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ABSTRACT OF THNSIS

Since coeducational home egonoulcs 1s relstive-

1y new in Alabans, and, therefore, is, more or less, in
the experimental stage, this investigation was nade 0
disocover poselbilities for Lfaproving the present ¢oe-
educatlonal home eoonomies program in the state,

Ihe prevlen

What are the possibilities for lLuproving

the coeducatlonal home economies prograw in Alabamg?

Zroblen anglysis.--The prodbles may be divided

into the following questions:

1. V¥hat are the possiblilisies for Laproving
the organization of the Alabana ovedusational
home eoonomice prograa!

2. ¥Yhat are the possibllities for improving
the ocontent of the courses offered to coedusational
home eoonoulos classes in Alabama?

3. What are the possibllities for ilmproving
the teshnlques for tesching coveducational home
egononlics olasses in Alabamal

4. What are the possibiilitlies for laproving
the ebjeotives for coeducational home economliocs
classes in Alsbana?



Beliaitation of the prodlem.--This study will
include 98 per cent of the vooational home economios

teaghers in the white secondary aschools of Alabaua
for the year 1941-42,

The terms "coeducatlonal olass® and "Joint
elass® will refer to the combination of vooational home
economlios and voosational agriculture classes, the two
groups bHelng Laught together as one olass,

The study will be limited further L0 only
that part of the Joint program which relates %o the
classroom teaohing of home economiocs,

ethods and mgterigls
The data for this study were collected fronm

203, or 98 per cent, of the home esgonomiocs Leachers in

Alabama sehools where bDoth vosational home economics

and vocational agriculture were taught during 1941-42,

A check sheet regarding the orgsnizatlon, content,

objeotives, techniques, and opinions of Leachers concerne

ua_mpnmnul sent Lo sach of these tLeachers,

Interviews were held with a sampling of the teachers,

and thelr opinions of the progran as expressed orally

were ohecked against thelr opinions as stated on the

cheok sheet 0 deternine the valldity of such opinions.
It wae deelded that, if 60 per cent of the

respondents had found a practice successful, the

practioce was of suffielent luportance for the recommenda-



tion that sohools offering coedusational home edonomiocs
work should consider its use. If 60 per cent of the
respondents expressed a llke opinion concerning the
progren, it waa assumed that this was & Jjustifiable
opinion and should be considered in forming recoumendas~
tions for laproving the present program,

Flopdings
It wae found that, in 64 per cent of the

sohools investigated, some time was spent during 194l-42
in the teaching of coeducational home egonomiocs, It
was, however, the opinion of 80 per cent of the teachers
that not enough time was given Lo this type of work,

The size of the ¢lasses ranged frowm fewsr than nlne to
above 70, and, in most cases, lasted one or Lwo weeks,
In expressing thelr oplalons of the organization of
these olagses, 70 per cent of the teaohers suggested
that the agriculture teacher, on most days, should be
present and take an aotive part in the olass, bus,
stated &7 per oent, the boys should be allowed L0 meet
with the home e00snomics teacher alons for one or uore
elasa periods Af possible,

Problems in practically every phase of home
economics included in the Alabama course of study were
taught coeducastionally. The toples found %o have been
taught by 60 per cent or more of the Lsachers offering
work in a unit on any one level were a8 follows:



"Etiquette”, "Clothing Selection”, "Care of Clothing®,
“Gardeaing®, "Firet Ald®, "Landscaping®, and "Toys for
Shildren®,

Eleven methods were used by the various teache
ers for determaining the topics for study. In the larger
percentage (59 per cent), but by no means the wmajority,
of the cases ﬁn agrioulture tescher and the home S
egonomics teacher declded in conferencse what should be |
taught. Sixtye-one per cent of the teachers stated that
they believed students should be given more volee in
the selection of content for the classes.

A suamary of the teshnlques oconsidered sucoesse
ful for teashing ooveducational home egonomies showed
that "Disoussion® was considered effective more often A YA
than any other method, *Discussion® was mentioned as ; D)
being successful 194 times, *Demonstration® 112 times, |0 i
and *Laboratory® 96 times, Twenty-ons other methods '

| \

were naned as effective,

Forty-two per cent of the teachers stating
general objeotives hoped %0 ilmprove the relations
between the two departnents, and 32 per ceat hoped to
engourage joint home and school projects. The speoifie
objectives stated related to the individual units
taught, Hore than 40 per cent of those stating objec-
tives for the "Personal Helations® unit included
*developing soelal greces” and “understanding boy-girl



problens®; 71 per oent of those stating “"Closhing*
objestives planned %o develop skill in caring for
slothes; and more than 40 per cent of those stating
“Foods* objeotives related thelr aims to home food
supply and autrition, The nuaber of teachers listing
any one objestive for the other units was not signifi.
cant,

8ixty-seven par cent of teachers who gave
thelr opinions of the Alabana coeducational home
egonoalos progrea belleved that there should be materials
in the state oourse of study conceralng Joint olasses
in home economlios,
Heooumendations

in view of these findings the following
regonmendations were made concerning the possibilities
for Lfuproving the coedusational home eeonvmies program

in Alabamat

1. ¥ore emphasis should de given %0 home economios
for boys,

2. The organization of & eoeducatlional hone
eoconomnles olass should be a cooperative
enterprice between Lhe two vosatlional
teachers and the administration,

3. Both vocational teachers should usually be
present and take an asotive part in the
dally lesson,

4, Some time should be provided m;m
or two, Mwohmml
muotmbonnun.
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Careful plans should de made vefore the
class 1s organized Lo insure the effective
teaching of & Joint olzas pnuhb twice as
1?2: ﬂ the ordinary howme egonomios olass
2 ris,

Plaaning should be directed toward produsing
desired outoomes in a limited field rather
than toward a hurried sampling of faotors in
several different areas,

The oontent of the cosducational home econouics
classes alght well be planned by the houee
making teacher in conference with tho
agriculture teacher, the principal, and

student mmmatlvn.

It should be remesbered that the technique
2a08% tmoum for the teaohing of any one
olase 1s dependent on the tople %0 be

studled, the objectives of the class, the

c;u ut avallable, the skills and p-r-omn:
] teacher, naa the personality of the
class members, o one technique can be
asoepted as successful for the mm.:g of

any one olass; a combination of seve

wethods will always prove nore succeessful,

if definite alms and outoomes for the class
are aet up before “w it i» much
nore iy that the t ng will have
seaning and interest for the student than
if such objeotives are not formulated.

Both general and Aflie objectives should
relate to the development of the student
rathsr than o any relationship between the

:'o departuents or Lo any other secondary
asus,

Materizls in the state course of study
eoncerning ooeducational home eoonomiocs
would be of value to teachers in the state.
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Chapter 1
INTRODUCTION

It is readily recognized that a satisfylng
home 1life is necessary to the preservation of any
civilization; and there 1s perhaps no greater service
which one can contribute to hls comnunity than the
building of a happy, successful family., Such a honme
is built, not by the works of one person alone, but
by the combined efforts of every member of the family,
and men as well as women function in the buillding and
maintaining of successful family life. If the enter-
prise 1s to be cooperative, there must be adequate
education gf all famlly members toward this end.

Many states, realizing this, are now accepting respon-
sibility for the training of both boys and girls in
home living.

Home economics in Alabama began with the
training of girls in the fundamentals of cooking and
sewing. Gradually the need for training in other
phases of homemakling was recognized and the program
was enlarged to include these phases, Educators
in the state then realized the need for training boys

in some phases of home economices and training girls
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in some phases of the vocational program offered to
boys. This realization gradually led to the practice
of home economics teachers and agriculture teachers
exchanging classes for a short time during the year,

a procedure which became generally accepted as part of
the Alabama vocational progran.

It was then observed that since both groups
needed trailning in some of the same problems, a com-
bination of the classes for the study of common problems
‘would be possible. Durlng 1937-38 several schools were
selected to teach, experimentally, a vocatlional-program
allowing for a combination of the home economics and
agriculture classes during short periods of time for a
study of mutual problems. At the beginning of the
year, durlng a conference with the prinecipal, the hone
economics teacher and the agriculture teacher in each
of these schools siudied each other's plan of work for
the year and declded what unité or topics, which they
had planned to teach, would be of mutual interest to
both groups and to what extent a Jjoint teaching of
these topics would strengthen both the agriculture and
home economics programs. It was then so arranged that
the two classes could meet together for the length of
time required to study these problems. During the
periods of Joint study it was the policy for both the

home economics and the agriculture teacher to meet
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with the class and do as much Joint teaching as
possible. The units taught Jointly in this fashion
usually lasted anywhere from three days to three
weeks, and in most of the schools there were several
such units in each of the three vocational classes
during the year,

After a favorable report of these experiments
was made to groups of vocational teachers at the School
of Instruction and at the annual meeting of the Alabama
Education Aésociatlon, additional departments adopted
and used the program successfully in their schools.

Thus from observation and experimentation the
philosophy was evolved that, ln most cases, boys
should recelve their home economics training in classes
with girls; and Jjoint classes in home economics became
a definite part of the vocational program in Alabama,

It is, however, the generally accepted belief that, in

speclal cases, boys should still be taught home economics

in segregated groups, but, even then, with the view of
teaching some problems to the boys and girls Jjointly
when it seems advisable,

Coeducational home economics is still new
in Alabama, and, therefore, is, more or less, in the
experimental stage. A study of what the teachers in
the state are now doing, what educational departments

in other states include in their program, and what
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authorities in the field believe about coeducational
home economics should serve to give the teachers in
Alsbama some ldeas for adapting their coeducational
home economics teaching to the needs and interests

of the students.

The problem
What are the possibilities for improving

the coeducational home economlcs program in Alabama?

Problem analysis.--The problem may be divided

into the following questions:

1. What are the possibilities for improving
the organizastlon of the Alabama coeducational
home economics program?

2. What are the possibilities for improving
the content of the courses offered to coeducational
home economics classes in Alabama?

3. What are the possibilities for improving
the techniques for teaching coeducational home
economics classes in Alabama?

4, What are the possiblilities for improving
the objectives for coeducational home economics
classes in Alabama?

Delimitation of the problem.--This study will

include 98 per cent of the vocational home economics
teachers in the white secondary schools of Alabama

for the year 1941-42,.

L
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The terms "coeducational class" and "joint
class" will refer to the combination of vocational home
economics and vocational agriculture classes, the two
groups being taught together as one class,

The study will be limited further to only
that part of the Jjoint program which relates to the

classroom teaching of home economics,




Chapter II
REVIEW OF LITERATURE

Homemaking for boys has been recognized since
1916, according to a publication of the Kansas State
Board of Vocational Education (13), when the first
class of which there 1ls record was organized in Albeny,
Indiana, Though the movement is 25 years old, it did
not receive serious consideration until it was found
in 1925 that there were classes 1n 42 states,

Need of boys for home
economics

In spite of its rapid development and wide-
spread practice at present, authorities are still called
on to Justify their position concerning the need of
boys for training in home economics. In the past,
according to Helen D. Redford (30) in 1937, too much
of education for home and family living was left to
chance, and now soclety is paying enormous prices for
this neglect. She said also:

Since changing conditions have made 1t
imperative that all members of the family,
regardless of sex, should have an appreciation
and understanding of the meaning of home and
family, the boys have gradually been drawn

into the field of home economics education
(30:55).
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That men are taking an active part in home
life, and that they are realizing their inadequacies,
was shown by Fern Kauffman-Springer (14) in 1939,
when she asked 160 boys and 102 fathers for suggested
materials to be included in a homemaking course for
boys. Her study showed that two thirds of the fathers
had participated in homemaking activities and that they
had been forced to learn by the "trial and error"
method.

In 1939, during an address to the National
Education Associatlion on the practices and implications
of homemaking education for boys and men, Essle L.
Elliott (5) said:

We find ample Jjustification for home-

making education in three important realms,
namely, the social, the economic, and the
blologic (5:487).

Fay Mack Scharmer (31), who considered the
definition of education by Dr. John G. Higgen, "the
ability to meet life's situations", an adequate one,
stated in 1940 several reasons why boys should receive
home economics training. Parents are often too busy
td traln thelr children in etiquette and the finer things
of life; the parents themselves have not had the train-
ing; the parents are not abreast with the progress of
the world and are not aware that the children are living

in a different world with different obstacles to over-

come; and in some homes children are less likely to




listen to thelr parents than to their teachers. Boys
probably need this training and development even more
than girls, she sald, because, in addition to needing
it for successful home life, they need it for earning
a living.

In 1940, Florence Davis (4) made a comparative
study of a group of girls and a parallel group of boys
living in home management houses at Alabama Polytechnic
Institute to determine differences in attitudes,
abilities, and aptitudes between boys and girls doing
the same work, She found that boys and girls ranked
about the same in table service, that boys entertained
more frequently and with greater evident pleasure, that
the living room was more the center of family life in
the masculine household, that washing dishes was the
slowest and least popular task for the boys, that girls
followed time schedules more readlily, and that marketing,
though not at first important to boys, soon became an
interesting factor. Because of masculine interest and
an inquiring attitude, the boys used the electric
wasgher and ironer, though doing the house laundry was
the only duty required of girles but not of boys.

It was found, also, that boys were very much
interested in and felt the responsibllity for the care
of the nine months 0ld baby who was a part of the

household, They brushed his nair down flat instead of
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into curls as the girls did; they taught him to say
"daddy" instead of "mama", In making the baby's
formula, planning his daily schedule, and giving him
intelligent care, there seemed to be no appreciable
difference between the two groups. The conclusion was
drawn, after having had boys in the home management
residence, that this course is one which boys need
just as much as girls and one to which they readily
adapt themselves.

Frances Schneider Goldsmith and Helen
lcClanathan (8), in a study of adolescent attitudes,
made the following statement in 1942:

The majority of home economics teachers

are coming to belleve that it is desirable
to teach home economics to classes of boys
or boys and girls together, Just as a
generation ago they bellieved that such work
should be offered to girls only. If educa-
tion for personal and family life is
fundamentally important, it should be avail-
able to boys and men as well as to glrls

and women (8:92).

All of the above writers seemed to agree that
one of the greatest services which any individual can
contribute to his community and to society 1s the
building of a happy home, and that, if homemaking 1is to
be a cooperative enterprise, appropriate education for

the responsibilities of all its members is needed,

Segregated or Jjoint classes

The point on which authorities have not

agreed 1s the type of class in which the boys shall



4 O
'a{j

be taught home economiecs, It is a point of contention !
as to whether 1t should be taught to boys in a segregated
group or in a mixed class of boys and girls,

An experiment was made in the Central High
School of Tulsa, Oklahoma, in 1936, to determine the
possibilities for mixed classes in family relationships.
Maude E, Firth (7) reported the following commente that

were made by students at the end of the unit:

Working together, we girls know exactly
what the boys think on a subject, whereas if |
we were in a class by ourselves we would Jjust |
guess what they thought and probably think it
up to sult our own fancy, and when we did find
the truth it would be like breaking a dream
house., |

You can deal better with soclal problems
in & mixed group.

If the sexes are ever going to get along
together, they need to work together (7:53).

To determine to what extent coeducation is
desirable in home economics, Helen D, Redford (30) in
1937, asked & group of Junlor and Senior high school
students what they considered to be the advantages and
disadvantages in a mixed class in home economics.

It was the consensus of the Junior high
school pupils that a mixed class would help
them to make better adjustments. The Senlor
high school puplls felt that it would help
solve boy and girl relationships and bring
about, through a mutual exchange of ideas,

a better understanding of the problems that
confront them. The disadvantages suggested
embodied the idea that some subjects would
not be discussed so freely as they should

because of the faet that there is likely to




be some embarrassment when topies of an
intimate nature arise (50:551?.

Nell Pelphry (26) conducted an experiment in
the Lancaster High School of Kentucky, in 1937, to
help determine whether homemaking should be taught to
segregated groups or to mixed groups. She concluded
that it 1s worthwhile to teach home economics to boys,
that boys alone are not as self consclous as they are
with girls, and that discipline with boys alone is no
problem because they do not try to hide their slowness
to learn, poor writing, and awkwardness as is the case
where they are taught in mixed groups,

Ivol Spafford (34), in 1938, favored segre-
gated groups during all classes except in the Junior
and Senlor years. Her conclusions were based on
several facts: that boys and girls mature at different
ages; that there is a difference in their interests;
that the content and method used in mixed classes 1is
influenced by practices developed for teaching girls
alone; that girls are called on most often and they have
a better use of the home economics vocabulary. She
suggested, however, that boys do need the point of view
of the other sex, but not necessarily that of their own
grade group.

At the 1938 Nebraska state conference for

vocational teachers (20) it was suggested that the
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content of the course for the mixed class would
determine its success. Because boys do not like to
discuss personal problems freely before girls and
because they cannot look impersonally at their problems,
Joint classes are not successful unless the subject
matter is limited to such impersonal aspects as housing,
finance, buying, safety, health, recreation, etc,

Henrietta Straub (35), after sending a
questionnaire to home economlcs supervisors and making
an extensive survey in New York and Colorado, found
during 1938 that in most cases mixed classes for boys
and girls were favored.

An investigation by Romaine Nicholson (21)
of 24 courses of study indicated in 1940 that:

No consensus of opinion could be found

on the question of opening classes in home
economics or human relations to both boys
and girls. Each school trying either
segregated classes or mixed groups favored
whatever plan they had tried (21:6).

Ruth Rick Miller (17), in a study of a
coeducational home economics problem in Wisconsin,
stated in 1940 that in most classes the coeducational
units were successful for adults and that there appeared
to be a growing interest in such classes, ©She also
stated that the attitude of educators toward the future

development of coeducational home economics classes

seemed encouraging.




Williamson and Lyle (37), in the 1941 edition
of their text for teachers, sald:

Each teacher usually feels her own way,
and in many cases plans cooperatively with
her group., Perhaps we may accept the Jjudgment
of three boys who were discussing the question
with a group of home economics teachers. An
eighth-grade boy said he thought that boys and
glrls should study home life together because
they lived together at home and worked together
there. A ninth-grade boy said that he thought
boys should study separately from girls because
they had more fun that way. But & senlor boy
said that he thought some things should be
studied together, but other thlngs they should
study separately because boys could talk some
problems over more freely if they were alone
(37:332-3). ;

Organization

Much variety was found in the literature
concerning the organization of classes, the length of
the unit, the time allotted per week, the name of the
course, and other polnts in which the course for boys
might be different from the usual course given to girls.

V. G. Moser (19), an agriculture teacher
during 1934, described a plan in which the home economics
teacher and the agriculture teacher exchanged classes
for a week, He found this very successful the year it
was tried in his school, Scott Hoskinson (9), another
agriculture teacher, reported in 1937 that he had tried
the same plan with an exchange period of six weeks and
had found it successful during the four years in which

he had tried it.




In the annual descriptive report of the Kansas
Board for Vocational Education for the year 1938 (11),
it was stated that three out of the five schools which
offered homemaking to boys gave it as a one-year course
with 40-60 minutes each day, two offered it for 120
minutes daily for one semester, and one school called
it a club and met once a week for 60 minutes.

In 1938, Ruth Cooley Cowles (3) reported
that Cranston, Rhode Island, offered a class to boys
for one year which met four times a week with an hour
for each meeting and gave one half credit.

According to Ivol Spafford (34), non-
laboratory courses for boys and girls together were
being developed in Michigan, in 1938; Kalamazoo,
Michigan, offered work in the tenth grade under the
name of "Personal and Social Problems". It was also
in 1938 that Louisiana (16) set up units of work for
one or two semesters for which high school credit was
given on the usual basis,

Winnetka, Illinols, according to Margaret
Prichard (28), in 1938, introduced home economics to
the sixth-grade and the seventh-grade boys and girls.
The students spent five weeks 1n each of art, science,
shop, art shop, printing, and homemaking to give them
experiences in varlious fields and to make them better

able to choose their work for later years. This type
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of program they called "Survey".

The findings of a committee organized for
the study of home economics for boys were reported by
Henrietta Straub (35) in 1938, Questionnaires were
sent to state home economics supervisors. The replies
mentioned 200 home economlcs classes for boys with a
total enrollment of around 6,000, The ideal number for
a class was considered to be 20 and the duration to be
for one semester, The majority of the respondents
thought the course should be elective.

M. C. Noll (22) attempted in 1939 to deter-
mine the needs.of the Junior high school boys in
various phases of home economics through an interpreta-
tion of theilr expressed interests, He found that boys
in the seventh grade were most interested in all phases
of home economics; those in the eighth grade were
interested to a falr degree; those in the ninth grade
were interested only in cooking; and that a course in
home economics would fit boys of all grades and all

mental levels without difficulty.

Objectives
The South Dakota Department of Public

Instruction (33) stated that the aim of a semester
course to be offered to Junior and Senior boys of Dell
Rapide wag to meet the needs of the high school boy

go as to make him a happier, more capable, and more




useful member of family and community life, and to
ascertain these needs by analyzing the activities which
the young man performs in normal life.

Henrietta K, Straub (36), in 1936, gave the
following general objectives for classes of boys,
formulated by a committee composed of authorities on
work with boys:

l. To glve information in social
behavior,

2. To give information in home economics
subjects.

3. To glve consumer education.

4, To give practice in the above with the
hope that some contribution may be
made 1ln &ilding personal adjustments
to school, home, and soclety as
they find it today (36:539).

In comparing the obJectives of classes for boys and
girls she said:

The specific obJjectives are not so

different from those for girls, but a

difference is made in the emphasis, except

in the home and family problems, where

there should be unification of point of

view (36:540).

In a bulletin published by the Kansas State

Board for Vocational Education (13), in 1938, 1t was
suggested that it is not easy to develop behavior
patterns that will fit the boy to make maximum
contributions, to the success of his present and future
home, and that it is not sufficient to teach Jjust

skills and knowledge., Teachers must go further, to




attitudes, tastes, hablts, ideals and appreciations.
They must help the boy develop and maintain a standard
of living and be able to adjust to changing environment.
In summarizing his feellngs concerning home
economics for boys, A, M. Field (6) in 1938 made the
following statement: '
It would seem that the most important
thing to consider in connection with exchange
classes for boys in home economics is that
the boys get something from the course that
will prove helpful to them and that they
will enjJoy. ... The work should be made as
practical, specific, and concrete as
poesible (6:208).
In a Home Economics Bulletin issued by the
Indiana State Department of Education (10), during 1938,
an outline for a course in home economics for boys was
presented. Its objectives included the ability to
practice good manners, to plan, purchase, prepare and
serve simple meals, to select and purchase practical
clothing, to care for clothing, and to use sound business
in operating the home; an appreciation of correct table
service and of the importance of nutrition; an under-
standing of food consumer problems; and a realization
of the importance of good appearance and personality.
The objJectives of a basic home econonics
course given to all seniors in some of the high schools

of Los Angeles were stated by Ellen Milligan (18) in
1939:




1. To establish proper home relationships.

2. To establish wholesome attitudes between
the sexes.

3. To acquaint the student with his res-
ponsibilities to the school, the home,
and the community.

4, To build a well rounded personality.

5. To develop the social graces.

6. To teach proper etiquette and behavior
in school, in public places, and in
the home.

7. To understand a balanced diet.

8. To entertain inexpensively in the
home (18:315).

Johnie Christian (2), who in 1940 made a
study of the possibilities for reconstruction or home
economics in secondary education, suggested that the
major objective for a homemaking class should be the
realization of a more democratic social order. An
example of a speciflc objective of this type is shown
in her suggestion that the horizon of the pupil should
be extended to the point where improved diets and whole-
some food would be seen as a goal toward which the

nation should strive,

Content
In a Kansas course of study (12) published in
1936 a suggested curriculum for the instruction of boys

in home economics included units of work in house,




nutrition, etiquette, food preparation, carving and
serving, camp cookery, and clothing selection.
Helen D, Redford (30) reported in 1937 the
findings from a study to determine the content of
units for boys and girls in home economics classes:
According to the Junior high school
puplls, the course should include things that
& person comes in contact with every day;
things that are necessary for social, physical
and mental health; how to appreciate things
that are around you and that people do for
you; budgeting; food study; and how to get
along with others., The senior high school
students included in their list etliquette,
money, general sex information, getting along
with others, marriage, meaning of a family
and a home, personal development, child care,
boy and girl relations, selecting a partner
in marriage, personal habits and appearénce,
how to make a living, making friends, food

in relation to health and consumer problems
(30:551) .

It is agreed that what to teach boys depends
on the needs of boys as individuals and as members of
families. Their needs are in general in the same areas
as the needs of the girls, Maurine Smith Pierce (27),
in a study of the homemaking responsibilities of certain
high school boys contrasted with the homemaking respon-
sibilities of younger marrled men 1ln the same area,
found in 1938 that homemaking acts were performed by
both boys and men occasionally rather than regularly,

A large number bought clothing, food, and personal and
family supplies, were responslble for the care of the

house and its repalr, and, where there were children in




the family, helped with their care. A relatively small
number were responsible for the care and repair of
their clothing and somewhat more with personal groomling
activities, MlMore men than boys assumed responsibility
for personal and family financing, first ald, and home
care of the sick, and helped regularly with the food
preparation. More boys than men took care of the yards
and garden,

In the 1938 annual state conference, the
Nebraska Department of Vocational Education (20)
suggested that a teacher may best learn the needs of
the boy, and thus what to teach him, as she does those
of the girl, by becoming acquainted with his parents
and his home and by observing boys in the school.

The Oklahoms State Department of Education
(23) suggested in a bulletin written in 1939 by A. L.
Crable and Mary Russel, an outline for a homemaking
course for boys. They included units on house, family
and community relations, clothing, health, social
courtesies, and foods,

Pauline Braly (1) made a study of content of
courses for boys in home economics in 10 high schools of
Texas for 1939-40. §She found that a unit in clothing
appeared most often in the courses; it was taught in
nine of the 10 schools. A unit in family relatlonships

was taught in eight schools, foods units appeared 1in
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eight schools, and units in housing and in courtesy
and manners appeared in courses from six of the 10
schools., Other units used in one or two schools were
as follows: consumer education, physical and mental
health, home management, and household mechanics.
Romaine Nicholson (21) made an investigation
during 1940 of the content of 24 courses of study
developed for school boys over the nation., She found
that the core toplcs appearing most often were the
following:
1., Human and home relations.

2. Personal development, includling personality
study and manners,

3. Clothing and appearance.
4, Nutrition, or foods for health,
5., Family and personal finance (21:6).

In 1937, Nell Pelphry (26) suggested that the
unlts should be attacked from the standpoint of creating
interests, desires, understanding, appreclations, and
should include only a few manipulative processes.

In 1938, the Kansas State Board of Vocatlonal
Education (13) stated that since short units were
definite, understandable, interesting, &adaptable, and
convenient to use, they were more deslirable than long

units.
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Activities and technigues

Margaret Prichard (28) developed during 1938
three rules to be used as guides in the selection of
materials and procedures to be used in Joint boy and
girl classes:

l. School experiences in homemaking need to
be developed so that all members of the
group feel their responsibility as con-
tributors and also apprecilate the worth
of the contributions of other members,

2. Experiences must be so gulded as to build
understanding, tolerance, and &bility for
boys &and girls to work, play and think
together in terms of mutually determined
values,

3. Education in school for home and family
living should be increasingly aware of
opportunities through which the children
may share in the selection of goods and
gservices in terms of both quantities and
values; 1t should make conscious effort
to use the materials and equipment in new
and more satisfying ways; it should
constantly make opportunities to help
children understand and appreciate the
money value of knowledge and work (28:319).

Ivol Spafford (34) made the statement in 1938
that whatever 1s good teaching for girls is good
teaching for boys, even though the types of activities
in which they are most interested may vary.

In a vocational homemaking bulletin published
by the Kansas State Board of Vocational Education (13),
in 1938, some ideas for teaching boys were included.
The methods to be used for teaching boys, they stated,
were the same &8 those for girls., An effort should be

made, however, through cholice of subject matter and




method of approach and presentation to interpret
homemaking education in terms of boys and men, and more
work should be planned for boys, because they are able
to cover more ground in a given amount of time than are
girls, they suggested.
In a bulletin published by the Nebraska
Department of Vocational Education (20), in 1938, 1t
wag stated that boys learn the same way as girls do,
that the problem method i1s excellent for use with elther
sex or with mixed groups, that boys are not as patient
as girls, and that class work must be worthwhile in the
opinion of the boys and must engage thelr interest
throughout the class period.
Freddie 8. Link (15), who made a study in
1940 of attitudes of boys and glirls toward certain socilal
problems, made the followlng statement concerning
methods and procedures for teaching mixed classes:
Teachers have been handicapped because
there 1s only a small amount of reliable
information avallable that will give satis-
factory answers to the questions asked by
the puplls, who are not interested in what
social theories advocate, but in what the
opposite sex of their own age think (15:10).
From professional books on education and recent
periodicels, Romaine Nicholson (21) found during 1940
a list of methods and techniques adapatable for

presenting home economics with human relations emphasis

to boys alone or to a mixed group:




1l, Case studiles
2., Committee technique
3. Conference
4, Contrscts
5. Debates
6, Demonstrations
7. Displays
8. Dramatics
9. Entertaining
10. Forum
11, Group organization
1l2. Interviews
13. Laboratory
14, Lectures
15, Library
16, Notebooks
17. Panel
18, Problem method
19, Prolects
20. Reports
21. Reviews
22. Round table
23. Seminar
24, Supervised study
25, Symposium
26, Tours (21:7)

Evaluation

Some effort has been made to evaluate the
home economics work done with boys. Laura Frances
Ray (29), in 1938, attempted to discover what changes
in attitudes and practices related to care and
selection of clothing and personal grooming were
produced in boys who received instruction in home
economics, Her findings showed that changes in
attitudes were too small to be significant when
measured by the Kellar Attitude Scale and that there
was no significant difference between the instructed

group and the control group in the selection of
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clothing and in personal grooming, She found &also

that boys receiving home economics instruction were
influenced to a highly significant extent to think

they should care for their clothing and that they
exhibited a tendency to do more of it. She stated that
changes in practice which might be attributed to the
home economics course were not great enough to be
measured.

A study of the attitudes of boys toward certalrn
family relations before and after instruction was made
by Frances Schneider (32) in 1938. She found that the
; majority, before instruction, had attitudes regarded as
desirable by adult experts. Thelr attitudes on the
gsharing of famlly resources and pleasure, the need for
being honest with shortcomings, and the right of a boy
to have certain privileges and to make his own
decisions were the same before and after instruction,
lMoney viewpolints were changed very little by instruc-
tion. The greatest changes 1n the desired direction
were a willingness to discuss common problems with the
family and to share in home tasks and in the social
activities of the family.

An evaluation of a course by students is
often as valuable as that by an instructor or an
authority. Douglas Parkinson (25), & student who had

been enrolled in a2 mixed home economics class in the

L
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Blackfoot High School of Idaho in 1938, stated that
after he had been enrolled in the class for some time
he began to reallze there was a great deal more to
homemaking than preparing three meals a day, He made,
also, the following statement:

The most important lesson I learned from
this unit was the idea that good manners are
not based upon stuffy rules and the use of
the correct piece of sllverware, but upon a
courtesy and consideration for other people
which can be developed only through everyday
practice,

I can now concentrate my efforts on
enjoying my food and talking at the table
rather than wondering if I am doing the
right thing.

I am glad that Blackfoot High School
realized that boys are homemakers as well
as girls and gave us an opportunity to
discuss our problems together (25:328).

.The principal of the Blackfoot High School,
W. C. Park (24), gave at the same time his impressions
of the course and its results:

The class as a whole is marked by the
better taste of its members! dress and un-
obtrusgive good manners.

We who are responsible for the high
school curricula are too prone to overlook
the tremendous value of that which is
immediately applicable to the student's
life, Perhaps if we did more towards help-
ing them solve their now-and-here problems
we'd be helping them more permanently than
we realize, These boys and girls reflect
in thelr attitude in their dally 1living in
school and out, the things they learn in
home economics. My belief is that this is
the purpose of education (24:332).
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Summary and implications

Authorities in the field of general and home
economics education have agreed that boys need home
economics. It 1is yet a point of contention as to
whether this training should be given them in segregated
classes or in coeducational classes, A slight leaning
toward the coeducational classes may be noted.

General obJectives noted for coeducational
home economics or home economics for boys related to
the development of the student and hls relationships in
the areas of personal, soclal, economic and civic
living, The specific objectives for such classes were
not so different from those of girls, though some
differences in emphasis may have been made,

Authorities have agreed that the content of a
course for boys or for a mixed class will depend on the
needs of the individuals. As one group of students
stated, the course should lnclude things that a person
comes in contact with every day.

Activities and techniques found to be used for
the teaching of boys or mixed groups were no different
from those used for the teaching of girls alone. In
most cases, however, more work had to be included for
mixed classes than for classes of girls, and more
varied activities were necessary for boys than for

girls.

-



Both authorities and students attempting to
evaluate home economics work for boys found that it
resulted in improved attitudes and behavior on the part
of the individuals enrolled.

These studies polnt to & steadily growing
demand for home economics training for boys since early
in the century. Home economics education for boys
cannot be sald to be a new child of education, but it
is definitely no further advanced than adolescence;
and like all individuals of that age it 1ls suffering
from an unequal growth of its parts and a strained
attempt to attain the semblance of adulthood. It is up
to us as educators to look at the problem sanely, profit
by the successes and mistakes of those before us, and
offer our stint of study with the hope that ere long
our educational system will offer to boys and men the
training they so definitely need for home and family

living.
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Chapter III
METHODS AND MATERIALS

To determine possibilities for improvement

of the coeducational home economics program in Alabana,
it was necessary to obtaliln information concerning the
practices and opinions of the teachers throughout the
A questionnaire 1/ was devised to give informa-

tion on the following problems:

The amount of home economics work that
was offered to Joint classes in Alabama
during 1941-42.

The units in which coeducational classes
were taught in Alabama during 1941-42.

The topics that were included in each of
the units taught to Joint classes in
Alabama during 1941-42.

The method by which topics for study in
coeducational home economics classes in
Alabama were selected during 1941-42,

The activities and technigues which were
successfully used in coeducational home
economice classes in the state for the
year 1941-42,

The objectives for coeducational home
economlcs classes 1n Algbama for 1941-42,

The opinions of the 1941-42 home economics
teachers concerning the Alabama program
for coeducational home economics.

Y See appendlix for copy of questlonnalre
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After the questionnaire was completed it was
submitted with the plans for the study to the supervisor
of vocational home economics in Alabama, to two
district supervisors of nome economics, and to two
teachers of vocational homemaking in the high schools
of the state for their criticism and suggestions. Plans
for the study were also presented to the state
supervisor of vocational agriculture for his suggestions
and approval.

The questionnaire, with a letter explaining
the study, was sent, toward the end of the year, to
each of the 230 vocational homemaking teachers in the
state. Data were obtained from 98 per cent of these
teachers., It was found that in 22 of the schools no
vocational sgriculture program existed, and, therefore,
there was no opportunity for combining a home economics
and agriculture class for coeducational work. No
information was obtalned from five teachers in the
state. The study, therefore, included the work of the
remaining 203 vocational home economics teachers in
Alabama.

To check the validity of the opinlons of
homemaking teachers regarding the state coeducational
program, a personal interview was held with a sampling
of those teachers who had expressed their opinions of

the program on the questionnaire., The same proposed
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opinlons as were presented in the questionnalre were
used in the interview and the respondents were asked
to give their reaction, "yes", "no", or “undécided",
orally while the interviewer checked the responses on
the same form as was used for the questionnaire g/.

A comparison was then made of the opinions of each
teacher as expressed in the interview with those
recorded on the questionnaire.

The data collected pointed to successful
practicéa in the selection of subjJect matter, activities
and techniques, and objectives for coeducational home
economics in Alagbama, It was decided that, if 60 per
cent of the respondents had found a practice successful,
the practice was of sufficient importance for the
recommendation that schools offering Joint home
economics work should conslder its use. If 60 per cent
of the respondents expressed a like oplnion concerning
the present program, it was assumed that this was a
Justifiable opinion and should be consldered in forming

recommendations for improving the present program.

2/ See appendix for questionnaire form and
interview sheet.




Chapter IV
ANALYSIS OF DATA

The data collected for this study will be
analyzed and presented according to the following
outline:

1. Organization of classes for coeducational
home economics,

2. Content of coeducational home economics
courses.,

3. Techniques considered successful for
téaching coeducational home economics.

4, ObJjectives for coeducational home economics
classes.

5. Opinions of coeducational home economlcs
teachers concerning program.

6. Comparison of opinions expressed in
questionnaire and interview,

Organization of classes for
coeducational home economics

Of the 230 vocational homemaking teachers in
Alsbama, 22 were in schools where vocational agriculture
was not offered, and were, therefore, inellgible for

the study. A majority of the remaining 208 spent some




portion of thelr time in teaching home economics to
coeducational classes during 1941-42 (Table 1). Sixty-
four per cent of the teachers taught coeducational
classes in the usual manner; namely, the agriculture
class and the home economics class, which were scheduled
at the same period, met Jointly instead of separately

to consider some problems that were vital to both
groups, It may be noted that a larger number of these
classes were held in first year home economics than in
either of the other years. A little less than half of
the teachers offered joint work in Home Economies II,
and less than one third did any Jjoint teaching in Home
Economics III. A special type of coeducational teaching
waes done by two teachers in the state; about one third
of the teachers in the study taught no coeducational
home economics.

The unusual size of the class when the home
economics and the agriculture vocational classes were
combined was & problem dealt with differently by the
individugl teachers, The combined clagses ranged in
size from fewer than nine to above 70 (Table 2). In
most of the classes ranging from five to 50 the students
were allowed to meet and work together. One class in
which there were more than 70 enrolled, another with 65
to 69, one with five to nine and several ranging from

30 to 35 were divided into two sections to facilitate




Table 1.--STATUS OF COEDUCATIONAL HOME ECONCMICS TEACHING IN 208 SCHOOLS IN ALABAMA
DURING 1941-42

—

GENERAL

STATUS BY CLASSES
TYPE OF COEDUCATIONAL HOME ECONOMICS STATUS
CLASSES = i i i
Num- Per Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent ber Cent
Usual coeducational
class - e 102 49,0 G 45,2 64 30.8 133 63,9
Special type of
coeducational class —--= 2 1.0 2 1.0 2 y i 2 1.0
No coeducsgtional class --- 99 47,6 107 51. 4 137 65.8 68 32,7
No informagtion =—————=——ea- ) 2.4 B 2.4 5 2.4 5 2.4




Table 2.--51ZE OF COEDUCATIONAL HOME ECONOMICS CLASSES IN ALABAMA DURING 1941-42

ALL STUDENTS IN ONE CLASS

CLASS DIVIDED INTO TWQ SECTIONS

SIZE HOME N0 HOME ECONOMICS
h I1 IIE i LL IIT___
Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per
ber Cent Dber Cent Dber Cent ber Cent Dber Cent ber Cent
Above 70 0 0 0 1 12.5 0 0
65 - 69 0 0 0 0 2 §0.0 0
60 - 64 0 0 0 0 0 (6]
556 - 59 0 0 0 0 0 0
50 - 54 3 4.0 b A 1.6 0 2 25,0 0 0
45 - 49 7 9.3 2 3.2 0 1 12.5 0 0
40 - 44 6 8,0 2 3.2 2 2.3 1 12.5 0 0
35 - 39 18 24.0 8 12,7 & 2.3 1 12.5 0 0
30 - 34 16 21.3 ¢ 11.1 1 2.3 & 12,5 ) 3 25.0 0
25 - 29 10 13.3 16 23.8 2 15.9 0 0 0
20 - 24 7 9.3 12 19.0 11 25.0 0] 0 0
15 - 19 7 9.3 10 156.9 11 25.0 0 1 25.0 0
10 - 14 0] e 6.3 10 e L R 12,95 0 0
5= 9 1 1.3 2 3.2 2 4.5 0 0 1 100,0
Total —-———- 75 99.8 63 100.0 44 100,0 8 100,0 4 100.0 3 100.0




the teaching of the large group,

It was found that the length of time devoted
to the teaching of coeducational home economics to any
one class in Alabama during 1941-42 ranged anywhere from
less than a week to eight weeks (Table 3). The median
for the length of time devoted to these classes was
between one and two weeks for each of the three levels
of home economics,

Table 3.--LENGTH OF TIME DEVOTED TO TEACHING COEDUCA-

TIONAL HOME ECONOMICS CLASSES IN ALABAMA DURING
1941-42

HOME ECONOMICS

Tlﬁgnggngng Num- . Per Num—II Per Num—Ififer
ber Cent ber Cent ber Cent
Less than one
Week ———meea 10 9.8 9 9.6 3 4.7
One week —==—-= 36 35.5 33 35.1 24 37.4
Two weeks ~--- 37 36.8 34 36.2 18 28.1
Three weeks -~ 10 9.8 1l 11,7 14 21.9
Four weeks --- 6 5.9 5 5.3 3 4.7
Five weekg --- 3 2.9 0 1 1.6
Six weeks ---- 0 0 1 1.6
Eight weeks == 0 2 2.1 0

Total ===-=---- 102 100.0 94 100.0 64 100.0
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Ten per cent of the teachers offering coeducational
work in Home Economics I and the same per cent of
those offering it in Home Economics II gpent less than
one week in teaching Joint classes, while about 20 per
cent from each of the two groups spent three or more
weeks at it.

It is evident that more time was spent for
coeducational work in Home Economics III. Only five
per cent of the teachers in this group spent less than
a week in the teaching of Joint classes, and as many as
30 per cent spent three or more weeks in such teaching,

Content of coeducational
home economics courses

It appears that in practically every phase of
home economics included in the Alabama course of study
coeducational teaching was done in 1941-42 by at least
five teachers (Table 4). It appears, also, that teach-
ing in these units was done on all three levels of high
school home economics by at least two teachers.

Units.--"Foods" was, by far, the most popular
unit for coeducational teaching. Eighty-seven per cent
of those teaching coeducational classes included work in
this unit somewhere in their course. In fact "Foods"
and "Personal Relations" were the only units in which
coeducational teaching was done in more than 50 per cent

of the schools. One fourth or more of the teachers




Table 4,--UNITS INCLUDED ENTIRELY OR PARTIALLY IN COEDUCATIONAL HOME ECONOMICS TEACHING
IN ALABAMA DURING 1941-42

HOME ECONOMICS TOTAL NUMBER
= o BLT OF TEACHERS
Num- Per Num- Per Num- Per um- er
UNITS ber Cent ber Cent ber Cent ber Cent
Classes Classes Classes (N = 121)
(N = 102) (N = 94) (N = 64)
) s T o Lo 1 - 76 74,5 80 85.1 51 79.7 106 86,9
Personal Relationg —————--- 73 71.6 33 301 20 31.3 80 68.1
HOUBe ——cecceccceccccacaaaa 30 29.4 23 24,5 28 43,8 49 40,2
Clothing —~—e—eecc e 20 19.6 14 14,9 13 20,3 31 25,4
BT T T o s i s o e i i 1% 16.7 18 19.1 12 18.8 30 24,6
Home lianagement ———=—=——=- 7 6.9 10 10,6 15 23.4 20 16,4
Family Relations ————meca=- 4 3.9 13 13.8 i 10.9 19 14,8
Child Development ——=—mm=-—m g 2.0 ' 3 3.2 5 7.8 7 5.7
Qther Units —=———cecmemaaaa 2 2.0 3 3.2 5 7.8 B 4.1
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included work in the units, "House", "Clothing", and
"Health"., Problems in "Home Management" and "Fanmily
Relations" were taught by a very small percentage of the
teachers, and work in "Child Development" was attempted
in only seven of the 121 schools., Five of the teachers
included work on units other than those listed.

The units in which teaching was most often
done in Home Economics I were "Foods" and "Personal
Relations", each receiving attention by more than 70
per cent of the teachers offering coeducational Home
Economics I. Only 29 per cent of these teachers taught
classes in "House", and a still sma&ller percentage
taught class in "Clothing" and "Health", Almost no work
appeared in Home Economics I on "Home Management",
"Family Rélations" and "Child Development",

In Home Economics II the only unit in which
coeducational teaching was done to any considerable
degree was "Foods". The only other unit receiving
attention by as many as one third of the teachers
offering coeducational Home Economics II was "Personal
Relations",

There appears to have been more diversity of
teaching in Home Economlcs III than in either of the
previous levels. Teaching in "Foods", again, was done
by the largest percentage of these schools (80 per cent).

However, 44 per cent of the teachers offering coeduce-
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tional work on the third-year level included work on the
"House" unit and a few less than one third taught
classes in "Personal Relations", "Home Management",

and "Clothing".

Table 5 shows that coeducational classes in
"Personal Relations" were taught more in Home Economics I
than in any other level. Of the 83 teachers having
coeducational classes during the "Personal Relations"
unit, all but 10 of them offered it in Home Economics I,
whereas, a little more than one third of them did some
work in this unit for Home Economics II and about one
fourth offered it in Home Economics III, "Clothing"
also appears &s a problem taught more often in Home
Economics I than in either of the other two classes;
however, only & few less than 50 per cent of the schools
teaching any clothing coeducationally included it in
Home Economics II and Home Economics III,

Problems in "Foods" were taught coeducationally
to a considerable degree throughout the three years of
home economics. Three fourths of the teachers including
work in "Foods" as a part of their coeducational teaching
offered it 1n Home Economics II, while between one half
and three fourths of them included it in Home Economics I
and about the same percentage in Home Economics III,

More than half of the teachers including work

in "Health" as a part of their coeducational teaching




Table 5.--LEVELS OF HOME ECONOMICS IN WHICH VARIOUS UNITS WERE TAUGHT ENTIRELY OR
PARTIALLY TO COEDUCATIONAL CLASSES IN ALABAMA DURING 1941-42

LEVELS OF HOME ECONOMICS

NUMBER OF I 11 ITT

UNITS TEACHERS Num- Per Num-  Per Num-  Per

ber Cent  Dber Cent ber Cent

Fo0d8 ==meme e 1086 76 71.4 80 75.2 51 47.9
Personal Relations ———=w—=-- 83 73 87.6 33 39.6 20 24,0
HOUSE =mmemmmm e e 49 30 61.2 23 46.9 28 57.1
Clothing —=—--memom e 31 20 64.6 14 45,2 13 42,0
Health —cemmmmmmmccmc e 30 17 56.6 18 59.9 12 40,0
Home Mansgement —--————e—e—- 20 7 35,0 10 50.0 15 75.0
Famlly Relatlons —==—eceeaa-- 19 4 21.0 13 68.4 [ 36.8

Child Development ——--—mae-a 7 2 28.6 3 42.8 5 71.4

<
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introduced this into their Home Economics I teaching;
about the same percentage did some teaching in "Health"
in Home Economies II; only 40 per cent taught 1t in
Home Economics III,

Very little teaching was done in "Home
Management" in Home Economics I coeducational classes,
Half of the teachers using problems in this unit intro-
duced them in Home Economiecs II, and three fourths of
the teachers arranged them for Home Economics III,

Problems in the "House" unit were taught
coeducationally throughout the three years. Home
Economics I rated first in the number of classes in
"House", but Home Economice III was & close second
with more than half of the teachers putting work 1in the
"House" unit on this level, and only slightly less than
50 per cent of those teaching "House" problems coeduca-
tionally introduced them in Home Economics II.

The only coeducational classes in which more
than half of the teachers included work in the "Family
Relations" unit were those in Home Economids II; and
third-year home economics was the only level on which
"Child Development" teaching was done to any extent.

Topics.--The topics selected to be taught in
each of the above units will indicate more exactly the
content of the coeducational class work than a mere

statement of units in which teaching was done, The




subject "Etiquette" was more often a teaching topic for
coeducational classes in the "Personal Rglationa“ unit
than any other subject (Table 6). As many as 96 per

cent of those teachers offering the unit in Home
Economics I used this topic in their teaching, and more
than 60 per cent of those teaching "Personal Relations" in
Home Economics II and Home Economics III used the topic
on these levels.

Table 6.-~-TOPICS TAUGHT IN "PERSONAL RELATIONS" TO CO-

EDUCATIONAL HOME ECONOMICS CLASSES IN ALABAMA DURING
1941-42

HOME ECONOMICS

I i LIL
TOPICS Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent
Classes Classes Classes
(N = 73) (N = 33) (N = 20)
Etiquette —===w——--- 70 95.9 2l 63.6 14 70,0
Personal Appearence- 37  50.7 (AR P2 | 4 20,0
Boy-Girl Relation-
ghips ——mmemeee—- 37 50,7 14 42,4 7 35.0
Personality -===—===- 28 38, 4 7 21.2 2 10.0
Entertaining in
the Home —==——e==-- 12 16.4 9 27.3 4 20.0
Human Relationsg ——=—== 7 9.6 10 30,3 2 10,0

Use of Lelsure
Pifel e ot 5 6.9 3 9.1 2 10.0




"Boy-Girl Relationships" was the second most
popular topic in the "Personal Relations" unit. About
half of the teachers in the Home Economics I group,

42 per cent of those in the Home Economics II group, and
35 per cent of those in the Home Economics III group
included 1t in thelr teaching.

The only toplics, other than these two, taught
to any degree were "Personal Appearance" included by
about half of the teachers in the Home Economics I group,
"Personality", by more than a third of the Home Economics
I group; and "Human Relations", by 30 per cent of the
Home Economics III group.

In the coeducational teaching of the "Clothing"
unit in Home Economics I, the topic "Clothing Selection"
was used by 65 per cent of the teachers offering the
unit to this group; the topics "Care of Clothing" and
"fending" were taught by more than one third of the
teachers in this group (Table 7). As many as 64 per
cent of the teachers offering this unit coeducationally
to Home Economics II taught the topics "Clothing
Selection" and "Care of Clothing", while 29 per cent
taught "Mending" and "dlothing Consumer Problems". In
Home Economics III, 62 per cent of the teachers offering
work in the clothing unit coeducationally taught
"Clothing Selection"; more than a third of ‘them taught

"fending" and "Clothing Consumer Problems"; and a few

less than one third taught "Care of Clothing'",
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Table 7.--TOPICS TAUGHT IN "CLOTHING" TO COEDUCATIONAL
HOME ECONOMICS CLASSES IN ALABAMA DURING 1941-42

—————— —— ———
- — — _ -

HOME ECONOMICS

i LR L5
TOPICS Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent
Classes Classes Classes
(N = 20) (N = 14) (N = 13)
Clothing Selection - 13 65.0 9 64.3 8 61.5
Care of Clothing --- 9 45,0 9 64.3 4 30,8
Mending ——=—meccmema 7 35.0 & 28,6 53 46,2
Clothing Consumer
Problemng —-—=—=—me—a b 25.0 4 28.6 5 38.5
Clothing for
Special Occasions- O 1 7s1 0

A survey of the topics taught in the "Foods"
unit to coeducational home economics classes showed
that "Gardening" recelved more attention than any other
tople (Table 8). In schools where "Foods" was taught
coeducationally it was found that on each level of home
economics more than 75 per cent of the teachers using
the unit on that level included lessons on "Gardening",
More than one third of the teachers in Home Economics I
and Home Economics II, and slightly less than one third
in Home Economies III included the topic "Nutrition",
The subject of "Poultry" was introduced by 35 per cent

of the Home Economics II group, 31 per cent of the Home
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Economics III group and 30 per cent of the Home Economics
I group.

Table 8.--TOPICS TAUGHT IN "FOODS" TO COEDUCATIONAL
HOME ECONOMICS CLASSES IN ALABAMA DURING 1941-42

HOME ECONQOMICS

3 1% 4 IIT ]
TOPICS Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent
Classes Classes Classes
(N = 76) (N = 80) (N = 51)
Gardening ~-—=—-—wee=- 58 76.3 63 78.8 42 82.4
Nutrition —=—eeeeeeo- 28 36.8 54 42.5 16 3l.4
Poultry ——=—-—e—mm——eme 23 30,3 28 35.0 16 31,4
Special leals —------ 12 15.8 16 20.0 20 39.2
Planning and Pre-
paring lieals —---- 1l 14.5 17 21l.3 10 19.6
Food Preservation -- 9 11.8 14 17,5 6 11.8
Cooking Simple
Dishes ~=ceeemeeaa 7 9.2 7 8.8 5 9.8
Buying Foodg —=—===== 6 A 8 10,0 5 9.8
Home Food Supply --- 2 2.6 1 1.3 1 2.0
Camp COOKEry —w—w——w—- 1 1.3 0 2 3.9
Dressing Chickens -- 1 p AL ¥ 1.5 1 2.0

Thirty-nine per cent of the Home Economics III group did
some work on "Specigl Meals" during their "Foods" unit;
a much smaller percentage of the teachers in the Home
Economics I and Home Economics II groups included work

on this unit,




b

Other topics occurring in some of the "Foods"
units were as follbws: "Planning and Preparing Meals",
"Food Preservation', "Cookiﬁg Simple Dishes", "Buying
Foods", "Home Food Supply", "Camp Cookery", and "Dressing
Chickens",

In the teaching of "Health" to coeducational
home economics classes, "First Ald" was the only topic
taught by more than 50 per cent of the teachers
offering it on each of the levels (Table 9). On one
level, Home Economies III, it was practically the only
toplec taught. However, one third of the schools where
"Health" was taught coeducationally to Home Economics II
included the topic "Health of Home and Community"; and
35 per cent of those in ﬁhich it was taught coeducation-
ally to Home Economics I included the topic "Personal
Health"., Very little work was done in any class on

"Home Care of the Sick".

Table 9.,--TOPICS TAUGHT IN "HEALTH" TO COEDUCATIONAL HOME
ECONOCMICS CLASSES IN ALABAIIA DURING 1941-42

HOME ECONOMICS

s A 115 58 ITT

TOPICS Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent

Classes Classes Classes

(N = 17) (N = 18) (N = 12)
First Al —-cecme—m== 10 58.8 12 66.7 Il 91,7
Personal Health --- 6 35.8 @ 22.2 1 8,3

Health of Home and

Community ———==== 3 17.6 6 33.3 S5 28.0

Home Care of Sick - 1 5.9 3 167 o 8.3




There was little consistency among the
teachers concerning the topics taught in the coeducation-
al "Home Management" classes (Table 10).
Table 10.--TOPICS TAUGHT IN "HOME MANAGEMENT" TO CO-

EDUCATIONAL HOME ECONOMICS CLASSES IN ALABAMA DURING
1941-42

HOME ECONOMICS

TOPICS &)1 ks IIL
Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent

Classes Classes Classes
(N = %) (N = 10) (R = 15)
Division of Res-
ponsibilities === 3 42,9 3 30,0 2 13.3
Consumer Problems - 2 28.6 3 30,0 3 20,0
Family Finance ---- 1 14,3 3 30,0 8 53.3
Equipment -- Arran-
gement and
Selection -———-—- 1 14,3 1 10,0 3 20,0

Labor Saving
DeViceS --------- l 1403 0 2 13.3

Personal lMoney
Problemnsg —=—=—==-- (¢} 1 10.0 4 26.7

Uge of Time and
Energy —-—=e=e—a=-- 0 0 g 13.9

In Home Economics II there was no topic taught by as
manj &s one third of the teachers in this group; in
Home Economics I "Division of Responsibility" was the
only toplic used by more than one third (43 per cent) of

the teachers; and in Home Economics III "Family Finance"
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was the only tople listed as taught by more than one

third (53 per cent) of the teachers.

Little consistency was shown also in the

topics used for teaching "House" coeducationally

(Table 11).

Table 11,--TOPICS TAUGHT IN "HOUSE"
HOME ECONOMICS CLASSES IN ALABAMA DURING 1941-42

TO COEDUCATIONAL

HOME ECONOMICS

TOPICS I i $.LIE.
Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent
Classes Classes Classes
(N = 30) (N = 23) (N = 28)
Landscaping ——==——- 26 86,7 15 65.2 3¢ L B2.1
Flowers --——cceceaa 7 23.3 E 17.4 6 21.4
Comfort and Con-
venience of
Home ——c=mcmeaeaao 3 10.0 )l 4,3 e 14,3
Home Selection ---- 1 3.3 il 4,3 2 Tod
Home Improvement -- 1 3.3 3 15.0 0
Moving ———m—mmee—a= 1 3.3 b 4,3 i 3 3.6
Care of House —--=-- 0 1 4,3 I 3.6
Furniture and
Furnishings —----- 0 e 17.4 5 179

"Landscaping" was taught by 87 per cent of the teachers

doing coeducational "House" teaching in Home Economics I,

82 per cent of those teaching "House' coeducationally in

ob i -
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Home Economics III, and 65 per cent of those teaching
"House" coeducationally in Home Economics II. Of the
other units -- "Flowers", "Furniture and Furnishings",
"Comfort and Convenience of Home", and "Care of House" --
none was taught by as many as one fourth of the teachers
offering "House" on any one level.

The topic "Marriage Problems" was taught more
often than any other topic by teachers lncluding work in
the "Family Relations" unit as a part of thelr coeduca-
tional teaching (Table 12).

Table 12,--TOPICS TAUGHT IN "FAMILY RELATIONS" TO CO-

EDUCATIONAL HOME ECONOMICS CLASSES IN ALABAMA DURING
1941-42

HOME ECONOMICS

TOPICS : il 2 ] 4 &

Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent

Classes Classes Classes

(N = 4) (N = 13) (N ='7)
Marriasge Problems -- 2 50.0 7 53.8 3 42,9

Division of Res-

ponsibilities —-—-- 2 50.0 4 30.8 3 42.9
Family Finance --—-- 1 256.0 . 6 46,2 3 42,9

Building a Happy ‘
Home -~ 0 4 30.8 i i 14,3

In Home Economics I, of those teaching "Family Relations"

coeducationally, 50 per cent included work on the
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topics "Marriage Problems", "Division of Responsibili-
ties", and "Family Recreation". In Home Economiecs II,
54 per cent of those teaching "Family Relations" co-
educationally taught "Marriage Problems", and 46 per
cent taught "Family Finance". In Home Economics III,
43 per cent of those offering "Family Relations" study
used the topices "Marriage Problems", "Family Finance"
and "Division of Responsibilities',

Of the few teachers including coeducational
work in the "Child Development" unit, only one included
any toplc other than "Toys for Children" (Table 13).
In Home Economics III "Child Care and Training" was
taught coeducationally by one teacher,

Table 13,--TOPICS TAUGHT IN "CHILD DEVELOPMENT" TO CO-

EDUCATIONAL HOME ECONOMICS CLASSES IN ALABAIIA DURING
1941-42

e

HOME ECONOMICS

TOPICS : II RLLC i
Num- Per Num- Per Num- Per
ber Cent ber Cent ber Cent

Classes Classes Classes
(N = 2) (X =15) (N = 5)

Toys for Children -- 2 100.0 3 100.0 “ 80.0

Child Care and
Training —==—w—e—- 0 0 1 20.0

Topics taught coeducationally to the home

economics classes in Alabama other than those discussed

above were "Meat Cutting" and "liaking Christmas Gifts",




both being taught once on each of the three levels;
"Conservation" was taught once in Home Economics II and
once in Home Economics III; and "Parliamentary Law" and
"Home Decorations for Special Occasions" were both
taught once in Home Economics III (Table 14).

Table 14,--OTHER TOPICS TAUGHT TO COEDUCATIONAL HOME
ECONOMICS CLASSES IN ALABAMA DURING 1941-42

HOME ECONOMICS

T 1 ERRY.
TOPICS Number of Number of XNumber of
Classes Classes Classes
(N = 2) (N = 3) (N = 5)
Meat Cutting —=-==e=-- 1 A5 1
Making Christmas
Gifts ——mmmmmmeem 3l 1 1
Conservation --=—=-- 0 1 1
Parliamentary Law -- 0 0 1
‘Home Decoration for
Special
Occasions ——=—===a 0 0 1

Methods for selecting topics.--A survey of the

methods by which topics for study in coeducational home
economics classes in Alabama were selected in 1941-42
showed as many as 11 different methods (Table 15). In
39 per cent of the schools the agriculture teacher and
the home economics teacher decided in conference those

topics which should be taught to the joint class. This




Teble 15,--METHODS BY WHICH TOPICS FOR STUDY IN
COEDUCATIONAL HOME ECONOMICS CLASSES IN ALABAMA WERE
SELECTED DURING 1941-42

Number Per

METHOD (N = 81) Cent

Agriculture and home economics teacher
decided toplecs to be taught ———cceme—meea 32 39,4
Students requested special toplecs --—--——-- 14 17.2

Agriculture and home economics teacher
decided, keeping in consideration
the student suggestions ——ceeemeccmcmcaa 12 14,8

Class resulted from speclal problems
or projects arising unexpectedly —--=---- 8 9.8

Students were gilven several toplics to
choogse from ——-eeemmm e e 5 6.2

It was decided in a Joint class
discussion ———ec—mmm e 5 6.2

Class was an outgrowtn of & discussion
on some other tople ———-=cemmmmmcmaaea 5 6.2

The girls invited the boys to joln their
class during a discussion in which they
felt the boys would be interested —--—-=-- 2 2.5

Agriculture and home sconomics teacher,

with the help of some other teacher

or teachers, declded on the toplcs —~---  § 1.2
Home Economics teacher decided on the

Parents requested special toplcs be
Laughnt ——m e e 1 1.2

was the only method used by as many as one third of the
teachers who stated their methods of selection. ©Seven-

teen per cent of the schools offered those toplcs




requested by students, and 15 per cent offered those
decided on by the agriculture teacher and the home
economics teacher after they had considered the requests
of students. In eight schools the topics taught
resulted from special problems or projects arising un-
expectedly., Five teachers gave the students several
possible topics for consideration and allowed them to
select those in which they were most interested or
needed most., In five other cases 1t was decided in a
Joint class discussion which topies would be pursued,
and in another five the toples studied were an out-
growth of a class discussion on some other topic. 1In a
few cases a combination of two or more methods was used
to determine which toples should be taught.

Techniques consldered successful

for teaching coeducational
home economics

A question of the techniques for successful
teaching of coeducational home economlcs classes might
present itself to one interested in such teaching.
Tables 16-24 show techniques that were considered
successful in the teaching of each phase of home
economics to coeducational classes in Alabama during
1941-42.

Almost two thirds of the teachers offering
work in the "Personal Relations" unit stated that they

found discussion classes to be effective (Table 16).




Teble 16,--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"PERSONAL RELATIONS" TO COEDUCATIONAL HOME ECONOMICS
CLASSES IN ALABAMA DURING 1941-42

TECHNIQUE NUMBER TEACHERS PER
USING CENT
(N = 82)

Discussion ——-—eemmcmmc e 592 62.6
Demonstration ———--e—meeme—e—— 31 37.3
Entertaining -——----eeeemeee- 19 29,9
Problem Method -—=-—eeee—a—e=ax 16 19.3
ROUNG GADIS wmmmenmtiam i 16 19.3
Superviged study ———=————ee- 16 19.3
Stories —-—-——emmmmm—me e 15 18.8
Committee WOrk ————me—e-—a——- 13 15.7
REpPOrts —~m—mem—e—m—— e 12 14.5
Case Study ==mmmememmceee—e——— 8 9.6
Dramatics ——ceccmcccanaaeaaa 8 9.6
Lecture ——e—mememem e 8 9.6
Recitation ——-—mmeemmcmmeeee 7 8.4
Conferences -——meem—mmocma——- 6 7.9
Laboratory ——=————c—meca————— 6 7.2
Panel ——mcmmme e 5 6.0
Projects ——=-—cmmmmmmmmeeeem 5 6.0
Display -===-==c=mm————————— 3 3.6
JMOVies ————mmmem e 2 2.4
Notebook =—mmmmcm e 2 2.4
FOrum ————eeee e e 2 2.4
Field trip ——-——ccemcmmmmeeee 2 2.4
Debate —-mmmmmmmme e 1 1.2
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This 1s the only technique mentioned as being particular-
ly successful by as many &s half of the teachers in this
group. Thirty-seven per cent stated that they used
demonstrations effectively, and 23 per cent planned and
promoted a party or other social function to make their
teaching more effective,

Twenty other techniques were mentioned as
successful ways of teaching thls unit, but fewer than
20 per cent of the teachers checked any one of them,

The discussion class was also used most often
(42 per cent) as a successful teaching method by those
who included work in the "Clothing" unit in their
coeducational teaching (Table 17). Fewer than 50 per
cent of these teachers, however, checked this as being
a successful technique. More than one third of the
teachers in this group stated that demonstrations and
laboratory work were successful ways of teaching the
"Clothing" unit.

In the teaching of the "Foods" unit coeduca-
tionally, 54 per cent of the teachers checked the
discussion technique as being successful (Table 18).
Almost as many (49 per cent) named the laboratory method
as being a successful technique, The demonstration
technique was used by 46 per cent of the teachers in
this group; supervised study by 32 per cent; and lecture,
field trips, problem method, and commlittee work by from

20 to 30 per cent.
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Table 17.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"CLOTHING" TO COEDUCATIONAL HOME ECONOMICS CLASSES IN

ALABAIIA DURING 1941-42

NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 31)

Discussgsion ——cmmmccmmc—— e 13 41,9
Demonstration ————-eceeecea—- 12 38,7
Laboratory - - 11 35.5
Display ——=——mmmmm e 6 19.4
Field Trip ————-—mmmmme e 5 16.1
Problem Method ——==eeceee—a—- 4 12,9
Recitatlon ~—eceemmcmma e -+ 12.9
Report8 ———cemmm e 4 12.9
Committee WOrk ————eeme—eeee- 3 8.7
Round table ~~idemmcwan—mae- 3 9,7
Supervised study --——=—=——- 3 9.7
Conferences ———eememcmececaae—- 2 6.5
LOGtUTE =—emmmecmema—m——e 2 6.5
Projects —mmcmmcmmmmm e 2 6.5
Dramatlics ~——w-cme—ecee————— 1 5.2
Entertaining —-—eeececewaeeaa 1 3.2
FOrUM =memmm e e e 1 3.2
Notebook —cmmmmmcmc e e 1 3.2
Pangl ~——memmmc e e 1 3.2




Table 18.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"FOODS" TO COEDUCATIONAL HOME ECONOMICS CLASSES IN

ALABAMA DURING 1941-42

TECHNIQUE

NUMBER TEACHERS PER

USING CENT
(N = 106)

Discussion —-eemecccmmaae— 57 53.8
Laboratory -——eeemeceeam— - 52 49,1
Demongtration —=—ecececceaemw—-- 49 46,2
Supervised study -—-—=—cew-- 34 32,1
Lecture —------ - 31 29,2
Fleld trip ——eemee—mmmmeeee 28 26.4
Problem Method —-=eecemecmeeaa 26 24.5
Comnittee wWork ——-eeeemca—— 25 23.6
Display —-mmmmmme e 20 18.9
Projects ———cmmmcm e 20 18.°2
Notebook ———mmmmcm e 19 17.9
Reports ———ememcmmc e X7 16.0
Entertaining --—=—ce=cccecaea- 12 1:3
Recitation --- — - 9 8.5
MOoVies8 ——mmemeee e 8 TaD
Panel ——ememm e 6 5.7
Round table ——-meemcccameaa 6 5.7
Conferences -————me——eemm———- 5 4.7
FOrum —cememem e e 4 3.8
Stories —cemmmemmmm e 2 1.9
Case study —==—cemmmcm————e 2 1.9
Dramatics ~———m——mmemmm e 1 9
Group WOrk ————=cecem————— 1 9
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Table 19,--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"HEALTH" TO COEDUCATIONAL HOME ECONOMICS IN ALABANMA

DURING 1941-42

NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 30)

Discussion —=-—--- e e i 15 50.0
Demonstration ————ceeemmeeen 9 30,0
Lecture - - - - 9 30,0
Problem Method —-c-meeemeae—- 9 30.0
Laboratory ————-=—ecema—————— 6 20,0
Supervised study --=-—=—e—=- 6 20,0
Reportg —me——mmemmmm e 5 18,7
Committee wWork ——-—————eee—o 4 13.3
Notebook ———ememmme—mmmmee e 4 13.3
Round table —=~—meemmmee————— & 13.3
Recitation -——-memmemecemm——— 3 10.0
Conferences ~—eemmemmmecacea—— 2 6.7
Digplay ——=——emmm e 2 (4
Panel —cemmmm e 2 6.7
Projects —m—mmecmec e 2 6.7
Case study -—————=——m———muue 1 3.3
JIOVieS =mmm—mmm— e 1 3.3
StOoriesg —mmecrrcm i ———— 1 3.3




Again in the teaching of "Health", the dis-
cussion method seems to have been the only technique
congidered successful by as many as 50 per cent of the
teachers including this unit (Table 19). Thirty per
cent of these teachers; however, mentioned demonstration,
lecture, and problem method as being effectively used in
the coeducational teaching of "Health",

Less variety was used in the successful teach-
ing of "Home Management" to coeducational classes. Only
nine techniques were mentioned by the 20 schools
including work in this unit (Table 20), and four of

these were mentioned by only one teacher.

Table 20,--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"HOME MANAGEMENT" TO COEDUCATIONAL HOME ECONOMICS
CLASSES IN ALABAMA DURING 1941-42 .

NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 20)

Discusslon —wemmmccca e 4 20.0
Problem Method -———=-ceceaaana- 4 20,0
Laboratory ——=ceememem— e 3 15.0
Botebook ‘wmwr——m— - sobdthind 2 10.0
Committee WOrk ——-——eemmeu—- 2 10.0
Debate ———m——m——mmme e i 5.0
Lecture ——eeemcm e 1 5.0
Projects ———=memmmmm e 1 5,0
Reports —-————m—mmmmmm e i I 5.0




Less than one fourth of these teachers checked any
effective technique, 20 per cent mentioning the dis-
cussion and problem methods as being used successfully.

The "House" unit is one of the two in which
the discussion method did not rank first among the
techniques considered successful for teaching coeduca-
tional classes (Table 21). Here fleld trips, though
used by only 47 per cent of the schools teaching "House"
coeducationally, were highest on the list. The only
other technlique considered successful by as many as one
fourth of the teachers was the laboratory method.

Of those teachers including "Family Relations"
as a part of their coeducational work, 53 per cent
stated that they found the dlscussion type of class to
be effective (Table 22). Committee work, used by 32
per cent of these teachers, seems to have been the
next most successful technique for the teaching of
"Family Relations",

The "Child Development" unit wae the only one
in which no teacher mentioned the digcussion technique
a8 being an effective one for coeducational classes
(Table 23). The laboratory method of teaching, the
only technique mentioned by more than one of the seven
schools offering work in this unit, was used by 43 per

cent of the group,




Table 21.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"HOUSE" TO COEDUCATIONAL HOME ECONOMICS CLASSES IN
ALABAMA DURING 1941-42

NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 49)

Field trip ————cemmm e 23 46.9
Laboratory ——=—emeececca—m e 13 26,5
Discusslon ~—cecmemcme e 9 18.4
Projects ———mmmmme e 8 16.3
Supervised study ---——————=—-- 8 16,3
Lecture —=—cemme e 7 14,3
Demongtration —-——ceceemne-- 7 14,3
Committee WOrk ———vecemcmaa—- 7 14,3
Problem Methbl —-———eeciee——w 5 10.2
Reportg ——ceceme e e 8.2
Conference ————m—meemeca————— 2 4,1
Display ————mmmme e 2 4.1
Notebook ~e—m—cmmcmc e 2 4.1
Case study ——-—=—m—mccm—c——e—m 1 2.0
FOrulm ———meemmm e m e e e 1 2.0
HOoVies —=mmcmcc e 1 2.0
Recitation ——=-ccmcmm e 1 2.0
Round table ——=meccmcmeeeem ' " X 2.0
Stories —mm—cmmc e d 2.0
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Table 22.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"FAUILY RELATIONS" TO COEDUCATIONAL HOME ECONOMICS
CLASSES IN ALABANMA DURING 1941-42

NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 19)

Pleoussion —r=———memem=—mmene- 10 52,6
Committee WOrk —~—-————ee—eee-- 6 31.6
Dramatlcs ——mmemmem e i 21.1
HOVies ~—memmmmmmmm e 4 21.1
Lecture - e ————————— 3 15.8
Entertaining -——-—eemmmmmmee e 3 15.8
Case study ~——mecemccmcaaa——- 3 15.8
Recitation —=——mmevmmem e 2 10.5
Round table ——-—-eeemememaeeo 2 10.5
Conferences ———————cemomme——- 2 10.5
FOrum —--eerm e e e 1 5eS
Field trip —-—eemeemmeem e 3 5.3
Projects ——memmmmmmme e 5 ) 5.3
REPOTrt s =mmmmmm e e 1 5.3
(23 7105 op 1 - 1 - R S SR S e 1 5.3

Table 23.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
"CHILD DEVELOPMENT" TO COEDUCATIONAL HOME ECONOMICS
CLASSES IN ALABAMA DURING 1941-42

NUMBER TEACHERS PER

TECHNIQUE (HQENQ) CENT
Laboratory ~————eeceme— e 3 42,9
Demonstratlon ———-em—ec—meaam—— 1 14.3
Problem Method —==mmmmmmmm——- 1 14.3
Recitation —meem—mmmcmm e e 1 14.3
Round table —————mmmme e 1 14.3




Of those five schools where units other than
the above were taught coeducationally, 60 per cent of
the teachers stated that they used the discussion method
successfully in the teaching of these units, and 40 per
cent that they used the demonstratlon and laboratory
methods (Table 24),.

Table 24.--TECHNIQUES CONSIDERED SUCCESSFUL FOR TEACHING
OTHER UNITS TC COEDUCATIONAL HOME ECONOMICS CLASSES IN
ALABAMA DURING 1941-42

. NUMBER TEACHERS PER

TECHNIQUE USING CENT
(N = 5)

Discusslon —=weeemrmeme e ———— 3 60.0
Demonstration ——-cemeeeacawmea 2 40,0
Laboratory --- - - 2 40,0
Committee WOrk ——-wecece—aa. 1 20,0
Digplay —=——emmmmmm e 1 20,0
Entertaining —w——meccmamamaaa i 20.0
NOLEDOOK =memmcm e i i 20.0
Projects ——memmmmm e 1 20.0

A summary of the techniques considered
successful for teaching coeducational home economics in
Alabama during 1941-42 showed 24 effective methods
(Table 25). It may be noted that discussions were con-
sidered successful more often than any other method.

Whereas the discussion method was mentioned 194 times,

!



Table 25.--TECHNIQUES USED MOST FREQUENTLY IN TEACHING
COEDUCATIONAL HOME ECONOMICS IN ALABAMA DURING

1941-42
TECHNIQUE NUMBER TIMES MENTIONED

Discussion =—-—ccememcmmaa o 194
Demonstration ———---—cmeamaax 112
Laboratory —————emm—me———————— 96
Superviged study =====——mea—- 68
Problem Method -——-e-=meamcma-- 65
Lecture ———-—-- S ——— 62
Committee WOrk —==wcecememaaa- 61
Field trip ——-—--eecmmmaeaeea 60
Reports ——eemmmcc e 45
Projects ——eemmeeme e 40
Entertaining ———e—eeeemeamea— 36
Display =——=—=m——em e 34
Round table —eemcmmmmcccmcan- 33
FOLODDOR - o cn s st b o o s it en S 31
Recitation ———emmmecmacmeeeee on
Conferences ———m—mmmme——e———— 20
StOries ———eemmmm— e 20
MOV1eS ——=mecmc e 16
Case study ~———-—ecmemem————— 15
Dramatics ———memmce—mme————— 14
Panel —-cemmccm e 14
FOrum -—--emmeee e e e e e e 9
Debate —=mmmmm e e
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the demonstration method was mentioned only 112 times
and the laboratory method only 96 times, Supervised
study, problem method, lecture, committee work, and
field tripes were used in from 60 to 70 classes, Others
occurring as many as 25 times were reports, projects,
entertaining, displays, round table, notebooks, and
recitation.

ObJlectives for coeducational
home economics classes

Because the objJectlives listed by many of the
teachers were not pertinent, only the general objectives
from 19 schools and the specific objectives from 56
schools have been included for analization.

Forty-two per cent of the teachers who stated
any general obJjectives thought that a realization of the
interdependence of the home economics and agriculture
departments and an understanding of the work of each
should be an important outgrowth of their coeducational
teaching (Table 26).

Nearly one third of the teachers hoped to
encourage projects at home on which an agriculture boy
and & home economics girl might work cooperatively and
projects at school on which the two zroups might work
cooperatively., Three of the 19 teachers were interested
in a special type of cooperative project whereby the

vocational departments might be improved. One home

B

economics teacher was interested in having the agricul-
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ture people feel free to use her department and ask for
her help on their problems, Others hoped that through
Joint classges the boys might come to feel a greater
need for home economics or that through the teaching of
the Jjoint class the teacher herself might come to know
and understand the needs of boys as well as those of

girls.

Table 26,--GENERAL OBJECTIVES FOR COEDUCATIONAL HOME
ECONOMICS AS GIVEN BY 19 TEACHERS IN ALABAMA, 1941-42

NUMBER OF PER
OBJECTIVES TEACHERS CENT

Realize the interdependence of
vocational agriculture and home
economics departments and under-
stand the work of each ———=———eceeee-o 8 42.1

Encourage activities in Jjoint
projects at home and at school -~--——-- 6 31l.6

Cooperate in department improvement
and other school projects —————ceeeeea 3 15.8

Help boys feel that home economics
is important for them ——-—-e—memme—ea- 2 10.5

Help the agriculture people feel
free to use the home economics
department and ask help with thelr
PrODlems ——memm e ——— 1 5.3

Understand the needs of boys as
well as thoge of gilrls —~eecmcemmmcacaa- j | 5.5

The specific obJjectives listed by 56 teachers
relate to six of the eight units taught coeducationally

in the state (Table 27). The "Personal Relations"




obJectives appearing most often were "to develop an
appreciation for and a working knowledge of the social
graces" and "an understanding of certain problems of
boy-girl relationships", Each of these objlectives was
mentioned by more than 40 per cent of those 1lncluding
obJjectives for the "Personal Relations" unit., Several
teachers almed to develop desirable physical, mental,
and soclial characteristics which go to make up a well-
rounded individual and to improve the personal appear-
ance of those in the class, Other objectives related to
special types of social adjJustment and physical fitness.

The obJectives for the clothing unit were the
following: "development of skill in caring for
clothing", listed by 71 per cent of the teachers giving
clothing obJjectives; "understanding of the importance
of being well dressed" and "the ability to select a
well planned wardrobe", each listed by more than one
fourth of the teachers in this group,

Nearly half of the 31 teachers listing specific
objectives for foods work were interested in the
ability of the student to plan and help provide for
the home food supply and in his understanding of the
fundamentals of nutrition, Six of the teachers aimed to
teach some fundamental principles of gardening, and
three had as an obJective the planting and cultivating

of a school garden. Three teachers were Interested in
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giving the students a knowledge of poultry raising, and
one planned to organize a cooperative chicken project
at school, Only a few teachers hoped to do much about
developing & knowledge of food preparation or meal
planning., A few included obJectives dealing with table
etiquette, dlet-deficlency diseases, food hablits, wise
buying, and special meals. These latter and a few
others were each mentioned by only one of the 31
teachers whose obJjectives were included.

Only two teachers included an objective re-
lating to "Health", Both almed to encourasge higher
standards of health through the teaching of their
coeducational classes,

Six obJectives relating to work in the "House"
unit were included. These obJjectives, each mentioned
only one time, relate to home lmprovement and beautifil-
cation, furniture and its renovation, landscaping,
stove repair, and thrift.

One third of the 17 teachers including "Family
Relations" obJjectives hoped to estaﬁlish the feeling
that boys and girls can work together with mutual
benefit and enjoyment; nearly one fourth hoped to
develop a standard of cooperation for home living;
three of the 17 wanted to establish a feeling of in-
dividuel responsibility for home malntenance; and two

aimed for the students to develop the ability to take
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part in community or social movements. Other objectives
mentioned only once dealt with family morale, standards
of home life, standard of living, and work on home
problems.
Table 27.--SPECIFIC OBJECTIVES FOR TEACHING THE VARIOUS
UNITS IN COEDUCATIONAL HOME ECONOMICS, AS GIVEN BY
56 TEACHERS IN ALABAMA, 1941-42
NUMBER OF PER
OBJECTIVES TEACHERS CENT
PERSONAL RELATIONS (N = 29)
An gppreciation for and a working
knowledge of the social graces ------ 14 48,3
An understanding of certain problems
of boy-girl relationshlps ---——caee-- 13 44,9
Development of desirable physical,
mental and social characteristics
which go to make up & well-rounded
individugal —-emmmm e 7 24,2
Interest in improving one's personal
apPeAaYaNCe —————mm—m e 4 13.8
Ability to make soclial adjustments
with self-confildence -——-commmcmmacaaa- 3 10.4
Development of polise and ease —mem———w- 2 6.9
Knowledge of successful entertaining
in the hOme —cemmmm e 2 6.9
Interest in learning things to do
which will help students to take
thelr places as good citizens of
the home and community ——-—cemem————e——— 2 6.9
Knowledge of how to meet people ——-=m=- 1 3.5
Knowledge of the importance of being
phygically fit —cemmmmc e 1 3.5
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Table 27.--SPECIFIC OBJECTIVES FOR TEACHING THE VARIOUS
UNITS IN COEDUCATIONAL HOME ECONOMICS, AS GIVEN BY

56 TEACHERS IN ALABAMA, 1941-42--Continued

NUMBER OF PER
OBJECTIVES TEACHERS CENT
CLOTHING (N = 7)
Development of skill in caring for
clothing ————emmmmm e 5 71.4
Understanding of the importance of
being well dressed --——————meemmmmm———- 3 42.8
Ability to select a well planned
Wardrobe ————ecmcccc e 2 28.6
FOODS (N = 31)
Ability to plan and help provide for
the home To00d SUPPLlY ————mmcmmmccc———— 15 48.5
Interest in better nutrition through
an understanding of the basic food
requirements of the body ———ceemmmm—aa 13 42.0
Knowledgze of the fundamentals of
gardening ——--mm e m e 6 19.4
Sense of responsibility for increasing
the food supply in the community,
county, and nation through produc-
tion and preservation ——ceememmmccaea- 3 9,7
Knowledge of how to select, buy and
care for good breeds of poultry ------ 3 9,7
Planning and making a school garden ---- & 9.7
Some knowledge of the preparation
of simple f0008 =mmmcmm e e 3 9.7
Ability to plan and prepare balanced
meals for the family —cecemcmccecccaaa 2 6.5
Understanding of the importance of
foods in the war emergency -—-—-—-——=———-— 2 6.4
Interest in current food problems -—----- 1 3.2
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Table 27.--SPECIFIC OBJECTIVES FOR TEACHING THE VARIQUS
UNITS IN COEDUCATIONAL HOME ECONCMICS, AS GIVEN BY
56 TEACHERS IN ALABAMA, 1941-42--Continued

NUMBER OF PER
OBJECTIVES TEACHERS  CENT

Understanding of table etiquette —--————ee- 1 3.2

Ability to plan food for coming
BREABONE —mmmm e ———————————— 1 3. 2

Understanding of diet deficiency
dl8Ee8868 =—m———mmecm e ———— i i 3.2

Ability to substitute foods for those
not available or too expensive ———ecee-- i 3.2

Understanding of need for buying
Wisely =—mmmmmm e e e X 3.2

Interest in forming better food
o T= o I A - B ——— 1 3.2

Providing a cooperative chicken
project at 8Cho0l ——=mmemmcmmm e 1§ 3.2

Ability to plan and assist with foods
for banquets and s0cials ———=--c—mmme-a 1 3.2

HEALTH (N = 2)
Higher standards of health ——=c——eeemeex 2 100.0
HOUSE (N = 4)

Desire for beauty in the home and
improvement of home surroundings --—----- 1 25,00

Knowledge of good furniture and
good construction ——wmemecmmccmcc e 1 25,00

Understanding of the fact that good
pieces of furniture need not be
discarded when & little work can
make them usable —————mmmmmmmcm e — i ! 25.00

Ability to plan and landscape home
ZroUNGs =—m—meme e ——— 1 25.00




Table 27.--SPECIFIC OBJECTIVES FOR TEACHING THE VARIQUS
UNITS IN COEDUCATIONAL HOME ECONOMICS, AS GIVEN BY
56 TEACHERS IN ALABANA, 194l1-42--Contlnued

NUMBER OF PER
OBJECTIVES TEACHERS CENT
Skill in repairing 0ld stoves -——=——e——e R 25.0
Interest in thrift —cccrmmmmmc e 25.0
FAMILY RELATIONS (N = 17)

Feeling that boys and girls can work

together with mutual benefit and

enjoyment ———mmmm e 6 35.3
Standard of cooperation in the home --- - 23.5
Feeling of individual responsibility

toward home maintenance ———————me———- 3 17 .6
Ability to take part in community

or social movement —————mmm—————————— 2 11.8
Feeling that happy home life is a

Joint business between men and

WOMEBIL = = e o e e ot e e e e e e e e e e i N 5.9
Development of a good family morale --- 1 5.9
Development of standards for making

better present and future homeg —----- i 8 5.9
Ability to cultivate ease of manner

in home life and social

activities ———=—cmmmmmm e 1 5.9
Development of higher standard

of 1iving === e P 5.9

Ability to work together on problems
of home in situations like those
of husband and wWife —ceecmemcccceeee—- i 5.9




Opinions of coeducational
home economlcs teachers
concerning program

Analysis of the opinions of those homemaking
teachers who have been doing coeducational home
economics work in Alabama concerning the program
disclosed that no teacher believed that too much
emphasis was being given to home economics for boys, and
80 per cent believed there should be more home economlcs
training given to the boys (Table 28), Three teachers
felt that sufficient work was being done, and the
remaining 17 per cent were either undecided or did not
express thelr oplnion. Some of the comments made by
teachers concerning emphasis given to home economics
for boys are as follows:l/

1, The local school situation is a
determining factor in whether or not more
emphasis should be given to home economics
for boys.

2. Boys need more home economics than
they are getting. They share the home as
well as the girls., Tralning in every fleld
of home life helps men to feel a responsibi-
lity toward home and family living.

. 3. The field of home economics is so
rich in materials which make for better home
and community citizens that boys should be
allowed to benefit from 1it.

4, Boys need home economics to develop

appreciations for home problems and knowledge
of how to solve them,

1/ See Appendix




5, If boys had training in home
economics there would be more happy homes.

6. Boys keep asking for information
regarding thelr personal and home problems,

7. Boys participate eagerly and are
very interested in home economics,

8. DBoys have asked for home economics
training in large numbers; they should be
gilven the courses which interest them and are
really necessary.

A few more than half of the teachers believed
that there should be an elective coeducational home
economics class in senior high school (Table 28). Most
opinions regarding this were qualified with such
statements as the following:?/

1., If a school program could provide

such and if a trained teacher could be
provided, such a class would be excellent.

2. This would be fine if there were
time for it in the curriculum.

3. This would be fine, but there seems
to be about as much as can be done well in
the present vocational progranm,

4, In sueh a situation there should be
two home economics teachers,

Another merely stated:
Questions asked teachers by boys
indicate a need for such a class. Theilr

behavior at certain times and places proves
it.

And another suggested that an elective

coeducational home economics class in senior high school

2/ see Appendix
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would be difficult because the boys and girls would not
have had the same previous training.

Less than half of the teachers express them-
selves one way or the other regarding the problem of
segregated groups or coeducational classee (Table 28).
The larger percentage falled to mske any expression
a8 to this problem, Some teaschers who favored coeduca-
tlonal classes sald: 3/

l, Boys and girls are more interested

when working together, It is the natural

situation.

2. They need to exchange l1deas and
learn to work together.

3. There are many things that will be
more real 1f taught to a mixed group.

4, Joint teaching means that each group
profits by the experiences of and the assocla-
tion with the other group.

Those favoring segregated classes gave the

following reasons for thelr opinion: 3/

1. For some work the presence of girls
makes the boys shy.,.

2. Boys seem more free to talk when
alone,

3. Discipline problems are fewer 1f
boys are taught in segregated classes.

4, Boys and girls require a different
approach; therefore should be taught separately.

3/ See Appendix
&/ Ibid
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A great number suggested that whether the boys
were taught 1n segregated classes or Jointly with the
girls would depend on the subject matier and the students,
and that there might be provision for both types of
teaching during the year. As many as 67 per cent
believed that if the class was to be taught coeducation-
ally, there should be some time, if only for & class or
two, when the home economics teacher could meet the
boys alone (Table 28). Some of the reasons for this
belief, as stated by the teachers, are as follows: 5/

1. Speclal problem week or special
problem days could be set aside and a question
box used to open a general discussion of
personal problems boys have when the boys
meet alone.

2. There are points and questions that
boys are hesitant about bringing up in a
mixed group. This will establish splendid
relationsghips and allow the more personal
problems to arise.

3. There are some subjects such as
grooming and clothing selection which could
be put across better if boys are alone,

4, Girls might not need or be inter-
ested in some problems of the boys; a more
informative discussion might be held with
the boys alone.

5. In many cases the boys will give
their opinions and talk more freely if the
girls are not present.

6. This would depend upon the subject
and also upon the students to be taught.

5/ see Appendlx
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About 70 per cent of the teachers believed,
also, that if there was to be a coeducational class,
the agriculture teacher should, on most days, be present
and take an active part in the class activities
(Table 28). Many excellent reasons for this are given
by the teachers themselves: §/

1. His presence will reassure the boys
of the worthwhileness of the work.,

2. His participation makes the boys
more interested.

3., He may understand boys better than
the home economics teacher, and thus be able
to get more responses from then,

4, Often he can give view points that
the home economlcs teacher fails to see,

5. He is in a position to glve the
view point of boys and men.,

6, His understanding of the boys will
enable all problems and needs to be brought
to light.

7. His practical polnt of view often
opens up the way for excellent opportunity
for home project work,

8., His presence would make for a better
teacher-teacher and pupil-teacher relationship.

There seemed to be doubt as to whether a
combination of the home economics and agriculture
classes made the Joint class too large for effective

work, Though 41 per cent of the teachers believed this

é/ See Appendix
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to be definitely true and only 22 per cent did not
believe 1t to be true, a very large percentage failed
to express an opinion on this statement (Table 28),
Many mentlioned that this depended, of course, on the
enrollment of the individual classes, &and, therefore,
no general statement concerning the effectiveness of the
work could be made. Others who felt that their own
Joint class was sufficiently small believed that in
many schools over the state the opposite condition
would be true. Other statements concerning the size of
the combined classes were as follows: Y/

1. It depends on the subject being
taught.

2. In laboratory classes crowded con-
ditlons make for poor work,

3. Laboratory work is not effective
with more than 25 members in the class,

4, Individual attention cannot bhe
given for members of a large class.

5. There is not sufficient equipment
for large classes.

6. It is hard to discipline a large group.

7. With two teachers a group of as
many as 40 may be handled effectively.

Several excellent suggestions were given for
the teaching of Joint classes too large for the usual

type of teaching §/. One teacher suggested dividing

Z/ See Appendix
8/ Ibid
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the class into two sectlons, the same proportion of
boys and girls in each, with one teacher supervising
each group. Another favored the division of the class
into several committees, each committee working on a
different phase of a problem, Still another teacher
mentioned the use of frequent field trips as an excellent
method for teaching & class too large for effective work _
along the usual lines. The rotated group plan was &also
used by one teacher.

A mejority of the teachers doing coeducational
home economics work in Alabama agreed that the students
should be given more opportunity to help select units
and subject matter for Joint classes (Table 28). It was
suggested that students usually realize thelr own needs
better than anyone else, that they will enjoy and
participate more fully in work which they have helped
plan, and that a realization of their need helps develop
initiative 2/. Some teachers, however, belleved that
if student planning 1s emphasized, the teacher should
give careful guldance to such planning, since, they
stated, students often select subjects for pleasure
instead of real need; and the teacher is sometlmes a
better judge of their needs than they.

More than 65 per cent of the teachers in

Alabama expressed & need for materials in the state

2/ See Appendix
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Table 28.--OPINIONS OF 121 VOCATIONAL HOME ECONOMICS TEACHERS OF ALABAMA CONCERNING
COEDUCATIONAL HOME ECONOMICS PROGRAM IN 1941-42

YES NO UNDECIDED NO COMMENT
CPINION Num- Per Num- Per Num- Per Num- Per
ber Cent Dber Cent Dber Cent Dber Cent
There should be more home economics
training Por DOYys ——-eemmmcecc————— 97 80,2 3 2.5 5 4.1 16 13.2
The agriculture teacher should be
present and take an active part
in the clasg activities —cemmc—caa—a 85 70.2 2 i S 7 5.8 27 22.3
There should be materiagls in the
state course of study concerning
joint classes in home economics --- 81 66.9 8 6.6 8 6.6 24 19.8
There should be a short time when
the home economics teacher could
meet the boys alone —————ee—emmeeea 81 66.9 3 2.6 12 9.9 25 20,7
Students should be given more
opportunity to help select
subject matter for joint classes -- 74 61,0 8 6.6 6 5.0 53 27.3
There should be an elective class
in coeducational home economics
for Senior high schoO0l ————=—m—=———- 68 56.2 9 7.4 19 15.7 25 20.7
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Table 28.--OPINIONS OF 121 VOCATIONAL HOME ECONOMICS TEACHERS OF ALABANA CONCERNING
COEDUCATIONAL HOME ECONOIICS PROGRAN IN 1941-42--Continued

OPINION

YES

UNDECIDED NO COMMENT

Num- Per
ber Cent

Num- Per Num- Per
ber Cent Dber Cent

Combination of home economics and
agriculture classes makes Joint
class too large for effective
WOTK —mmemmm e e e

Boys should be taught home
economics in segregated groups ----

Too much emphasis 1s belng given

to home economlcs for DOYS —=—w=—==-

50 41,4
26 21.95
0 0.0

13 10.7 32 26,4

21 17,4 39 82.2

3 .8 31 25.6

G



course of study concerning Joint classes in home
economics., It was mentlioned that teachers are not as
prepared for this work as they should be and that
suzgestione approved by the State Department of Educa-
tion would be an excellent help to teachers. Some
statements made by the teachers concerning the need for
materials were as follows: =9/

1., It would be useful as & general
guide,

2. Any guide would be helpful. We
could slways modify it to fit our situation.

3. Ideas or ways to teach should
certainly be included.

4, A collection of ideas from experienced
teachers would be most valuable,

5. It would be partlicularly helpful to
beginning teachers.

6. Such materials in the course of
study would make for more emphasisg on Jjoint
teaching and therefore promote & more active
coeducational program in the state.

Comparison of opinions
expressed 1ln questionnaire
and interview

To test the validity of the opinions of
homemaking teachers regarding the state coeducational
program, & personal interview was held with a sampling
of those teachers who had expressed their opinions of

the program on the questionnaire. The same proposed

10/ see Appendix
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opinions as were presented in the questionnaire were
used in the interview and the respondents were asked to
glve their reactlon, "yes", "no", or "undecided",

orally while the interviewer checked the responses on
the same form as was used for the questionnaire. A
comparison was then made of the opinions of each teacher
as expressed 1ln the interview with those recorded on

the questionnaire,

It was found that in only one instsnce did as
many as one third of the teachers express a divergent
opinion in the two questionings concerning any one
issue (Table 29), When asked in a personal interview
whether or not they considered that a combination of
home economics and agriculture classes made the joint
class too large for effective work, 44 per cent of the
teachers gave the same answer as they had previously
given by questionnaire and 34 per cent gave a different
answer, Twenty two per cent failed to respond to the
issue at one or both of the questionings., Three téachers|
had changed their opinion from "yes" or "undecided" in
the questionnaire to "no" in the interview; while the
gsame number had changed from "no" or "undecided" to
Tyes" in the interview,

Between the ﬁime of the questionnaire and the
interview, four teachers had changed their mind con-

cerning whether or not boys should be taught home
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economics in segregated groups; two had changed their
opinion to "no" and two to "yes". Equal numbers, also,
changed their opinion to "no" as did to "yes" con-
cerning whether or not there should be materials for
coeducational home economics classes in the state course
of study.

If the percentages for these three points may
be accepted as representative, it may be observed that
any number of questioninges would result in the original
percentage as obtalned in the questionnaire, and,
therefore, the original percentages may be considered
as representative of the opinions of the vocational
home_economics teachers of Alabama during the period
of this study.

In only one instance were there more resgpon-
dentes who changed their opinion to "no" than those who
changed it to "yes" in the interview, Two teachers had
decided, contrary to thelr opinion as expressed in the
questionnaire, that there should not be an elective
class in home economics for semior high school boys and
girls; while one had chanéed her mind to belleve that
such classes should exist.

Since the differences 1n the opinions as
expresaed_in the two questionings wére go slight, and
since; in évery issue save one, the results of the

interview showed a random change of opinion or a con-

sistent change toward "yes", it may be inferred that
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Table 29,--OPINIONS OF 18 VOCATIONAL HOME ECONOMICS TEACHERS OF ALABAIA OBTAINED THROUGH
PERSONAL INTERVIEW COLPARED WITH OPINIONS OF SAME TEACHERS OBTAINED FROM CHECK SHEET

OPINICNS OPINIONS DISAGREE FAILED TO
AGREE EXPRESS
OPINION Changed to Changed to OPINION
"Yes" "No" MORE THAN
ONCE

Num- Per Num- Per Num- Per Num- Per
ber Cent Dber Cent Dber Cent Dber Cent

There should be more home economics
training for LOYS ————mmmemmmccma——— 16 88.8 LB 5.6 0 0.0 h 5.6

Too much emphaslis is being glven
to home economics for boyg ——=——=—=- 16 88.8 0 0.0 6] 0.0 2 i 50 P8 X

There should be materials in the
state course of study concerning
Joint classes in home economics --~ 15 83.3 ) i 5.6  § 5.6 4 5.6

There should be some time 1f only
for a class or two when the home
economics teacher can meet the
boye 8lONe ~—eemmmem e ————— 14 7 ey 2 :1:3 0 0.0 2 s 50 )

There should be an elective class 1in
home economics offered to boys
and girls in Senior high school --- 13 72.2 1 5.6 2 1,1 2 k% g

\ T
"_\',.



Table 29,--OPINIONS OF 18 VOCATIONAL HOME ECONOMICS TEACHERS OF ALABANA OBTAINED THROUGH
PERSONAL INTERVIEW COMPARED WITH OPINIONS OF SAIE TEACHERS OBTAINED FROM CHECK

SHEET--Continued

OPINIONS QPINIONS DISAGREE FAILED TO
AGREE EXPRESS
OPINION Changed to Changed to OPINION
"Yes "No" MORE THAN
iy - 2 ONCE
Num- Per Num- Per Num- Per Num- Per
ber Cent ber Cent Dber Cent Dber Cent
Boys should be taught home economics
in segregated Zroups ————————————-a 12 66.6 2 i 5 9 2 1i.1 2 ;& S
Students should be given more oppor-
tunity to help select subject
matter for Jjoint classes ————e—cea- 12 66.6 4 £28.2 1 5.6 1 5.6
The agriculture teacher should be
present and take an active part
in class activities ——————m—m—mmmeu 11 6l.1 2 1 T e | Y § 5.6 o 22.2
A combination of home economics and
agriculture classes makes the
Joint class too large for
effective work ———--- — - 8 44,4 3 16.7 3 16,7 4 22,2
A class in Joint vocational work for
home economics and agriculture
teachers should be held at School
of Instruction - 3
A textbook for coeducational home
economics 1s needed —————m—mmcm—a—— i

<
4

9
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the opinions as expressed in the questionnaire are truly
representative, and, in most cases, the opinions 1in
favor of an issue represent the minimum percentages. One
concludes that the opinions as expressed in the
questionnalre may be accepted for discussion,

Three of the 18 teachers interviewed gave a
suggestion for improving coeducatlonal home economics
not mentioned in the previous questionnaire., They stated
that classes in Joint work composed of home economics
and agriculture teachers during the annual School of
Instruction would possibly be of more value to the
program than any other thing. One teacher mentioned
also the need for a textbook for use in coeducatlonal

home economlics classes.
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Chapter V
DISCUSSION

The fact that a large majority of the teachers
in Alabama spent some portion of their time during 1941-
42 1n teaching home economics to Joint classes of boys
and girls and the fact that such work is not definitely
required by the State Department of Education point to
thelr feeling of a need for this type of teaching. Many
of the teachers who taught no coeducational home
economics during the year stated that they approved of
and were interested in such teaching, but, for one
reason or another, did not offer this work during 1941-4%2
A large majority of the teachers bellieved that
the state program did not provide enough home economics
training for boys. They offered excellent-ideas to
prove thig opinion. One teacher said:
The flield of home economics is so rich
in materials which make for better home
and community citizens that boys should be
allowed to benefit from 1it.
Another stated that boys need much more home economics
than they are getting and that, since they share the
home as well as the girls, training in the fields of
home living will help them to feel a responsibility

toward family life. Several teachers pointed, &as an




indication of a need for more coeducational home
economics, to the fact that the boys themselves parti-
clpate eagerly, show an active interest in the class,
and request more home economice than 1s now being given
them.

Alabéma teachers share this philosophy of need
for coeducational home economics with many authorities
in the flield of general education and home economics
education.

The findings of this study, as they relate
to the possibilities for improving the coeducational
home economics program in Alabama, will be discussed
in the following order: organization of classes,

content of courses, techniques, and obJjectives.

Organization of classes

Some teachers in the state believed a coeduca-
tional home economics class should be made elective to
senior high school students (Table 28). An elective
class would, as some of them stated, avoid thé problem
of unnecessary discipline cases and make for more
1ntereét in the course, Other teachers pointed to
difficulties in organizing such a class. Since there
seem8 to be about as much in the present vocational
program as can be done in the available time, such an
elective class would necessarily have to be organized

outside the vocational program or the program itself
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would have to be changed through action by the State

Department of Education. The lack of trained teachers

and equipment would be a limiting factor in the organiz-

ing of a non-vocational class, It seems, therefore,

that efforts should be directed toward making the present

type of vocational coeducational class as potent as
possible until favorable factors for an additional
electlve class are evident.

It was agreed (Table 28) that the agriculture
teacher should, not only be present in the Jolnt class,
but should take an active part in it. His presence
reagsures the boys of the wortnwhileness of the work;
his participation makes them more interested; he often
can give view points that the home economics teacher
falls to see; his knowledge supplements that of the
home economics teacher; and his understanding of the
boys enables all problems and needs to be brought to
light. He may advise committees and supervise group
work, He may often do more teaching in this manner
than the home economics teacher who is in charge of the
class.

In spite of the fact that the home economics
teacher needs the presence and participation of the
agriculture teacher in the Joint class, she feels
that there should be some time, if only for a class or

two, when she might meet the boys alone. Thls segre-
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gated class would serve to take care of certain problems
and questions that boys are hesitant about bringing to
a mixed group, and those problems of his in which the
girl has no interest. Some teachers suggested, too,
that an occasional class of this type will mske for
splendid relationships between the teacher and the boys.
An excellent way of managing this, as one teacher
suggested, is to have a special problem week or special
problem days in which the question box 1g used to
introduce the personal probleme of the boys. Whlle the
boys are meeting with the home economiecs teacher, the
girls will have an opportunity to counsel with the
agriculture teacher on their home problems with which he
can help.

More than one third of the teachers partici-
pating in this study stated that in thelr opinion the
combination of the agriculture class and the home
economics class made the Jjoint class too large for
effective teaching (Table 28). Only 22 per cent felt
positive in thelr opinion that the comblned class was
still sufficiently small for successful teaching, and
many were undecided about the mgtter. It will, of
course, depend on the enrollment of the individual
classes, and a crowded condition will probably be found
most often in Home Economics I groups.

Whether or not the class is too large will

LIBERARK)
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also depend on the subject being taught, the procedure
being used, and the ability of the teacher, It is
evident that in foods laboratory crowded conditions make
for poor work, since there is often not enough equipment
for large classes and work redquiring individual attention
is difficult in lsrge classes, Committee work and field
tripes are effective techniques for large coeducational
classes, or, in some cases, it may prove worthwhile to
divide the class into two sections and plan some way of
pfoviding supervision for both, or organize a rotating
group procedure to facilitate the teaching of the large
group.

The amount of time to be used for teaching
coeducational home economics 1s a pertinent question
for every vocational teacher in the state., It is
difficult to plan time for Jjoint classes since they
usually require more class periods than the teaching
of the topic to the girls alone would necessitate.
Since both the home economics and agriculture programs
are concerned with so many vital problems, any of which
the wisdom of omitting to give time for coeducational
teaching might be questioned, the problem is made doubly
difficult, The procedure is so worthwhile, however,
that every effort should be made to find a place for
such teaching,

The majority of teachers spent between one
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and two weeks teaching coeducational home economics to
each class, Since this teaching in many instances
included problems in several different units, one might
question the thoroughness of the teaching and the value
of the outcomes when crowding so much into so short a
time. It requires an exceptional teacher to create
interest, develop ideals and appreclations, change
attitudes and behavior, develop skllls, and encourage
the assimilation of knowledge, or to accomplish any

one of these to an appreciable degree in so short &a
time. “

Most teachers tended to spend more time with
coeducational work in Home Economics II than in Home
Economics I, and more in Home Economics III than in
either of the others, This 1s loglcal since there will
probably be a growing interest and development of
problems as the students advance to the higher levels,
and because the background of home economice terms and
procedures that is established for the boys in Home
Economice I will probably make it less difficult and
more worthwhlle to teach them in Home Economics II and
1IX.

The time to be allowed for Jolnt teaching will,
of course, depend upon the needs and interests of the
studente, the preparedness of the home economics

teacher, the cooperation of the agriculture teacher,

and the opinlons of the administration,

i




The following generalizations may thus be
made concerning the possibilities for improving the
organization of coeducational home economics work in
Alabama:

1. More emphasis should be given to home
economics for boys and every effort should be made to
find a place for coeducational home economlcs in each
vocational department in the state,

2. The agriculture teacher should not only
be present in the Jjoint class, but he should be active
in planning for and participating in the class.

3. Some provision should be made for the home
geconomics teacher to meet the boys alone during one or
more class periods,

4, Careful and definite plans should be made
to insure the effective teaching of a Jjoint class
posseibly twice as large as the ordinary home economics

class of girls.

Content of courses

It 1s evident from the data gathered and from
the review of literature that coeducational teaching
may be done in any or every phase of home economics.
The selection of these units will depend, again, on the
feelinges of the teachers and students concerning them,
The present trends in education in general and home

economics education in particular, whether for segregated




100

or coeducational groups, seem to be for teachlngs in
the areas of relatlionships which deal with personal,
social, economic and eivie.living, A following of this
trend would put speclal emphasis on the units of
"Personal Relations", "Family Relations", and "Home
Management",

The matter of decidlng at which level the
teaching in each unit should be placed 1is, to some
extent, an arbitrary one. ©Since the state course of
study suggests an outline of units to be taught in
each level, it 1s most likely that, whenever possible,
the coeducational teaching will fit into this outline
with minor adjustments. Since "Family Relationsg"
appears on this outline only in Home Economics II,
"Personal Relations" in Home Economics I, and "Child
Development" and "Home Management" in Home Economics III,
there is Justification for the fact that these were
the places at which most of the coeducational teaching
in these units was done by the Alabama teachers. Other
units outlined to be taught on all three levels showed a
more equal distribution of the teaching on these
levels, It may be understood, however, that a good
teacher satisfies the educational needs of his students
at the time they are evident, and, 1f a class in Home
Economics I shows an interest in problems of "Child

Development", the need will be satisfied at this level




iU

rather than postponing such teaching until the third
year. This philosophy allows for an elastic interpre-
tatlon and following of the proposed outline in the
course of study.

The topics of study used in the teaching of
these units coeducationally varied so widely among the
teachers that no general statement concerning their
selection may be made. It depended entirely, in this
instance, on pupil needs, teacher preparedness, and
available time and equipment. One teacher voiced the
opinion of a large number when she sald that prospective
vocational teachers need more training in gardening,
poultry raising, landscaping, and simple home mechanics
in order to advise members of coeducational classes in
these lines.

It is generally agreed that the needs of boys
as individuals and as members of families are in general
in the same areas as the needs of girls, therefore
little modification of the program as planned for girls
is necessitated for the teaching of coeducational
classes, The chlef difficulty is in selecting from the
possible topics those few most pertinent ones to be
offered the coeducational class during the limited time
that is available. It might be more worthwhile to
concentrate on teaching well problems from a limited

field rather than attempting to cover hurriedly
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materials from severgl different areas, Teachers
should perhaps be careful to avoid long-time instruction
in food preparation which may not be as important as
training in nutrition, food selection, care of
clothing, and relationships, and which makes for less
time to be spent on these topics which are probably
more important to boys.

There appears to have been great variety as
to the method for selecting the topics to be studied
in coeducational classes. Some teachers stated that
they allowed the students sufficient voice in selecting
these subjects by teaching only those topics for
which there was a request or by giving them an oppor-
tunity to choose from a list of acceptable topics,
Others admitted frankly that the students had no
opportunity to help plan the content of the course.
Some teachers suggested that pupils are not able to
cope with this problem since they tend to select
subjects for pleasure instead of from a real need and
that, unless they have had previous training in such,
they are not able to recognize their needs and interests.
They will, however, probably enjoy and partlclpate
more actively in the class 1f the teachers and pupils
plan the course cooperatively., WMost teachers agreed
that the student should be given an increasing
responsibility for helping to plan the content of his

home economics course.




Teachers in Alabama might consider the
following suggestions for improving the content of
courses for coeducational home economics:

1. The planning should be directed toward
producing desired outcomes in a limited field rather
than toward a hurried sampling of factors in several
different areas.

2. Careful consgideration should be given to
the choosing of the few toplics for which there is time
go that the greatest needs and interests of the students
are satisfied.

3. Students should be given an increasing
opportunity to help with the selection of subject
matter., The planning might well be done in conference
with the agriculture teacher, the principal, and

student representatives.

Technigues
Many home economics teachers, believing that

the teaching of boys requires a special technique,

are hesitant to accept the responsibilities of teaching
a Joint class, The data showed, however, that those
teachers who had had the experience of teaching
coeducational classes in Alabama used successfully the
same techniques as are generally accepted as usable

for classes of girls.

The technique most successful for the
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teaching of any one class 1s dependent on the topic

to be studied, the objectives of the class, the
equipment avallable, the gkllls and personallity of the
teacher, and the personality of the class members. It
is also evident that no one technique can be accepted
as successful for the teaching of any one class; a
combination of several methods will slways prove more

gsuccessful.

Objectives

The success of coeducational home economics
teaching is dependent to a large extent on the
objectives of the course as set up before the course
begins, If definite ideas as to the aims and outcomes
of the class have been formulated, it 1s much more
likely that the teaching will have meaning and interest
for the student than if such obJectives are not
formulated before the class begins, 8Since the most
frequently stated general objectives given by the
teachers in Alabama dealt with a relationship between
the two departments and to home and school activities,
rather than to any development of the students, it may
be inferred that insufficient thought was given to the
formulation of these objectives,

The specific objectives as stated by the
teachers in this study were more pertinent than the

general objectives, Most teachers stated some very

j
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definite desired outcomes for each individual unit,.
Since these objectlives are dependent on the individusgl
needs and class needs, it is logical that the
obﬁectives for no two teachers would be the sanme,
Alabama home economics teachers should give
much careful consideration to the forming of both
general and specific objectives for coeducational home

economics teaching.

Implications
While the teaching of coeducational home

eéonomics in Alabama 1s meeting many needs, the points
where improvement can be made in the program, some of
which are mentioned above, might well be offered for
consideration to the teachers in the state., Teachers
in Alabama are provided with source materials for all
phases of their classroom teaching, except for that of
coeducational classes, and, since there is little
opportunity for training in the field of coeducational
teaching, it 1s to be expected that most teachers will
not possess the maximum self-confidence as they attempt
the program. Two suggestlions were given by the teachers
themselves for improving this situation: (1) In
personal interviews several teachers suggested the
formation of a c¢lass made up of home economics &and
agriculture teachers to study methods in coeducational

teaching of vocational subjects; and (2) a large
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majJority of the teachers belleved that source materials
for coeducatlional teaching should be included in the
state course of study (Table 28). They mentioned the
need for some sort of general gulde and a collection of
ldeas from experienced teachers in the directing of
coeducational home economics classes. They also
suggested the fact that such masterials in the course of
study would make for more emphasis on Joint teaching
and therefore promote & more active coeducational

program in the state.




Chapter VI
SOURCE MATERIALS FOR COEDUCATIONAL
HOME ECONOMICS IN ALABAMA

In view of the fact that the majority of the
teachers in the state expressed a feeling of need for
materials or helps in their teaching of coeducational
home economics, and since many of them asked to be
advised of the outcome of this study, the following
materials are set forth for the consideration of those
who may be interested. These i1deas and suggestions are
compiled from data gathered among teachers in the
state, and from expressions of authorities in the field
and state departments of education as found in the
review of literature. It would not be expected that
any teacher could adopt all the ideas herein, but they
may be accepted as source materials from which ideas
may be selected and adapted to local situatlions,

These suggestlions are presented to ald in
the organization of coeducational home economics
classes and in the planning of courses for these
classes., Speclal techniques for handling large coeduca-

tlional classee are also included.
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ORGANIZATION OF
COEDUCATIONAL CLASSES

The following suggestions may be helpful in
organizing Jolnt classes in Alabama:

l, The orgenization of a coeducational home
economics class should be a cooperative
enterprise between the two vocational
teachers and the administration.

2. Students should be given increasing
responsibility for helping to plan the
content of the courses.

3. Both vocational teachers should usually
be present and take an active part in
the dally lessons.

4, Some time should be provided, perhaps a
day or two, when the home economlcs
teacher may meet the boys alone.

5, Planning should be directed toward
producing desired outcomes in a limited
field rather than toward a hurried sampling
of factors in several different areas,

6. Much consideration should be given the
fact that the Joint class will probably
be twice as large as the ordinary home
economics class, With equipment avail-
able for only small numbers, it may be
necessary to use different teaching
procedures to insure the effectiveness
of the teaching in larger groups.
Special techniques for handling the
larger coeducational home economics
class are presented further on in this
outline.




CONTENT OF COURSES
FOR COEDUCATIONAL CLASSES

Suggested obJjectives, and methods and
materials are presented for each phase of home economics
usually taught in the vocatlional departments of Alsbama
schools, No attempt is made to designate at which level
of teaching any specific objective or activity should

come, since it depends entirely on the local situation.

Objectives,--1. Interest in helping with the

development of younger members of the family.

2. Understanding of the place of younger
children in the family.

3. Skills in constructing toys and playthings
for children.

Methods and materigls.--1l, Discuss what

duties the gtudents have in caring for younger members
of the family.

2., Meke a list of the care and training
children require daily and point out the work and time
this entails for some member of the family.

3. Discuss discipline problems with children
and wnat older members can do about this,

4, Observe in play schools.
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5. Read stories and recall movies on
child 1life.

6. Find out what types of playthings are
educative for children and construct some of these,

7. Promote a Christmas toy project for

underprivileged children.

The well-dreesed individual

Objectives.--1l. Understanding of the

importance of being well dressed.
2. Ability to select a well-planned wardrobe,
3. Appreclation for the problems involved in
buying clothes.
4, Interest in improving appearance through

care of clothing.

liethods and materials.--1. Find out what 1t
takes for one to be well dressed. |

2. Find pictures of well-dressed people and
analyze them,

3. Discuss the proper dress for different
occasions.

4, Find out the colors suitable for different
members of the class,

5, Experiment with combining colors,
designs, etc. to make up a costume.

6. Find out the part that line plays in a

costume,
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plan and buy wisely.

8.
and prices.

9.

note styles gnd fabrics.

10.
11.
to clothes.
12.
13.
clothing.
14.
and dresges.

15.

collars, dry clean at home.

16,
l'?.
fabrics.

18,

influence of dress.

Family living

Objectives,~-1l. Understanding of the problems
of relationships that home living makes inevitable.

2.
obteined only

Consider the cost of clothing and how to

Consult sampler books for colors, styles,

Make a field trip to a clothing store to

Promote a fashion show,

List the daily care that should be given

Find out how to darn socks.

Demonstrate methods of caring for

Learn to press woolens, trousers, coats,

Learn how to lengthen trousers, turn

Visit a2 dry cleaning establishment.

Experiment with cleaning methods for new

Use stories and movies depicting the

Feeling that happy home life may be

through the cooperation of every member.

Rt B



3. Development of standards for present and
future homes,

4, Development of good family morale,

5. Appreciation of the home as a social
center, where individual, family, or community recresg-
tion may be enjoyed.

6. Appreciation for the place of home and
family in society.

Methods and materials.--1l, Discuss problems

and misunderstandings which arise often in the hone,
Find ways of lessening the strain caused from these.
2. Conduct a panel on problems of family
1ife.
3. Discuss the qualities a good family
member should have.
4, Invite successful family members to
speak to the class,
5. Debate questions of family standards.
6. Use stories and movies as basis for
discussion of family living,
7. Dramatize famlly life situations.
8., Use comic strips to illustrate types of
family behavior.
9. PFind out what boys look for in choosing
a mate and what glrls look for in choosing mates.
10. Find out where students in the clases get

most of their recreation.

UL
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11, Plan wegys of including the family in
recreational programs.

12. Plan "fun night" for a family.

13. Learn games that may be played in family
groups,

14, Bulld & game library to be kept at school
and checked out for home use,

15. Discuss the problem of grandmothers or
other extra-famlly members.

16, Discuss the place of home and family life
in society.

17. Compare our family life with that of
other soclal orders.

18, Divide into committees called "family

groups" to study problems of family life.

On being well-fed

Objectives.--1l. Understanding of importance

of nutrition to health.
2. Understanding of the importance of choosing
foods to make up an adequate diet for the individual.
3. Interest in providing a year-round home
food supply.
4, Knowledge of gardening gnd ite relation
to the home food supply.
5. Knowledge of the princliples of table

etiquette,
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6.

preparation,

Appreciation for factors involved in food

Methods and materials.--l. Find out causes

of underweight, overweight, and other simple health

aeficiencies,
2.
requirements.

3.

Use charts and pictures to study food

Experiment with white rats to show

results of inadequate diet.

4.

Decide what the dally food requirements

of the boys are and how they differ from those of the

giris.
5.
requirements
6.
e
8.
9.
ag well as &
10.
5 %
the table.
12,

ments.

Check dally food habite to determine if
are reached,
Plan food needs for one day.

Investigate gardening princilples.

Plan and help cultivate & school garden.

lMake plans for a fall and winter garden
spring garden at home.
Investigate rules of table etiquette.

Practice use of silverware and setting

Prepare and serve simple party refresh-

Physical fitness

Objectives.,--1l. Interest in improving
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personal health,

2., Understanding of the relation of diet to
physical fitness.

3. Interest in improving the health condi-
tions of the home, school, and community.

4, Skill in first eid treatments.

5. Knowledge of mechanical ways of making .
the sick comfortable.

6. Appreciation of the place of the patient
in the family pattern.

Methods and materials.--1l. Find out what the

athletic training rules are and the reasons for them,

9. Decide on ways of making weight normal
and improving general health conditions of the
individual.

3. Refer to charts for information on diets.

4, Discuss health conditions of the
community and ways of improving them.

5., Have the county health officials make
physical examinations.

6. BSurvey commnunity to find health heazards.

7. Demonstrate and practice first aid
techniques,

8. Find out what daily care a patient needs
and what can be done to make the patient more confort-

able.




9, lMake mechanical devices for use in the

home care of the sick,

Managing the home

Objectives.--1, Understanding of the need for

division of responsibilities in the home.

2. Knowledge of family finance problems.

3. Appreciation for the part that wise buying
may play in family finance.

4, Understanding of the part that the arrange-
ment and selection of equipment may have on the use of
time and energy.

5. Knowledge of and appreciation for labor-
saving devices.

Methods and materials.--l, Discuss the duties
of the different members of the family to find out if
each individual is assuming hls share of the responsi-
bilities.

2, Investigate ways of saving time and
energy.

3. Teaeke & fleld trip to see labor-saving
devices in the individual homes.

4, Use laboratory periods for making labor-
saving devices.

5. BStudy furniture arrangement and its rela-
tion to energy management,

6., Mske charts showing step-saving arrsnge-
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ments.

7. Become familiar with budgets, dlscuss
family finance problems, use references to seek
golutions,

8. Investigate 1lnsurance pollcies, rates, etec.

9., Practice writing checks, deposit slips,

receipts, ete.

Improving the home

Objectives.--1, Appreciation for beauty in

the home and its surroundings,

2., Knowledge of the problems involved in
landscaping the home grounds.

3. Interest in making the home more livable.

4, Interest in improving the comfortis and
conveniences in the home,

5, Skills in refiniehing and renovating
furniture.

6, Interest in comparative advantages of own-
ing and renting & home,

Methods and materials.--1. Take a field trip

to note beauty in community homes and to study landscap-
ing plans of homes in the community.

2, PFind out what makes homes attractive.

3. Consider the cost and materials involved

in the little things that make for beauty.
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4, Study the landscaping plans of attractive
homes in the neighborhood,

5, Find out what native shrubbery is
avallable,

6. Learn how and when to transplant shubbery.

7. Plan a simple school projJect for lmproving
one area of the school grounds.

8, Find out about little thinges such as the
heighth of working surfaces which make the home comfort-
able and convenlent.

9. Investigate possibilities for renovating
furniture.

10, Refinish furniture brought from home or
found in the department,

11, Demonstrate the use of simple labor-saving
devices and appliances.

12. Find out what provisions are made to insure
privacy, comfort, and happiness of every member of the
household.,

13, Discuss the desirability of arranging a
1living room or other living center in the home to provide
for entertalning friends and pursuing hobbies and other
pleasures,

14, Investigate rents, home costs, mortgages,
taxes, housing laws, etc,

15, Invite authoritative speaker to talk on

home ownership.




Living with others

Objectives.--1., An apprecilation for and a

working knowledge of the social graces,
2, Wholesome attitude between the sexes,.
3. Interest 1n improving personal appesrance
and physical fitness,
4, Development of well-rounded personslity.
5. Knowledge of successful home entertaining.

Methods and materials.--l. Find out what boys

consider an attractive girl, and what girls consider a
nice looking boy.

2 Discuss ways of making oneself more
attractive.

3. Demonstrate the effect of clothing and
grooming on personal appearance., Use magazine articles,
advertisements, and pamphlets to emphasize this point.

4, List things other than appearance that
make for attractiveness,

5. Dlscuss embarrassing social situations and
find out means of avoiding these.

6., Have a round table discuseion of social
problems,

7. Use a panel to discuss dating problems.

8. Provide a question-box for problems that
might not otherwlse arise.

9, Read stories of boy-girl relationships.




g O
| Mo s, )

10. Divide into committees to secure material
on problems mentioned.

11l. Practice social graces such as introducing
people and seating girls at the table.

12, Dramatize problems of conduct or relation-
ships.

13. Use case studles to give practice in
golving problemns.

14, Have individual conferences with those
needing special help.

15, Debate questions relasting to social
behavior,

16, Plan and execute a party or other social
funetion.

17. PFind out the hobbies of students in the
class and discuss the place of hobbies in building
personality.

18. Emphasize the responsibility the student

has in the home, community &and soclety.

SUGGESTIONS FOR HANDLING
LARGE COEDUCATIONAL CLASSES

Large classes, mixed groups, little space, and
limited equipment combine in many cases to make success-
ful coeducational home economics teaching what may seen

to be a practical impossibility. The following plans
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have proved successful for some teachers who confronted

these problems:

Two section plan

The combined agriculture and home economics
class may be divided into two sections with an equal
distribution of boys and girls in the two groups. One
group may then be supervised by the home economics
teacher and the other by the agriculture teacher, After
this division is made, either of the following plans may
be pursued:

Different problems.--One group may engage in

problems of home economics while the other investigates
their mutual problems with which the agriculture teacher
may help, This requires careful planning so that both
groups finish their study at approximately the same time
and may, as they finish, exchange places and take up the
problem the other group has been discussing.

Parallel problems.--Both groups may engage in

the same study under different teachers, provided both
teachers feel prepared to handle the problem, It may be
possible, under this plan, for the teachers to exchange
sections for an hour or go during the unit and provide
the students with viewpoints on the subject from two

individuals rather than one,

Committee plan

The clasg may be organized into committees and




sub-committees to pursue different phases of a problem.
These committees can be scattered into different parts
of the vocational department where they may work
individually without disturbance from the other groups.
The agriculture teacher and home economics teacher may
move among the groups giving each the help it needs and
supervising the activities of each., As a summary each
committee may present to the entire group 1its findings

or accomplishments,

Rotating group plan

The class may be divided into several smaller
groups; perhaps three or four =sre as many &s can be
handled efféctively. The work is then so organized that
each group engages in a different problem or activity,
all of which terminate at the same time. There should be
a logical sequence o these problems so that as Group I
completes its first study it attacks the problem which
Group II hasg been pursuing and Group II takes over the
work Group III has been doing., Group III must then
assume the problems of the first group or others which
logically grow out of its study. These progressions are
continued until each group has completed the cycle.

This plan must of necessity be devold of the usual
"discussion lesson", It 1s evident that the teacher must
spend some time with each group and yet so arrange the

work that the groups can work independently of her when
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she 1s with another committee. The following outline

for six days of study may give a picture of the plan,

LESSON GROUP I GROUP II GROUP III
I Table Food needs Organizing work
etiquette of the body for preparation
of simple meal
II Table Planning a Preparing a meal,
setting simple meal serving, clean-
ing up
III Food needs Organizing Table etiquette
of the work for
body meal prepara-
tion
Iv Planning a Preparing a Table setting
simple meal, serv-
meal ing, cleaning
up
v Organizing Table etiquette Food needs of the
work for body
me&al
preparation
Vi Preparing a Table setting Planning a
meal, serv- simple meal

ing, cleaning
up




Chapter VII
SUMMARY

Since coeducational home economice ig relative-
ly new in Alabama, and, therefore, ls, more or less, in
the experimental stage, this investigation was made to
discover possibilities for improving the present co-
educational home economics program in the state.

The data for this study were collected from
203, or 98 per cent, of the home economics teachers in
Alabama schools where both vocaticnal home economics and
vocational agriculture were taught during 1941-42, A
check sheet regarding the organlization, content,
obJectives, techniques, and opinions of teachers concern-
ing the program was sent to each of these teachers.
Interviews were held with a sampling of the teachers, and
their opinione of the program as expressed orally were
checked against their opinions as stated on the check
sheet to determine the validity of such opinions.

It was found that, in 64 per cent of the schoolg
investigated, some time was spent during 1941-42 in the
teaching of coeducational home economics. It was,
however, the opinion of 80 per cent of the teachers

that not enough time was given to this type of work,
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The size of the classes ranged from fewer than nine to
above 70, and, in most cases, lasted one or two weeks.
In expressing their opinlions of the organization of
thege classes, 70 per cent of the teachers suggested
that the agriculture teacher, on most days, should be
present and take an active part in the‘class, but,
stated 67 per cent, the boys should be allowed to meet
with the home economics teacher alone for one or more
class periods 1if possible,

Problems in practically every phase of home
economics included in the Alabama& course of study were
taught coeducationally. The topics found to have been
taught by 60 per cent or more of the teachers offering
work in a unit on anj one level were as follows:
"Etiquette", "Clothing Selection", "Care of Clothing",
"Gardening", "First Aid", "Landscaping", and "Toys for
Children",

Eleven methods were used by the various
teachers for determining the topics for study. In the
larger percentage (39 per cent), but by no means the
ma jority, of the cases the agriculture teacher and the
home economics teacher decided in conference what should
be taught. Sixty-one per cent of the teachers stated
that they believed students should be given more voice
in the selection of content for the classes,

A summary of the techniques‘considered
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succeseful for teachlng coeducational home economics
showed that "Discussion" was considered effective more
often than any other method, "Discussion" was mentiloned
as belng successful 194 times, "Demonstration®" 112
times, and "Laboratory" 96 times, Twenty-one other
methods were named as effective,

Forty-two per cent of the teachers stating
general objectives hoped to improve the relations between
the two departments, and 32 per cent hoped to encourage
joint home and school projects. The specific objectives
stated related to the individual units taught. liore
than 40 per cent of those stating objJectives for the
"Personal Relations" unit included "developing social
graces" and "understanding boy-girl problems"; 71 per
cent of those stating "Clothing" objectives planned to
develop skill in caring for clothes; and more than 40
per cent of those stating "Foods" objectives related
their aims to home food supply and nutrition. The
number of teachers listing any one obJjective for the
other units was not egignificant.

Sixty-seven per cent of teachers who gave their
opinions of the Alabama coeducational home economics
program believed that there should be materials in the
state course of study concerning joint classes in home
economics,

In view of these findings the following




recommendations were made concerning the possibllities

for improving the coeducational home economics program

in Alabama:

1.

2.

More emphasis should be given to home
economics for boys.

The organizatlion of & coeducational home
economics class should be a cooperatlive
enterprise between the two vocational
teachers and the administration,.

Both vocational teachers should usually be
present and take an active part in the delly
lesson,

Some time should be provided, perhaps a day
or two, when the home economics teacher may
meet the boys &alone.

Careful plans should be made before the
class 1s organized to insure the effective
teaching of a Jjoint class possibly twice as
large as the ordinary home economics class
of girls.

Planning should be directed toward producing
deslred outcomes in a limited field rather
than toward & hurried sampling of factors

in several different areas.

The content of the coeducatlonal home
economics classes might well be planned by
the homemaking teacher in conference with
the agriculture teacher, the principal,
and student representatives.

It should be remembered that the technlque
most successful for the teaching of any one
class is dependent on the topiec to be
studied, the objectives of the class, the

equipment available, the skills and personality

of the class members, No one technique can
be accepted as successful for the teaching
of any one class; a combination of several
methods will always prove more successful.
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9.

10.

1 W

If definite aims and outcomes for the class
are set up before it is begun, it is much
more likely that the teaching will have
meaning and interest for the student than 1if
guch objectives are not formulated.

Both gzeneral -and specific objectives should
relate to the development of the student,
rather than to any relationship between the
two departments or to any other secondary
issue,

Materials in the state course of study
concerning coeducational home economics would
be of value to teachers in the state.




APPENDIX

— — — — — — — —




L)

APPENDIX CONTENTS

Appendix
A,--CHECK SHEET = = = = = = = = = = = = = =

B.--LETTER TO TEACHERS CONCERNING CHECK
SHEET = = = = = = = = = = = &0 =« = = =

C.--REASONS GIVEN FOR OPINIONS EXPRESSED
ON CHECK SHEET = = = = = = = = = - =

D.--ADDITIONAL OPINIONS EXPRESSED IN
INTERVIEW = = = = = = = = = = = = = =

E.-=MASTER BHEET - = = = = = = = = = = = =

145

146

159

160




»

Appendix A.--CHECK SHEET




Appendix A,--CHECK SHEET

COEDUCATIONAL HOME ECONCMICS IN ALABAIMA

1. DATE
2. NUMBER OF YEARS HOME ECONOMICS IS ‘OFFERED

3. I8 THERE A VOCATIONAL AGRICULTURE DEPARTMENT IN
YOUR SCHOOL?

4, DID YOU TEACH ANY JOINT AGRICULTURE AND HOME ECONOM-
ICS CLASSES THIS YEAR?

(The following applies only to those answering
question four affirmatively. If you have not taught any
Joint classes, please return this questionnalre with
only the above information).

DIRECTIONS: These questions concern only your work for
the year 1941-42. Please place a check (x) in the proper
columns to indicate your practice or opinion. Spaces
have been left for you to include additional points if
you desire,

I. How much time was spent this year in teaching home
economics to Joint agriculture and home economics

classes?
HOME ECONOMICS
TIME I i 61 1
One week
Two weeks

Three weeks

Four weeks

Five weeks

Six weeks




II. How many students were enrolled in each of your
Joint classes?

HOME ECONOMICS

SITUATION I 1T III

All home economlcs and agriculture
students met together in one class,

The Joint class of home economics
and agriculture students was Seec.
sufficiently large that it was I

divided into two sections which Sec,
met separately 1X

III. What topics did you teach to the jJjoint classes in
home economics this year?

HOME ECONOMICS
TOPIC I II 11X

PERSONAL RELATIONS

Personality

Person@é_@ppearance

Etiquette

Boy and Girl Relationshlps

Other Human Relationships

Entertaining in the Home

Use of Lelsure Time

CLOTHING

Clothing Selection

Mending




III.--Continued

TOPIC

I

HOME ECONOMICS
II III

Care of Clothing

Clothing Consumer Problems

Clothing Construction

FOODS

Planning and Preparing lieals

Cooking Simple Dishes

Banauet or Special lMeal

Camp Cookery

Nutrition

Buying Foods

Food Preservation

Gardening

Poultry

HEALTH

Home Care of the Sick

First Aild

Personal Health

Health of Home and Community
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III.--Continued

TOPIC

I

HOME ECCNOMICS
II IIT

HOME MANAGEMENT

Division of Responsibilities

Use of Time &nd Energy

Family Finance

Personal lioney Problemns

Labor Saving Devices

Equipment -- Arrangement and
Selection

Consumer Problems

HOUSE

House Planning

Home Selection

Care of the House

Comfort and Convenience of Home

Furniture and Furnishings

Landgecapling

Flowers

FAMILY RELATIONS

Division of Responsibilities

Family Finance




III.--Continued

TOPIC

HOME ECONOMICS

T 11 III

Famlily Recreation

Building a Happy Honme

Marriage Problems

CHILD DEVELOPMENT

Child Care and Training

Toys for Children

OTHER UNITS




IV. What techniques did you find particularly effective for teaching Joint classes this
year and in which units did you use them successfully?

ACTIVITY PER. CLOTHING FOODS HEALTH HOME HOUSE FAM, OHILD OTHERS
g REL. MGT. REL. DEV.

——

Cese Study
Committee Work
Conferences
Debate
Demonstration
Discussion
Display
Dramatics
Entertalning
Forum

Fleld Trip
Laboratory
Lecture

Movies
Notebook
Panel

Problem Method
Projects
Recitation
Reports

Round Table
Stories
Supervised Study
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V. What are your opinions of the present coeducational
home economics program in Alabama and what are your
reasons for these opinions?

OPINION YiES NO UNDECIDED RmASONS FOR

OPINION

Too much emphasis 1is
being given to home
_economics for boys.

There should be more
home economice training
_pbrovided for Dboys.

There should be an
elective clags in home
economics offered to
boys and girls in senior

_high school,

Boys should be taught
home economiecs in

segregated groups.

[There should be some
time, if only for a
class or two, when the
home economics teacher
could meet the boys

_alone.

A combination of home
economics &nd agri-
culture classes makes
the Joint class too
large for effective
WOork

The agriculture uveacner
should be present and
take an active part in
the class activities

The student should be
given more opportunity
to help select units
and subject matter for

_Joint classes.

There should be materials
in the state course of
study concerning Jjoint
clagses in home
economics,




VIi. Please state the method by which the toplcs for
study in Joint classes in home economics were
selected this year.

VII. Please include a copy of your objectives for Jjoint
class work this year.

VIII. Comments:
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Appendix B.--LETTER TO TEACHERS CONCERNING CHECK SHEET

Montevallo, Ala.
April 20, 1942.

Dear Vocational Homée Economics Teacher:

Since home economices for boys, and especially that which
boys study along with girls, 1s relatively new in Alesba-
mé&, and since there are such varied practices and
opinions regarding this work, I am interested in getting
some idea of the different programs over the state. I
am enclosing a questlionnaire regarding such Jjoint class
work,

Plans for the gathering and use of this material have
been discussed with Miss Hayley and she has approved of
the study with the idea that it may bring to light some
interesting procedures or problems that may be of value
to Home Economics throughout the state. The information
will also be used for a graduate study problem at
Colorado B8tate College.

I hope you will find 1t poesible to conslder this ques-
tionnaire and return it at your earliest convenlence,
llost of it requires only a check. In one instance it is
asked that you state reasons for your oplnions; though
the mere check will be valuable here, it will be
sppreciated 1f you can state your reasons. If you have
not done any Joint Home Economics-Agriculture work this
year, will you please consider only the preliminary,
the first four, questlions and return the questionnaire
with only this information. I belleve the entire
questionnaire will require only a few minutes of your
time and I shall appreciate it so much if you can
return the information within the next two weeks.

If you are interested in the results of this study, the
material will be tabulated and organized by the end of
the summer and you may have the use of any of it you
wish,

Yours very truly,

Christine Beasley
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Appendix C,--REASONS GIVEN FOR OPINIONS EXPRESSED ON
CHECK SHEET




Appendix C.--REASONS GIVEN FOR OPINIONS EXPRESSED ON
CHECK SHEET
Opinion.-~-There should be more home economics
training provided for boys.

Reasons and comments.--l. Home economics is

becoming just as essential ss English.

2. Many boys need to learn more about problems
dealing with home economics to increase their under-
stending of home and family problems,

3. Boys need home economics to develop
appreciation for home problems and knowledge of how to
solve them.

4, Boys need to know more about nutrition,
child development, home care of the sick, etec, because
they have such a vital part to play in the family home
life.

5. If boys had training in home economics
there would be more happy homes.

6. Boys keep asking for information regarding
thelr personal and home problems.

7. Boys need much more home economics than
they are getting. They share the home as well as the
girls, Treaining in every field of home 1life helps men
to feel a responsibility toward home and family living.

8., The field of home economics is so rich in

materials that make people better home and community
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citizens that boys should be allowed to benefit from it.
9., Boys participate eagerly and are very
interested in home economics,

10, Boys have asked for home economics training
in large numbers; they should be given the courges which
interest them and are rezlly necessary. Boys are &as
responsible for happy home life as girls.

11, Boys need help especially in "foods" and
"relationships",

12, Boys are interested in homemaking. Other
courses do not provide enough of this training.

13. The local school situation 1s a determin-
ing factor in whether or not more emphasis should be
given to home economics for boys.

Opinion.-~There should be an elective class in
home economics offered to boys and girls in Senior high
school.

Reasons and comments,--1l, If & school program

could provide such and if a trained teacher and the
equipment could be provided, such a class would be
excellent.

2., The work would be more interesting if it
were made elective. Y

3. Thig would be fine if there were time for
it in the curriculum,

4, Questions asked teachers by boys indicate

a need for such, Thelr behavior at certain times and
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places proves 1it.

5. To avolid unnecessary discipline problems
and to create lnteresting discussions of home problems,
I think home economics should be elective,

6. Our high school 1ls too small to offer a
course like this.

7. This would be fine, but there seems to be
about as much as can be done well in the present
vocational progran.

8. This would be excellent, when poasible,
to fi1ll needs of those desliring special help in a
phage of homemaking,

9, The students have asked about such a class
for the past two years.

10, An elective course in family relationships
and child development would help to clear up some of the
family problems, especially during the present
emergency.

11. Personglities and desires vary. If the
course were elective and & child felt the need of the
subject, he could work 1t into his own program to a
better advantage.

12, An elective class 1s probably the most
gsatisfactory of all methods, but I would like to have the
boys and girls separate.

13. In such a situation there should be two

home economies teachers in the school.

S e e e
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Cpinion.--Boys should be taught home economics
in segregated groups,

Reasons and comments.--l. It 1s easier and

more effective in most cases.
2. For some classes it is best that the boys
be in segregated groups.
3. This would depend on the subject matter and
the students. ‘
4, They should study Jjointly because they need
to exchange ideas and learn to work together,
5. It would be good to have & few classes for
the boys in a separate group.
6. Boys and girls enjoy home economics classes
together,.
7. Boys and girls are more interested when
working together; it is the natural situation.
8. For some work the presence of girls makes
the boys shy.
9, Boys seem more free to talk when alone.
10, Boys will get more out of it if they sre
alone.
11, There are many things that will be more
real if taught to a mixed group.
12. Boys and girls don't live in segregated

groups; why should they be tzught in separate groups?
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13. The work 1s more effective if the boys eand
glrls are together,

14, Some things should be taught in segregated
groups; others in mixed groups.

15. Joint teaching means that each group
profits by the experiences of and the assocliations with
the other group.

16, Discipline problems are fewer if the boys
are taught in segregated classes.

17. Boys and girls require a different approachj
therefore should be taught separately.

18, The teacher can sult her teaching to the
problems of the boys better if they are taught
gseparately.

19. Boys and girls need to work out their
problems together.

20. Girls spur the boys on by asking questions
and alding in the discussion.

Opinion.--There should be some time, 1f
only for a class or two, when the home economlcs teacher
could meet the boys alone.

Regsons and comments.--l. Boys wlll not

always ask questions or discuss topics they would like
to know about i1f they are in the presence of girls.
2. With some subjects boys are self

conscious if girls are present.
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3. In many cases the boys will glve their
opinions and talk more freely if the girls are not
present.

4, Speclal problem week or speclal problem
days could be set aside and question box used to open a:
general discussion of personal problems boys have when
the boys meet alone,

5. There are points and questions that boys
are hesitant sbout bringing up in a mixed group. This
would establish splendld relsationships and allow the
more personal problems to arise,

6. This should be provided so as to give them
help with their problems and questions they had rather
not discuss with girls.

7. Girls might not need or be interested in
some of the problems of the boys; a more informative
discussion might be held with the boys alone,

8, It is not necessary to provide time for
them to meet in separate groups. All problems may be
discussed together.

9, There are some sgubjects such as grooming
and clothing selection which could be put across better
1f boys are alone.

10, This would depend upon the subject and

also upon the students to be taught.




Opinion.--A combination of home economics
and agriculture classes makes the Joint class too large
for effective work.

Reasons and comments.--l1l. In most cases this

depends on the enrollment.
2. It depends on the sublect being taught.
3. This is true in our Home Economics I
classes,
4, This is not true in our school,
5, There is not sufficient equipment for
large classes.,
6. Individual attention cannot be given the
menbers of a large class.
7. In the laboratory clagses crowded condi-
tions make for poor work.
8, Laboratory work is not effective with more
than 25 members in the class,
9. It is hard to discipline a large group.
10. PFleld trips and group work are very
effective in large classes.
11, Committee work is effective with large
classes,
12. The class might be divided into two
sections.
13. With two teachers a group of as many as

40 msy be handled effectively.




14, The rotating group plen might be
effectively used.

15. There are fewer activities suitagble for
use with large groups than with small groups.

Opinion.--The agriculture teacher should be
present and take an active part in the class activities,

Reasons and comments.--1l., Thls depends on the

situation. There are times when it may be best that he
not be in the class.

2. It makes for more effective work and more
harmony.

3. The agriculture teacher might add
important ideas to the class.,

4, He can contribute valuable information to
the class.

5, His presence will reagsure the boys of the
worthwhileness of the work. |

6. He should be there to share the responsi-
bility if for no other reason,

7. His practical point of view often opens
up the way for excellent opportunity for home project
work.,

8. His participation makes the boys more
interested.

9., He is in a position to give the view-

point of boys and men.
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10, Often he can give view points that the
home economics teacher fails to see.

11. He may understand boys better than the
home economics teacher, and thus be able to get more
response from them.

12, His understanding of the boye will enable
all problems and needs to be brought to light.

13, The agriculture teacher may wish, at a
later date, to refer to the work done 1in home economics.
If he is present at these classes then he has a better
understanding of the student's background.

14, lMore effective work can be accomplished
if both teachers are present.

15, It creates more interest if the agricul-
ture teacher ig present.

16. He should be present to help with
discipline,

17. His presence would make for a better
teacher-teacher and pupil-teacher relationship.

18, He should be present to contribute his
ghare and to present & united front, His training and
experience make him valuable,

19, He should be present in some classes.

In every case he should know what subj)ects are presented
and how they are handled., This could be done occaslon-

ally in conference with the home economics teacher,
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Opinion.--The student should be given more
opportunity to help select units and sublect matter for
Joint classes.,

Reasons and comments.--l., Students usually

realize their own needs better than anyone else.

2. Unless they have had previous training
they cannot recognize theilr needs and interests.

3. The boys have very definite ideas about
what they want to study.

4, If they are to select thelr own subject
matter, they need guldance. They often select subjects
for pleasure instead of from real need.

5, It depends on the situation and teacher.

6. They will enj)oy and participate more
fully in the class if they have helped plan the study.

7. They are already given sufficlient
opportunity to help with the planning.

8. We should know better ourselves what they
need.

9., They are often glven Joint work that they
do not want.

10, Better work and more interest is mani-
fested when the students feel that they wanted the
study.

11, ' Realizing their needs develops initiative,

12, To some extent students should help plan

their work, If there 1s a speclal need for a




particular problem it may be necessary for the teacher
to gulde their selection.

13, This should be done only in elective
classes.

14, They are sufficiently conscious of their
interests to base their choices on this, but they do
not always realize the need for some things which we
might give them.

Opinion.-~-There should be materials in the
state course of study concerning Jjoint classes in hone
economics,

Reasons and comments.--l1l. We are not as
prepared for this work as we should be.

2. It would be useful as a general guide.

3. It would be particularly helpful to
beginning teachers.

4, If this were true there would be too
strong & tendency to follow the course of study instead
of the local need,

5. It would help to give us materlials and
suggestlons for Jjoint work,

6., Ideas or ways to teach should certainly be
included.

7. Any guide would be helpful. We could
always modify it to fit our situation.

8. BSuch materials in the course of study

would make for more emphasis on joint teaching and

o
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therefore promote a more active coeducational program
in the state,

9, ©Since 1t is an individual problem with
different schools, such materlals would be of little
value,

10. Ideas collected from experienced teachers
would be of great value,

11. A collection of ideas from experienced
teachers over the state would be most valuable.

12. BSuch materials should be used as a guide
only.

Opinion.--Prospective vocatlional teachers
need training in gardening, poultry producing, land-
scaping, and simple home mechanics in order to do a

more thorough Job of advising students in these lines,
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Appendix D,--ADDITIONAL OPINIONS EXPRESSED IN INTERVIEW

1., Classes in Joint work composed of home
economics and agriculture teachers during the annual
School of Instruction would possibly be of more

value to the program than any other thing.

2. There should be a speclal textbook to
meet the needs of teaching a coeducational hone

economics class,
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