . . . 10 
• 6 
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Am:,endix J, --ACCO::PLISdRD FOR DEP ./>.RTliEHT S 
- - OF VOCATic:-AL HO .. !E ECo:w:.:rcs 

NEW :.IEXICO , 1939-,10 



ACCOMPLISHfYlENT RECORD 

for 

DEPARTMENTS OF VOCATIONAL HOME ECONOMICS 

School 

NEW MEXICO 

CLASSIFICATIONS 

Superior - 850 - 1000 points 
Standard - 750 - 850 points 
Inferior - 600 - 750 points 

-----------------------
Home Economics Teacher 

Date 

293 

-------
---------------------------

Score Classification -------------

STATE DEPAR'IMENT OF VOCATIONAL EDUCATION 
State College, New Mexico 



HOME ECONOMICS ACCOMPLISHMENT RECORD 

I. The home economics teacher (100) 

A. Social qualities 

B. 

1. Personal appearance ( 1-5) 

2. Ability to meet people ( 1-5) 

3, Ability to adapt self to conditions ( 1-5) 

4. Refinement (voice, manners, sneech) (1-5) 

Qualities of leadership 

1. Initiative (has good ideas ahd works them out (1-5) 

2. Cooperation ( in school and community) { 1-5) 

3. Sense of humor (1-5) 

4. Ability to win confidence of others (1-5) 

5. Good judgment (1-5) 

6. Spirit of service (do es more than is expected)(l-5) 

'?. Interpreting the philosophy of homemaking to the 
community as a program of education for home 
and family life (1-5) 

C. Health 

1. Energy and enthusiasm (1-5) 

2. Practice of health habits (1-5) 

D. Professional development 

l. Attendance at district home ec onomics conference (4) 

2. Reading of professional magazines regularly -
(2 points per magazine ) (6) 

·---·--·-

3. Reading professional books during year_ (two 
books or more) (5) 

·----·---

---
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4. College credit for newer phases of home 
economics (earned during past 3 years)(l~10) 

Number of semester hours -----
Names of courses ---------

5. Member of New Mexico Home Economics Assn. (5) 

6 . Member of New Mexico Vocational Assn . ( 5) 

TOTAL - I - The Home Economics Teacher ••...••... 

II. The teaching job (615) 

A. General plans for work (100) 

1. Definite, worth while objectives based on needs 
of girls (1-25) 

2. Tentative plans for courses (50) 
a . Set up on basis of needs as evidenced by 

home visits (1-10) 
b. All phases of home economics, including 

not only foods and clothing, but also 
family relationships, child guidance with 
play group for observation , problems of buy­
ing, management of money and time, personal 
development, problems dealing with housing 
and health (1-25) 

c. Satisfactory correlation of related courses, 
science, art , economics , sociology (1-15) 

3. The planning for home projects in correlation 
with and as an outgrowth of the units (1-25) 

B. Execution of plans (255) 

1. Home visitation (-25) 
a, To determine needs (1-10) 
b. To secure cooperation ( 1-5) 
c. To contact adults ( 1-5) 
d, To interpret homemaking program (1-5) 

2. Planning each day's lesson (120} 
a . A real problem for basis of the lesson (1-20) 
b. Interesting and varied methods - - problem 

project, demonstration, field trips, 
laboratory, etc. (1-10) 

----
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c. Use of the problem (l-45) 
(1) Interesting to the pupils and stated 

in their terms (l-10) 
(2) Ability to bring out various points of 

view (1-20) 
(3) Some worth while conclusions drawn by 

the group (l-15) 
d. Good balance between planning, doing, and 

judging (1-20) 
e, Well selected illustrative material used (1-5) 
f. Well selected references used (1-5) 
g . Various forms of evaluation used to deter­

mine progress; a good summary, various types 
of tests, practical applications (l-15) 

3. Home projects (85) 
a . Chosen to fill definite needs (1-15) 
b. Written report which shows good planning, 

its results wi th evaluation by pupil (1-20) 
c, Supervised largely through: (50) 

(1) Conferences (1~15) 
(2) Visits to homes (l-30) 
(3) Others ...•.•..• (1-5) 

4 , Definite written evidences of improvement in 
planning (25) 
a . Goals for improving planning in teaching 

(discussed at State Conference) (10) 
b, Small notebook of evidences, sent to State 

Supervisor, showing that goals for improve­
ment have been met (15) 

C. Outcomes of teaching (85) 

l, Pupil interest shown by attitude of pupils (1-10) 

2. Good standards of workmanship, behavior , and 
personal appearance that show direct appli­
cation of course in homemaking (1-15) 

3, Standard of products that are consistent with 
community standards (l-15) 

4 , Pupils able to plan well and think for them­
selves (1-20) 

5 . All of time spent profitably on home economics 
(l-10) 

6. Department homelike, attractive in appearance, 
and well cared for (l-15) 

(NOTE: Teacher, Superintendent , and Supervisor each 
check the above sections.) 
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D. Business Management (175) 

1. 

2. 

A complete budget for each year filed in the 
department and in the State office (1-5) 

Well organized system of filing (170) 
a, Complete and written systematic record of 

expenditures easily available at all times (1-15) 
b. Complete inventory made each spring and 

checked in fall on file in department 
and superintendent's office (1-15) 

c. Complete written outlines of work for each 
unit and daily lesson plans on file in 
department (l-15) 

d. A card system of personal records for each 
student, including specific information 
about the girl and her family and a record of 
her home projects (l-30) 

e. Bulletins, magazine articles published since 
1928, filed in regulation steel files (1-25) 
(1) Card index for simple filing system (15) 
(2) All phases of homemaking represented (10) 

f, Library - Books and magazines kept in the 
department (70) 
(1) Magazine subscriptions - at least throe 

suitable for class reference (1-20) 
(2) Adequate books published since 1928 (50) 

Foods (5) 
Clothing (5) 
Child Guidance (8) 
Home Nursing (3) 
Art ( 3) 
Family Relationships (5) 
The Girl (5) 
Science (4) 
Buying (8) 
Miscellaneous (4) 

III . Promotional activities (200) 

A. Student Home Economics Club (25) 

1. Active participation of all members (1-5) 

2. Plans made early in year and carried out (1-15) 

3 , Club affiliated with State and National (5) 

B. A community program (150) 

1. Responsible for organizing an adult or part -time 
class (25) 
a. Selling program of adult education to school 

and community by organizing adult class (1-10) 
b. Cooperating with other agencies working in 

field of education for family life and r vach­
ing women who are not enrolled with other 
agencies (l-15) 
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2. Teaching class (two units for same group) (75) 
a. Out of school group (25) 
b, Adult group (25) 
c. Special group (25) 

3. Cooperation with school and community (50) 

Suggestions -
Serving hot school lunches for several weeks 
Entertaining for visiting organizations 
Decorating for school function 
Helping with county fair 
Sponsoring community clean-up program 
F.F.A. banquet 
Junior-Senior Banquet 
Mother-Daughter activity 
Serving service clubs 
Community recreation programs 
Others ------------------

C. Publicity program (25) 

1, Five comprehensive news articles that deal with 
actual class units, not with social functions; 
clippings to be sent to State Supervisor (1-10) 

2. Two news articles in Home Economics Counselor 
(one each semester), due before December 1 
for the first semester and before April 1 , 
second semester (1-5) 

3. At least one exhibit with educational pur­
pose (1-5) 

4. A program or informal talk of educational 
or informatory value showing a broad program 
of homemaking to one of the following : School 
assembly , P .T.A., service club, women's club-

(1-5) 

5. Others ----------·---------· 

·298 
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IV. Items of school administration (85) 

A. Enrollment in home economics (25) 

1. Percent of freshman girls enrolled in home 
economics classes (10) 

7CP/o or more (10) 
60% (5) 

2. Number of girls in advanced class considering 
enrollment from previous year, base d on number 
who returned to school (10) 

7ofo or more ( 10) 
6CP/o (5) 

3. Boys' or third year class (5) 

· B. The home economics teacRer (30) 

~. At least one period per day scheduled for 
conference (1-5) 

2, Tenure - 1 point for each year up to 5 (1-5) 

3. Salary (20) 

$1600 or over (20) 

il500 - $1600 (15) 

$1400 - $1500 (10) 

C. Financial provisions (30) 

$1300 - $1400 (6) 

$1200 - -~1300 ( 4) 

1. Budget for supplies - at least ~2 .00 per 
pupil per year (1-5) 

2. Budget :tor necessary new equipment (1-5} 

3. Budget for mileage for home visitation (20) 

$50 (10) 
$60 (15) 
.jj\75 (20) 

299 
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