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ABSTRACT OF THESIS

A nunber of writers have stated that home
economnics Leachers are not well prepared in the homee
making skills, Heoause of the prevalense of these
opinions and the laeck of information as t0 the extent
of the homemaking, comsunity, snd professional
aotivities of homemaking teachers, a study o determine
what honme, comsunlty, and professional experiences
teachers have had, and which of these they have needed
was made,

Stategent of probdlenm

To what extent have first.year homemaking
teachers in Illinois experienced those metivities of
homenaking, comsunity liviang, and professional leadere
ship which they are likely o need in thelr teaching
experience?

Problea gnalysig.--The problem was analyzed
in the fellowing ways

1. What experiences in the following fields

have the vocational teachers in Illinois had?

4. Home experiences

b, Community living

8. Frofessional leadership



4.

6.

¥hich of these experiences are consldered of
valus by experienced Leaohers as preparation
for teaching homsusking in high sohoolst?
Whieh of these experienocss have been used
directly in thelr teaching by experienced
Leachers?
What sources have been used to galn information
about problens for whioh experienced teaohers
were unprepared by thelr previous tralnina?
How do the homenakling, conmunity, and
professional experiences of the first-year
vosatlonal homenaking teachers in the sesondary
sohwole of 1llinols conpare with the home-
making, community, and professionsl experiences
which an equal number of vocational home-
making teaghers in secondary sehools in
Illinols who have taught five years or more
have used direotly in their tesohing?
What definite home experiences are required by
the solleges in which vocational homenaking
teachers in Illinols are prepared?
Belimitation.~-This study was limlted to the

first-ysar voocational homenaking teachers in the
secondary sohools in Illinols and an equal nuaber of
voeational homemaking teachers in the secondary schools
in Illinols who had tausght five years or more,



Hethod of collegbing data

The data inclwied in thie study were taken
froa the responses of 344 teachers (o & questionnalre
which was sent to all of the 478 vecational homeaakling
teachers in secondary schools in Illinois in the early
fall of 1948, Of the 107 first-year tLeashers, the
responses of 100 were used for thie study, An egual
nuaber of responses was used from the experienced
teachers. Theee were chosen by using 100 teachers
whose record of experience renged from five to 21 years.

The data were couplled separately for the two
groups of teachers snd then a comparison was nade,
A statistloal procedure, chi square, was used %o
deteruine the assoclation between the astivities wihieh
had been praoticed by ths firgteyear tLeachers before
exployaent, and those whlech had been used by the
experisnced teashers.

Susgary of findings

The follewing list shows the resulte which
were found relative to the prepsration of the firste
year teachers in the activities for e¢aoh area, The
asterisks indicate very adequate or very inadequate
preparation,

Keal planning snd £004 preparation.--The
preparétion of the first.year teachers in this ares
was as follows:



ADEQUATE PREPARATION IRADBUIATE PREPARATION
1, Preparing meals for a ®l. Plaaning seals for a
fanily family
2. Baking for a fasily *2. Planning wnesls for a
large sroup
*3. lMaking yeast bread and
rolle

*4. Praparing food for large
nunbers

L9294 pressrvation.--The preparation of the
firste.yoary teachers in this area was as follows)

ADEQUATE PREPARATION INADEQUATE PREPARATION

1, Preparing food for .. Gumtm for a
storage in a looker ¢

plant
“2. Making Jellies, pressives
2. Storing vegetadbles for and niouu - d
the winter

*5. Drying meats, frults, or
vegetables

Eood sarksting.--The preparation of the firste
yeoar teachers in t.l_\u ares was as follows!
ADEGUATE PREPARATION ISADEQUATE PREPARATION

1. Nerketing for food for *l1, Marketing for food for a
a fanily large nunber

Eood produstion.--The preparation of the firste
yoar teachers in this area was as followss

ADEGUATE PAEPARATICOR INADEQUATE PRARPARATION
1. Caring for a garden ®l. Caring for dalry products
2. Ralsing poultry

fsleating and purohesing gloghing,--The
preparation of the first.ysar teachers in this area

vae as follows:



ADEQUATE PREPARATION IHADEQUATE PREPARATION

*1l. Deteraining the olothing
needs of a family

#2, Seleoting or purchasing
elothing for a fanmlly

Zlothing gonstruotion.-~The preparation of the
firsteyear teachers in this area was as followst
ADEQUATE PREPARATION INADEBIUATE PRRPARATION

*l. Haking various LT 1. Altering ready-mande
of clothing wy clothcs

2. Using sewing msohine
atiashnents

3, MHaking costumes for
entertalnaents

4. Making erochetsd or
knitted garuents

*5. Renodeling elothing

*§, Making ohildren's
elothing

Sare and rapalr of elothing.--The preparation
of the first.year teachers in this area was as followsi
ADRCUATE PREPARATION INADEQUATE PREPARATION

1., Yashing sweaters and *l. Doing all types of
knitted saraents nendiing

2. Dry cleaning olothing

Home nursing and gare of Lbe slgk.--The
preparation of the firsteyear teachers in this area was

as follows:



ADEQUATE PREPARATION INADEQUATE PREPARATION

1. Living in close gontact *1, Caring for someone
with a prospective oonfined to bed

i *2. Bullding 3 Bsowneons
- ..

*3. Applying Tirst-ald
neasures in case of
serious energenoy

Elnanelal manacenent.--~The preparation of the
firsteyear teachers in this area was as follows:
ADEQUATE PREPARATION IRADEQUATE PREPARATION

*1l. Planning and nalntaining
& persanal Lbudget

*2. Planning and helping to

malntain & fanily
budzet

*3. Investigating and naking
an investaent

*4, Inves ting and buying
1ife insurance

Heusekesplng and gleaning mansieuent,--The
preparation of the first-year teachers in this area was

as followe:
ADEGQUATE PREPAMATION INADECUATE PREPARATION
1. Caring for the dally 1, Pireoting & mald for a
eleaning of & home consliderable length of

tiae
2. Helping with moving
and setiling house- *2, lManaging & seasonal
hold goods housesleaning

*3. Storing winter clothes
and bedding

%4, Selecting and Inrdunu
y cleaning equipment



INADEQUATE PAEPARATION

*5. Arranging kitchen equip-
ment for good working
eonditions

*§. Repsiring equipment which
did not require the
services of an expert

Laundering.--The preparation of the firsteyear
toachers in this area was as followsi

ADEGUATE PAEPARATION INADEQUATE PREPARATION
*l. Doing the family #l. Seleoting and purchasing
laundering laundering egquipment

Home improvemeny.--The preparation of the
first-year teachers in this area was as follows:

ADEQUATE PREPARATION INADEQUATE PREPARATION

1, Helping paper & room *l, Planning and
d furniture for a

*2. Refinlishing woodwork or
furniture

*3. Ganing or ring in
some way the bottoms
of chalrs

*4. liaking simple pleoces of
furniture ’

*5. Improvising or resrranging
closets

®8. Making slip covers for
furniture

*7, Seleoting and making
ourtains oy draperies

*8. Purchasing liinens for a
hone

*9, Seleocting and purchasing
a major plece of home
equipment



INADEQUATE PREPARATIGH
*10, Caring for a flower
garden

£hild eare and Lrsining.--The preparation of
the firsteyear teschers in thle area was gs follows:

ADEQUATE PREPARATION IHADEQUATE PREPARATION
*l. Giving proper care to an
infant

*g, Helping Lo traln & preée
schoal child

Sommunity particlpetlon.--The prepsratlon of
the firsteyear teachers in this area was as follows;

ADEQUATE PREPARATION INADECUATE PREPARATION
#1. Partiolipating in the &1, Participating in the work
agtivities of & of & welfare organiza-
mm organi tae tien
*2. Partieipating in or
2. Participating in di & progran for
aotivities y sommnity education or
rearsation

3. Partielpating in the
s0e iife of &
sommunivy

4. belng a neuber of or
gpensoring an
organisation for
young girie

Lrofessiongl lesdsrsiip.--The preparstion of
the firsteyear teschers in this area was as follows:

ADEQUATR PREPARATION INADEOUATE PREPARATION
1., Serving as an officer 1. Partiolpating in an
in a college or eduoational radio

state organizatlion progras



IHADEQUATE PREPARATION
#2. Partliolpating in or lead.

*3. Cooperating in experi.

*4, OGiving a talk before a
prafessional or college
organization

®8. Arranging for & speaker
and in oing him

#8. Writing for a paper

o7, Helping to plan & yearly
progran for an educa-
tional olub

*8. Attending houne economics
gonferences

*9. Visiting other home
mu teachers on

Supplenentsry sourses used Lo gain informa-
Lion.~~The experienced teachers listed many different
sources that had Leen ueed L0 obtaln infomation about
problens for which they were unprepared by thelr
previous treining., However, no generalizations could
be nade frou these findings,

Experiences required by colleses in Illinols.~—
The tescher trainers in Illinols reported the definite
home experiences required of the hone scononmies gradu-
ates in the colleges of Illinols, Four colleges

required student teaohing; six required residence in



a home mansgement house; three, home projecis} wwo,
visits to home eoonomios teachers; one, experience in a
cafeteria; one, earollment in the Red Uross Canteen
Gouree; one, observation in & nureery school; one,
observation of a baby in a home; one, presentation of
prograns for adulisj and one, service of & dinner in a |
nose,

Hegowaendations
The following rssommendations seem pertinent,

1., A list of abilitles whioch students in hone
economlics education should have acquired upon
graduation could be devised, As students
enter the home economios department this list
might be cheoked with them so that during the
college training, needed experiencee oould be
provided,

2. The suphasis in c¢ollege classes should be placed
on the solution of personal, howe, and
comianity problems.

3. More home, community, snd professional
experiences should be required for all girle
who are expeoting Lo teach home esomnomies,
Some of these nmight be as follows:

8. A summer of euploynent
b, Fulletise apprenticeship in homes of
different levels



.

f.

.
i.

Je

Experience in food marketing for oollege
olagses, home mansgement houses, and lunche
rooms oy cafetorias

Visitation to health oenters iz order to
study family oonditions there

Extensive home expsriences in the suamer for
whieh oredit would be given

Partioipation in the operation of a nursery
sehool |

Experience in a school lunchroew or
gafeteria or dlet kitohen of & hospital
Experience in a Red Cross workroom
Visitatlon of county work being done by
other home econouice workers

Earichment of the experience in the home
managenent house by providing an opportunity
to care for a baby or small ohild, and by
allowing the giris to work out room
improvement projects

Opportunity for participation in community
activitlies

Experience in work with sdulis and out-ofe-
sohool youths during student teaching
Experience in various living levels
Opportunity to attend home eounouies
sonferences



Susgestions for further swudy

are made,.

1.

2.

4.

The following suggestions for further study

What faollities are avallable in the colleges
of 1llinols for offering addltional home,
compunity, and professional experienoces?

What would be the added osost for offering such
experienced as are suggested im the
recoasendations?

If the teachsr has a wider bDackground of home,
communlty, and profeseionsal expsriences, do
the studenta have a broader program of
tralning in howne esonomics?

How does the preparation in home, comsunity,
and professional experience of veosational
homemaking teachers in Illinols compare with
the preparation of teschers in soune other
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Chapter 1
INTRODUCTION

Most home economics teachers feel that the
major aim of thelr work has been accomplished if a
student develops the abllity to carry on homemaking
responsibilities satisfactorily. Since this is true
and since the community has more confidence in the
value of home economics as it sees 1ts purposes achieved
in the life of the teacher, a high standard has been
held for the home economics teacher, She is expected
to be one of the best dressed women of a community and
be an example of superb health, She should be able to
serve excellent meals, to work well with people, and
she should be a good manager, She should have achleved
poise and self-confidence and developed a fine attitude
toward family life, She should understand children as
well as adolescents and be able to provide for their
physical as well as educational welfare. ©She should be
able to furnish a home artistically and to maintain it
satisfactorily.

It would seem from some of the studies made
that the home economics teacher has not been able

always to live up to this standard, In a study made by




Spafford (28) in 1935, a questionnaire was sent to
leaders in education inquiring as to the contribution
that home economics was making to general education,
Slightly more than one-fourth of the criticisms made
were directed against the teacher. She was criticized
for her poor training, for the impracticality of her
teaching, and. for her fallure to practice what she
teaches. 8Spafford made the statement that "The
sterling silver complex has permeated much of our
instruction" (28:413).

Other writers, Scott (27), Feiss (13),
Chapman (5), and Easton (10) also have stated that home
economics teachers are not well prepared in the home-
making skills. Eecause of the prevalence of these
opinions and the lack of information as to the extent
of the homemaking, community, and professional
activities of homemaking teachers, a study to determine
what home, community, and professional experiences 3
teachers have had and which of these they have needed,
should prove helpful,

Statement of problem

To what extent have first-year homemaking
teachers in Illinois experienced those activities of
homemaking, community living, and professional leader-
ship which they are likely to need in their teaching

experience?




Problem analysis.--The problem has been

analyzed in the following way:

1.

3.

What experiences in the following fields have
the vocational teachers in Illinois had?

a, Home experiences

b. Community living

d. Professional leadership

Which of these experiences are considered of
value by experlenced ﬁeachers as preparation
for teaching homemaking in high schools?

Which of these experiences have been used
directly in thelr teaching by experienced
teachers?

What sources have been used to gain information
about problems for which experlenced teachers
were unprepared by their previous tralning?
How do the homemaking, community, and
professional experiences of the first-year
vocational homemaking teachers in the
secondary schools of Illinols compare with the®
homemaking, community, and professional
experiences which an equal number of vocational
homemaking teachers in secondary schools in
Illinols who have taught five years or more

have used directly in their teaching?




6. What definite home experiences are required
by the colleges in which vocational homemaking
teachers in Illinois are prepared?

Delimitation.--This study will be limited to

the first-year vocational homemaking teachers in
secondary schools in Illinois and an equal number of
vocational homemaking teachers in the secondary schools
in Illinols who have taught five years or more.

The term vocational homemaking teachers as
ugsed in thls report refers to those teachers who are
teaching in secondary schools receilving aid from the
Federal and State Boards of Vocational Education.




Chapter II
REVIEW OF LITERATURE

Greater emphasis should be placed on
the acquisition of homemaking skills which
are basic to satisfactory homemaking, and
family solidarity., In many rural areas
and 1in types of urban communities, especlally
in times of streass, there 1s still much
production in the home, The teacher of
homemaking must possess these homemaking
skills 1f her teachi is to be respected
and effective (31:157).
Although the idea in the above quotation has
been expressed by leading home economics educators, a
study to determine to what extent homemsking teachers
have acquired the experiences in home, community
living, and professional leadership which they will
need in their professional experience has never been
published. Since there was no specific information for
solving the problem related to this investigation, the
review of literature will necessarily be confined to
opinions of writers which will explain the problem in
a general way. This literature will be presented
under the following headings:
1. Need for vocatlional experience.
2. Fallure of colleges to offer vocatlonal

experiences.




3. Study of vocational experiences of home
economics teachers,

4., Vocational experiences offered by colleges.

Need for vocational experiences

"Vocational experiences" as it is used in
this report may be defined as those home, community,
and professional experliences which seem necessary for
teachers to have had before entering the vocatlon of
teaching homemaking in secondary schools. Many
educators in the field of home economics have pointed
out that due to lack of these vocational experiences
there 1s an apparent inability of home economics
teachers to meet adequately and effectively the
responsiblilities that are expected of them as teachers
of homemaking in our high schools.

B. I, Coon (9) in a series of articles

published in the Journal of Home Economics in February

and March, 1937, reported a survey of the studies
which had been made up to that time relating ta college
curricula. Very little research had been done., She
attributed this dearth of research findings to the

fact that home economlcs is a comparatively new study
and that most of the first research in relation to a
subject 1s done by actually experimenting on the
subject matter itself, For example, a great deal of

experimental work has been done on foods. Most of

-ty



the studies in regard to curricula which have been
made were informal in nature, and usually the
questionnaire or interview was used to collect the
data. A number of the studies agreed that, in home
economics, the following were needed:

1. More all around training for

living should be given.

2. There should be definite

provision for practice under supervision,

3. The home management experience

should be more practical,

4, More opportunlty should be given

to develop social qualities,

5. More training should be given in

the solution of financial problems,

6. A more thorough appreciation of

the fine arts should be developed,

7. There should be more guidance in

the cholce of subjects,

8. Training should be given in

establishing satisfactory relations with
others,

The graduates of one institution stated that
those experiences which had been of the most value to
them were those in which they had taken much of the
responsibllity, such as the experlences they had had
in the practice house and in the nursery school. The
ldea was also advanced that if it were to be possible
for students to meet to the best of their ability
the family problems of the people with whom they were
working, an understanding of the social and economic
changes of the family was important.

In a discusslion of the development in

vocational education under the George-Deen Act as it




related to home economics in the Journal of Home
Economics, May, 1938, Florence Fallgatter (11) stated
that the vocatlonal acts have provided for the training
of teachers. The lee-way of the George-Reld Act
followed by the George-Ellzey Act and later by the
George-Deen Act have encouraged the states to devise
more flexible programs. Certaln colleges have been
designated in the state to train vocational homemaking
teachers, The programs of these institutions have been
based upon the needs of teachers for broad programs in
home and family 1life which could be definitely

related to the home and community. Recent develop-
ments have shown that colleges have seen the need for
developing tralnees not only as teachers but as
individuals, as homemakers, and as members of society.
She suggested that funds might be used for professional
lmprovement for teachers 1in service and for carrying
on experimental studlies which could be used as a

basis for planning family life educatlon.

Coon (8), in 1938, stated that, in college
education for family life more significant contributions
to the democratic way of 1life should be made by working
with the individual and by demonstrating democratic
procedures, She felt that the faculty and students
should be more soclally sensitive, recognizing changes

in family life and offering possible adjustments so

s« M
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that all might have a greater satlsfaction in living,
In order to recognize changes and offer adjustments,
teachers should be found who could see the many
practical things which might be done in teaching family
life education. Colleges should aid the student to
concentrate on the things that are important in his

own development.

Fallgatter (12) in 1939, in an article on
the training for home economics teachers wrote that
there was a need for careful study of those problems
related to the following: (1) the selection of college
teachers, (2) curriculum offerings to provide for the
broadest philosophy of education for home and family
living, and (3) enriched types of experiences for
students who are preparing to teach home economics.

McVey (21) in 1939, wrote that too often
teachers are taught subject matter but not methods
used in analyzing the needs of and planning a program
to fit the situation in which they may find themselves.
To show how this training might be given, the study
of clothing was used as an example, Too often‘college
teachers lacked knowledge of the average income per
capita in the state, typleal occupations, industries,
etec, Students should be taught how to study the

economic status of the communlity and then how to use

this knowledge to guide the clothing problems, Students




should be taught how to learn something of the pre-
valling social conditions and customs and how they
affect clothing problems., They should be taught how

to find available sources of material so that the home
economics teacher might be able to take the resgponsi-
bility of teaching standards of selectlon for durability
and wear, and an apprecliation of beauty. The student
should be given experiences which will gulde her in
finding activities and interests for girls when
equipment 1s not avallable, McVey stated the following:
that throughout her entire training the student should
be encouraged to participate in experiences which will
broaden her understanding of actual problems and
strengthen her ability to handle them,

Spafford (29) in 1940, called to our
attention that the residents in the community have a
higher regard for home economics as they see the
value reflected in the life of the teacher. They
notice whether or not the home economics teacher has,
through her experiences, achleved polse gnd self-
confidence, good health habits, and a fine attitude
toward family l1life, and whether her tralning in home
economics has affected her family so that she would be
glad to have her girls, her superintendent, and her
college teachers judge her success by the way she has

used her home economics training. They evaluate her




background for presenting the instruction to the
girls she is teaching, If she has not had these
necessary experiences, the aims of family 1life educa-
tion cannot be accomplished,

Spafford (28) also expressed the opinion in
1940 that the changing home economics curriculum should
focus on two phases, making learning more functional
and seeing that learning deals with life in all of its
relationships. She stated that:

Learning, to be functional, must be seen
in relation to life activities; learning
already gained must be drawn together, and
new knowledge must be acduired in the meeting
of real-life situations(28:343),

It would seem desirable for colleges to
accept the following responsibility in regard
to acquiring skills: that students be brought
to see the importance of skills in the success-
ful use of learning, that they achieve some
real skill in learning, that they achleve some
real skill in each aspect of home economics
to be accompanied by the knowledge of how to
teach themselves skills as needed, that the
deslire to perfect skills when needed be
developed and that standards for successful
achlevement be set (28:411).

Colleges have not faced as squarely as they should this
responsibility in relation to the developing of skills.
Williamson and Lyle (34) in 1941, wrote

that a college girl must have vocational experiences
because:

(1) one "learns by doing", (2) doing a thing

ones self helps to develop a feeling of its

value and difficulties; (3) doing things

herself in her home helps a teacher to under-
stand the high school girl in her home




relations; (4) one cannot teach well what

has not been experienced; (5) successful

experience by the teacher inspires confi-

dence 1n the teacher on the part of the
irls, the parents, and the community
34:12).

The committee on Homemaking Curriculum
Revision in Illinois (17) in 1941, stated that no
distribution of courses can insure a satisfactory
educational preparation of teachers, but the kind and
quality of the experiences in the classroom and in |
the community are the factors which determine the
preparation of the teacher to meet the problems which
will confront her in a teaching situation., The
comuittee felt that the problems of teacher-training
institutions were not problems of providing new
courses and eliminating others, but rather of changing
emphasis and content of the courses already being
offered.

Weihing (32) in 1941, reported a study made
by the college section of the Illinois Home Economics
Agsociation, The study was made with 260 students and
45 graduates of recent years. The findings pointed to

the desire by the majority for specialized courses as

child care in practice houses, handiecrafts, institutional

management, economic management of the household, care
of clothing, selection of textliles, guldance in
nutrition, personality development, household physics,

nursing, consumer buying, and designing. All of this

."p?



showed the desire for more practical work.

Bristow (3) in 1941, wrote that since family
life education was becoming a center of interest in
elsmentary and secondary schools, the responsibility
for providing professional leadership in teacher
education institutions was becoming inereasingly
important.

Weaver (31) in 1942, in writing for the
Forty-Second Yearbook of the National Soclety for the

Study of Educatlon said that, although there had been

distinet progress in the training of home economics
teachers since the passage of the First National Voca-
tional Act in 1917, there still needed to be a change
of emphasis and an adjustment in the present program.
He stated that:
The teachers in training need a

closer integration of professional courses

and the problem with which they will be

confronted after graduation (31:156).
He suggested a semester of employment during the third
year which would be apart from the college. He also
stated that greater emphasis should be placed on
practical experience in home managem%nt. This might be
accomplished by students being required to serve a
full-time apprenticeship of a month or more in each of
a series of homes on different social levels. The

instruction in art and science should make more

application to the problems of everyday living. He

AT




suggested, too, that the professional preparation for
teaching should begin not later than the sophomore
year of college.

Fallure of colleges to offer
vocational experiences

Staples, in an article 1n the Journal of
Home Economics in 1938, said:
The home economics curriculum followed
by the average college student majoring in
this fileld does not necessarily result in preparing
the individual to make definite contribution
to better family living (30:550).
She suggested the possible causes as (1) the lack of
knowledge of psychology of human relationships of the
faculty members, (2) high specialization of the
college teacher, and (3) the demand by college women
for specific training other than that of homemaking.
A program of comparative effort on the part of various
subject matter teachers was suggested as the best
method of keeping in mind the major objectives of home
economics education for family life,
Easton (10) 1ln 1938, stated that dietiticians
fail to measure up to the standard set for them in
the commercial field, This was one of the findings
from a questionnalre sent to 200 leading food
executives. They felt that the college-trained people
were weak in practical training and in the actual

handling of food materials. The girls had little




conception of what large-quantity cookery was. They
had not been trailned to prepare tasty dishes from left-
over foods.

Feiss (13) in 1939, made a rather inadequate
survey as to the training that college students were
receiving in housing. A few general facts were
gathered, It was shown that most college home economics
teachers did not quite know what role they should play
in teaching housing. Feigs felt that the subject
definitely belonged in the home economics curriculum,
but his concern was in ascertaining if the teachers
were adequately trained to handle the many technical,
economic, and social problems of housing. He felt that
new and better courses at the college level ghould be
encouraged. He felt that thls would be possible
through the cooperation of the American Home Economics
Assoclation and the National Association of Housing
Officials.

Chapman Y5) in 1940, pointed out some of the
weaknesses which were evident in training college
students 1n related art. Homemakling teachers have been
called upon to serve as consultants in home decoration,
to teach homecrafts, and to lead art appreciation
study groups., Frequently art courses in college have
not supplied this background. The objectives of the

art work have too often been 111 defined, and not




enough practice in coordinating art theorlies with
practical application has been given.

Williamson (35) in 1942, 1in an appraisal of
the educatlion program of Colorado State College stated
that the students had not had adequate experiences in
the problems for low income groups, in food preserva-
tion, family relationships, art applied to the home,
community relations, basic principles of management,
home nursing and first aid, and in foods service for
large groups. In the related sciences, the students
had been well prepared technlcally, but they often had
not been able to transfer this knowledge to explain
the problems of everyday living. In the social
sciences the students had an lnadequate understanding
of economlcs as 1t was evidenced in community life,
of family relationships in terms of the individual
within the family, and of democracy. Not more than 50
per cent of the students had had experiences in
college to prep;re them to cooperate or be leaders
in community activity. Parlliamentary procedure,
techniques of group management, and techniques of
democratic living had not been included in any of the
organized courses. No contact with children above
the pre-school ages had been provided except the brief
experlences in student teaching. The work experience

of one half of the senior girls had not been utilized
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in the development of those girls,

Study of vocational experiences
of home economlcs teachers

The lmportance of vocational experiences
has been recognized for a number of years., In 1929,

in the Reports of the Conference on Home Economics

Education, Central Region (7) 1t was stated that

effortse have been made or were beilng made to evaluate
home experiences in all four regions of the United
States. Thls evaluation was made thrdugh committee
work, and the procedure was much the same in all

four reglons. All agreed that vocational experiences
were necessary in the training of teachers, In each
region a list of abilities which a student going out
as a teacher should have acquired upon graduation was
devised. This llist was compiled either by the
committee or all of the teacher trainers in the region,
These abilities were listed according to the informa-
tion, appreciation, and "doing" levels, After the
desired abllities were listed, it was declded that
standards of accomplishments would have to be
established and means of testing and measuring
abllities would need to be devised, It was recommended
that thls work be done through individual or
institutitonal research or by the Federal Board of

Vocational Education and that the committees on




vocational experiences be dismissed,.
No further account of work done on this

phase of home economics education could be found,

Vocational experlences offered
by colleges

In spite of the fact that teachers seem

inadequately prepared for meeting the problems
confronting homemaking teachers, much fine work has
been and is beling done in providing valuable
experiences for college students,

Winning (33) in 1930, reported that, as
early as 1930, New York University had a practice
house which would accommodate from four to six girls.
A period of six weeks was spent in the practice
house by the girls who were preparing to teach home-
making education, A course in "Food Marketing and
Purchasing" was also provided. In this course fileld
trips were used as a means of studying the different
phases of purchasing. Another course, "Dietary
Problems of Everyday Life", studied diets as they
related to individuals and families. New York

University was also training for participation in

community health problems by arranging for the students

to vislt the civic health centers and to make a study
of the family cases there,

Murchie (23) in an article written in

)



Practical Home Economics in 1931, reported that, in

1924, the San Jose State Teachers College at San Jose,
California, organized a chilld laboratory project and

a parent laboratory project to provide experiences in
child development in order to prepare teachers more
adequately for presenting this subject matter to
high-school girls. These projects led to the starting
- of the practice house a few years later,

Jones (19) in 1931, reported & unique plan
used by the University of California. Credit 1is
glven for home experiences toward a speclal certificate
in homemaking, The special two and one-half year
course at the University of California was opened
only to those students who had had four years of
practical experience in the administration of a home.
Only those were considered whose experience was
attained after the age of 18, The student was then
accepted by the department of home economics, and
she was required to pass an examination to prove that
the home experiences had been of such a nature as to
substitute for part of the work, The student was
then certified for the semester after which time she
was elther accepted permanently or dropped, By this
procedure students who were interested in home
economics were encouraged to meet the requirements for

home experiences.




Montgomery (22) in 1932, reported that
summer home projects were required of the graduates of
Miami University. During the summer following the
freshman year a foods project must be carried on,

This proJect conslsted of buylng, planning, and
preparing the food for a famlly for two weeks, There
was no supervision from the college of this work, but
the student was given a typed form to fill in which her
mother signed. A conference was held with the girl
when she came back in the fall,

Beeman (2) in reporting in 1933 on the work
that was being done at the Ball State Teachers
College at Muncie, Indiana, informed us that the
students at this college worked on a project at the
same time that the methods course was taken. These
projects were elther accomplished where the girls were
staying or at their homes on week-end visits,

La Follette (20) in 1935, reported an
interesting type of work that was belng done at New
College. New College was in connection with Teachers
College, Columbia University, A self-supporting
community was formed in North Carolina. To be graduated
from New College it was necessary for the person to
have done part of her work at the North Carolina
Community. Her home economics was learned by carrying

on the activities necessary for building satisfactory




living quarters and maintaining home life for the 20
students that spent the winter there., In order that
the students might have an opportunity to study
adolescents, a camp for boys and glrls between the
ages of 10 and 17 was maintained by the college.
Another valuable experience was provided by the
nursery school.

‘Hasslock (16) in a report in 1936,
described a school lunch project that was inaugurated
at Georgla State College in 1920, At first the
course carried no credit, but later it was recognized
for credit the same as that in any of the other
college courses, The girls 1in the course served the
children of the demonstration school in connection
with the college. Thls experience was valuable as
it trained the students in the idea of the school
lunch and in nutrition work with children. Actual
experience was provided for the following: planning
menus, working out costs, preparing the lunch,
planning the work of assistants, ordering supplies,
keeping the lunch room orderly, and dealing with the
school chlldren. Each of the students in turn served
as manager, At this time it was her duty to order
and check all supplies, to assign duties for that
day, to figure the cost for the day, to make sure that

expenses were made, and to plan the use of left-overs




for the following day.

Graham (15) in 1938, told of the vocational
experiences that are offered for students at
Pennsylvania State College. The students there
managed the cafeteria, lived in the practice house for
one half a semester, and did student teaching for one
half of a semester,

Brown (4) in 1938, expressed the opinion
that the past experiences of the students were not
utilized sufficiently in teachlng economics of foods.
She stated that each student can bring some contribu-
tion which 1s entlrely her own to the class., The
principles of economics were worked out in the class
on the basis of the family incomes of those in the
class. Some of the polints that were brought out in
this way were as follows: (1) the difference in the
quality of products, (2) the relationshlp of supply
and demand, (3) the significance of accessibility of
marketing, and (4) modes of transportation, In
making special studies the experiences of authorities
in the community were utilized, The subject was
selected, authoritlies were interviewed, and reading
was done to supplement the informatlion galned, The
results of the study were then presented for an

exhibit.




Rockwood (26) in 1938, wrote that family
life education was often unsatisfactory, because it
was largely subject-matter centered and teacher
dominated and that to interrelate the technological
aspects of homemaking, more time must be given for
experiences which would develop the individual and
less time for information courses. She recommended
that colleges should offer clinical experiences.

Jones (18) in 1938, listed the voecational
experiences that were provided at Greensboro College.
The students there observed at the nursery school at
the Womans College of the University of North
Carolina, observed at the play school for underprivi-
ledged children conducted by one of the elementary
schools, helped in the diet kitchen and tray room at
the hospital, visited the school cafeterias of the
city, helped in the Red Cross work room, visited the
work being done in the county by the home demonstration
agent and 4-H leaders, operated a dressmaking and
altering department for college students and faculty,
and worked with a dressmaker in town.

Fallgatter (11) in 1938, showed some practi-
cal developments in home economies education that had
taken place since the passage of the First National
Vocational Act in 1917. In 1917, in the 87 colleges

training home economics teachers, there were seven




home management houses and two apartments. None of
these had children in them, and there were no
nursery schools., In 1936-37, there were 81 home
management houses. Fourteen of these had children in
them and 27 had nursery schools in connection with
the college. From 1930-36, the trend was toward
student teaching centers away from the college and
experience in teaching a wide variety of classes.

Clark (6) in 1939, reported a project
carried out at Star City, Arkansas. The lawn of the
practice house was landscaped, The girls went to the
woods to find shrubbery that could be used and then
studled all of the phases of landscaping that would
be necessary in order to carry out thelr plan. A
dressing table was made at school, flower arrangements
were made from the materials at hand, glirls rearranged
the pictures, and beds were made to resemble studlo
couches so that they might be used in living rooms.
By actually having had these experiences, it was
thought that those students would be able to lead
girls to make these improvements.

Godfrey (14) in 1939, described the work that
was being done by colleges and universities to
provide vocational experliences that would be of value
to homemaking teachers. She stated that colleges were

providing experiences in the care of children, in home




management houses and in nursery schools, Experiences
were provided in meeting the problems of adolescents
by allowing the students to observe and to teach in
secondary schools., Experiences in meal planning and
food preparation were provided by cooperating in the
management of college dormitories, cafeterias, tea
rooms, and clubs. More or less the philosophy of
education which subscribes to the belief that one
learns more effectlively by combining theory and
practice was dominant,

Spafford (28) in 1940, reported that at New
York State College the record of the vocatlonal
experiences of the glirl when she came to the college
was added to throughout her college career. Most of
the additlonal experience was gained through the
sumner home project program for college girls. She
wrote that in 1930, Alabama State College required
two years of home experiences., Experliences in four
agpects of home economics were required. These had to
ineclude home management and child development, New
Jersey College required two six-week projects for
graduation., One of these had to be in the home and one
in a wage earning capacity, The home experience had
to include full charge of the home, budgeting the
foods allowance, planning gll meals, buying the food

in person, cooking and serving meals, keeping house-




hold accounts, and helping plan the rest of the work,
Some schools had advanced a five-year plan. The
extra year might be used for apprentice teaching or a
general broadening program,

Scott (27) reported in 1942, a plan at Ohilo
State University by which girls were sent to high
schools for a stated perlod of time to work as an
assistant to the teacher and to become familiar with
the community. Thls experlence promoted the under-
standing of high-school pupils and high-school
teachers before the time that the student was sent to
the school to assume the responsibilities of a student

teacher,

Phelp (25) in 1942, told of the work that was

done in Santa Barbara State Teachers College to

provide experiences which enabled the teacher to

participate in the 1life of the community. The students

taught for either one semester, or, in the irregular
cagses, for one-half day for an entire year in one of
the schools of the community. The Recreation Bureau
employed from 20 to 30 students on a part-time basis
for active duty on school playgrounds, park areas, or
on the beach. Students cooperated with the sponsoring
of scout troops. Experience was provided for
participation in church and community enterprises.

Work was done by students 1n nurseries, orphanages,




the welfare bureau, county police department, county
health office, and the county probation department,
Williamson (35) in 1942, in an appraisal
of the teacher education program for homemaking
teachers at Colorado State College stated that the
students there were well prepared in foods and nutri-
tion, consumer problems, textiles, health, and certain
phases of clothing selection. They were moderately |
well prepared ln management, child development, meal
preparation, money management, housing, furnishing,
and clothing constructlon., In addition to these,
valuable experiences had also been provided in
teaching.
York and Bentley (36) in 1942, told of
some of the experiences that were given to students
at Winthrop College, Rock Hill, South Carolina. 1In
order that students might have the experience during
their college training of working with day-school
classes, out-of-school youths, and adults, training
centers were organized in a town of twelve thousand,
& smaller textlle town, and three strictly rural
communities. Besides providing experience in these
various communities, the college classes were reorgani-
zed to make them more effective in teacher preparation,
New emphasis was placed on the solution of home and

campus problems. Various problems, such as improvement




of personality tralts, arrangement and decoration
of dormitory rooms, and social and recreational
phases of campus life, were consldered,

In the foods classes, meals were prepared
on various income levels using products grown in the
state., OStudents worked in cannerles canning foods
which were later used in homes and schools,

The teacher trailner and students planned
methods classes around the actual problems found in
the new teaching centers and in other schools of the
state. In these classes some of the activities in
which students engaged were as follows: (1) visiting
in homes of high school and college students, (2)
collecting material and making a community map, (3)
working in commercial canneries, (4) helping with the
organization of Junior Homemakers Assoclation, (5)
visiting one room, two rooms, and cottage departments,
(6) carrying summer home projects, (7) helping
twelve-month home economics teachers, (8) observing
and helping with classes for out-of-school youths and
for adults, (9) conducting class discussions with
representatives of different agencies such as Federal
Security Administration, and National Youth Association,
(10) studying the leading products, industries,
economic conditlons, educatlional and recreational

facilities of the state, (1l1) planning and making a

i()



hot bed, a cold frame, and a garden 1ln cooperation
with the agriculture teacher, (12) making small
equipment for a homemaking department and for a home,
(13) helping individusl puplls and parents with
problems in their home, (14) planning and holding
Joint week-end camps with college home economics and
agriculture students, (15) inviting parents to lead
discussions groups on community and home problems,
(16) holding conferences with state home economics
and agriculture supervisors and discussing problems
found in various parts of the state, (17) providing
for student teachers to go to training centers a

few days before school opened to become acquainted
with the community.

' Reports of state and district supervisors,
itinerant teacher trainers, and teachers throughout
the state have shown, according to the authors, that
definite progress had been made in improving the
homemaking teaching in the schools of South Carolina.

In the above review it has been shown
that many authorities have recognized the importance
of vocational experlences. No studles, however, have
been made to show the experiences which homemaking
teachers have acquired at the time they entered the
teaching profession and the ones which they have used
during their teaching experience., It is for that




purpose that thig study is being made in the hope that
it may guide teacher trainers in planning the
experiences for students who are preparing to teach
homemaking and may provide guldes for supervisors to

use in helping the teacher to develop while in service.

Summary
Many leaders in the field of home economics

education have expressed the idea that the aims of
family life education cannot be taught unless the

home economics teacher has learned the fine art of
successful family living. One cannot teach well

those concepts which have not been experienced. The
resldents of a community will have a higher regard for
home economics as they see its value reflected in the
1life of the teacher., Colleges must face squarely the
responsibility of developing homemaking skills and
making all college courses functional,

Many writers have stated that the home
economics curriculum followed by the average college
student does not necessarily prepare her for the
vocation which she 1s about to enter. Too often
college students do not have adequate experience in
such phases of the subject as problems for low income
groups, food preservation, actual handling of foods,
art as it may be applied to the home, food service

for large groups, and community relationships.




There 1s & widespread bellief that more emphasis
should be placed upon coordinating theories with
practlical application.

Home economics educators seem to agree
that vocational experiences should have a very
important function in the training of girls, Many
writers have stated that homemaking teachers have not
had enough experience in many phases of homemaking,
However, no study has ever been completed to show
whether or not this is true and which areas need more
emphasis in our college training.

Even though many homemaking teachers seem
inadequately prepared in some phases of home and
community living, still considerable excellent work
hag been done by many of our colleges. Some of the
activities which seem to be especlally valuable are
as follows: Living in practice houses, performing
summer home projects, teaching in off-campus centers,
caring for children in practice houses, taking field
trips to study buying, visiting health centers to study
family cases, operating child and parent laboratory
projects, receiving credit for practical administra-
tion of a home, living in a self-supporting home in
connection with the college, working in a camp for
adolescents that was maintalned by the college,

serving school lunches to the children in the




demonstration school, managing school cafeterias,
studylng economics by using actual family cases,
observing and working in nursery schools, helping in
the diet kitchen of a hospital, helping in the Red
Cross work room, visiting work being done by home
demonstration agents and 4-H club leaders, operating
a dressmaking and alteration department for faculty
members, landscaplng the lawn of a practice house,
making flower arrangements with the materials at hand,
refinishing furniture, working in a recreation
program, cooperating in sponsorship of scout troops,

and cooperating in county health and welfare work,




Chapter III
METHODS AND MATERIALS

Before starting a study of the homemaking,
community, and professional experiences of vocational
homemaking teachers in Illinols, a letter was written
to the State Supervisor of Home Economics Education
in Illinols to determine whether or not a study of
this nature were in progress in Illinois and i1f she
considered it worthy of investigation. She stated
that to her knowledge no study of this kind had ever
been made and that it would be of value to the
supervisors, teacher trainers, and teachers 1“.
Illinois.

In order to check those experiences of
vocational homemaking teachers in the secondary schools
in Illinois which would enable them to assume responsi-
bilitles in a home, a community, and a profession,

a wide list of activitlies was compliled to cover the
following areas: meal planning and food preparation,
food preservation, food marketing, food production,
selection and purchase of clothing, clothing
construction, care and repalr of clothing, home

nursing and care of the sick, financial management,




housekeeping and cleaning management, laundering,
home improvement, child care and training, participa-
tion in community activities, and professional
leadership. After this list was completed, it was
checked for clarity and content by the Head of the
Home Economics Education Department, Colorado State
College, and by a group of homemaking teachers. This
list was then revised,

Since skills cannot be gained without
repetition, it was necessary to know to some extent
the amount of experience that the inexperienced
teachers had had in each area. To accomplish this
purpose three levels of frequency were set up l/;
one to be checked 1f the activity had been engaged in
frequently, habitually, or often; one if only

occasionally or seldom; and one if the teacher had

never had the experience. This was all the information

that was necessary to obtain from first-year teachers,
The same list of activities was used to

obtain the information desired from the experienced

~ teachers. In this case they were asked to check the

list g/ as to which activities they had used in their

teaching experience and which onesg they considered

valuable, Again three levels for checking were

l/ See Appendix
2/ See Appendix for copy of list




provided. In a space provided at the left of the

list, the teacher was asked to check whether she had
used the material frequently, habitually or often;
seldom or occaslionally; or never, and, at the right of
the page, she was asked to check whether she considered
the activity very valuable, valuable, or not valuable
for a homemaking teacher to have experienced.

In October of 1942, these check lists were
mailed from the office of the State Supervisor of Home
Economlcs to the 371 experienced teachers and the 107
first-year teachers in Illinois. Later in the fall a
card é/waa sent to all teachers who had not yet
responded requesting that the materisl be returned in
the near future, Slnce there were not enough first-
year teachers who had responded by spring in 1943, a
letter &/ and another copy of the check list was
mailed to those teachers, From these requests replies
were recelved from about 70 per cent of the vocational
homemaking teachers in secondary schools in Illinois.
The Research Bulletin of the National Education
Agsoclation (24) in 1930, reported a study as to the
percentage of replies to questlonnaires which was
typlcal. ‘Of the 267 questionnaire circulators only
136 reported as to the number of replies received.

This probably showed the results for a selected group

E/See Appendlix for copy of card
4/see Appendix for copy of letter malled




of the better questionnaires. It was found that a
69 per cent reply was typical. |

One hundred first-year teachers were used
for the study and an equal number of teachers who had
taught flve years or more. The experienced teachers
were chosen by using 100 teachers whose record of
experience ranged from five to 21 years.

That the study might prove more useful to
in-service teachers, a space was provided at the end
of each area for the teacher to list sources which
ghe had found helpful to her in meeting the problems
which had arisen in her teaching experience.

In order to obtain the viewpoint of the
teacher trainers as to the opportunities for home,
community, and professlonal experiences which are
offered by colleges in Illinois training vocational
homemaking teachers, a request 5/ was sent to the
10 teacher trainers of these lnstitutlons asking for
a statement of the deflinite home, community and
professional experiences required of the graduates of

that school. Six replies were received,

é/ See Appendix for letter sent to college
teachers




Chapter IV
ANALYSIS OF DATA

The data concerning the homem&kling, community,
and professional'experlences of vocatlonal homemaking
teachers in secondary schools in Illinois were compiled
from the responses to a check list that was sent to all
of the vocatlional homemaking teachers in the secondary
gchools in Illinois during the school year 1942-1943,

The check list of home, community, and
professional experiences was divided into 15 areas:
namely, meal planning and food preparation, food preser-
vation, food marketing, food production, selection and
purchase of clothing, clothing constructlon, care and
repair of clothing, home nursing and care of the sick,
financlal management, housekeeping and cleaning manage-
ment, laundering, home improvement, child care and
training, community participation, and professional
leadership. '

In the analysis of this problem, those
activities which teachers with five years or more of
experience had actually used in the teaching of home-
making to high schoollgirls, those which these teachers

considered valuable, and those with which the first-year

49



teachers had had experience are presented for each

area, A comparison is then made for each activity in
the area to determine whether or not the first-year
teachers, as a group, had practiced the activities
before employment as & teacher to the extent that the
experienced teachers, as a group, stated that they had
used these activitiés in the teaching of homemaking to
high-school girls. The next section presents the
gsupplenentary sources which the experienced teachers had
used to gain information about problems for which they
were unprepared by thelr previous training. The last
gsection of the problem analysis presents the experiences
which teacher trainers in Illinols stated were required

for graduation,

Statistical procedure used

Chi square was used in this particular study
to provide a measure of probabllity that the activities
which had been practiced by the first-year teachers
and those which had been used in the teaching situation
by the experienced teachers were definitely associated
or were signiflicantly different. The more closely the
observed results agreed with the expected, the smaller
the chl square, and the greater the probabllity of
agreement between the two sets of data compared. On
the other hand, the larger the chi square, the greater

the probability of a true divergence of experimentally




observed from theoretical results. The formula used

wag as follows:

Chi square s LETE_QIE

The' form for each computation was arranged

as follows:

Experienced
teachers 75 18 8 29
First-year 35 (34,7) 50 (49.4) 15 (14.9) 100 (99)
teachers '

Since the total number of teachers who
answered this question differed in the two groups, the
first problem was to equalize the number of cases., This
was done by using the number of experienced teachers
who answered the questlion as the standard. The fraction,
the total number of experienced teachers divided by
the total number of first-year teachers, was multiﬁlied
by the number of first-year teachers who had answered
the question "frequently", "occasionally", or.“never".
In this way the two groups were equalized by elther
increasing or reducling, according to the need, the
number of cases in each of the categorles of the first-
year teachers., In the form above, the number of first-
year teachers in each category was reduced by multiply-

ing .29 times 35, 50, and 15,
100

Chl square was then worked by the above

formula as follows:




2

40.5° . 31.4% . @.9%
T e D
21.65
1624,09 , 985,96 . 79.21 = 54.78
il o ol ihen - pedba il 10
89,63

The chi-square value in thils particular case
is 89.63.

The significance of this number may be
determined by referring to any chi-square tseble., Since
there were two degrees of freedom in all of the charts
constructed in this study, the criteris for determining
the significance of the values are as follows:

For .05 level of significance the chi-square value
must lie between 5.991 and 9,210 and is
interpreted as being significant.

For ,01 level of significance the chi-square value
must be equal to or zreater than 9,210 and 1is
interpreted as being very significant.
Therefore in the exsmple cited above the

difference between the use made of the activity by the
experienced teachers, as a group, and the practice of
the first-year teachers before employment, ' is very
significant since it is more than 9,210,

In another case the difference was determined

ags follows:

Experlienced 23 55 19 a7
teachers

Flrst-year 13 (12.9) 61 (60.3) 24 (23.8) 98 (97)
teachers ]

Chi square was then worked by the above

formula as follows:

(=L»
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10.12 _ 5. 32,+ 4,8°

=23 Tt 755 19
4,44
102.01 . 28. 09 L Bd08 o Bl
53 15 1,21
8.16

The chi-square value in this particular case
is 6.16 gnd 1s therefore significant since it falls
between 5.991 and 9,210,

In the following example the difference was

computed by using the same procedure as follows:

Experienced
teachers 8 21 67 I
First-year 7 (6.8) 27 (26.2) 65 (63.0) 97 (9s6)
teachers

Chi square was then worked as follows:

1% 29,+ 5 09 42 _

=51t e
.18
Lgs 27 04 _ 1.29
2 + + 39 24
T.71

The chi-square value in this particular case
is 1.71 and is therefore not significant since it 1s

less than 5.991.

Interpretation

If significant or very significant chi-square
values were obtained, either the activity was one that
the experienced group of teachers stated was frequently
used and the first-yeér teachers had not practiced

frequently before employment as a teacher, or it was




one that had been practiced frequently by the first-year
teachers, but had not been used frequently by the
experienced teachers. No significance was shown if

the activity had been used frequently by the experlenced
teachers and had also been practiced frequently by the

first-year teachers.

Meal planning and food preparation

An analysis of Table 1 shows that 68 per cent
of the experienced teachers frequently had used the
activitf, "Planning meals for a real family for one
month"; 16 per cent had never used this experience in
teaching., From 45 to 53 per cent of the teachers
sald that they frequently used the experiences, "Making
yeast bread and rolls", "Planning meals for a large
group", and "Preparing meals for a family for one
consecutive month", Although only 35 per cent of
the teachers stated that they frequently used the
activity, "Preparing food for large numbers!, 88 per
cent stated that the experience was used at least
occasionally. Baking for a famlly was the activity
which the teachers had used least often. Almost one
third of the experienced teachers had never used this
activity.

All of the activities of lleal planning and

food preparation were considered valuable or very

valuable by 73 per cent or more of the teachers,




Table 1.--ACTIVITISS IN MEAL PLANNING AND FOOD PREPARATION USED AND CONSIDERED VALUABLE BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N =100
USE VALUE
FREQUENT= OCCASION=  NEVER  NOT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
“Number ~ Number  Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Planning meals for a
real family for one
month - - 68 15 16 1 84 10 2 4

| Making yeast bread and
rolls =semcmcrccccccccna- 53 41 s 2 : 44 48 3 5

Planning meals for a large -
group (50 or more) ==--= 47 39 13 3 38 51 7 4

Prepering meals for a
family for one consscu-
tive month =e=cmmcmccaea 47 25 17 11 65 22 3 10

Preparing food for large
numbers (50 or more) --- 35 53 11 1 31 54 6 9

Doing all of the baking for
e family for one month - 28 30 31 11 31 42 11 16




No activity was listed as not valuable by more than 1l
per cent of the teachers although there were some of
the activities which were not checked by all of the
teachers. "Planning meals for a family for one month"

was consldered & very valuable experience by 84 per

cent of the experlenced teachers, "Preparing meals for

a family for one consecutive month" was listed as a

very valuable experience by 65 per cent of the teachers,

More than 50 per cent of the first-year
teachers had frequently planned and prepared meals for
a Tamily before employment as a teacher, but 16 per
cent or more of them had never planned or prepared
meals for a large grodp, Table 2. More than half of
these teachers had baked for & family and made yeast
bread and rolls at least occasionally.

The activities in Meal planning and food

preparation practiced by the first-year teachers were

compared with the activities that had been used by
teachers in the homemaking field, Table 3. The chi-
square values show that in planning and preparing
meals, making yeast bread and rolls, and planning
meals for a family, the difference between these two
groups was very significant. In regard to dolng

the bsking and preparing meals for a family, the

difference was not significant.




Table 2,--ACTIVITIES IN MEAL PLANNING AND FOOD PREPARATION PRACTICED BY FIRST-YEAR

VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N =

100

PRACTICE

D

ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Planning meals for a real family for
one MoNth ——mmm e 53 30 16 1
Preparing meals for a family for one
congecutive month ——eemcmccmc e 50 26 21 3
Making yeast bread and rolls ----—---- 30 67 2 s
Doing all the baking for a family
for one month —=——mmem—mmmm e 29 25 43 3
Planning mealg for a large group
(50 or MOre) —————mmmm—— e ————— 11 64 23 2
Preparing food for large numbers
(50 or more) ——————mmmem——m— e ————— 9 60 31 0




Table 3.--COMPARISON OF MEAL PLANNING AND FOOD PREPARA-
TION AGTIVITIES PRAGTICEZD BY FIRST-YEAR VOCATIONAL
HONEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING THEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

l. Planning meals for a
large group (50 or more) - 55.81 Very significant

2. Preparing food for large
numbers (50 or more) —---- 55.51 Very significant

3, Making yeast bread and
POllS =ee e ————— 26.85 Very significant

4, Planning meals for a real
family for one month ~---- 18.31 Very significant

5. Doing &ll of the baking
for a family for one
1410 ) 0§ 73 o B 4,08 Not significant

6. Preparing megls for a
family for one
consecutive month —=-eeea- .40 Not significant

Food preservation
Only two of the activities in Food preserva-

tion were used frequently by more than 60 per cent of
the experienced teachers, Table 4. These were "Cannilng
foods for a family by varlous methods" and "Making
Jellies, preserves, and pickles for a family", About
two thirds of the teachers had never used "Preparing
foods for cold storage in a locker plant" or "Drying
meats, frults, or vegetables", while a little less

than 50 per cent had never used "Storing vegetables




Table 4.--ACTIVITIES IN FOOD PKESEKVATION USED AND CONSIDERED VALUABLE BY EXPERIENCED VOQCATIONAL
HOMEMAKING TEACHERS IN SECUNDARY SCHOOLS IN ILLINOIS

__N =100
" USE VALUE
FREQ ENT~ OCCASION- NE VER NOT VERY NOT NOT
ACTIVITIES LY USED  ALLY USED  USED ANSWERED VALUABLE VALUABLE VALUABLE _ANSWERED
Number Number Number Number Number Number Number Number
and and and and and and end and

Per cent Per cent

Per cent Per cent Per cent Per cent Per cent Per cent

Canning foods for a
family by vearious
methods ==w=== P — 75 18

Making jellies, preserves,
and pickles for a
family ====—ccseacca-a -- 60 31

Storing vegetables for the
winter ==-cecemcmamcccnaa 14 35

Preparing foods for cold
storage in & locker
plant -——— 8 21

Drying meats, fruits or
vegetables ~==c-cmcaana- 7 21

67

65

1 78
2 61
5 30
4 35
7 18

22

36

49

47

20

15

12

16

DYy



for the winter".

From 61 to 75 per cent of the teachers
considered "Canning foods for a family by various
methods" and "lMaking Jeiliea, preserves, and plickles
for a famlly" very valuable experlences, and in no
case were these experiences consldered of no value.
"Storing vegetables for the winter", "Preparing foods
for cold storage 1in a locker plent", and "Drying meats,
frults, or vegetables" were classlifled as valuable or
very valuable experiences by more than 60 per cent of
the teachers,

None of the activities in Food preservation

had been practiced frequently before employment by

more than 35 per cent of the first-year teachers,

Table 5. "Drying meats, fruits, or vegetables" had
been used frequently by only two per cent of the
teachers, while 83 per cent had never had the experience,
"Storing vegetables for the winter" and "Preparing foods
for cold storage in a locker plant" had been used
frequently by only seven to eight per cent of the
teachers, while 57 to 65 per cent had never performed
the activity., Although only 14 per cent had made
Jellies, preserves, and pickles for a famlly frequently,
and 35 per cent had frequently canned foods for a

family by various methods, 66 per cent had occasionally

made Jellies, preserves, and pilckles, and 50 per cent

i)



Table 5.--ACTIVITIES IN FOOD PRESERVATION PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING

~ TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
PRACTICED A :
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Canning foods for a famlly by various
methods ———emcm e e 35 50 15 0
Making Jjellies, preserves, and pickles
for a famlly ——-ecmmm e 14 66 18 2
Storing vegetables for the winter —-—---- 8 33 5% 2
Preparing foods for cold storage in
a locker plant ———cmemmcc e 7 27 65 1
Drying meats, fruits or vegetables -—-- 2 11 83 4




had occasionally canned foods for a family by varilous
methods,

In comparing those activities in Food preser-

vation practiced by the first-year teachers with those
which the experienced teachers had used, the chi-square
values show no significant difference in "Storing
vegetables for the winter! and "Preparing foods for

cold storage in a locker plant", Table 6.

Table 6.--COMPARISON OF FOOD PRESERVATION ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1. Meking Jelliles, preserves,

and pickles for a

PAMLTY s ook it ssinsion e o ot 92.08 Very significant
2. Canning foods for a family

by various methods -—=--- 89,63 Very significant
3. Drying meats, fruits,

or vegetables ——=—eem—eo 12.41 Very significsnt
4, Storing vegetables for

the winter ——eeecemee e 4,85 Not significant
5, Preparing foods for colad

storage in a locker

plant —ceme 1.71 Not significant

Very sgignificant values of chi square were obtained
for "Making Jellies, preserves, and pickles for a

family", "Canning foods for a family by various

bl I
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methods", and "Drying meats, fruits or vegetables'.

Food marketing

Analysls of Table 7 shows that almost 50 per
cent of the expérienced teachers in this sample
frequently used the activity, "Doing all of the market-
ing of the family for one month". Although only 27
per cent of this group frequently used the activity,
"Marketing for food for a large number of people', 52
per cent used this activity occasionally. Only 16 per
cent of the experienced teachers stated that they never
used the activity.

In the group of experienced teachers 94 per
cent indicated that they considered "Doing all of the
marketing for the family for one month" a valuable or
very valuable experience. Only one per cent of tne
teachers did not consider the activity valuable. Of
this group 83 per cent stated that "Marketing for
food for a large number of people" was a valuable or
very valuable experience,

Over 40 per cent of the first-year teachers
had done the marketing for a family frequently and
another 36 per cent had performed this activity
occasionally, Table 8, However, it was interesting to
note that 20 per cent of the flrst-year teachers had
never done all of the marketing for a famlly for one

month. Only 14 per cent of the teachers in this

.
Q'ﬁq



Table 7.--ACTIVITIES IN FOOD MARKETING USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINQIS

ey et N = 100 7 SR 8
USE VALUE
FREQUENT- OCCASION-  NEVER NOT VEKY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Numbsr Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Doing all of the market-
ing of the family for
one month ===ecee=-

Marketing for food for a
large number of people
(50 or more) =—==---

————— - 49 35 12 4 69 25 1 5

-- 27 52 16 5 28 55 9 8




Table 8.--ACTIVITIES IN FOOD MARKETING PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N =160
e PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent

Doing all of the marketing for the
family for one month ——--eeemmeemm—a——a— 43 36 20 1

Marketing for food for a large number
of people (50 Or more) —————me—mee———- 14 44 40 P




group had marketed for food Tfor a large group of
people fredquently, and 40 per cent had never had this
experience.

When the activities in Food marketing which

the first-year teachers had practiced were compared
with those which the experienced teachers had used, a
very slgnificant difference between the two groups was
found in "Marketing for food for a large number of
people" and a difference approaching significance was
found in "Doing all of the marketing for the family for
one month", Table 9.
Table 9.--COMPARISON OF FOOD MARKETING ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING

TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE
1. Marketing for food for a
large number of people -- 40.84 Very significant
2. Doing all of the market-
ing of the family for
one month —-meemmcce e 5.65 Approaching

significance

Food production

In the analysis of Table 10, it was interest-
ing to note that 19 to 47 per cent of the experienced
teachers never had used any of the activities in

Fdod production. All of the activitles had been used




Table 10.,-=-ACTIVITIES IN FOOD PRODUCTIQON USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
USE VALUE
FREQUENT- OCCASION-  NEVER NOT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE .VELUABLE VALUABLE AESWERED
Number Number Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Caring for dairy products

in the home =====-c=e-=-== 36 40 20 4 46 adde 3 7

Sharing in planting and
caring for a garden -----= 30 48 18 3 41

&

Raising poultry ==-==---= -—— 9 38 47 6 17 48 21 14




occasionally by 38 to 48 per cent of the teachers. The
activity, "Caring for dairy products in the home", had
been used frequently by only a little more than one
third of the teachers, while "Ralsing poultry" had been
used frequently by less than 10 per cent of the
teachers.

liore than 40 per cent of the teachers stated
that they considered "Caring for dairy products in the
home" and "Sharing in planting and caring for a
garden" very valuable experience. Only 17 per cent
thought that "Raising poultry" was a very valuable
experience, and 21 per cent did not think that this
activity was valuable,

Less than 31 per cent of the first-year
teachers had practiced frequently any of the actlvities

in Food production before employment as a teacher,

Table 11, Fifty-nine per cent of this group of
teachers had cared for dalry products 1n the home
frequently or occasionally while 79 per cent had
shared in planting and caring for a garden. Almost
50 per cent had never had any experience in raising
poultry.

The comparison of the activities in Food

production practiced by first-year teachers with those

used by experienced teachers shows a very significant

difference in "Caring for dairy products in the home",




Table 11.--ACTIVITIES IN FOOD PRODUCTION PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100

e——
- — =

ACTIVITIES

- PRACTICED
FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and

Per cent Per cent Per cent Per cent
Sharing in planting and caring for
8 BAarden ————mm— e 30 49 18 3
Caring for dairy products in the
NOME = e e 28 31 39 2
Ralsing poultry —=——-—-ecmmeemcmmm——eem 13 35 =~ 50 2

Q



but no significant daifference in "Raising poultry" or

"Sharing in planting and caring for a garden", Table 12,

Table 12,--COMPARISON OF FOOD PRODUCTION ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEAKING TEACHERS

|

— ——————— —
— —

CHI
ACTIVITIES SQUARE SIGNIFICANCE
1. Caring for dairy products
in the home ——ccemcmeceaa- 20.91 Very significant
2. Ralsing poultry —--memmeaea- 1.89 Not significant
3. Sharing in planting and
caring for a garden —------ .07 Not significant

Selecting and purchasing
clothing

Of the experienced vocatlonal homemaking
teachers in this sample, 45 per cent had used
frequently the activity, "Determining the clothing needs
of a real family", Table 13. An additional 35 per
cent used this activity occasionally, but 17 per cent
had never had the experience. Of the group, 73 per
cent had selected and purchased clothing for a family,
elther frequently or occasionelly., Only 23 per cent
of the teachers had never used the activity.

Over 50 per cent of the experienced teachers
indicated that "Determining the clothing needs of a

real family" and "Selecting or purchasing clothing

70



Table 13,--ACTIVITIES IN SELECTING AND PURCHASING CLOTHING USED AND CONSIDERED VALUABLE BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOQIS

N = 100
USE VALUE
FREQUENT~ OCCASION-  NEVER NOT VERY NGT NOT
LY USED ALLY USED USED _égﬁWERED V&LUABLE VALUABLE VELHABLE ANSWERED
Number Number Number Number Number Number Number TNumber
and and and and and and and and
Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

ACTIVITIES

Determining the clothing

needs of a real
family -- 45 35 LY 3 57 35 & 4
Selecting or purchasing
clothing satisfactorily
39 23 4 54 36 3 7

for a family - 34




Table 14.--ACTIVITIES IN SELECTING AND

PURCHASING CLOTHING PRACTICED BY FIRST-YEAR

VOCATIONAL HOMEMAKING TEACHERS LN SECONDARY SCHOOLS IN ILLINOIS

—— ———— N=1OO —— — e ———
PRACTICED
ACTIVITIES ?hEQUENTLY QCCASIONALLY NEV ER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Determining the clothling needs of a
real family ———-emmmmm e 18 52 27 3

Selecting or purchasing clothing

gatlsfactorily for a famlly —-—-—-—-=- 17 50 32 i 2

(n;.



satisfactorily for a family" were very valuable
experiences.

Only 17 to 18 per cent of the first-year
teachers had frequently either determined the clothing
needs of a family, or selected and purchased clothing
for a famlly, Table 14. More than one fourth of the
teachers had never had either experience, although
avout 50 per cent of them had practiced both activities
occasionally.

In Selecting and purchasing clothing, very

significant values of chl square were obtained in
"Determlning the clothing needs of a real family" and
in "Selecting and purchasing clothing satisfactorily
for a family", Table 15.

Table 15,--COMPARISON OF SELECTING AND PURCHASING
CLOTHING ACTIVITIES PRACTICED BY FIRST-YEAR
VOCATIONAL HOMEMAKING TEACHERS WITH THOSE USED BY
EXPERIENCED VOCATIONAL HOMEMAKING TEACHERS

=————————r e ——

GHI

ACTIVITIES SQUARE SIGNIFICANCE
1, Determining the clothing
needs of a real fanily --- 30.34 Very significant
2. Selecting or purchasing
clothling satisfactorily
for a family ——mm———eeeea- 14,10 Very significant

Clothing construction

The data presented 1in Table 16 show that




Table 16.--ACTIVITIES IN CLOTHING CONSTRUCTION USED AND CUNSIDERED VALUABLE BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
USE VALUE
FREQUENT~= OCCASIGN-  NEVER NoT VERY NOT NOT
ACTIVITIES LY USED _ALLY USED  USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent FPer cent

Altering ready-made
garments —-—— - 74 22 2 2 85 14 0 1

Meking various types of
clothing for self and
others ===ceccmccmconuca- -= 72 23 2 3 95 2 ik 2

Remodeling clothes complete~
ly using such processes as
dyeing when necessary =--- 60 32 5 3 75 18 1 6

Meking children's clothing - &5 39 3 3 59 37 0 4

Using sewing machine attach-
ments satisfactorily =e--- 49 45 & 2 51 41 5 3

Making costumes for an
entertainment --=-es=ceceo-o 23 55 19 3 13 62 17 8

Meking erocheted or Imitted
garments ===mecceccmcca—ea 22 56 15 3 14 69 11 6




from 60 to 74 per cent of the experienced teachers
frequently used the activities, "Remodeling clothing
completely using such processes as dyeing when
necessary", "Making various types of clotﬁing for self
and others", and "Altering ready-made garments". Less
than six per cent stated that they never used these
activities, Between 49 and 60 per cent of the teachers
frequently used tne activities, "Making children's
clothing" and "Using sewing machine attachments
satisfactorlily". An additional 39 to 45 per cent used
these activities occasionally, Fewer than one fourth
of the teachers frequently used the activities, "lMaking
costumes for an entertainment" and "Making crocheted or
knitted garments", As many as 19 per cent had never
.used these activities.

"Making various types of clothing for self
and others" was considered a very valuable experience
by a very large percentage, 95 per cent, of the
teachers., No teacher stated that "Making children's
clothing" and "Altering ready-made garments" were not
valuable experiences., Only one per cent of the
teachers indicated that making various types of
clothing for self and others and remodeling clothing
were not valuable experiences, About two thirds of
the teachers classified fMaking costumes for an
entertainment" and "Making crocheted or knitted garments!

as valuable experiences, but few (less than 15 per

-‘}'



Table 17,--ACTIVITIES IN CLOTHING CONSTRUCTION PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and  Number and Number and Number and
Per cent Per cent Per cent Per cent
Making various types of clothing
for self and others ———eecmmmmmcmcaeo 88 12 0 0
Altering ready-made garments —--————eeea-- 65 30 5] 0
Using sewing mechine attachments -
satisfactorily ————cemmmmmmeme e 41 49 9 1
Remodeling clothing completely using
such processes as dyelng when
NECEBEATY =i oo i e 54 52 9 5
Making children's clothing ——-—-———mmeea-- 28 43 27 2
Making crocheted or knitted garments --- 19 50 30 1
Making costumes for an entertainment --- 13 61 24 2

.'}J,..



cent) considered them very valuable, Nore than 65

per cent of the first-year teachers had practiced
frequently the activities, "Making various types of
clothing for self and others" and "Altering ready-made
garments", Table 17; there was no teacher who had not
had the former experlience., Only five per cent of

the teachers had never altered ready-made garments.
Approximately one fourth or more of the teachers had
practiced frequently the activities, "Using the

sewing machine attachments satisfactorily", "Remodeling
clothing completely usling such processes as dyeing
when necessary", snd "llaking costumes for an entertain-
ment",

In Clothing construction very significant

chi-square values were obtalned for "lMaking children's
clothing", "Remodeling clothing completely using

such processes as dyeing when necessary", and "Making
various types of clothing for self and others",

Table 18, 8Significant values were obtained for all of
the other activities.

Table 18.--COMPARISON OF CLOTHING CONSTRUCTION ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMENAKING
TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1, Making children's clothing - 201.11 Very significant




Table 18,--COMPARISON OF CLOTHING CONSTRUCTION
ACTIVITIES PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS--Continued

CHI
ACTIVITIES SQUARE SIGNIFICANCE

2. Remodeling clothing

completely using such

processes as dyeing when

NECEeBSaArYy =wm——mmm—m—m——————— 27.98 Very significant
3. Making various types of

clothing for self and

others —-=——ccemmcccaea===- 10,14 Very significant
4, Altering ready-made

garments ——memmmm————————— 8.13 Significant

5. Using sewing machlne
attachments satisfactorily 7.71 Significant

6. Making crocheted or
knitted garments --------- 7,10 8ignificant

7. Making costumes for an
entertalnment ——-——cemeca——-a 6.16 BSignificant

Care and repair of clothing

Between 72 and 84 per cent of the experlenced
teachers used frequently the activities, "Doing all
types of mending" and "Washing sweaters and knitted
garments", Table 19. Almost one third of the
experienced teachers had never used the activity, "Dry
cleaning clothes for yourself or your family", although

47 per cent had used the activity occasionally.

i LT e




Table 19.--ACTIVITIES IN CARE AND REPAIR OF CLOTHING USED AND CONSIDERED VALUABLE BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOQIS

N =100
USE VALUE
FREQUENT- GCCASION=  NBVER NOT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED _ ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Doing all types of
mending 84 12 1 3 83 15 0 2

Washing sweaters and
knitted garments --=-=- - 72 23 2 3 74 22 0 =

Dry cleaning clothes for
yourself or your
family ==-ccemeccoreeee- - 19 47 30 4 29 37 24 10




Table 20.--ACTIVITIES IN CARE AND REPAIR OF CLOTHING PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
s .4 PRACTICED == S
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Waghing sweaters and knitted
garments ——emmcmmm e 82 15 3 0
Doing all types of mending —-——-—e-—e—ee-- 74 22 4 0]
Dry cleaning clothes for yourself or
your family ———-ce—mmmmem e 19

47 33 1

i ‘] "y,



Over 70 per cent of the experienced teacheré
stated that "Doing &ll types of mending" and "Washing
sweaters and knitted garments" were very valuable
experiences, There was no teacher who did not consider
these activities valuable, Almost one fourth of the
teachers in this sample did not consider dry cleaning
clothes a valuable experience.

"Washing sweatere and knitted garments" was
an activity that was used frequently by 82 per cent
of the first-year teachers, Table 20. Almost three
fourths of the teachers had done all types of mending
frequently, but one fifth had only had this experience
occasionally. One third of the teachers had never
performed the activity, "Dry cleaning clothes for
yourself or others',

In Care and repair of clothing & very signifi-

cant value of chl square was obtained for "Doing all

types of mending", Table 21,

—— — i e,

HOMEMAKING TEACHERS WITH THOSE USED BY
EXPERIENCED VOCATIONAL HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1. Doing &ll types of mending -- 17.39 Very significant

2. Washing sweaters and knitted
garments —-—-——mmmmmmm e ——— 4,26 Not significant

3. Dry cleaning clothes for
yourself or your family --- .19 Not significant




The chi-square values were not significant for "Washing
sweaters and knitted garments" and "Dry cleaning

clothes for yourself and family",

Home nursing and care of the sick

As reported in Table 22, "Bullding up some-
one physically", "Caring for someone who is confined in
bed", and "Applying first aid measures in case of
serious emergency" were activities that were used
frequently or occasionally by more than 70 per cent of
the experienced teachers in this sample. "Living in
close contact with & prospective mother" was an
experlience which almost 50 per cent of the teachers had
not had.

Almost two thirds of the experienced teachers
indicated that they considered "Building up someone
physically", "Caring for someone who is confined 1n
bed" and "Applying first ald measures in case of
serious emergency" very valuable experiences. Only 40
per cent of this group considered "Living in close
contact with a prospective mother" a very valuable
experience.

Less than 15 per cent of the first-year
teachers had frequently performed any of the activities

in Home nursing and care of the sick before employment

ag a teacher, Table 23. As many as 29 per cent of the

teachers never had cared for someone confined in bed,




Table 22.--ACTIVITIES IN HOME NURSING AND CARE OF THE SICK USED AND CONSIDERED VALUABLE BY EXPERIENCED

VOCAT JONAL HOMEMAKTING TEACHERS IN SECONDARY SCHOOLS IN ILLINCIS

N = 100

FREQUENT- OCCASICN-
ACTIVITIES LY USED ALLY USED

USE VALUE

NEVER NOT VERY NOT NOT
USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED

Number
and
Per cent Per cent

Number
and

Number Number Number Number Number Number
and and and and and and
Per cent Per cent Per cent Per cent Per cent Per cent

Building up someone

Caring for someone who is
confined in bed ====eem==

Applying first aid measures
in case of serious
SMETrZeNCy ======m==me==—=

Living in close contact
with a prospective
mother =--=

41

35

30

11

42

50

41

35

13 4 66 26 2 6
12 5 62 30 0 8
26 3 63 30 0 7
47 7 40 43 6 3d




Table 23.--ACTIVITIES IN HOME NURSING AND CARE OF THE SICK PRACTICED BY FIRST-YEAR

.. N = 100
e PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and  Number and Number and  Number and
Per cent Per cent Per cent Per cent
Caring for someone who is confined
in bed =—cmmm e 14 56 29 1
Living in close contact with a
prospective mother ———-——eemmme 11 34 54 1
Building up someone physically —-—==——eee- 6 46 47 8
Applying first aid measures in case
e 4 43 51 2

of serious emergency —-———————me———-




and 47 per cent or more had never performed any of the
other activities in this area.

In Home nursing and care of the sick very

significant values of chi square were obtained for
"Bullding up someone physically", "Applying first aid
measures in case of serious emergency", and "Caring for
gomeone who is confined in bed", Table 24, There was
no significant difference between the two groups 1n
regard to living in close contaet with a prospective

mnother,

Table 24.--COMPARISON OF HOME NURSING AND CARE OF THE
SICK ACTIVITIES PRACTIGED BY FIRST-YEAR VOGATIONAL
HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1. Bullding up someone

physically =——-—em—ecea—e—a 112,13 Very significant
2. Applying first aid measures

in case of serious

EMErgeNCy =—=—mmmmm——————— 45,49 Very significant
3. Caring for someone who is

confined in bed -=--mm=ee= o2.73 Very significant
4, Living in close contact

with a prospective

mother ——cmmr e .59 Not significant

Financizl ma&nsgzement

Analysis of Table 25 shows that 70 per

cent of the experienced teachers had used frequently




Table 25.--ACTIVITIES IN FINANCIAL MANAGEMENT USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATICHNAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
USE VALUE
FREQUENT~ QCCASION-  NEVER NaT VERY NOT NQT
ACTIVITIES LY USED ALLY USED USED  ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number  Number Number ‘Number Number Number Number
and and and and and end and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Planning a personal
budget and maintaining
it satisfactorily ==-==--

Planning a family budget
and helping to main-
tain it ——

Investigating and making
an investment —====ece--e -

Investigating and buying
life insursnce ===-=w-e--

70 24 X 5 68 23 1 8
32 50 12 6 59 31 1 9
23 47 28 2 52 36 5 T

22 47 26 5 46 42 5 7

Ch



Table 26.--ACTIVITIES IN FINANCIAL MANAGEMENT PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
PRACTICED
ACTIVITIES FREQUENTLY OGCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and  Number and
Per cent Per cent Per cent Per cent
Planning & personal budget and
maintaining 1t satisfactorily —-———=-- 49 41 10 0]
Investigating and making an
investment ——=--mmmmmmm e e 13 38 48 0 |
Planning a famlly budget and helping
to maintain if ——- e 9 30 58 i
Investigating and buying life
insurance —————cmmmmm e 8 43 48 1




the activity, "Planning a personal budget and main-
talning 1t satisfactorily", Although less than one
third of the teachers had used frequently the
activities, "Planning a family budget and helping to
malintain it", "Investigating and making an investment",
and "Investigating and buying life insurance", about
50 per cent of the teachers had used these activities
occasionally. Only five per cent or less did not
consider any of these activities valuable.

Almost 50 per cent of the first-year
teachers had frequently planned a personal budget
and maintailned it satisfactorily, Table 26. Between
48 and 58 per cent of the teachers had never
investigated and made an investment, planned & family
budget and helped to mainteain it, or investigated and
bought 1life insurance,

Very significant values of chl square were
obtained in Financial management for all of the
activities, Table 27.

Table 27.--COMPARISON OF FINANCIAL MANAGEMENT ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEUAKING

TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEMAXING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE
1., Planning & family budget and
helping to maintain it --- 188.51 Very significant

2. Planning & personal budget
and maintaining it
gsatisfactorily ——--——--cee-a 89.52 Very significant

88



Table 27.--COMPARISON OF FINANCIAL MANAGEMENT ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEVAKING
TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL
HOMEVMAKING TEACHERS--Continued

CHI
ACTIVITIES SQUARE SIGNIFICANCE
3. Investigating and buying
life insurance -—-————-e———- 26,37 Very significant
4, Investigating and making
an investment -=---eeeee- 19.20 Very significant

Housekeeplng and cleaning
management

The information presented in Table 28 shows

that 66 per cent of the experienced teachers used
frequently the activity, "Arranging kitchen equipment
for good workinz conditions", Between 47 and 58 per
cent of the teachers used frequently the activities,
"Caring for the dally and weekly cleaning of g home for
one month or more", "Storing winter clothes and
bedding", and "Repairing equipment which did not
require the services of an expert", Although less than
40 per cent of the teachers had frequently used the
activities, "Managing a general seasonal housecleaning"
and "Selecting and purchasing cleaning equipment", an
additional 41 to 54 per cent had used these activities
occasionally. liore than 60 per cent of this group

of teschers had never directed a mald for a consider-

53



Table 28.--ACTIVITIES IN HOUSEKEEPING AND CLEANING MANAGEMENT USED AND CONSIDERED VALUABLE BY
EXPERIENCED VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOQIS

N = 100
USE VALUE
FREQENT~ OCCASION=  NBVEK NOT VERY NOT ~NOT
ACTIVITIES LY USED ALLY USED USED AygwERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Number Number Number Number
end and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Arranging kitchen equip=-
ment for good working

conditions ==-=====- ————— B6 29 4 1 73 21 0 6

Caring for the daily and

weekly cleaning of a home
for one month or more --- 58 19 3 20 54 16 0 30

Storing winter clothes

and bedding ---==eeeeee-= 54 38 5 3 62 32 0 6

Repairing equipment which
did not require the

services of an expert === 47 42 6 5 64 27 0 9

Maneging a general seasonsal
housecleaning -=-=e=-ca-- 39 41 17 3 587 37 0 6

Selecting and purchasing
cleaning equipment =====

30 54 1L 5 44 48 2 6

e



Table 28.--ACTIVITIES IN HOUSEKEEPING AND CLEANING MANAGEMENT USED AND CONSIDERED VALUABLE BY
EXPERIENCED VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOQLS IN ILLINCIS--Continued

N = 100
USE VALUE
FREQUENT= OCCASION-  NEVER NOT VERY NOT NOT
ACTIVITIES LY USED ALEY USED USED A§§WEHED VALUABLE ?&&?ABLE VALUABLE AEEWERED
Number Number  Number Number Number Number Number Number
and and and and and and end and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Helping with the moving
and settling of house=-

20 43 32 5 36 45 10 g

hold goods ——

Directing a maid for a
considerable length of

tim — - -

L
O



able length of time, and almost one third had never
helped with the moving and settling of household
goods,

All of the activities in Housekeeping and

cleaning mansgzement were consldered valuable or very

valuable experiences by 60 per cent or more of the
teachers,

It is interesting to note that "Caring for
the daily and weekly cleaning of the home for one
month or more", which was used frequently by 69 per
cent of the first-year teachers, is the only

activity in Housekeeping and cleaning management that

was used frequently by more than 40 per cent of the
teachers, Table 29, "Storing winter clothes and
bedding" was used frequently by 39 per cent of the
teachers, while "Repairing equipment which did not
requlre the services of an expert" and "Arranging
kitchen equipment for good working conditions" had
only been used frequently by 17 and 13 per cent of
the teachers respectively. A little more than 35 per
cent had never managed a general housecleaning, helped
move asnd settle household goods, or selected &and
purchased cleaning equipment, while 77 per cent had
never directed a maid for any length of time,

The chi-square values obtained in House-

keeping and cleaning management show a very significant

)43



-Table 29,--ACTIVITIES IN HQUSEKEEPING AND CLEANING MANAGEMENT PRACTICED BY FIRST-YEAR
VOCATIONAL HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100

PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Caring for the dally and weekly
cleaning of a home for one month
OF MOTE = e e e e 69 26 3 2
Storing winter clothes and -bedding —----- 39 49 A i )
Menaging a general seasonal house-
cleaning ———e—mm—mmmmm e e 26 34 37 3
Helping with the moving and settling
of household g£0008 ————————=—————mm——m 24 37 38 1
Repairing equipment which did not require
the services of an expert —-———-ceceewa- 1’ 68 15 0
Arranging kitchen equlpment for good
working conditions ——-———m—m————m———eo 13 64 23 0
Selecting and purchasing cleaning
equipment ——-——mcmm e e 11 49 39 1

Directing a mald for considerable
length of time —-——=-mmmmmmmm e e 8 14 drd 1




Table 30,--COMPARISON OF HOUSEKEEPING AND CLEANING
MANAGEMENT PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED

VOCATIONAL HOMEMAKING TEACHERS

ACTIVITIES

CHI
SQUARE

SIGNIFICANCE

Arrangling kitchen equip-
ment for good working
conditlons ———=——mmm—m—mee

Selecting and purchasing
cleaning ecquipment -------

Repairing equipment which
did not require the
services of an expert —----

Managing a general
seasonal housecleaning ---

Storing winter clothes
and bedding ——e—c——cee—aaa-

Directing a maid for a
considerable length of
time -~

Helping with the moving
and settling of house-
hold Z0O0O0S ——meee———e————e

Caring for the dglly and
weekly cleaning of a
home for one month or
MOTE =—mmmem——— e

43,71

29.06

13.98

2.39

Very significant

Very significant

Very significant

Very significant

Very significant

Significant

Not significant

Not significant

difference between the two groups in "Arranging
kitchen eguipment for good working conditions",
"Selecting and purchasing cleaning equipment",
"Repairing equipment which did not require the

services of an expert", "Managing a general seasonal

949



housecleaning", and "Storing winter clothes and
bedding", Table 30. The difference was significeant

for "Directing a maid for a considerable length of
time", There was no significant difference in "Helping
with moving and settling of household goods" and
"Caring for the dally and weekly cleaning of a home

for one month or more'",

Laundering
The data presented in Table 31 show that only

27 per cent of the experienced teachers frequently
used the activity, "Doing the family laundry for six
weeks", Only 14 per cent had used freduently
"Selecting and purchasing laundering equipment",
although 47 per cent had used this experience
occasionally.

While only 37 to 39 per cent of the group
of teachers considered the activities in the
Laundering area very valuable, an additional 46 to 47
per cent classified them as valuable,

More than 40 per cent of the first-year
teachers had frequently done the family laundry for
six weeks, Table 32. Only slx per cent of the
teachers had frequently selected and purchased laundry
equipment, while 60 per cent had never had this

experience,
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Table 31,=--ACTIVITIES IN LAUNDERING USED AND CONSIDEKED VALUABLE BY EXPERIENCED VOCATIONAL HOMEMAKING
TEACHERS IN SECONDAKY SCHOOLS IN ILLINOIS

N = 100
b — - — - — ————— —
USE VAILUE
FREQUENT= OCCASION- NEVER NOT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Doing the family laundry
for six weeks -=--remem-- 27 45 27 1 39 46 7 8

Selescting and purchasing
laundering equipment ---- 14 47 36 3 37 47 4 12




Table 32,--ACTIVITIES IN LAUNDERING PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Doing the family laundry for -six
WEEKE —mm e e e e 41 24 33 2

{ Selecting and purchasing laundering
equipment ——-cecccm e 6 33 60 1

ey, o



The chi-square values in Laundering show a
very significant difference for the activities,
"Selecting and purchasing laundering equipment" and
"Doing the family laundry for six weeks", Table 33.
Table 33.--COMPARISON OF LAUNDERING ACTIVITIES PRACTICED

BY FIRST-YEAR VOCATIONAL HOMEMAKING TEACHERS WITH
THOSE USED BY EXPERIENCED VOCATIONAL HOMEMAKING

TEACHERS
CHI
ACTIVITIES SQUARE SIGNIFICANCE
l. Selecting and purchasing
laundering equipment ----- 23.72 Very significant
2. Doing the family laundry
for six weeks ——-——eeceeme=- 18.87 Very significant

Home improvement

Analysls of Table 34 shows that from 65 to
76 per cent of the experienced teachefa frequently
used the activities, "Planning and arranging furniture
t6 meet the family needs" and "Selecting and making
curtains or draperies". From 42 to 50 per cent
frequently used the activities, "Purchasing linens for
a home", "Improvising closets or rearrangling them for
convenience", and "Selecting and purchasing a major
plece of home equipment"., Although only from eight to
38 per cent of the teachers frequently used the

activities, "Refinishing woodwork or furniture",




Table 34,--ACTIVITIES IN HOME IMPROVEMENT USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100 =
USE VALUE
FREQUENT- QCCASION- NEVER NoT VERY NQT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE V%;HABLE %ESWERED
“Number Number  Number Number  Number Number Numbsr Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Planning and arranging
furniture to meet the
family needs -=---=====-=== 76 21 2 1 80 17 0 3

Selecting and making
curtains or draperies --- 65 34 1 0 69 29 0 2

Purchasing linens for a
homg —===-e-ee-- - - 50 39 10 1 60 35 2 &

Improvising closets or re=-
arranging them for
convenience ===--- ——mee——— 47 45 8 0 65 41 2 2

Selecting and purchasing a
mejor piece of home
equipment - --- 42 36 LT S 58 32 1 9

Refinishing woodwork or
furniture ~==---sccscaw-a= 38 45 14 3 e 48 2 6

B



Table 34.--ACTIVITIES IN HOME IMPROVEMENT USED AND CONSIDERED VALUABLE BY EXPERIENCED

VOCAT IONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS--Continued

N = 100

USE VALUE
FREQUENT- OCCASION=  NEVER NOT VERY NOT NOT

ACTIVITIES LY USED ALEE:USED__mPSED 4§§WERED VALUABLE VALUABLE VELUABLE ANSWERED
“TNumber Number  Number Number  Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent

Per cent Per cent

Planning, planting, and
caring for a flower

ga.rden ----- - - - - - 55 44 19 2 29 59
Making slip covers for

furniture =======- ——————— 52 53 13 2 48 46
Helping to paper a room =-- 18 41 40 1 24 56

Caning or repairing in some
way the bottoms of chairs 11 49 38 2 20 62

Making simple pieces of
furniture ==~csscccce==-

7 S
0 6
14 6
11 7
17 10




i1

"Planning, planting, and caring for a flower garden',
"Caning or repalring in some way the bottoms of
chalrs", "Making slip covers for furniture", "Helping
to paper a room", and "Making simple pleces of
furniture", an additional 41 to 53 per cent had used
these activities occasionally.

The only activity 1n Home improvement that

was not considered valuable or very valusble by more
than three fourths of the teachers was "llaking simple
pieces of furniture',

Only 44 per cent of the first-year teachers
had ever planned and arranged furniture to meet the
family needs before employment as a teacher, Table 35.
From 10 to 25 per cent of the teachers had frequently
selected and made curtalns and draperies, planned,
planted, and cared for a flower garden, selected and
purchaéed a major piece of home equipment, purchased
linens for a home, refinished woodwork or furniture,
helped to paper a room, and improvised closets or
rearranged them for convenience. From 42 to 65 per
cent of the teachers had never made slip covers for
furniture and simple pieces of furniture, or had
never caned or repaired the bottoms of chalrs.

The chi-square values show that there 1s a
very significant difference between the two groups of

teachers in regard to the following &ctivities in
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TEACHERS IN SEC
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Table 35.--ACTIVITIES IN HOME IMPROVEMENT PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING

=05 N = 100
PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Planning and arranging furniture to
meet the famlly needs8 —————mmmmemamm—aaa 44 55 1 0
Selecting and making curtains or
draperles —————mem e e 25 68 7 0
{Planning, planting and caring for a
flower Zarden —————mmmee e 19 38 42 1
Selecting and purchasing a major plece
of home equipment ——-—-eemcemcme——————— 15 51 33 1
Purchasing linens for a home —=———eceeee= 13 46 40 : 4
Refinishing woodwork or furniture ------ 12 50 38 0
Helping to paper & IrooM =-—————————--a=e 12 38 49 1
Improvising closets or rearranglng them
| for convenience ———————m—m—mmm—mmme—————— 10 87 21 2




Table 35.--ACTIVITIES IN HOME IMPROVEMENT PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS--Continued

N = 100

ACTIVITIES

PRAGTICED
FREQUENTLY OCCASIONALLY  NEVER NOT ANSWERED

Number and Number and Number and Number and

Making slip covers for furniture
{Making simple pieces of furniture

'Caning or repalring in some way

the bottoms of chalrg —————eccaaa=a

Per cent Per cent Per cent Per cent
e 6 53 42 1
="— 4 31 65 0
s 3 37 59 1

0



Home improvement: "Purchasing linens for & home',

"Selecting and making curtains or draperies", "lMaking
slip covers for furnlture", "Planning and arranging

furniture to meet the family needs", "Improvising

closets or rearranging them for convenience", "Refinish-

ing woodwork or furniture", "Selectlng and, purchasing
a major piece of home equipment", "Planning, planting,
and caring for a garden'", "Caning or repairing in
sonme way the bottoms of chalirs" and "Haking simple
pleces of furniture", Table 356, There 1s no signifi-
cant difference shown for the activity, "Helping to

paper a room',

Child care and tralining

The data presented in Table 37 show that
more than 40 per cent of the experlenced teachers
frequently used the activities, "Glving proper
physical - care to an infant" and "Helping to train a
pre-school child",

More than 70 per cent of the teachers
considered both of the activities very valuable.

Over one fourth of the first-year teachers
had never helped to traln a pre-school child or glven
proper physical care to an infant, Table 38. As many
as 39 to 43 per cent had practiced these activities

occasionally.

i1



Table 56,~--COMPARISON OF HOME IMPROVEMENT ACTIVITIES
PRACTICED BY FIRST-YEAR VOCATIONAL HOMEMAKING
TEACHERS WITH THOSE USED BY EXPERIENCED VOCATIONAL

HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1., Purchasing linens for a

NoMe =--cmmmcc e e 118,64 Very significant
2. ©Selectling and making

curtains or draperlies -- 94,62 Very significant
3., Making slip covers for

furniture ———c=—e—meccaeaa 84,33 Very significant
4, Planning and arranging

furniture to meet the

famlily needs ———==—eaee-- 67.43 Very significant
5., Improvising closets or

rearrangling them for

convenience ~—-em—meme—e- 63.44 Very significant
6. Refinlisghing woodwork or

furniture ——-cecemmea——- 56.07 Very significant
7. Selecting and purchasing

a major piece of home

equipment ——--——mmm———aa 55.47 Very significant
8. Planning, planting, and

caring for a flower

garden ———e——ceeeeam———-— 35.31 Very significant
9., Caning or repairing in

gsome way the bottoms of

Chalrs ~——cmecmmmc e 19.91 Very significant

10. Making simple pieces of

furniture —————c-eacac-- 13.57 Very significant

11. Helping to paper a room -- 4,25 Not significant




Table 37.--ACTIVITIES IN CHILD CARE AND TRAINING USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINQIS

N = 100
USE VALUE
FREQUENT - QCCASION=- NEVER NOT VERY NOT NOT
ACTIVITIES LY USED ﬂ§£¥ USED USED  ANSWERED V&LU&BLE Y&;UABLE VALUABLE %gﬁWERED
Number Number Number Number Number Number Number Number
and and and and and and and and
Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

school child

Giving proper physical
care to an infant -=e-ce--- 48 35 14 3
Helping to train a pre-
------ ——————— 44 39 14 3

71 22 1

(4 22 1

il

k
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Table 38,--ACTIVITIES IN CHILD CARE AND TRAINING PRACTICED BY FIRST-YEAR VOCATIONAL

HOMEMAKING TEACHERS IN SGZOONDARY SCHOOLS IN ILLINOIS
N = 100
PRACTICED
ACTIVITIES FREQUENTLY QOCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
QHelping to train a pre-school
child —ccmmmmme e 28 39 33 0
Giving proper physical care to
an infant ———cecmmmcmee e 27 43 29 A




In Child care and training the chi-square

values show & very significant difference between the

two groups of teachers in the activities, "Helping

to traln a pre-school child" and "Giving proper

physical care to an infant", Table 39.

Table 39.--COMPARISON OF CHILD CARE AND TRAINING
ACTIVITIES PRACTICED BY FIRST-YBAR VOCATIONAL

HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS

CHI
ACTIVITIES SQUARE SIGNIFICANCE
1. Helping to train a pre-
school child ——-—meemmee-x 29.59 Very significant
2. Giving proper physical
care to an infant -------- 25.88 Very significant

Community participation

In the area of Community participation, 60

per cent or more of the experienced teachers frequently
used the activities, "Participating in the social 1life
of a community", "Particlpating in the activities of a
church", and "Being & member or sponsoring an organiza-
tion for young girls", Table 40. Only from 23 to 42
per cent of the teachers had frequently used the other
activities; namely, "Participating in the work of a
welfare organization", "Participating in or directing

a program for community education or recreation'", and




Table 40.--ACTIVITIES IN COMMUNITY PARTICIPATION USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N = 100
USE
FHEQUENT~ OCCASION=  NEVBR VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
“Tumber Number Number Number Number Number Number
and and and end and and and

Per cent Per cent Per cent Per cent Per cent Per cent

Per cent Per cent

Participating in the social
life of a community =====-

Participating in activities
of a church ==—=-====- i

Being & member or sponsoring
en organization for
young girls -

Participating in the work of
a welfare organization =---

Participeting in or direct=-
ing a program for commun=-
ity education or recrea-
tion -=- ————— -

Participating in the activi=-
ties of & fraternal
organization ==—-escecaca=

64

60

42

31

28

26

29

49

40

36

24

37

61

55

56

38

42

18

36

40

37

5l

54

0 4
g o
2 5
2 9
3 10
15 13

H |



"Particlpating in the activities of a fraternal
organization",

As many as 70 per cent or more of the
teachers classified all of the activities in Community

participation as valuable or very valuable experiences.

Between 60 and 70 per cent of the first-year
teachers had frequently experienced before employment
the activities, "Participating in the activities of a
church", "Participating in the social 1life of a
community", and "Being a member or sponsoring an
organization for young girls", Table 41, "Participat-
ing in the actlvitlies of a fraternal organization",
"Participating in the work of a welfare organlzation",
and "Participating in or directing a program for
community education or recreation" had never been
experienced by from 24 to 40 per cent of the
teachers,

The chi-square values obtained in Community
particlpation show a very significant differqnce
between the two groups of teachers 1in the activitles,
"Participating in the work of a welfare organization",
"Participating in the activities of a fraternal
organization", "Participating in or directing a
program for community education or recreation",

Table 42, There was no significant difference for the

activities, "Participating in the activities of a
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Table 41.--ACTIVITIES IN COMMUNITY PARTICIPATION PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS LN SECONDARY SCHOOLS IN ILLINOIS

N = 100
. PRACTICED
ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Participating in activities of a
church —mcccme e e e e 70 21 7 2
Participating in the social 1iife of
a8 community —cememee e 66 29 3 2
Belng & member or sponsoring an
organization for young girls ~———me-—-—- 60 26 L 3
Participating in the activities of a
fraternal organization —=c—emccamce——aa—a 47 20 28 S
Participating in the work of a welfare
organlization ——eeecmcm e 22 49 24 5
Participating in or directing a progranm
for community education or
recreation ——mmm e m e ————— 19 37 40 4

i



church", "Participating in the soclal 1life of a

community", and "Being & member or sponsoring an

organization for young girls®.

Table 42.--COMPARISON OF COMMUNITY PARTICIPATION
ACTIVITIES PRACTICED BY FIRST-YEAR VOCATIONAL

HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS

e ——— s
— —_—— [ ——

CHI
ACTIVITIES SQUARE SIGNIFICANCE

1. Participating in the work
of a welfare organiza-
tion ————emmm e 53.68 Very significant

2. Participating in the
activities of a fraternal
organizatlon ———ccmmacama- 33.66 Very signifilcant

3. Partielpating in or direct-
ing a program for
community education or
recreation ———e-——m—mmemmea 15.23 Very significant

4, Participating in &activities
of a church ————cemecmcamaa- 1.99 Not significant

5. Particlipating in the social
life of a community —------ .87 Not significant

6. Belng a member or sponsor-
ing an organization for
young #1lrls ——-emmceee———a .75 Not significant

Professional leadership

Analysis of Table 43 shows that "Attending
home economics conferences" was the only aetivity in

Professional leadership that had been frequently used

by more than 50 per cent of the experienced teachers,
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Table 43,--ACTIVITIES IN PROFESSIONAL LEADERSHIP USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL
HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

N =100
USE VALUE
?ﬁEQHENT- QCCASION- NEVER NQT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE ANSWERED
Number Number Number Number Number Number Number Number
and end and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Attending home economics
conferences =~=-—===mmmeeeme- 83 14 1 2 67 29 0 4

Participating in or leading
group discussions at edu-
cational meetings ======== 49 34 11 6 52 32 4 12

Writing for a school or
local paper ==—=mececccecma- 40 40 15 5 48 40 3 11

Arranging for a speaker and
introducing him to an
audience 34 45 15 6 39 48 2 11

Helping to plan a yearly
program for an educational
club - - 34 37 26 4 45 38 T 10

11



Table 43.--ACTIVITIES IN PROFESSIONAL LEADERSHIP USED AND CONSIDERED VALUABLE BY EXPERIENCED VOCATIONAL
HOMEMAK ING TEACHEKS IN SECONDARY SCHOOLS IN ILLINOIS -- Continued

N = 100
USE VALUE
FREQUENT- OCCASION- . NBVER NOT VERY NOT NOT
ACTIVITIES LY USED ALLY USED USED ANSWERED VALUABLE VALUABLE VALUABLE AESWERED
Number Numbe r Number Number Number Number Number Number
and and and and and and and and

Per cent Per cent Per cent Per cent Per cent Per cent Per cent Per cent

Visiting other home
economics teachers on
the job -=- - 32 556 10 3 66 39 0 5

Cooperating in experimental
work in your field -====- 28 47 21 4 38 49 3 10

Serving as an officer in a
college or state
orgaenization ==e=ecece—-e- R 30 34 9 34 45 7 14

Giving a talk before a pro-
fessional or college
orgenization ==—==-===- === 25 37 33 5 42 45 = 9

Participating in an educa-
tional radio program ==-- 8 25 59 8 20 55 6 19




As many as 83 per cent reported that they had
frequently used this activity. From 40 to 49 per cent
of the teachers had used frequently "Participating in
or leading group discussions at educational meetings"
and "Writing for a school or local paper". From 25
to .34 per cent of the teachers had helped to plan a
yearly program for an educational club, visited other
home economlcs teachers, cooperated in experimental
work in the field, served as an officer in a college
or state organization, and glven & talk before a
professional or college organization. Although only
eight per cent had used frequently the activity,
"Participating in &n educational radlo program", an
additional 25 per cent had used the experience
occasionally.

The activities in Professional leadership

whilch were conslidered very valuable by more than 50
per cent of the experienced teachers were "Attending
home economics conferences", "Particlpating in or
leading groﬁp discussions at educational meetings",
and "Visiting other home economics teachers on the
Job", The other activities were classifled as
valuable or very valuable by 75 per cent or more of
the teachers.

Only one activity in Professional leadership,

"Attending home economics conferences", had been

A
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practiced frequently by more than 50 per cent of the
first-year teachers, Table 44. "Serving as an officer
in a college or state organization" had been practiced
frequently by 31 per cent of the teachers. From 12

to 18 per cent had freguently helped to plan a yearly
program for an educational club, written for a school
or local paper, glven a talk before a professional

or college organization, arranged for a speaker and
introduced him to an audience, and vigited other home
economics teachers on the Job. As many as 39 to 74
per cent had never participated in or lead discussions
at an educational meeting, cooperated in experimental
work in the field, or participated in an educational
redio progran,

In comparing the actlvities in Professional

leadership which experienced teachers had used with

those practiced by the first-year teachers before
employment, the chl-square values show a very
gignificant difference in "Particeipating in or leadilng
group discussions at educational meetings", "Attend-
ing home economics conferences", "Arranging for a
speaker and introducing him to an audience", "Writing
for a school or local paper"', "Cooperating in
experimental work in your field", "Visiting other home
economics teachers 6n the Jjob", "Helping to plan a

yearly program for an educational club", and "Giving
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Table 44.--ACTIVITIES IN PROFESSIONAL LEADERSHIP PRACTICED BY FIRST-YEAR VOCATIONAL

HOMEMAKING TEACHERS IN SECONDARY SCHOOLS IN ILLINOIS

PRACTICED

ACTIVITIES FREQUENTLY OCCASIONALLY NEVER NOT ANSWERED
Number and  Number and  Number and  Number and
Per cent Per cent Per cent Per cent
Attending home economics conferences --- 54 38 6 2
Serving as an officer in a college or
state organizZation ———-ccemmcmcam e ol 23 49 4
Helping to plan a yearly program for
an educational club ————emmmmmmm———— 18 47 32 3
Writing for a school or local paper —---—-- 18 43 515] 4
Giving & talk before a professional or
college organlzation ——-—cmcmccmmenea- 15 34 46 5
Arranging for a speaker and introducing
him to an audience ———mee—mmcmcmccm——ee 14 42 39 5
Visiting other home economics teachers
on the JOD —meeemmmcmme e 12 61 25 2
Participating in or leading discussions
at educational meetings ——-—-—————ceu-== 9 45 44 2




Table 44,--ACTIVITIES IN PROFESSIONAL LEADERSHIP PRACTICED BY FIRST-YEAR VOCATIONAL

HOMEMAKING TEACHERS IN S

ECONDARY SCHOOLS IN ILLINOIS--Continued

N = 100
: PRACTICED
ACTIVITIES FREQUENTLY OGCASIONALLY NEVER NOT ANSWERED
Number and Number and Number and Number and
Per cent Per cent Per cent Per cent
Cooperating in experimental work in
your fileld ——mmmemmm e e 4 51 39 6
Participating in an educational
radlo Program ——————m—m— - 4 17 74 5

!



Table 45.--COMPARISON OF PROFESSIONAL LEADERSHIP

ACTIVITIES PRACTICED BY FIRST-YEAR VOCATIONAL
HOMEMAKING TEACHERS WITH THOSE USED BY EXPERIENCED
VOCATIONAL HOMEMAKING TEACHERS

ACTIVITIES

CHI

SQUARE

SIGNIFICANCE

10.

Participating in or leading
group discusslions at
educational meetings —--—--—-

Attending home economics
conferences —————m—cec———-

Arranging for a speaker
and introducing him to
an audlence ~——mmcmmme———-

Writing for a school or
local paper ~—m—ememm——————

Cooperating in experimental
work in your field —-w====

Visiting other hone
economics teachers on the
JOD e

Helping to plan a yearly
program for an
educational club —=—m=—eee

Giving & talk before a
professional or college
organization =---—cmecccea-

Participating in an
educational radio
Program —————mem e ————

Serving as an officer in a
college or state
organization ——eecccemac—aa-

Very significant

Very significant

Very signiflicant

Very significant

Very significant

Very significant

Very significant

Very significant

Significant

Not significant




& talk before a professlional or college organization",
Table 45, The difference between the two groups in
regard to "Participating in an educational radio
program" was significant, while no significance was
obtained for the activity, "Serving as an officer in

a college or state organization",

Supplementary sources of information

In the area, Meal planning and food

preparation, textbooks, pamphlets or bulletins, maga-

zines, recipe books, and the advice or example of
someone more experienced are the sources which 13 to
65 per cent of the experienced teachers stated were
used for supplementary informatlion, Table 46.

In Food preservation 72 per cent of the

teachers used pamphlets or bulletins, while 44 per
cent used textbooks. The advice and example of others
was given as a source of information by 16 per cent of
the teachers while seven per cent or less had used
magazines, recipe books, tralning obtained in school,
and personal experience,

Textbooks, pamphlets, and magazines were
used the most frequently for sources of information in

Food marketing, as they had been used by from 21 to 51

per cent of the teachers.

Less than 50 per cent of the teachers listed




Table 46.--SUPPLEMENTARY SQURCES OF INFORMATION USED BY EXPERIENCED VOCATIONAL HOMEMAKING THEACHERS IN

SECONDAKY SCHOOLS IN ILLINOIS
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Textbooks =—mmmemmaao 66 44 51 22 53 60 44 66 €l 53 33 56 55 1
Pamphlets and
bulleting ==ememeaa 34 72 256 46 29 65 42 19 39 32 36 37 41 6 4
liapazines =-—--=—memwa g -6 2l 17 20 16 15 5 6 20 9 31 13
Recipe books =-======= 19 7 1
Advice and example
of others ==se=weew- 13 16 6 14 11 10 7 7 15 10 11 19 5 4 13
Training in school == 3 2 2 1 4 4 2 3 3 4 = 2 5
Personal experience - 3 3 6 6 8 8 7 9 2 6 7 6 8 7 4
Films ==-==- - - 2 3 2 2 1 2 1
Charts and posters -- 1 15 2 1 1 2
Newspapers =—eemee- - 4 5 1 1 3 2 1
Radio programs ------ 1
Clething inventories- 1 1
Exhibits —=====- ———— 1
Samples =--=--cmaa- - 2
Talks by qualified
persons ----=em=-=-- 5
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IENCED VOCATIONAL HOMEMAKING TEACHERS IN

N

SECUNDARY SCHOCLS IN ILLINOIS--Continued

Table 46.--SUPPLEMENTARY SOURCES OF INFORMATION USED BY E
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any aids which had been used in Food production.

From 22 to 46 per cent had used textbooks and pamphlets,
Although 10 sources of additional information

in Selecting and purchasing clothing were listed by

the experienced teachers in this study, only textbooks,
pamphlets, and magazines had been used by one fifth or
more of the teachers.

More suggestions were made for supplementary

sources of information in Clothing construction than in

any other area, Of those suggested only textbooks,
60 per cent, and magazines, 53 per cent, had been
listed by more than 20 per cent of the teachers,

In the area Care and repalr of clothing, 44

per cent of the experienced teachers had used
textbooks, 42 per cent pamphlets, and 15 per cent
magazines,

In the areas Home nursing and care of the

gick and Financial management textbooks were used as

supplementary sources of information by 66 and 61 per
cent respectively of the teachers, This was the only
ald for either area that was mentioned by even as many
as 40 per cent of the experienced teachers.

Pamphlets, textbooks, and magazines were the
only supplementary sources of information which had

received much attention in Housekeeping and cleaning

management, From 20 to 53 per cent of the teachers
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had used these aids.

Few sourcés of information were listed under
Laundering., Textbooks and pamphlets were used most
frequently as 35 per cent of the teachers stated that
they had used pamphlets and 33 per cent textbooks,

In Home improvement from 31 to 55 per cent of

the teachers had used pamphlets, textbooks, and
magazines to obtain help in this area.

The only &ids in Child csre and training that

were listed frequently were textbooks and pamphlets,
55 per cent and 41 per cent respectively.

In Community participation and Professional

leadership professional books were listed the most

often (18 to 18 per cent) as having been used for
supplementary information. Few of the teachers
mentioned any aid for either of these areas.

It 1s interesting to note the variety of ways
by which experienced teachers had obtained help in the
phases of home economlics for which they seemed
inadequately prepared, As many &as 20 different
sources for additional informatlon relative to the
various phases of homemaking were suggested by the
experienced teachers in thig study.

Home experiences required by
colleges in Illinois

The teacher trainers in Illinols reported

.....
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the definite home experiences requlred of the home
gconomics graduates in the colleges of Illinols. Four
colleges requlred student teacning; six required
experience in a home management house; three, home
projects; two, visits to home economics teachers; one,
experience in the cafeteria; one, enrollment in the
Red Cross Canteen Course; one, observation in a
nursery school; one, observation of & baby in & hone;
one, service of a dinner in a home; and one, presenta-
tion of programs for adult groups. In addition to
these required experiences, specific experiences which
were made possible for many of the girls were

stated /.

l/ For complete list refer to Appendix C.




Chapter V
DISCUSSION

That the home economlcs curriculum followed
by the average college student does not necessarily
result in adequately preparing the student to make a
definite contribution to better family living is an
opinion that has been expressed by a number of writers
in the field of home economics education. A number of
the home economice educators seem to agree that a
teacher must be trailned in the homemaking skllls which
are basic to satisfactory living if her teaching is to
be resgpected and effective. Because of the interest
of the writer in this problem and the fallure to find
a solution to the problem in the literature, this study
has been undertaken in the hope that it may point the

way to better training for homemaking teachers.

Statement of problem

To what extent have first-year homemaking
teachers in Illinois experienced those activities of
homemaking, community livling, and professional
leadership which they are likely to need in theilr

teaching experlence?
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Organization of this chapter

The 15 different areas studlied wlll be used
as the side headings for thls chapter, The run-in
headings will be used to indicate the questlons in the
problem analysis. In the "Use and value of the
activities" the answers to the questions "What
activities have the experienced teachers used?" and
"What activities have they considered valuable?" will be
discussed, Those activities which 60 per cent or more
of the teachers had frequently used and considered
valuable wlll be classified as of major importance,
Those which from 40 to 60 per cent had frequently used
and considered valuable will be rated as of average
importance, and those which less than 40 per cent of
the teachers had used and which were not considered
particularly valuable will be classified as of minor
importance.

Under the "Extent to which first-year
teachers had practiced the activities" the questions
will be discussed, "What experiences in the fields of
home and community living and professional leadership
have fifst—year teachers had before employment?"
and "How does this compare with the activities in this
field which had been used by the experienced teachers?"

In the section, "Supplementary sources

which experlenced teachers have used to gain




information" the question "What are the supplementary
sources which experienced teachers have used to gain
information about problems for which they were un-
prepared by their previous training?", will be
discussed.

Under the heading "Experiences required in
colleges in Illinois" the question, "What are the
definite home experiences which the colleges in
Illinois are requiring for graduation?", will be

discussed,

Meal planning and food preparation

Use and value of the activities,--The

experienced teachers in this study considered planning
meals for a famlly an activity that was of major
importance in the teaching of homemaking in the
secondary schools. Planning meals for a large group,
oreparing meals for a family, and making various kinds
of yeast breads were classified as important actlvitiles,
while baking for a famlly and preparing food for large
numbers were consgidered of minor importance, Perhaps
preparing food for a large group was rated as a less
important activity because of the fact that, from the
nature of the activity, few of the teachers need to
use this experience often,

Extent to which first-year teachers had

practiced the activities.,--The first-year teachers, as




a group, had not had the experience in the planning of
meals that would seem advisable from the use that had
been made of this activity by the experienced teachers,
Perhaps this lack of experience is due to the fact that
many homemakers are willing to have help with food
preparation, but hesitate to allow someone else to
assume the responsibility of management. The first-year
teachers, as a whole, did not seem to have an adequate
background in the planning of meals for a large group
and in the making of varlous kinds of yeast breads.

The first-year teachers had had adequate experience in
the actual preparation of family meals, Although
preparing food for a large number of people was
considered of only minor importance, the first-year
teachers lacked experience in this phase of meal
preparation as jJudged by the use which the experienced
teachers had made of this activity., Easton (10) stated
that the girls who had graduated in dletetics had not
had enough experience in the actual handling of food
materials, The present study shows that, in regard to
food for large groups, this statement 1s true of the
first-year teachers in Illinols, but in food preparation
for a family thls statement does not apply to this
group of first-year teachers,

Supplementary sources used to gain informa-

tion.--Textbooks were the source most often used to




obtain help in Mesal planning and food preparation.

Pamphlets, magazlnes, and reclipe books were listed as
the next most important sources of help. The small
number of teachers that listed school training as an
important source of information might be accounted for
by the fact that all of this group had been teaching for
at least five years. Nine excellent sources for

supplementary information on lMeal planning and food

preparatlion were suggested.
Experiences required by colleges in
Illinois.,--Each of the colleges that reported in this

study required for all of the graduates a perlod of
residence in a home management house. In one case 12
weeks of residence were required. This is probably one
of the very best ways of giving college students
experience in meal planning and food preparation. This
1s especlally true if the period of residence is
sufficiently long, and if the number of girls in the
house at one time is not so great that each glrl 1s
gilven little opportunity for practice. Three of the
colleges required summer home projects. If the teacher
trainers are consclous of the needs of the girls, they
may gulde the choice of projects so that those who

lack &bility in this phase of homemaking may gain more
skill through the summer home experience program., One

of the colleges required the home economics students
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to have some experience in the college cafeteria,

This work should provide splendld experience in a much-
needed phase of meal planning and food preparation,
Another college required the girls to go into a honme
and prepare a meal, Although this would be good
experience, it would need to be repeated often to be of
any great value. One college required each of the
senior home economics students to enroll in the Red

Cross Canteen Course,

Food preservation

foods for a family and making Jellies, preserves, and
plckles were actlvitlies in Food preservation which the
experienced teachers rated as being of major
importance, Perhaps more of the teachers were consclous
of the importance of these activities because of the
added need for work in this area resulting from the
food situation in war time. Drying foods or preparing
them for a locker plant were rated by the experienced
teachers in this sample as activities of minor
importance. Storing vegetables for the winter was also
placed in the list of those activities which were of
minor importance. Perhaps these actlvities were
classified in this way because many teachers do not
seem to know how to preserve foods in these ways or

how to make use of them.




Extent to which first-year teachers had

practiced the activitiesgs.--The first-year teachers,

as a group, had not had the experlence in canning by
various methods and making preserves, Jellies, and
plckles that would seem to be advisable 1f they are to
be prepared to assume the responsibilities for teaching
food preservation which experienced teachers stated
would be necessary. In addition to the units on food
preservation which are included in secondary school
classes, many homemaking teachers today are finding
that they are expected to offer classes in food preser-
vation for adults or to sponsor canning centers in
order that there may be no waste of food materials in
this crucial time. Although the drying of foods was an
activity that was classified by the experienced
teachers as of minor importance, this study shows that
the first-year teachers had not had the experience in
this activity which they need if they are to meet the
demands which will probably be made of them during

the iar perliod, The first-year teachers in this study
were adequately prepared to meet the problems of
storing vegetables, and preparing food for cold
storage. The fact that these teachers were prepared was
not because the experience they had had was so
extensive, but rather because the group of experlienced

teachers stated that there was little use for these




activities in the teaching situation.

Supplementary sources used to gain information.

--Pamphlets were mentioned by a majority of the
experienced teachers as an excellent source for
supplementary information in food preservation. Special
attention was called to the pamphlets published by
commercial companies such as the Kerr Glass Company.
Demonstrations were listed as an important source of
ald., Textbooks were the only other aid that was
suggested by more than 10 per cent of the teachers.
Experlences required by colleges in
Illinois.--No experience was required by any of the
colleges in Illinois reported in this study that would
insure adequate preparation in food preservation to all
of the graduates. No doubt this unit was included in
the work in the classroom, but, in this way of gaining
experience, too often the opportunity for activity for
the individual girl is limited, Some of the summer
home projects might have been carried on in food
preservation, or some experience might have been

attained in the home management house.

Food marketing
Use and value of the activities.--None of the

activities in Food marketing were consldered of major

importance. Marketing for a family was classified as

an important experience, while marketing for a large




number of people was placed in the class of activitiles
which were of minor importance.

Extent to which first-year teachers had

practiced the activities.--This study indlcates that

there 1s a deficiency in the background of the first-
year teachers in regard to marketing for a large
number of people. As a whole, the first-year teachers
in Illinois are moderately well prepared before
employment as a teacher to meet the problems of market-
ing for a family which the experlenced teachers stated
were used, but a little more emphasis on this phase of
the work would be advisable.

Supplementary sources used to gain informa-

tion.--Textbooks, pamphlets, and magazines were used
more frequently than any other source for information
on food marketing. Merchante have had invaluable
experience in this field, and any good merchant would
probably be happy to give reliable information on this
subject. The study indicates that few, 1f any, of the
teachers are taking advantage of this possibility.
Nine supplementary ailds were listed for informstion on
food marketing, but only the three listed above were
suggested by more than six per cent of the teachers.

Experiences required by colleges in

Illinois.--Since all of the colleges required residence

in the home management house, all of the girls would




probably recelve some experience in marketing for a
family group, Four of the colleges required student
teaching and perhaps many of the girls taught foods
units and either did the marketing for the class, or at
least supervised thisg activity. Food marketing might be
used as a project in the three colleges in which this
experience was required, Thilis survey indicates that
college students, as a whole, are not being given very
much opportunity either to market for food for a family

or for a large group,

Food production

Use and value of the activities.--All of the

activities in the area of Food production which

included caring for dalry products, caring for a garden,
and ralsing poultry were rated by the experienced

group of teachers as activities which were of minor
importance in the teaching of homemaking in high

school. Although the activities in the production of
food would probably not be used in class work, the
question might be railsed as to whether or not the many
girls who live in the rural areas in Illinois might not
profit greatly 1f more projects were encouraged which
would entall work experience 1in food production.

Extent to which first-year teachers had

practiced the activities.--Even though caring for dalry

products in the home was placed in the class of

s




actlivities which were of minor importance, the study
indicates that, in general, the first-year teachers
need more practice in this activity. According to this
study the first-year teachers are well prepared to meet
the problems in regard to the raising of poultry and
caring for a garden which the experienced teachers
stated were needed. This fact is true because the
experienced teachers had not used these activities
often so, therefore, the limlited experience which the
first-year teachers have had is sufficient.

Supplementary sources used to gain informa-

tion.--Pamphlets and textbooks seemed to be the
sources to which the teachers usually referred for
information in food production. Magazlnes, especlally
farm magezines, were used by a few of the teachers.
The advice of others with more experience in food
production had been sought by about 14 per cent of the
teachers.

Experiences required by colleges in
Illinois.--No experience in food production was required
by any of the colleges in Illinols which were included
in this study. Possibly some of these activities might
have been incorporated in the summer home project work

in the three colleges where projects were required.

Selecting and purchasing clothing
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the clothing needs of a family was listed by the
experienced teachers ags an activity of average im-
portance, while selecting and purchasing clothing for
a family was only regarded as of minor importance.
Perhaps a more complete picture of the preparation of

the teachers in Selectlon and purchase of clothing

could have been presented if a question had been
included in the check list concerning the practices of
selecting and purchasing clothing for self.

Extent to which first-year teachers had

practiced the activity.--The study shows that, as a

group, the first-year teachers in Illinois had not had
enough experience before employment in determining the
clothing needs or gselecting and purchasing clothing for
a family to enable them to meet the problems which the
experienced teachers had encountered in the teaching
field. No comparison was made as to the experience of
the teachers in the selection and purchase of clothing
for individual neede., Chapman (5) stated that
frequently the colleges had not suppllied the background
that was needed in related art. This statement might
partially explain why homemaking teachers, as a group,
had not had much experience in selecting and purchasing
clothing for a family. One tends to avold the
responsibilities for which he feels 1lnadequately

prepared. Another more probable explanation of this




deficiency 1s that usually homemaking teachers have
not had the entire responsibility of managing a home,

Supplementary sources used to gain informa-

tion.--Textbooks were used much more frequently than
any other source for information regarding clothing
selection problems., Pamphlets, magazines, and the
advice of someone else were used by more than 10 per
cent of the teachers, Visual alds, such as films,
exhibits, charts, and advertisements from newspapers
or magazines, are rich sources of help in this area
which had been utilized only by a very small percentage
of the teachers.

Experiences required by colleges in
Illinois.--No experience in selecting and purchasing
clothing was listed as a requirement by any of the
colleges reporting for this study. No doubt this phase
of home economice is taught in the classroom in all of
the colleges, but no check was made in this particular

study on the units that were offered in class work,

Clothing construction

Use and value of the activities.--The

experienced teachers regarded altering ready-made
clothing, constructing clothing, and remodeling garments
as activities that were of major importance. Making
children's clothing and using sewlng machlne attachments

were rated as being of average importance, but making
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costumes and knlitted or crocheted garments were
consldered of minor importance. The latter activities
were used by the experlenced teachers more than would be
expected from the statement of the teachers regarding
the value of these activities. Probably the homemaking
teachers were expected by the school and the community
to take the responsibility for the costuming of
entertalnments, and possibly crocheting and knitting
were demanded by the girls.

Extent to which first-year teachers had

practiced the agctivities.--Although the difference in
the practice of the first-year teachers, &as a group,

and the use made of the activities by the experienced
teachers, as a group, 1s very significant in regard to

making clothing, this 1is because the first-year

teachers had practiced these gkills more than the

experienced teachers had used them, The first-year

teachers, in general, had not had as much experience in
remodeling clothing and altering ready-made garments
before employment as the experienced teachers had
needed. Mlore skill should be developed in making
children's clothing and using sewing machine attachments,
if the first-year teachers in Illinols are to meet these
problems as experienced teachers have found them. Even
though the experienced teachers do not consider making

costumes or making crocheted or knitted garments
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valuable experiences, nevertheless, the activities were
used in teaching, and the first-year teachers need more
preparation in them,

Supplementary sources used to gain informa-

tion.~--Although 11 supplementary sources for lnforma-
tion were suggested by the experienced teachers, text-
books and pamphlets were used far more than any other
ald. Visual alds such as charts, films, exhibits, and
posters were used perhaps more widely in this area than
in any other,

Experiences required by colleges in

Illinols.--No experiences 1n clothing construction were

required outside of the regular classroom work by any

of the colleges included in this study.

Care and repalr of clothing

Use and value of the activities.--Doing all

types of mending and washing knitted garments were
activities that experienced teachers regarded as of
major importance; Dry cleaning clothing was an
activity that was regarded as of minor importance.
Many of the teachers stated that dry cleaning at home
was dangerous and, for that reason, should not be
practiced.

Extent to which first-year teachers had

practiced the activitlies.--There was a very significant

difference between the practice that the first-year
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teachers had had in mending &and the use that the
experienced teachers had made of this activity in the
teaching situation. The first-year teachere had
obtained as much practice in washing knitted garments
as the experienced teachers stated that they had used.
Although the first-year teachers had done very little
dry cleaning at home, the experience compared very well
with the use which the experlenced teachers had made

of this activity.

Supplementary sources used to gain informa-

tion.--Textbooks and pamphlets were the only supplemen-
tary sources of information that were used to any
extent by the experienced teachers to obtain help with
caring for clothing properly.

Experiences required by colleges in
Illinois.--No definite experiences in the care of
clothing were required outside of the regular class work
by any of the colleges in Illinols that reported for
this study. '

Home nursing and care of the sick

—— s e e en e —

a person physically was considered of average
importance in regard to the use that was made of it by
the experienced teachers, but they conslidered it a very
valuable experience to have had. Although the

experiences, caring for someone who was 1ll, applylng
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first aid, and 1living in close contact with a
prospective mother, were regarded as of minor importance
by the experienced teachers according to the past use
which had been made of them, they were considered very
valuable. This might indicate that the experienced
teachers had not emphasized home nursing because they
were inadequately prepared to teach it, or they thought
that a "set" curriculum must be followed which did not
include this phase of the work, or that it was ne-
glected because of the lack of time.

Extent to which first-year teachers had

practiced the activities .--The first-year teachers in

Illinois, in general, were not adequately prepared
before employment as teachers to build up someone
physically, to care for someone who was ill, and to
apply first-aid measures in case of an emergency as
judged by the use experienced teachers had made of
these activities in teaching. Enough of the first-
year teachers had frequently lived in close contact
with prospective mothers to have a satisfactory back-
ground for teaching pre-natal care as a part of the
child development unit. With the shortage of doctors
and nurses at the present time, this area of homemaking
has taken on a new importance. Certainly both groups
of teachers should have special training in c aring

for the sick in a home.




Supplementary sources used to gain

information.--Textbooks were used as a source for

further information in home nursing more than any other
type of reference. A few teachers had taken advantage
of the ability of doctors or nurses to help bring this
information to the schools. It would seem that this
splendld source of ald should be utilized as much as
possible.

Experiences required by collegzes in

Illinols.--No definlite home experiences in home
nursing were required by any of the colleges in Illinoils

cooperating in this study.

Financlal management
Use and value of the activities.--Planning

and malntaining a personal budget was classified as an
activity of major importance by the experienced
teachers., Planning and maintaining family budgets,
investigating and making investments, and investigating
and buylng life insurance were regarded as of minor
importance. Although the last activities mentioned
were of minor importance as regarded usage they were
recognlzed as valuable experlences. Perhaps because
teachers realize that high school students do not
usually have an immediate need for the knowledge of how
to make investments or buy life 1Asurance, the

activities are not taught in the units offered to high




school students.
Extent to which first-year teachers had
practiced the activities.--Generally speaking, the

first-year teachers were very deficient in a background
of financial management since they had not practiced

the activities which the experienced teachers had used.
All of the college students might gain experience in
financial management by meeting the problem of financing
a four-year college training period satisfactorily.

Supplementary sources used to galn informa-
tion.--Textbooks were used more frequently than any
other reference. Pamphlets were used by some of the
teachers, and a few of them had asked insurance agents
and bankers for specific help. This latter practice
seems to be one which would be advisable for more
teachers to follow.

Experiences required by colleges in
Illinois,~-Managlng the money for the household
expenditures is usually regarded &g a part of the
training received in the home management house. All
slx of the colleges that cooperated in this study
required residence in a home management house. This
was the only opportunity to obtain experience in money

management that was required by any of these colleges.
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Housekeeping and cleaning management

Use and value of the activities.--Proper

arrangement of kltchen equipment was an activity
that was evaluated by the experlienced teachers as being
of majJor importance., Cleaning a home, repalring
equipment, and storing winter clothing were consildered
of average importance, With so many men away from
homes and with the difficulties which are assocliated
with obtaining help, more importance was probably
placed on beilng able to make minor repairs on equip-
ment than would be true during ordinary times. Only
minor importance was attached to the activitlies of
managing & housecleaning, selecting and purchasing
cleaning equlipment, moving and settling of household
goods, and directing a maid.

Extent to which flrst-year teachers had

practiced the activities.--It would seem from this

study that if the first-year teachers are to meet well
the activities which experienced teachers indlcate will
be used in arranging kitchen equipment, making minor
repairs on equipment, and storing winter clothing,

they will need a great deal more training and more
practical experience before entering the teaching field.
Although managing a seasonal housecleaning and
selecting and purchasing cleaning equipment were llsted

as activities of minor importance, the study reveals




that more of the beginning teachers should have
frequent experience in these activities if they are to
meet even the small demands which experlenced teachers
have stated were expected of them in this phase of
homemaking. Even though the'daily and weekly cleaning
of a home was listed as being of major importance by
the experienced teachers, the first-year teachers had
had sufficient practice in this activity to meet this
problem in the teaching situation, In spite of the
fact that very little practice had been obtalned by
the first-year teachers in directing a maid and moving
household goods, they had had as much experience as the
teachers in the field indicated had been used,

Supplementary sources used to gain informa-

tion.--Textbooks, pamphlets, and magazines were the
references that were most frequently used 1n Housekeep-
ing and cleaning management. Personal experience and
the advice of others were the only other alds that
were used in this area,

Experiences required by colleges in
Illinols. The cleaning activities that would be
neceegsary in the home management house were the only
experiences in thils area that were required by any of
the colleges that reported for this study. All of the
colleges reporting, however, required residence in the

home management house,




Laundering

Use &and value of the activitlies.--The

activities of doing the family laundry and selecting
and purchasing laundering equipment were both rated
by the experienced teachers as of minor importance.
This might have been due to the impracticality of the
experiences for use in the classroom.

Extent to which first-year teachers had

practiced the activities.--Comparison of the activities

practiced by the first-year teachers before employment
'with those which the experienced teachers had used,
showed that the difference is very significant both
for doing a family laundry and for selecting and
purchasing laundering equipment, However, in the

performance of the family laundering, the first-year

teachers had had even more practice than the

experienced teachers had used. In selecting and pur-

chasing laundering equipment a better background of
experience for the first-year teachers would be
advisable.

Supplementary sources used to gain informa-

tion.--No additional sources of reference were used
by the experlienced teachers to any great extent. This
response mizght have been predicted since there has
been little material written on methods of laundering.

Textbooks and pamphlets were uged more than any of the




other references. Such commercial pamphlets as those
published by the Bendix Company were cited.
Experiences required by colleges in

Illinois.--No experiences in Laundering were listed as
requirements in any of the colleges in Illinois that
reported for this study.

Home improvement

Use and value of the activitlies.--Furniture

arrangemente to meet the family needs and selecting or
making curtains and draperies were activities that
were consldered of major importance by the experienced
teachers., Purchasing linens, improvising or rearrang-
ing closets, and selecting or purchasing home equip-
ment were listed as of average importance., The
experienced teachers in this sample regarded the
activities of refinishing woodwork or furniture, caring
for a flower garden, making slip covers for furniture,
papering a room, repairing bottoms of chairs, and
making slmple pleces of furniture as of only minor
importance.

Extent to which first-year teachers had

practiced the activities.--The study indicates that the

first-year teachers had not had as much experience
before employment in planning furniture arrangements
and selecting and making draperies as the experlenced

teachers stated that they had used. The difference
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between the two groups 1s very significant. The
background of the first-year teachers 1s very un-
satisfactory in purchaging linens, lmprovising or
rearranging closets, and selecting pleces of home
equipment as Judged by the use the experienced teachers
had made of these activities in the teaching field.
Much more training and practice seem to be needed by
the first-year teachers. Although refinishing wood-
work or furniture, caring for a flower garden, making
slip covers for furniture, repairing the bottoms of
chairs, and making simple pleces of furniture were
regarded as of minor importance by the experienced
teachers, the first-year teachers had not had enough
experience to meet adequately the problems that the
experienced teachers in this sample had found to be
necessary. The only activity in Home improvement in
which the first-year teachers had had adequate
preparation was in papering a room., Although the first-
year teachers had had little experience in this
activity, the experlenced teachers stated that it was
an activity that was little used. The statement of
Chapman (5) that frequently colleges have not supplied
a background in related art is borne out by this study
in relation to the first-year teachers 1n Illinois.

Supplementary sources used to gain informa-

tion.--Textbooks, pamphlets, and magazines were used
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mosgt frequently to obtain information about home
improvements. The advice of experts in the field
seems to be an excellent source of information that
had been used by a number of the teachers. Nine
supplementary sources of information were used in this
area,

Experiences required by colleges in

Illinois.-~-No experience outside of the classroom was
required by any of the colleges in Illinois that
cooperated in this study.

Child care and training

Use and value of the activities.--Caring for

an infant and helping to train a pre-school child were
rated as being of average importance as shown by the
usage experienced teachers had made of them., They
were, however, ranked as very valuable experiences by
the majority of the teachers. No doubt some of the
teachers who recognized the value of these experiences
did not use them because they had not had the training
themselves, and therefore did not feel capable of
teaching them. Many high school girls who are members
of large families would probably have had much more
experience in actually caring for a baby than would
some of the high school teachers,

Extent to which first-year teachers had

practiced the activities.--Even though only an average




number of the experienced teachers had used the
activities of caring for an infant and training a pre-
gchool child, the practices of the first-year
teachers in this study indicate that they should have
much more tralning in the field of child care if they
are to teach this phase of homemaking.

Supplementary sources used to galn informa-

tion.--Textbooks were considered the most important

source of information in Child care and training with

pamphlets listed second. The only other means of
obtaining information that was mentioned by more than
10 per cent of the teachers was magazine articles.
Perhaps more teachers should take advantage of the
wealth of good information avallable in the current
magazines.

Experiences required by colleges in

Illinois.--One of the colleges redquired the graduates
to observe in a nursery school a definite number of
times, and one college required each girl to observe
& baby in a home for a definite length of time, While
these are good experiences, it is probably true that
many of the girls who go out to teach units in child
care and‘training have never had an opportunity to be

assoclated with bablies or small children in any way,

Community participation

Use and value of the activities.--Participa-




ting in the activities of & church and in the social
life of a community and being & member of or sponsor-
ing an organization for young girls were regarded as
activities of major importance by the experienced
teachers. Participating in the work of welfare
organizatione was considered of average importance,
while participating in the activities of a fraternal
organization or a program for community education or
recreation was considered of only minor importance.
That a program for community education or recreation
wag considered of only minor importance would seem to
reveal the fact that many teachers do not recognize
the need for training adults if a high goal in family
life education is to be reached.

Extent to which first-year teachers had

practiced the activities.--The comparison of the

practices of the first-year teachers before employment
in the activities assoclated with community living,
with the need for these practlices as stated by the
experienced teachers shows that first-year teachers
had not had the experience in working with welfare
organizations and helping with community education or
recreation programs which would seem to be desirable,
Although there was a significant difference between
the two groups in regard to participation in fraternal

organizations, this is accounted for by the fact that
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the first-year teachers had had much more experience

than the experienced teachers had indicated was useful.

The first-year teachers had had sufficient experience

in the activities of a church, 1in participating in the
social 1life of a community and in being a member of or
sponsoring an organization for young girls.

Supplementary sources of information.--Few

of the experienced teachers in this study listed any
suggestion for gaining more information in community
participation., Actual experience in community
organizations was the aid suggested as being valuable.
Professional books and magazines were listed by a

few of the teachers,

Experiences required by colleges in
Illinols.--In one of the colleges that reported in this
study the graduates were required to participate in
the presentation of programs for adult groups. Thisg
was the only activity in community living that was
required in any of the colleges used in this study.

Professional leadership

Use and value of the activities.--Attending

home economlcs conferences was the only activity in

Professional leadership that was considered of major

importance by the experienced home economics teachers,
Participating in educational group discusslions and

writing for a paper were regarded as activities of




average importance, Those activities which were
classified as of only minor importance were arranging
for and introducing a speaker, helping to plan a
yearly program for an educational club, visiting other
homemaking teachers, cooperating in experimental work
in the field, serving as an officer in an organizatlon,
glving a talk before a professlonal or college group,
and participating in an educational radio program, It
is surprising to find that most of the activities in
professional leadership were not regarded as very
ilmportant by the majJority of the experienced teachers.

Extent to which first-year teachers had

practiced the activities.--The comparison of the

activities in Professional leadershlp practiced by the

first-year teachers with those activities which the
experienced teachers stated that they had used, shows
that the first-year teachers should have more
opportunity to train for professional leadership, This
is true in spite of the fact that the experienced
teachers had not used these activitles as much as one
would expect. According to the actlivities that the
experienced teachers stated that they had used, the
first-year teachers had had very inadequate prepara-
tion before employment in participating in educational
discussions, attending home economics conferences,

arranging for and introducing a speaker, writing for a




paper, cooperating in experimental work in the fleld,
visiting home economics teachers, planning a program
for an educatlonal club, glving a talk before an
organlzation, and participating in a radlo progranm,

If home economics students could be glven more training
in these activities, it would seem that the standards
of the profession might be ralsed. The first-year
teachers had had as much experlence in serving as
officers in organlzations as the experienced teachers
had used.

Supplementary sources used to gain informa-

tion.--Professional books and magazlnes, home
economics conferences, and the advice of others in the
field were listed by the experlenced teachers as
important sources of help in professional leadership.

Experliences required by colleges in

Illinois,--Two of the colleges required the graduates
to visit homemaking teachers on the job. Probably
additional experience in professional leadership was
obtained during the period of student teaching., Four
of the colleges that reported stated that they

required the graduates to do student teaching.

Recommendations

From the foregoing analysls and discussion
of the data, the following recommendations seem

pertinent.
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1.

2.

3.

A 1list of abilities which students in home

econonics educatlon should have acquired

upon graduation could be devised. As students

enter the home economics department this

list might be checked with them so that

durlng the college training, needed

experiences could be provided.

The emphasis in college classes should be

placed on the solution of personal, home,

and community problems.

More home, community, and professional

experliences should be required for all girls

who are expecting to teach home economics.

Some of these might be as follows:

a, A summer of employment

b. Full-time apprenticeship in homes of
different levels

c. Experience in food marketing for college
classes, home management houses, and
lunchrooms or cafeterias

d. Visitation to health centers 1n order to
study family conditions there

e. Extensive home experiences in the summer
for which credit would be given

f. Participation in the operation of a

nursery school
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1.

n.

Experience in a school lunchroom or
cafeteria or diet kitchen of a hospital
Experience in a Red Cross workroom
Visitation of county work being done by
other home economlcs workers

Enrichment of the experlience in the home
management house by providing an oppor-
tunity to care for a baby or small child
and by allowing the girls to work out
room improvement projects

Opportunity for participation in
community activities

Experience in work with adults and out-of-
school youths during student teaching
Experience in various living levels
Opportunity to attend home economics

conferences

Suggestions for further study
What faclilities are available in the colleges

Al T

1.

2.

3.

of Illinois for offering addlitional home,

community and professional experilences?

What would be the added cost for offering

such experiences as are suggested in the

recommendations?

If the teacher has a wider background of

home, community and professional experlences,




do the students have a broader program of
training in home economics?

How does the preparation in home, community,
and professional experience of vocational
homemaking teachers in Illinois compare with
the preparation of teachers in some other

state?




Chapter VI
SUMMARY

The following paragraphs are a summary of the
findings of the study which was made to deteruine the
extent to which the first-year homemaking teachers in
Illinois had experlenced those activities of home-
making, community living, and professional leadership
which they are likely to need in their teaching
experience., The data included in this study were taken
from the responses of 344 teachers to a gquestionnaire
which was sent to all of the 478 vocational homemaking
teachers in the secondary schools in Illinois in the
early fall of 1942, Of the 107 first-year teachers,
the responses of 100 were used for this study. An
equgl number of responses was used from the experienced
teachers., These were chosen by using 100 teachers
whose record of experience ranged from five to 21
years.

The data were complled separately for the
two groups of teachers, and then a comparison was
made. A statistical procedure, chl square, was used
to determine the assoclation between the activities

which had been practiced by the first-year teachers




before employment, and those which had been used by
the experienced teachers,

The following list shows the results which
were found relative to the preparation of the first-
year teachers in the activitlies for each area. The
asterlisks indicate very adequate or very lnadequate

preparation.

Meal planning and food preparation
ADEQUATE PREPARATION INADEQUATE PREPARATION

1. Preparing meals for #]1, Planning meals for a
a family famlly

2, Baking for a family #2. Planning meals for a
large group

*3. Making yeast bread and
rolls

#4, Preparing food for large
numbers

Food preservation

ADEQUATE PREPARATION INADEQUATE PREPARATION
1. Preparing foods for #1, Canning foods for a
storage in a locker famlly
plant

*2. Making Jellies, preserves,
2. Storing vegetables and pickles
for the winter
*#3. Drying meats, frulits, or

vegetables
Food marketing
ADEQUATE PREPARATION INADEQUATE PREPARATION
1. Marketing for food #]1. Marketing for food for

for a family a large number




Food production

ADEQUATE PREPARATION INADEQUATE PREPARATION
1. Caring for a garden #1, Caring for dairy products
2, Raising poultry

Selecting and purchasing clothing
ADEQUATE PREPARATION INADEQUATE PREPARATION

#1, Determining the clothing
needs of a family

#2, Selecting or purchasing
clothing for a family
Clothing construction
ADEQUATE PREPARATION INADEQUATE PREPARATION

#1, Making various types 1. Altering ready-made
of clothing clothes

2. Using sewing machine
attachments

3. Making costumes for
entertainments

4, Making crocheted or
knitted garments

#5. Remodeling clothing
#6, Making children's

clothing
Care and repair of clothing
ADEQUATE PREPARATION INADEQUATE PREPARATION

1. Washing sweaters and *1. Doing all types of
knitted garments mending

2. Dry cleaning clothes




Home nursing and care of the sick

ADEQUATE PREPARATION

INADEQUATE PREPARATION

1, Living in close contact *1. Caring for someone

with a prospective
mother

Financial management
ADEQUATE PREPARATION

confined to bed

#2, Bullding up someone
physically

*#3. Applying first-ald
measures 1ln case of
serious emergency

INADEQUATE PREPARATION

#1. Planning and maintaining
& personal budget

*2. Planning and helping to
maintain a family
budget

#3. Investigating and making
an investment

*4, Investigating and buying
life insurance

Housekeeping and cleaning management

ADEQUATE PREPARATION

1. Caring for the daily
and weekly cleaning
of a home

2. Helping with moving
and gettling house-
hold goods ;

INADEQUATE PREPARATION

l. Directing a maid for a
conslderable time

#2. Managing a seasonal
housecleaning

#3, Storing winter clothes
and bedding

#4, Selecting and purchasing
cleaning equlpment

*#5, Arranging kitchen equip-
ment for good working
conditions




Laundering
ADEQUATE PREPARATION

#1. Doing the family
laundering

Home improvement

ADEQUATE PREPARATION

1. Helping paper a
room

*6.

*1,

*l,

*2.

*3.

*4-

8.

*6.,

*7,

8.

*9.,

*10.

INADEQUATE PREPARATION

Repaliring equipment which
did not require the
services of an expert

INADEQUATE PREPARATION

Selecting and purchasing
laundering equipment

INADEQUATE PREPARATION

Planning and arranging
furniture for a
family

Refinlshing woodwork
or furnliture

Caning or repaliring in
some way the bottoms
of chairs

Making simple pleces of
furniture

Improvising or re-
arranging clothes
closets

Making slip covers for
furniture

Selecting and making
curtains or draperies

Purchasing linens for
a home

Selecting and purchas-
ing & major piece of
home equipment

Caring for a flower
garden




Child care and training

ADEQUATE PREPARATION

®1.

*2.

Community participation

ADEQUATE PREPARATION

#1. Participating in the *1,

activities of a
fraternal organiza-
tion

®2.

2. Particlipating in
church activities

3. Participating in the
soclal life of a
community

4, Being a member of or
sponsoring an organi-
zation for young
girls

Professional leadership

ADEQUATE PREPARATION

1. Serving as an 14
of ficer in a college
or state organiza-
tion
*2-

3.

*4.

INADEQUATE PREPARATION

Giving proper physical
care to an infant

Helping to train a pre-
school child

INADEQUATE PREPARATION

Participating in the
work of a welfare
organization

Participating in or
directing a program for
community education or
recreation

INADEQUATE PREPARATION

Participating in an
educational radio
program

Participating in or lead-
ing group discussions
at educational meetings

Cooperating in experi-
mental work in the
fleld

Giving a talk before a
professional or college
organization

.



INADEQUATE PREPARATION

#5. Arranging for a speaker
and introducing him

#6, Writing for a paper .

*7,. Helplng to plan a yearly
program for an
educational club

#8, Attending home economics
conferences

#9, Visiting other home

economics teachers on the
\ Job

Supplementary sources used
to gain information

The experlienced teachers listed many
different sources that had been used to obtain informa-
tion about problems for which they had been unprepared .
by their previous training. However, no generallizsa-
tions could be made from these findings.
Experiences feguired by
colleges in Illinois

The teacher trainers in Illinoils reported
the definite home experiences required of the home
economics graduates in the colleges of Illinois. Four
colleges required student teaching; six required
resldence 1ln a home management house; three, home
projects; two, visits to home economlics teachers; one,
experience 1n a cafeteria; one, enrollment 1in the

Red Cross Canteen Course; one, observation in a nursery




school; one, observation of & baby in a home; one,
presentation of programs for adults; and one,

service of & dinner in a home.
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CHECK LIST FOR VOCATIONAL EXPERIENCES

Will you please check this list of experiences and return it
at your earliest convenience to Helen Ownby, Winchester, Illinois.

Name of School

Number of years' experience in teaching homemaking

If the experience is one which you have Used Freguently in
your teaching experience, put a check (» ) in the first column on
the left side of the page. If you have used the experience Qcca-
sionally, put a check (+ ) in the second column. If you have
Never used the experience, put a check (+°) in the third column.

If the experience is one which you consider Very Valuable for
2 homemaking teacher to have had, put a check (v‘i in the first
column on the right side of the page. If you think it is Valuable,
put a check (+ ) in the second column. If you think it is Not
Valuable, put & check () in the third column.

At the end of the guestions on each area a space is left for
you to list the authority which has been helpful to you in solving
problems for which you were inadequately prepared. In case books,
magazines, or government pamphlets have been used, a specific ref-
erence would be appreciated. Some possible references are suggested
below. There will probably be others which you have used.

Possible References
1. Textbooks, magazines, gzovernment bulletins or pamphlets.
2. A relative, acquaintance, or co-worker whese autherity you
respect.

==

A. VOCATIONAL EXPERIENCES

How often in teaching homemaking have you used these exper-
iences in the following phases of MEAL PLANNING AND FOOD PREPARATION
and how valuable do you feel they are for homemaking teachers to
have had?

L

Vtrul Va Fonl.-,l'
Valvable

{Not Valva ble

Planning meals for a real family for one month,

Planning meals for a large group (50 or more).

Preparing meals for a family for one consecutive month,

Making yeast breads and rolls.

Doing all the boking for a family for one month.

e

Preparing food for large numbers (50 or more),

I have used the following sources for help with meal planning
and food preparation:

How often in teaching homemaking have you used these exper-
iences in the following phases of FOOD PRESERVATION and how valu~

able do you feel they are for homemaking teachers to have had?

Canning foods for a family by various methods.

Making jellies, preserves, and pickles for a family.

Preparing foods for cold storage in a locker plant.

Drying meats, fruits or vegetables,
Storing vegetables for the winter.
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How often in teaching homemaking have you used these exper-
iences in the following phases of FOOD MARKETING and how valuable
do you feel they are for homemaking teachers tg have had?
Doing all of the marketing for the family for one month.

Marketing for food for a large number of people (50 or more).

I have used the following sources for help with food marketing:

How often in teaching homemaking have you used these exper-
iences in the following phases of FOOD PRODUCTION and how valuable
do you feel they are for homemaking teachers to have had?

Sharing in planting and caring for a garden.
Raising poultry.

Caring for dairy products in the home.
I have used the following sources for help with food production:

B R 5 =mmm ; e

How often in teaching homemaking have you used these exper-
iences in the following phases of SELECTING AND PURCHASING CLOTHING
and how valuable do you feel they are for homemaking teachers to
have had?

Determining the clothing needs of a real family.

Selecting or purchasing clothing satisfactorily for a family.
I have used the following sources for help with selecting and

purchasing clothing:

How often in teaching homemaking have you used these exper-
iences in the following phases of CLOTHING CONSTRUCTION and how
valuable do you feel they are for homemaking teachers to have had?
Making various types of clothing for yourself and others.

Using sewing machine attachments satisfactorily.

Making children's clothing,

Remodeling clothing completely, using such processes as dyeing when
necessary.

Altering ready-made garments,

Making crocheted or knitted garments.

Making costumes for an entertainment.

I have used the following sources for help with clothing con-

struction:

R L S i |
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How often in teaching homemaking have you used these exper-
iences in the following phases of CARE AND REPAIR OF CLOTHING and
how valuable do you feel they are for homemaking teachers to have
had?

Very Valwble

Valua ble

Net Valvable

Washing sweaters and knitted garments.,

Deing all types of mending,

Dry cleaning clothes for yourself or your family.

I have used the following sources for help with care and re-
pair of clothing:

How often in teaching homemaking have y~u used these exper-
iences in the following phases of HOME NURSING AND CARE OF THE
SICK and how valuable do you feel they are for homemaking teachers
to have had?

Caring for somecne who is confined in bed.

Building up scmeone vhysically.

Living in close contact with a prospective mother.

Applying first aid mecasures in case »f serious emergency.

I have used the fcllowing sources for help with home nursing
and care of the sick:

ow often in teaching h-memaking have you used these exper-
iences in the following phases of FINANCIAL MANAGEMENT and how
valuzble do you feel they are for homemaking teachers to have had?

Planning 2 personal budget and mﬁlntalnlnv it satisfactorily.

Planning a family budget and helping to maintain it.

Invcstlgdtlng and making an investment.

Investigating and buying life insurance,

I have used the following sources for help with financial
management:

How often in teaching homemaking have you used these exper-
iences in the following phases of HOUSEKEEPING AND CLEANING MANAGE-
MENT and how valuable do you feel they are for homemaking teachers
to have had?

Caring for the daily and weekly cleanins of a home for onc menth or
Mmore.

Managing a general secasomnal housecleaning.

Storing winter clothes and bedding.

Helping with the moving and settling of household zoods.

Dlrectlng a maid for considerable length of time.

Selecting and purchasing cleaning equipment.

Arranging kitchen equipment for good working conditions.

Repairing equipment which did not require the services of an expert.

I have used the following sources for help with housekeeping
and cleaning management:

8
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How often in tezching homemaking have you used these exper-
iences in the following phases of LAUNDERING and how valuable do
you feel they are for homemaking teachers to have had?

Vere Valoable

Valea ble :
No? Valvable

Doing the family laundry for six weeks.

Selecting and purchasinc laundering eguipment.

I have used the followinz scurces for help with laundering:

How often in teachinz homemaking have you used these exper-
iences in the following phases of HOME IMPROVEMENT and how valu-
able do you feel they are for homemskingz teachers to have had?

P e e ——— ]

Planning and arrangggv furniture to meet the family needs.

Refinishing woodwork or furniture.

Caring or repairing in _some way ome_way _the bottoms cf chairs.

Making simple picces of furniture.

Improvising closets or rearranging them for convenience.

Making slip covers for furniture.

Helping to paper a room.

Selecting and making curtains or draperies.

Purchasing linens for a home.

Selecting and purchasing a mejor piece of home equipment.

Planning, planting and caring for a flower garden.

I have used the following sources for help with home improve-
ment:

How often in teaching homemaking have you used these exper-
iences in the following phases of CHILD CARE AND TRAINING and how
valuable do you feel they are for homemaking teachers to have had?

:W

Giving proper physical care to an infant.

Helping to train a pre-school child.

I have used the following sources for help with child care
and training:

B. COMMUNITY PARTICIPATION

How often in teachine homemaking have you used these exper-
iences in the followingz phases of COMMUNITY PARTICIPATION and how

valuable do you feel they are for homemaking teachers to have had?
Participating in activities of a church.

Being a member or sponsoring an organization for young girls.

Participating in the work of a welfare organization.

Participating in or directing a program for community education or
recreation.

Participating in the social life of a community.

Participating in the activities of a fraternal organization.
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C. PROFESSIONAL LEADERSHIF

How often in teaching homemaking heve you used these exper-
iences in the following phases of PROFESSIONAL LEADERSHIP and
how valuable do you feel they are for humemeking teachers to
have had?

Participating in or leading group discussions at educational
meetings.

Cooperating in experimental work in your field.

Serving as an officer in a college or state organization.

Giving a talk before a professional or collesze organization.

Arranginz for a specker and introsducin: him to an audience.

Participating in an educational radio program.

Writing for a school or local paper,

Helping to plan a yearly orogzram for an educational club.

Attending heme eccnomics conferences.

Visiting other home economics teachers on the job.

I have used the following sources for help in professional
leadership:

Would you like a copy of the results of this study? Yes
No Indifferent




Occasionally

Fregquently
Never

CHECK LIST SENT TO FIRST-YEAR TEACHERS

The same activitlies were used in the check
list that was sent to first-year teachers as were
included in the check list used for experienced
teachers, Since the list was to be checked for
practice rather than use and value, & new form
was necessary. The form used and the instructions
given will be presented here.

CHECK LIST FOR VOCATIONAL EXPERIENCES
Will you please check this list of activities
and return it at your convenience to Helen Ownby,

Winchester, Illinois.

Name of School

Number of years' experience in teaching
homemaking

If you have had the experience listed :
frequently, habitually, or often, put a check (vﬂ
in the column headed Frequently; if occasionally
or seldom, in the column headed Occaslonally.

If you have never had the experience, put a check
in the column headed Never,

A, HOME EXPERIENCES
Experiences 1n MEAL PLANNING AND FOOD PREPARATION,

-y

Planning meals for a real family for one month




Appendix B.--LETTERS REQUESTING ASSISTANCE

1., Letter sent to all experlenced vocational
homemaking teachers in secondary schools
in Illinois.

2. Letter sent to all first-year vocational
homemaking teachers in secondary schools
in Illinois.

3. Card sent to all vocational homemaking
teachers in secondary schools in
Illinois who had not returned the
questionnaire by December 1.

4, Letter sent to all first-year vocational
homemaking teachers in secondary schools
in Illinois who had not responded by
March, 1943.

5. Letter sent to teacher trainers in
Illinois,




LETTER SENT' TO EXPERIENCED HOMEMAKING TEACHERS

Winchester, Illinois
October 1, 1942

Dear Fellow Teacher:

A study is being made to determine
whether homemaking teachers have had the
vocational experiences which are necessary for
them to meet the problems of teaching easily
and effectively.

As an experienced teacher, will you
cooperate in this study by checking those
activities which you feel are valuable for a
homemaking teacher to have had and those
which you have used in your teaching
experience? Will you return the questionnaire
at your earliest convenience in the enclosed
stamped and addressed envelope.

It ig not necessary for you to
slgn your name, and a frank answer will be
appreciated,

If you are interested in the results
of this study, write this request on your
questionnalre and a copy will be mailed to
your school when the study is completed.

Respectfully,

Helen Ownby




LETTER SENT TO FIRST-YEAR HOMEMAKING TEACHERS

Winchester, Illinois
October 1, 1942

Dear Fellow Teacher:

A study 1is being made to determine
what experlences beginning homemakling teachers
have had which should prove helpful to them in
thelr teaching experience, and which ones they
have not had which might have been of value
to themo

In order that this study may Dbe
successful will you cooperate by taking a
few minutes of your time to check the enclosed
questionnaire and return it to me in the
stamped and addressed envelope at your
earliest convenience.

It is not necessary for you to sign

your name and & frank answer will be appreciated.

If you are interested in the results
of the study, write this request on your
questionnaire and a copy will be sent to your
school when the study 1s completed.

Respectfully,

Helen Ownby

B g ?
] g}



CARD SENT TO ALL TEACHERS WHO HAD NOT RESPONDED
BY DECEMBER 1

Winchester, Illinois
December 1, 1942

Dear Fellow Teacher:

Several weeks ago you received from
the state supervisor's office a copy of a
questlonnalre that was to be checked and
returned to me, As yet I have not received a
response from you. Would you please check
the questionnaire and return it at your
earliest convenlence?

Thank you.,
Respectfully,
Helen Ownby




LETTER SENT TO ALL FIRST-YEAR TEACHERS WHO HAD
NOT RESPONDED BY MARCH, 1943

Winchester, Illinois
April 22, 1943

Dear Fellow Teacher: ’

Will you please check the enclosed
list as to whether you had had the experience
frequently, seldom, or never when you started
teaching?

Last fall this 1list was mailed to
each teacher, but, for various reasons, not
enough returns were received from beginning
teachers to enable me to complete my study.

If you could check and return
this material to me within the next few
days it would be greatly appreciated.

Respectfully,

Helen Ownby

HO:MT
enc.,

s

-



LETTER SENT TO TEACHER TRAINERS

Winchester, Illinois
April 8, 1943

Miss ¥

Teacher Trainer,

College

, L11linois

My dear Miss :

As a part of the work for a Master's
Degree I am making a study of the home, community,
and professional experiences which homemaking
teachers in Illinols have had before entering the
teaching field. This is then to be compared to
those experiences which teachers with five years
or more experience have found to be necessary in
order to meet their problems satisfactorily.

So that I may learn what experiences
were attained as a part of the college training,
would you send me a statement of the definite
home, community, and professional experiences
that are required for graduation at
College.

In order to give you a clearer
picture of the study, I am enclosing a copy of
the check list that was malled to all of the
first-year teachers last fall,

I shall appreciate your help. If you
are interested, I should be glad to send you
the results of the study when the work is
completed.

Respectfully,

Helen Ownby




Appendix C,--LIST OF EXPERIENCES MADE POSSIBLE FOR
MANY HOME ECONOMICS MAJORS ATTENDING:

il

Western Illinols State Teachers College,
Macomb, Illinois,

Northern Illinols State Teachers College,
DeKalb, Illinois.

Illinois State Normal University, Normal,
Illinois.

Eastern Illinois State Teachers College,
Charleston, Illinois.

MacMurray College, Jacksonville, Illinoils.

James Milliken University, Decatur,
Illinois.
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SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE HOME
ECONOMICS MAJORS AT WESTERN ILLINOIS STATE TEACHERS
COLLEGE, MACOMB, ILLINOIS

1. Selecting, planning, preparing and serving of
family meals.

2. Serving of dinners for administrators with personal
introductions by class members.

3. Selecting, caring for, and constructing clothing.
. Remodeling clothing.
. Constructing of children's clothing.

-+
5
6. Refinishing furniture.
7. Selecting drapery nmaterial.
8, Caring for children in faculty homes.
9, Assisting with parties in faculty homes.
10, Assisting in planting a garden.
11, Working in a tallor shop.
12, Assisting with 4-H work,
13, Working in a department store.
14, Vorking as a waitress.
15, Preparing yeast bread and rolls in & home.
16, Ralsing poultry.
17. Preserving foods.
18. Enrolling in adult education courses.
19, Visiting the homes of students.
20. Preparing an exhibit for an adult group.

21, Marketing for food.




SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE
HOME ECONOMICS MAJORS AT NORTHERN ILLINOIS STATE
TEACHERS COLLEGE, DEKALB, ILLINOIS

1. Golng into homes of the community to prepare
meals.

2. Going into homes of the community to care for
and observe children.

Going to plays in Chicago.
4, Belng entertained in faculty homes.
5. Assisting with rationing.

6. Visiting kindergartens, lower grades, and rural
schools,

7. Asslsting with various club programs.

8, Helping with the American Assoclation of
University Women consumer study groups.

9. Entertaining at the home management house,
10, Working with Red Cross activitiles,

11, Making case studies while off campus.

12, Filing materials systematically.

13. Sewing for others.




SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE
HOME ECONOMICS MAJORS AT ILLINOIS STATE NORMAL
UNIVERSITY, NORMAL, ILLINOIS

l, Enrolling in the Red Cross canteen
course.

2. Observing children in a home.

3. Serving as officers in college or
state organizations,

4., Writing for a school or local paper,
5. Attending a home economlces conference.

6. Choosing any home experience for
project work,

i Mty



SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE
HOME ECONOMICS MAJORS AT EASTERN ILLINOIS STATE
TEACHERS COLLEGE, CHARLESTON, ILLINOIS

1,

2.

3.

Directing home projects for high school
girls.

Participating in the business and record
keeping of the department.

Supervising a high school Junior-Senior
banquet.

Sponsoring a play for an assembly
program.

Sponsoring teas for school organizations.

Planning a one-hot-dish school lunch
for the elementary grades.

Co-sponsoring of the high school home-
making club,

Cooperating with other departments as
elementary grades, lndustrial arts,
and the high school,




SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE
HOME ECONOMICS MAJORS AT MACMURRAY COLLEGE,
JACKSONVILLE, ILLINOIS

1, Visiting homes with supervising
teachers,

2. Participating in adult education
classes,

3. Reporting before adult study groups.

4, Assisting with Red Cross "refresher"
courses.

5. Arranglng educational exhibits for
adult groups.

6, Attending public meetings for teachers.,

7. Attending public lectures and
demonstrations.

8. Managing of teas for community or
district organization.




SPECIFIC EXPERIENCES MADE POSSIBLE FOR MANY OF THE
HOME ECONOMICS MAJORS AT JAMES MILLIKEN UNIVERSITY,
DECATUR, ILLINOIS

l. Entering the Red Cross canteen
course.

2. Planning and preparing meals for
a family.

3. Making various types of clothing
for self.

4, Preserving food.
5., Applying first ald measures.

6. Planning and helping to maintain
a family budget.

7. Caring for the daily and weekly
cleaning of a home.




Appendix D,--MASTER DATA SHEET
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