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ABSTRACT

THE INFLUENCE OF EXTENSIVE READING ON JUNIOR HIGHGHOOL

STUDENTS' READING MOTIVATION AND READING PERFORMANE IN TAIWAN

Researchers of second language learning have daintethat the strategies students
use in learning a foreign language can affect theading motivation and performance in
second language acquisition. As an important me&psoviding second language learners
with systematic reading materials, extensive rgadsnan approach that involves a wide
range of original and interesting cultures as vaalllinguistic phenomena which prompt
reading motivation and enhance reading performaofcdearners. However, reading
motivation and reading performance are both of ipleltdimensions, and thus far it is
unclear which of the dimensions can be influencgdxiensive reading.

This research focuses on the influence of extensagling on junior high school
students’ reading motivation and reading perfornreadcmotivational questionnaire and an
English reading test were used for data collectfototal of 69 &' graders took part in this
study. These participants, who have been learnimgji€h at school for formal English
education for four and a half years, were dividetb ithe experimental group and the
control group. The two groups did not significardiffer with regard to scores in mid-term
and final English exams.

Both of the experimental and control groups toodtgsts of reading motivation and

reading performance. Then the experimental group gien the opportunity to read just



for pleasure by selecting at least one book froan §paded books (such as

Let Me Out). For the experimental group, the instruction tiwes forty-five minutes for
each class period twice a week which lasted foramtkehalf month for the total six weeks.
The control group was assigned the textbbeks talk in Englishand were required to
memorize five words appearing in the article attach class and a short passage. Six
weeks later, both control and experimental groop& posttests for reading motivation and
reading performance. Then six interviewees wereddkeir attitudes towards extensive
reading.

Independentt tests were used for statistical analyses. The mfapjoings are as
follows: 1) Extensive reading did not influence diesmy seven dimensions of reading
motivation (the target of taking pride, readingicty, interest in English reading,
self-efficacy, reading for grade, intrinsic interesnd extrinsic motivation).Unfortunately,
extensive reading increased avoidance of Englialing. 2) Extensive reading enhanced
vocabulary recognition, reading performance anceg@mperformance. The results arising
from this study have important implications for lbdhe learning and teaching of English as
a second language.

Key words extensive reading; reading motivation; reading gqranince; second

language acquisition
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Chapterl Introduction

1.1 Research background

Today, English learning is increasingly importamfliaiwan. English can be used as a
language of education, business, technology, sejahe Internet, popular entertainment,
and even sports. There is no doubt that schoole hasluded English proficiency as a
graduation qualification. And reading, as one & tbur basic skills, is the crucial one
during the English learning process.

Reading offers a crucial opportunity for secondglaage development in second
language learners (Day & Bamford, 1998), which astipularly true in EFL classrooms
where materials of second language input are duntded (Gebhard, 1996). To help
students improve their reading motivation and pennce in English, numerous strategies
have been tried for many years by multitudes ofhess and professors in their reading
classes. As an important device of providing sttslevith systematic learning materials,
extensive reading involves a large number of varilnguistic phenomena and historical
anecdotes, which promote reading motivation andaecd the reading performance of
students.

Extensive reading is a process through which readdrsorb information and
knowledge from different materials, then comprehand analyze the language signs. It
aims to transmit the information and content of thaterials constructed by the author
through the analysis of the data. Thus extensieeling is the premise of learning and
intellectual development, as well as a very impdrtaeans of transferring information to

human beings.



Nowadays there is a large body of research on sixtemeading. Bamford and Day
(2006) have completed a study on extensive reatbngeaching language and have
contributed a book which is an excellent resourteadlection of over 100 classroom
activities, allowing teachers to expand on the legg learning potential of extensive
reading. In their work, the importance of extensmeading for cultivating the student’s
second language ability has been studied and nmastryictive suggestions have been made.
In addition, Richard and Bamford (2006) finisheauer book calledExtensive Reading in
the Second Language Classrqamtich gives a practical idea of how to organixteesive
reading instruction in language class.

Although there have been numerable studies on sxerreading, only a few
experimental studies of EFL extensive reading elkist of the studies are restricted to
giving methodological theories, rather than prowidipractical instructions. Moreover,
there have been few comprehensive effective metbbdsveloping professional skills for
extensive reading. Although many materials havenbe#lized the various language
materials, reading ability and reading motivatioa scarcely achieved.

All in all, extensive reading is indispensable asmdreatly significance in language
acquisition. It will positively stimulate the studs’ motivation and enhance their
performance in the process of language learnintherasis of improving student’s ability
of reading comprehension as well as improving themprehensive qualities of the target
language. However, there is much room for the &t@search into this area since the
current surveys are more or less limited and tiedack of combination with students’
subjective initiatives. Therefore the topicTdie Analysis of the Influence and the Outcome
of Extensive Reading on Learners' Reading Motivaéind Reading Performanégas been
introduced so that effective second language attiquisan be achieved from the aspect of

enhancing learners’ subjective motivation.



1.2 Research purpose

This research is aimed at exploring and analyzmeginfluence of extensive reading
on students’ reading motivation and performancgioir high school students in Taiwan.
By means of introducing the relevant methodologgt analyzing practical questionnaires
related to the topic, the paper gradually puts &ydwvays to effectively achieve extensive
reading and its functions on language acquisitidore effective reading methods are
expected and the positive functions of extensivadiregy are anticipated to stimulate

students’ reading motivation and to enhance tle@iding performance.

1.3 Research questions and hypotheses

There are generally two questions to be examinehigistudy: 1) Does extensive
reading influence reading motivation? 2) Does esiten reading influence reading
performance? Based on findings from prior resedture are two hypotheses related to
the above two questions: 1) Extensive reading émibes reading motivation, but the
influence may vary depending on the specific diners of motivation; 2) Extensive

reading influences reading performance.

1.4 Research methodology

This research used multiple questionnaires in otdefind out the influences of
extensive reading on reading motivation and reagiegormance. Two questionnaires
included a motivational questionnaire, an Englisimprehension test used for data
collection.

The motivation questionnaire was constructed antiglisg adapted from the work
by previous researchers (Schmidt et al., 1996; Mlayf& Guthrie, 1997). Wigfield and

Guthrie (1997) conceptualized eleven different disiens of reading motivation: leading



efficacy, reading challenge, reading curiositydieg involvement, importance of reading,

reading work avoidance, competition in readingpgegation for reading, reading for grade,

social reasons for reading, compliance, and Wigf{&P97) created a theoretical taxonomy
consisting of three categories. Schmidt et al. ) @®veloped fifty items, but only twenty

items are related to intrinsic and extrinsic mdiwa, and twelve or twenty items were

selected and were partially modified considerirg L learning conditions as Wen-Shan
Junior High School and to suit the purposes ofshusly.

Apart from the twelve items, forty-five are undietsix types of reading motivation
since the questionnaire developed by Schmidt ef2806) only included motivation for
learning English in general without attention psdhe motivation for reading in English
specifically. Thus, altogether there were fifty-sewinder eight categories.

The instruments are motivation questionnaire, Ehgtomprehension test, and
some reading materials. Firstly, the motivationsfwanaire refers to the research results
of Wigfield and Guthrie (1997), and we readjustedadcording to the situations of the
second grade junior high school students in Taiwidre main contents of this survey
include fifty-seven items, and there are no mudtiphoice questions. There are four-point
Likert scales questions (strongly disagree, disggagree, and strongly agree).

Secondly, the English reading test was selecteoh fome of the reference books
published in Taiwan called Reading Comprehensiod &omprehension Input and
designed for junior high school students for thglih reading comprehension practice.

Through the analysis of the data we can see tloa¢sof two groups of the post-test
in the English comprehension test were comparedcdryducting analyses to see if
significant differences existed after conducting #RI. Second, the difference between
pre-test and post-test scores for each group dnreaasure was tested to examine whether

significant gains were made in each group.



1.5 Research significance

The significance of this thesis is as follows:

Firstly, extensive reading is an important arsgéful approach to learning English.
The reading materials the students adopt can pgavid only models for English writing,
but also language context by which students mayar®their sentence making and text
comprehension. Each student should be a competawler in order to succeed as a
language learner, but the fact is that most stsdiiitto read efficiently for different kinds
of reasons. While they study in the same classraad follow the same teacher, their
reading abilities are different. Some of them amrarsuccessful than others in reading. In
this situation, if the students want to improveitheading ability, they will need the
teachers’ guidance. There are a lot of readingnigcies such as skimming and scanning
strategies, which will help the students to compreh much easier compared to no
instructions at all.

Secondly, motivation is one of the key factimsachievement in learning a second
language, because it directly promotes the studémislvement in language learning.
Following from this reading motivation exerts a kieyluence on the learner's reading
achievements. The motivation they hold enablesestisdto take responsibility for their
own learning by enhancing their reading autonomgependence and self-direction. In this
regard, it is extremely important that teachersao$econd language should learn and
comprehend how to motivate their students to gpete in their reading activities. The
motivation of reading will produce, maintain andmote reading activity. The motivation
of the student is of central importance to the igualf study. Discussion on this topic is
common to language instructors, because they knioat they cannot expect any
unmotivated students to learn a language succisstbod and long-lasting motivation

will propel students to learn a foreign languagd.we



Finally, for junior high school students, thksarn English with various kinds of
motivations. Different motivations may produce €rfint learning proficiency and results.
It is helpful for English teachers to have a dethiinderstanding of the students’ learning
status. The findings of this research will be uks&dupromoting the efficiency of learning
and teaching.

In summation, after knowing the importance of regdmotivation and reading
performance, it is urgent to explore the status afuextensive reading to enhance students'

motivation, as well as their reading efficiency.efiteachers in the junior high school can

adopt some pertinent methods to achieve this goal.

1.6 Organization of the thesis

This paper is mainly focused on the analysis ofrtHationship between extensive
reading and its influence on reading motivation gedformance. By fully applying the
related methodology and analyzing practical quastires connected to this topic, my
thesis will gradually illustrate the ways to achrey effectively extensive reading, and its
benefits for language acquisition. Then the papénntroduce and explain how extensive
reading influences student’s reading motivation gedformance through analyzing the
results demonstrating in those shown related quastires. Finally, the results, and also
the ultimate conclusion indicated that extensivadieg would largely stimulate learners’
motivation and improve their performance in thegess of language learning based on the
improving learner’s ability of reading comprehemsi&nd enhancing their comprehensive
gualities of the target language.

This thesis is all together composed of four chapfEhe first part is the introduction,
during which the general goal, the main content tredresearching significance of the

topic will be summarized. The next part is therétare review, in which the “input



hypothesis” raised by Krashen (1985) will be introeld to show some effective ways of
language acquisition. Next is the methodology ,parhich will elaborate on the
experimental procedures of designing questionnainethe part of results and discussion,
the findings of this study will be given and anagz Finally, a summary of the major
findings and limitations and suggestions for futsttedy will be presented.

The research carried out above is a comprehenseseptation on the whole topic
and of profound significance for language acquisitiThe main content and the whole

structure of the thesis can be illustrated in tikwing figure.
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Chapter 2 Literature Review

In order to find out the overall distributiorf ceading motivation and reading
performance of junior high school students’ prefees, thus further investigating the
contributions of these two factors to English achrmaent tests, this chapter reviews the

studies which have been conducted.

2.1 Extensive reading and reading motivation

2.1.1 Conceptions of the motivation Theory

After reviewing briefly the second language motiwattheories, it is more important
to focus on reading motivation for the benefit ofglish teaching practice. Contrasted with
an abundance of literature on motivation in sedanduage learning, relatively little work
has been done on reading motivation. Ellis and Trsah (1982) present three types of
reading motivation: (1) reading for pleasure, (@ding for close understanding, and (3)
reading for required information.

Mori (2002) developed a reading motivation sjigmnaire after consulting Guthrie
and Wigfield’'s (1997) first language reading motiva theory and identified four
sub-components of second language reading motnjatemely intrinsic value, attainment
value, extrinsic utility value, and expectancy $occess of reading in English. The results
demonstrated that foreign language reading motimatvas also a multidimensional
construct, which closely resembled the general vattn constructs proposed by

expectancy-value theory.



Ellis and Tomlinson (1982) present three typlereading motivation: (1) reading for
pleasure, (2) reading for close understanding,(@8hdeading for required information. Day
and Bamford (1998) created a theoretical model ativation in L2 reading. In an effort to
reflect the multi-faceted nature of second languagading motivation, their model
included expectancy and value components. The foma@s concerned with constructs
regarding materials and reading ability, whereas lditer contained attitudes toward
reading in the second language and socio-culturakr@ment. They further argued that
materials and attitudes are major influences orivatbn, which in turn may influence the

decision to read in a second language. Their mbdlever, lacks empirical evidence.

2.1.2 Gardner’s integrative vs. instrumental motivéion

In the early work of Gardner and Lambert (19 7@otivation was divided into two
very general orientations: integrative and instrotak The former refers to a desire to
learn the language in order to learn about andabelier with and even become part of the
target language culture, and the latter has songtto do with practical reasons for
language learning, such as getting good grades.

According to Gardner and Lamber's motivatiorodel, a student’s integrative
orientation involves an interest in learning a setdanguage because of a sincere and
personal interest in the people and culture reptedeby the other language group. In
contrast, an instrumental orientation concernstiaetical value and advantage of learning

a new language (Ellis, 1997).

10



According to Gardner (1985), a student is $aitle instrumentally motivated if the
purposes of language study reflect the more uigitavalue of linguistic achievement, such
as getting ahead in one's occupation and he istealme integratively motivated if he
wishes to learn more about the other cultural comtylbecause he is interested in an
open-minded way, to the point of eventually beirngepted as a member of that other
group.

However, in spite of the influential positi@ardner’'s model held in the history of
second or foreign language teaching and learninttgs been argued that Gardner and his
partners have concentrated on the relationshipdstvthe cause and result of motivation
without making clear which is more significant. A@G@rdner mainly focuses on how social
factors affect second language learning negledtiegstudy in real school and classroom

environment.

2.1.3 Intrinsic vs. extrinsic motivation

Motivation can also be divided into anothemtéerms: extrinsic motivation and
intrinsic motivation. Extrinsic motivation come® the desire to get a reward or avoid
punishment; the focus is on something externahédearning activity itself. With intrinsic
motivation the learning experience is its own ralvdResearches indicate that extrinsic
motivation can also be beneficial; learning is mdagorably influenced by intrinsic
orientations, especially for long-term retentiamaldition, it is believed that interest is one

of the main elements of motivation; being definsdaapositive response to stimuli based

11



on existing cognitive structures in such a way tlerner’s curiosity is aroused and

sustained.

2.1.4 Related studies on influence of extensive tiag on reading motivation

The effects of ER on learner's motivation and adl& are impressive. Study after
study shows how attitudes changed toward readifignglish and how the students became
eager readers. Elley (1991) reported that the stadgeveloped “very positive attitudes
toward books as they raised their literacy level&mnglish”. Constantino (1995) did a case
study on five readers, involving three pleasuredees and two non-pleasure readers, to
examine their change of motivation through readiAgd the results showed that the
motivation and confidence of the pleasure readéimproved but it is not the case on the
non-pleasure readers.

Nishono (2007) also conducted a long term of two arhalf year case study on two
Japanese middle school students who were at therireg to read extensively. The results
showed that both the two participants used varreasling strategies in reading and their

reading motivation were all strengthened as thayg reore and more fluently.

2.2 Extensive reading and reading performance

2.2.1 Historical background

It is still debatable whether extensive regdaan help students to develop their
reading comprehension. And numerous studies haueséal on extensive reading. So far,

there are five main aspects that are deeply infleerby the extensive reading method:

12



vocabulary, grammar, comprehensive ability, writingbility and inter-cultural
communication, which are all closely related togiasge competence. Some scholars have
paid attention to the relationship between readiuglel and reading motivation as well as
reading performance. Goodman (1967) once propdssdréading is a guessing game of
psychological-linguistics. In the reading processders decode the text symbol from the
visual input to get necessary information so tlakriow the meaning. Therefore reading
comprehension is a dynamic, positive thinking pssceHowever, the lack of reading
motivation which results in a low reading perforroarhas become a common problem in
current process of second language learning. Lbtscholars have committed to the
research of second language acquisition from thisppetive of cognitive linguistic and
psychology. They proposed related theory and caedumany experiments to support
their result. The fruits of their research have laisolid foundation for this paper. With the
progress of pedagogy of foreign language learnimgiltiple directions have been
discovered, which exert great influence on the alequality of language learners.
Therefore, this paper suggests combining the pusviesults with experimental evaluation
methods as well as multiple integrated assessnteramalyze the outcome of extensive
reading on learners’ reading motivation and readpggformance and to realize the

multi-diversified methodology into effective pramti

2.2.2 Krashen’s input hypothesis

The theory behind extensive reading is a simple. ove learn language by

understanding messages, that is, when we undengtiaaidpeople say to us and when we
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comprehend what we read (Krashen, 1997). Thispesition maintained by a number of
theorists—James Asher, Harris Winitz, Kenneth Gaaalntrank Smith, Warwick Elley
and Richard Day, just to name a few. But it wagpBée Krashen who formalized this
position into a theory known as the ‘input hypotheswvhich he later called the
‘comprehension hypothesis’ (Krashen, 2004). Theokygsis states that the following
conditions are needed for acquisition to take plar&hat the input is abundantly available;
2) That the input is comprehensible; 3) That thautnis slightly above students’ current
level of competence. When these conditions are anet when the student repeatedly
focuses on the meaning of a large number of iniegsessages, he or she incidentally
and gradually acquires the forms in which theycaneched (Elley, 2001).

Language input cannot be separated from laregaatput. According to Swain (1999),
the input must be supplemented by comprehensilifjubwhich can further push students
to achieve language proficiency. Other theoristdally Krashen (1998), maintain that
output is not necessary for acquisition to take@l&Vhether or not output is essential, and
to what extent it contributes to language learniag@n empirical issue and is not likely to
be resolved in the near future. From a more praigmatd pedagogical perspective,
however, there is no harm in making provision fiudents to try out the language forms
they have picked up from regular exposure to mednimessages.

According to Krashen (1985), increasing thaliqy of reading input can improve
different language skills, such as reading comprsio®, vocabulary recognition, sentence

writing, listening comprehension and reading speed.
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2.2.3 Characteristics of extensive reading

The following characteristics are generally thoughbe among the most important
(Day, 2006; Day, Bamford & Lee, 2000; Jacobs, D& iRenandya, 1997; Renandya &
Jacobs, 2002).

1. Students Read Large Amounts of Materighis is one of the key features that
distinguish extensive from intensive reading progrees. In ER, teachers attempt to build
a reading culture in which students read in quanflthe programme will not obtain
optimal benefits unless students are ‘hooked’ awlireg and read in quantity.

2. Students Usually Choose What They Want to R¥&dith highly motivated
students, this feature is easy to achieve. Howewdh less motivated learners, the
availability of materials that they do like to readn make a lot of difference. These
learners usually don’t read much. To get them hdake reading, they need access to a
good collection of books and other materials thaytwant to read. Unfortunately, the kind
of material that these students are more likelgit®& up (e.g. ghost stories, comics and the
like) may be hard to find, or even nonexistensahool libraries.

3. Reading Materials Vary in Terms of Topic and Geteidents should be exposed
to different types of materials so that they becdamrailiar with different kinds of genre
and accustomed to reading for different purposesimmifferent ways. Although younger
learners may prefer fiction, they should gradudléy introduced to nonfiction. While a
good selection of fiction often can be found, thésea relative scarcity of nonfiction

materials for less proficient readers. Even moiécdit to find are materials for adult
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learners who want to read simplified materials ochstopics as law, business, technology,
and medicine.

4. The Material Students Read Is within their LevelCaimprehensionUnlike in
intensive reading where the material is typicallyose students’ linguistic level, in
extensive reading the material should be near en éelow their current level. To use an
SLA jargon, students should be reading text at+dn i, or i-1 level, with i being their
current proficiency level, and 1 referring to laage features that are slightly above
students’ competence. The rule of thumb here i$ tbaget students started in the
programme, it is better to read easier texts tharershallenging ones. For students who
have had minimal exposure to contextualized languagl who lack confidence in their
reading, even i-2 material may be appropriategastl at the initial stage of the reading
programme (Day 2006).

5. Students Usually Take Part in Post-Reading ActisitiThe most commonly
reported post-reading task that teachers emplaynigrtunately, that of summary writing
or book review. This task is not without value, th#cause writing a summary is
time-consuming and often dreaded by students, dulshbe used less often. Other less
laborious and potentially more inviting post-reagitasks can be fruitfully used. These
include asking students to: 1) Design a book mauduit the book. 2) Role-plays the story.
3) Design a poster to advertise the book. 4) Resefrasting/exciting/well-written parts
aloud. 5) Copy interesting words and useful expoessinto a notebook. 6) Write a letter

to the author.
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6. Teachers Read with their Students, thus Modelinthusmasm for ReadingiWe
cannot get our students to read if we ourselvesatoread. This advice is particularly
important in the beginning of an extensive reaginggramme. We can show students the
books or other materials we have just read oreading to let them see us read silently and
read aloud to them parts from our favorite materidhis sends a strong message to our
students that we value reading and that our staddmuld do the same.

7. Teachers and Students Keep Track of Student Pdcesally, students read on
their own without the need to monitor their readimgpwever, regular monitoring is
recommended especially when working with reluctaatders. A simple book record can
be designed to check students’ progress. In addittousing book records, a monthly
student-teacher conference can be scheduled émsttsidre having any problems with their
reading. This conference can be as brief as fiveutas or less. It should be noted here that
monitoring should be seen as a way of displayindestt progress and motivating students,
rather than as a way for the teacher to assess them

A related reason why extensive reading is not dpoes back to the whole paradigm
issue of the role of teachers: sages on the stageides on the side. Many teachers are
perhaps still uncomfortable with the idea of playan‘less’ central role in the classroom. In
intensive reading, instruction is more teachereeu in that teachers are more
center-stage in what is happening in the classrddray do lots of talking and decide what
skills or strategies to teach, how these are taugid what passages to use. In contrast,
with ER, roles shift as teachers not only pass mowkedge, but also ‘guide students and

participate with them as members of a reading conityiDay & Bamford, 1998).
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Other reasons are more practical in nature. Inhiagcin-service courses, | often
hear teachers say that they do not have enoughttinget students to read extensively
because they feel pressured by the administrabooover the predetermined materials
specified in the syllabus. Some others report #imte extensive reading is not directly
assessed, they feel that curriculum time would bteb spent on other subjects that
students are tested on. Even in places where éxtereading has been incorporated into
the second language curriculum, full implementatbthe extensive reading programmes
is hampered by practical considerations. Carefdmeration of these implementation
variables should naturally receive more attentiofuture research.

Extensive reading is certainly not a panacea tthallproblems we have in language
learning. It will not guarantee a perfect mastefrEnglish for all. But at present, when the
traditional textbook and teaching methods prodess kthan flattering results, book-based
methodology, such as the shared book approach tensxe reading method in which
pupils are given wide access to large quantitiesoofiprehensible input, may just be the
right antidote for our pupils’ learning problemsve in the unlikely event that extensive
reading does not produce measurable language gaimall surely result in a more
enjoyable language learning experience. The evaénicextensive reading is simply too

strong to ignore.

2.2.4 Related studies on influence of extensive tiag on reading performance

Studies In Non Taiwanese and Chinese Setting
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According to Carrell and Carson (1997), extenseading generally involves rapid
reading of large quantities of material or longeadings (e.g. whole books) for general
understanding, with the focus generally on the nmepof what is being read than on the
language.

Although extensive reading programmes comeeurdifferent names, including
Uninterrupted Sustained Silent Reading (USSR), Heery-thing and Read (DEAR), and
Silent Uninterrupted Reading for Fun (SURF), anel Book Flood programme (Elley and
Mangubhai, 1981), they all share a common purpibse:learners read large quantities of
books and other materials in an environment thatures a lifelong reading habit. In
addition, these programmes also share a commoef,biat is, the ability to read is best
achieved through reading extensively in the langu&gople learn to read by reading, as
Smith (1988) and others have pointed out.

Extensive reading differs from intensive readiIn intensive reading, students
normally work with short texts and with close guida from the teacher. The aim of
intensive reading is to help students obtain dedaiheaning from the text, to develop
reading skills, such as identifying main ideas aadognizing text connectors, and to
enhance vocabulary and grammar knowledge. It isoitapt to note that these two
approaches to teaching reading—intensive and extemsading—should not be seen as
being in opposition, as both serve different bumptementary purposes (Carrell and
Carson 1997; Nuttall 1982). However, intensive negqdeems to be the dominant mode of

teaching reading in many language classrooms. iBhidespite evidence that intensive
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reading alone will not help learners develop themding frequency, a crucial skill that
mature readers acquire only after repeated exposumassive quantities of written text.

Increasing number of studies investigatingittilrence of ER on English language
learning both in EFL and ESL contexts report th& las a positive impact on almost
every aspect of language acquisition. Through ERabuolary can be enlarged, reading
proficiency can be improved, and other basic aédifike listening, writing can be also
strengthened. Moreover, viewing from the affectidenension, one’s attitude and
motivation can be stimulated as well by ER.

Firstly, as is shown in “learn to read by riegd, there is a direct relationship
between extensive reading and reading ability. E&sd studies convincingly prove that
learners engaged in ER are more likely to beconus geaders in the target language.
Robb and Susser (1989) compared the benefit diMbgrocedures “extensive reading and
skills-based” in terms of the improvement in readicomprehension. They used two
procedures, extensive reading and skill-based mgado compare students’ vocabulary
acquisition. The results showed that the extengading group scored significantly higher
than the skills group on guessing vocabulary framtext. Robb and Susser (1989) also
find that the extensive group is faster than skilslding group in reading speed. The
conclusion of this study is that extensive readivag a positive effect on vocabulary
recognition ability of second language learnersRabld Susser (1989) described it as
“effective as skills-building with the important whtage that is more interesting for the

learners”.
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What's more, Powell (2005) found that oncedstus develop their reading habit,
they continue to engage in reading tasks of th&ir ochoice based on their interest. Grundy
(2004) conducted two surveys about extensive rgatbninvestigate students’ attitudes
toward reading and to evaluate the benefits ofreskte reading programs.

Extensive reading can not only improve stuslemtotivation in learning a second
language, but it can also encourage students taracgew vocabulary through reading and
thus building their vocabulary recognition natwalDay, Omura and Hiramatsu (1991)
went on to the report that students could learraliatary incidentally through extensive
reading..

In another study by Mason and Krashen (1997getlexperiments were conducted in
universities of Japan. In the first experiment, éikperimental group of EFL students at the
university level in Japan who did extensive readimga semester progressed faster on a
cloze test than the comparison group who were tioagilly taught. In the second
experiment group, the same was proved at prestgioiversity and a two-year college. In
experiment three, the author took writing summaryera extensive reading into
consideration and divided the participants inte¢hgroups.

Apart from improving reading proficiency andestgthening motivation, there are still
many studies demonstrating that students who reéehsvely also make progress in
general language proficiency. For example, Iwali@@08) conducted a study of seven
weeks and found that ER was an effective approadmprove students’ reading rate and
general language proficiency. Elley and Mangubfi888) conducted a study and found

that the general language ability of primary sctetotlents all improve significantly.
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One case study is reported by Cohen (1997) whaddte a secondary school in
Turkey at the age of 12. Turkish is the main lagguased in school and in the wider
community in Turkey. English is taught as a foreignguage. Cohen started to read
extensively after only two months of study and bg &nd of the first year in secondary
school she became an avid reader. She would ré&ihds of books that she could get
hold of. She got into a bit of ‘trouble’ in her wng class when she submitted two written
compositions which her teacher refused to mark.tel@cher suspected that someone must
have helped her write the essay, as the qualitywasbeyond the level of the class. In
Cohen’s words (Krashen, 2003) “She wanted to kndw Wwad helped me write them the
compositions. They were my personal work. | hadewan used the dictionary. She would
not believe me. She pointed at a few underlinedesers and some vocabulary and asked
me how | know them; they were well beyond the legélthe class. | had not even
participated much in class. | was devastated. Thedethen and many years later | could
not explain how | knew them. I just did (emphasided).”

If reading is good for students learning tHest language, is it also good for those
learning a second or foreign language? The answvarresounding yes (Day & Bamford,
1998). Extensive reading works with both young alttér learners of English in both ESL
and EFL settings. Many of the studies report adaggin in reading and other aspects of
language proficiency. The results also generallyoegrashen’s claim that the longer the
length of the reading programme, the bigger andemobust the impact of extensive

reading is.
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In a number of correlational studies in ESL or E€lntexts, the amount of reading
has been shown to be positively correlated withowar aspects of second and foreign
language competence. The amount of free reading=tBha students reported doing was a
significant predictor of their TOEFL test score®(Stantino et al., 1997). Interestingly, the
length of the students’ formal English study andirthength of residence in the United
States did not show the significant correlations.

The past two decades have also seen a substamntidlen of experimental studies on
extensive reading in second and foreign languagenileg contexts. One of the first
pioneering studies was conducted in the late ssudtie1970s in Nieu, a small island in the
South Pacific, Death (2001) used the Shared Bodhared Reading Method to introduce
50 high interesting, short, illustrated story botk$rade 3 pupils. After one year, children
in the book-based classrooms outperformed tho#eeitraditional audio-lingual method in
all three measures that were used, that is, reagbngprehension, word recognition and
oral sentence repetition.

In another school-based research study, Elley aadgubhai (1983) showed the
dramatic effect of extensive reading on seconduagg learners’ language development in
Fiji. Nine to eleven-year old children at Graderfand five from a number of schools took
part in the experiment. The control group followtbdir regular audio-lingual programme.
The students in the experimental conditions, howewere literally flooded with 250 high
interest books and were divided into two group® thad only group and the shared

reading experience group.
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After one year, the book flood students outperforthed audio-lingual counterparts
in some of the measures. For Grade 4, the readmgg did significantly better on tests of
reading comprehension and English structures, loitim word recognition and oral
sentences. What is striking is that in terms ofialcteading growth, the book flood groups
produced 15 months reading growth over a perio8l wionths, while the traditional group
gained 6.5 months.

For Grade 5, the reading groups were superior éoctintrol group in reading and
listening comprehension measures but not on testnglish structure and writing. In
terms of the growth in reading, the book flood g®ppoduced an average of 12 months
reading growth, while the control group gained snwil 2.5 months over a period of 8
months.

After two years of implementation, however, theeefté of the book flood
programmes were clearer cut. The reading groups f@ersuperior to the traditional group
in all measures. For Grade 5, the reading groupgediormed the traditional groups on
tests of reading, listening, and English langudgectires. For Grade 6, the reading groups
out per-formed the audio-lingual group on testsredding, vocabulary, grammar and
writing. Furthermore, the effects spread to otlarglage-related skills. The book flood
students outperformed the control students in thdoNal Examination in Mathematics,
English, General Studies and Fijian Language.

An adapted version of the Fiji book flood programmas implemented in Singapore
(called the REAP programme—Reading and English Aitipn Programme) and in

Brunei (called the RELA—Reading and Language Adtjaris Project). In both countries,
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the results of the book-based programmes echoedrifhéook flood programme, and
proved to be so successful that they were subsdygutopted in the national curricula of
these countries (see Elley, 1991 for details of rdmults). In the UK, Hafiz and Tudor
(1989) reported on a three-month extensive reagingramme using graded readers with
students of Pakistani origin aged from ten to ateyears. The experimental group did
self-selected pleasure reading with minimal accahility for one-hour every day over
twelve weeks. Two matched groups who followed theimal lessons served as controls.
All three groups were given a battery of three megqutiests and four writing tests before and
after the experiment. The test results are higblyealing: 1) The pleasure reading group
made significant gains on all tests of reading aming. 2) One control group did not
make significant gains on all tests. 3) The otlwrtiol group made no significant gains on
any of the three reading tests, but did signifiabétter on two of the four writing tests. In
the studies reported above, the researchers wankibeé relatively well-resourced schools.
A big question remains, though: is it possible & 8p a successful extensive reading
programme in a resource poor school? It is evittestiggest that the answer is yes.
Lituanas, Jacobs and Renandya (2001) showed tiengtreffect of extensive

reading despite the rather limited quality and divaiof the reading materials used in the
extensive reading programme. The participants wérésrade 7 remedial students who
attended their normal 40 minutes of English ingtoaunc plus a remedial class. In their
remedial class, the students from the control grstugied via a traditional approach that
emphasized intensive reading and phonics. The stside the extensive reading group, on

the other hand, were provided with reading materiahd were encouraged to do
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self-selected reading and a variety of post-readictvities. Two standardized tests on
reading comprehension were used to assess thetiwmipaxtensive reading—the Informal
Reading Inventory (IRI) and the Gray Standardizedl ®eading Test (GSORT). After six
months, the students from the extensive readingumrgained a more profound
understanding of the content than the traditiomalig on both measures. Figures 2 and 3
show the results of the pre-tests and post-tests.

Krashen (1993) in his bookhe Power of Readingrovides a summary of L1 studies
comparing the achievements of students who recdnaglitional reading instruction with
those who were asked to do sustained silent reaalirgglf-selected reading at schools.
Two points are worth highlighting here. First, theble shows that in 38 out of 41
comparisons or 93%, free readers perform as walt detter than instructed students. Note
that a result of no difference does not put oue freaders at a disadvantage. Instead, it
shows that ‘free reading alone is just as goodaational instruction, which confirms that
free reading results in literacy growth...” (Krash&893). Second, for studies that last one
year or longer, the results are more consisteraitpe. In 8 out of 9 comparisons, free
readers significantly outperformed students intthditional language arts programme.

Studies conducted in EFL settings have largely iomedd the language learning
benefits of extensive reading. Some researchersqiv& Krashen, 1997; Robb & Susser,
1989) investigated the effects of extensive reaaith EFL college students in Japan. In
both studies, students who did extensive readimfpymeed significantly better on reading
comprehension posttest scores than those who waghtt in the traditional way (skills

building or intensive reading method).
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Studies in China

Reading is one of the learning tasks in acquirisg@ond or foreign language, and it
has become a major task especially for Chinese IE&iners who, for lack of opportunity
to be involved in oral communication, rely morereading for the gaining of information.
Chinese researchers and teachers have gone tolgngthhs on the studies of helping
students become good EFL readers. As one of they meading approaches, ER was
borrowed from western countries into Chinese umsitgrcurriculum in late 1980s. Most
efforts were made to develop reading materials wedrelated reading comprehension
exercises for college students and so almost nergrpntal researches have focused on
the theory or the specific language benefits of ER,alone ER studies in secondary
schools.

As one of the many reading approaches, ER is beakfo almost every aspects of
language acquisition, which was proved to be tu€hina as well. Sheu (2003) conducted
a study in junior high school students who wereths@ beginning level of English
proficiency in Taiwan. And the results all indicatthat all the groups increased reading
rate significantly and the extent of improvementswanked as treatment group two is
better than the treatment of group one and bétter tontrol group.

However, Lai (1993) tested Krashen’s Input Hypoithesnd showed rather different
consequences to his findings. Based on what Laidpwe can see that reading a quantity
of books, as Lai (1993) described, is “for globaderstanding didn’t seem to enhance
reading comprehensive effectively”. It seems thaemsive reading is not an effective way

to improve reading comprehension.
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ER was borrowed from western countries into Chingseersity curriculum in the
late 1980s. Since then many scholars have fixed thes on ER, but most of them
devoted to finding efficient reading strategieshMigss consideration on the selection of
authentic materials (Ruan, 2004; Su, 2002), leteakdopting English language newspaper
as reading materials in English teaching. Zhong0720from Eastern China Normal
University assessed the rationality of adoptingliEhganguage newspaper as high school
reading materials from three aspects of applidgbifieasibility and effectiveness and found
that English language newspaper could be usedadsgematerials of high school students
for the purpose of improving their reading ability.

What's more, Gao (2004) also demonstrated thaetiseno evidence that extensive
reading really helps students to improve their igdomprehension. To sum up, extensive
reading does not lead to significant improvemeneading comprehension.

However, though extensive reading does not apmehate obvious effects on the
improvement of reading comprehension, it promotasdents’ learning motivation.
Extensive reading inspires students to read widétihh a special emphasis on students
choosing the materials based on their own intefidstrefore, students will be more willing
to read in English.

There is a shortage of research on choosing Engkstspapers as the extensive
reading materials in China, and there is even #&ss$o Internet-based ER teaching. Li
(2007) from Northeast Normal University carried autstudy in senior high school to

examine the effects of teaching extensive readingugh the Internet. The analyzed results
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showed that the scores of the class with moderchieg method via Internet significantly

improved over the control class.

2.3 Limitations of previous studies

It is obviously that all studies reviewed abovevde substantial empirical support
for the positive effect of ER in every aspectsasfuage acquisition whether in the EFL or
ESL context. Meanwhile, they provide some enlighterdeas that relevant to the present
study. Some strengths and implications of the previstudies are displayed as follows.
Firstly, these studies all contribute a lot to tegearch of extensive reading, thus providing
concrete theoretical and empirical foundationstii@r further study. Secondly, most of the
researches above are empirical study based oradalgsis, which ensures the validity and
reliability of the study and provide models foreehnt research in the future. Finally, most
studies above have great pedagogical meaning.imtieds and implications can be used
to direct teachers to arrange their teaching progra. At the same time, EFL learners also
can be enlightened by the implications and use tioeimprove their language proficiency.

However, previous studies have some limitationsstfas is reviewed above, most
studies adopt graded readers for ESL and simpldreatdapted readers as reading materials
which lack authenticity and interest and cannogérctd learners’ interest or stimulate their
reading motivation effectively. In addition, the ntent of graded readers is limited.
Secondly, reading motivation has many dimensions,ppevious studies did not have a

comprehensive examination of these dimensions.dTImr some studies like Lai (1993),
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the readability of testing paper is not considengbich leads to some unreliable of the

results. Finally gender difference, though imparstaras ignored in previous studies.
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Chapter 3 Methods

3.1 Participants

Sixty-nine EFL &' graders including 36 males and 33 females (aggerat8-14 years;
mean age = 14 years) took part in this study. These students in two intact classes in
Wen-Shan junior high school in New Taipei City.the control group (CG), there werel6
males and 15 females; in the experimental group),(E@ere were 20 males and 18
females.

These students have been learning English at sétilo@rmal English education for
four and a half years since they were "dtgdade. They took two forty-minute classes per
week to learn English in elementary school (frdfhgBade to 8 grade) and four forty-five
minute classes per week to learn English in juhigh school (from ? grade to 8 grade).
Students from the two classes were originally taunyhthe same English instructor using
the textbook of the same edition (KangHsuan) arel shme supplementary teaching
material (the magazine namedt’s talk in English Thus, they have comparable English
learning backgrounds before participating in thigly.

According to the data provided by the office of daaic affairs, the two groups of
participants had similar English performance omgjing from the English grade at thelf 7
grade. Table 1 shows the two groups’ scores iretakams (beginning, mid-term, and final

exams) and the results of independdssts.
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Table 1
Two groups’ scores in three exams (beginning, midit and final exams) and the results of

independent tests. Values in parentheses stand for standeotser

Groups Beginning Mid-term Final

Experimental 87.55 (0.89) 86.13 (0.91) 83.58 (L.01
Control 83.29 (1.29) 84.03 (1.33) 85.94 (1.21)
P values 0.007 0.185 0.137

3.2 Reading materials

For participants in the experimental group, twodgich books Quick ChangelLevel
Starter/BeginnerJust Like a Movid_evel 1 Beginner/Elementary) were used. Based on
their interests, they had the opportunity to readpleasure by selecting at least one book
from four graded books at an appropriate letett Me Out!Starter/BeginnerBad Love,
Level 1, Beginner/Elementaryfhree TomorrowsLevel 1, Beginner/Elementaryelp!
Level 1). The publisher is Cambridge University $3reand each of the graded books
selected from is at Level 1 with a total of 2000rdgand 250 headwords. The approximate
total pages of each book is 32. Since the theiabolary was very limited, the majority of
the books were located at 250 headwords level.

For the control group, thé%%edition textbook whose publisher is KangHsuan ied
supplementary teaching material nanmest's talk in Englishwere employed throughout
the entire class. The textbook for tH8 &dition consists of eight chapters, each of which

has its own grammar points, main new words andimgaztbmprehension practices.
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3.3 Instruments for measurement

In this study, four instruments were used: a madtwvaquestionnaire, one reading
comprehension test (selected from one of the neéerdooks published in Taiwan called
Reading Comprehension and Comprehension )n@nd an attitude questionnaire (for

collecting general ideas and attitudes towardrisg&uction of extensive reading program).

3.3.1. Motivation questionnaire

Pilot study motivation questionnaire

For the pilot study a motivation questionnaire wasstructed and partially adapted
from Wigfield and Guthrie (1997) and Schmidt et'sal1996). Wigfield and Guthrie
conceptualized 11 different dimensions of readingfivation (reading efficacy, reading
challenge, reading work avoidance, reading cugpsdading involvement, importance of
reading, competition in reading, recognition foadag, reading for grades, social reasons
for reading, compliance), and Wigfield (1997) cesha theoretical taxonomy consisting of
three categories (the first three under the cajegbcompetence and reading efficacy, the
second six under the category of achievement valndgyoals and the final two under the
category of social aspects of reading). Schmidhle{(1996) developed 50 items, 20 of
which were in relation to intrinsic and extrinsiotivation. For the 20 items twelve items
were selected and partially modified considering Bf-L learning conditions at Wen-Shan
Junior High School so as to suit the purposes isfdtudy (e.g. the original item: | enjoy

learning English very much was modified to | enjeading in English very much in item
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29). These 12 items were item 12, 29, 30, 31, 32,58, 51, 52, 53, 54, 57 under the
intrinsic and extrinsic motivation category.

Apart from these 12 items, 45 items are under ithéypes of reading motivation (the
target of taking pride, reading efficacy, the iesdrof English reading, avoid English
reading, self-efficacy, and reading for grade) sichmidt's questionnaire only included
motivation for learning English in general withdbe attention paid to the motivation for
reading specifically in English. Thus, there wetegether 57 items under 8 categories.

The motivation questionnaire contained two partse Tirst section is about personal
information (e.g., subjects' age and gender, tBeglish learning experience, their parents’
educational backgrounds). The second section uskgant Likert-type scale to assess
participants’ motivation toward learning and reaglim English.

The preliminary questionnaires were actually on@olt Likert-type scale and were
administered to the"2year (8 grade) students in January, 2011. After collectirgdata,
the researcher found most answers to the questrenware located in ‘no opinion.” As a
result, the 5-point Likert-type scale was changetb ia 4-point Likert-type scale by
eliminating the ‘no opinion’ column.

Formal motivation questionnaire

This formal motivation questionnaire, based on tpigot study motivation

guestionnaire, include 57 items, without multipleie questions. There are 4-point Likert

scale questions (strongly disagree, disagree, asfreagly agree).
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3.3.2. English reading test

The test is selected from one of the reference fopkblished in Taiwan called
Reading Comprehension and Comprehension Inputgmasi for junior high school
students for the English reading comprehensiontigeac

There are three parts in the English comprehentésh The first section is the
vocabulary test including 19 items and divided im0 parts. The first part requires
participants to choose the correct in corresponithéopicture showed in the left hand; the
second asks them to select the correct Englishbubaey supplied with the Mandarin
Chinese short sentence with the underlined key woodided.

The second section is the word comprehension tespiising two parts. The first part
is choosing the synonym and the second part isngake antonym according to the each
word in the right column. Both of them have 9 qimH.

The third section is the reading comprehension ¢essisting of four short reading

passages with the total of 22 questions need embeered.

3.4 Interview questions

In order to obtain deeper understanding of the@pants’ reaction to extensive
reading and the difficulties they encountered dythre program, the researcher
interviewed six students who were randomly selefrtet the EG. Some questions in the
interview covered reactions (3,12), difficultieg,(duggestions (5, 6, 7, 11) and students’

evaluations ( 8, 9, 10, 13, 14). Questions arbenaippendix.
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3.5 Design

A between-subjects design was used. Participants digided into an experimental
group (N = 38) and a control group (N = 31). FrorayM.0" to June 2% 2011, participants
in the experimental group conducted EFL extenseading, whereas participants in the

control group conducted EFL traditional reading.

3.6 Procedure

3.6.1 Pretest

Both control and experimental group students workedhe pre-tests for motivation
guestionnaire and English reading test for 15 nem@nd 45 minutes on the first day and
the second day of the six weeks. After the detadled clear directions provided by the
examiner for about 5 minutes, students were askegbtk on the motivation questionnaire
on May 11 and English comprehension test on Mayirnlzlass with the examiner

facilitated if any questions or concerns occurred.

3.6.2 Treatment

Experimental group

Students in the experimental group received EFlerestve reading instruction. The
instruction time was forty-five minutes for eaclass period twice a week which lasted for
one and half month for the total six weeks.

A total of 76 copies of two simplified readers aeguired to read in class published

by Cambridge University Press. Students were foegetect books which most interested

36



them. They were provided with the short introductmf each book written in Mandarin
Chinese and encouraged to change books whenewemtdrged. If they had difficulties
finding a book that best suited them, the teachelp was available.

To provide a totally rich English learning enviroem, the teacher arranged and
decorated the bulletin wall at the back of the slasm with (a.) word flashcards with the
part of speech and sentence which will be changedveek (b.) posted on some pictures
of divided section of the story drawn by studeot} the good summary of the story written
by higher level students which will be shared vather classmates.

Control group

Students were required to memorize five vocalgulards appearing in the article after
each class and a short passage that the instriotted to write it down on the next day.
The supplementary material whose major functiotoifave students practice daily basic
conversation spoken by native speaker after stadesténed to the CD of the magazine.
Thus, students in CG read each article in eachteh&om the textbook intensively in and
out class and with the purpose of memorizing ew@gabulary word, sentence structure,
grammar rule. They need to memorize short passsafered in each article to pass the
periodic quizzes, mid-tem and final exam.
Classroom procedures

For experimental group, the instructor triecetagage students’ motivation by asking
them to predict the plot according to the pictushewed at the specific pages with group
discussion for 5 to 10 minute. After the warm-upt®m at the beginning of the class, the

class is moving to the real reading comprehensiath wome higher order thinking
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guestions provided by the teacher and with variagfivities with different group
configurations. All of the activities were condutten a relaxed, informal atmosphere,
where students could read for pleasure, totallyediht from what they read in their
textbook or reference books with pressure.

The ten lessons devoted to the guidance ofimgativo required graded books
extensively and the two lessons devoted to theesbhmhat students read by selecting
from books that catch their attention in class.

The first lesson: Student had the opportunity to read silently witle first chapter and
second chapter within 45 minutes in the first lesand if they had hard time knowing the
vocabulary or sentence structure that impede thegp keading, the instructor was there to
provide some ways to solve the student’s readingfagkes. For example, one of the
students had difficulty in knowing the meaning afrd/ of “adoptive” and the instructor
didn’t give him the direct translation of word. Shsked the student to predict the meaning
of the word through sentence to sentence and prdvpbssible meanings of the word
instead.

The second lesson: Students shared what they had read in small granpswrote the
summary of the first two chapters into summary atmratively. Because of their limited
English speaking proficiency, they could either Esglish or Mandarin Chinese to express
their own ideas as much as possible but the udengfish was encouraged. Since the
purpose of extensive reading is to promote thderest and motivation to keep reading
rather than promote their speaking ability thahis scary thing for them due to the lack of

practice and confidence.
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The instructor asked for some volunteers taesgtheir summary of the two chapter
of the first reading chapter from each group witheatra point given, which was the most
appealing way to make them share their ideas imt fsbthe classroom.

The third lesson: Students listened to what the instructor read indhchapter with three
times. The first time was read at the very slowesp&ithout any interruption or pause and
they didn’t need to take notes for the first tifiae second time was read much faster and
students were required to take notes at this tifey could make up some parts of
information they lost for the first two listening the third time. After listening to the same
chapter three times, they were put into the grafds/e to discuss the main ideas of this
chapter.

The fourth lesson: Students had thirty minutes to read the last twaptdrs and they had
read part of them at home before they came to .chdssr reading the last two chapters,
students were required to write down their reactibthis graded book for 15 minutes and
the unfinished writing part was also as an assignnter example, they could either write
about what interested them most in the story anak wieir opinion were about in each plot
in either Chinese or English. The same as herdjdbngriting was encouraged.

The fifth lesson: Students shared their writing journal with theiirpd partner first then
the instructor randomly picked up five studentsskare their reaction or feedback after
reading the book in class for 20 minutes. The BStminutes were devoted to the
discussion of any troubles they experienced wheading. Various solutions were

discussed between students and students and stadhatinstructor.
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The sixth lesson: Students shared the story of one of different baiblat they selected
from in class. Students who had different selectbribook can know other classmates’
ideas about different book. This was a good oppdstfor them to exchange and share
information.

In order to keep track of their reading at haoneout class, students wrote a weekly
reading report and turned in the reading journacdwa week. In the weekly report,
students listed the title of the book they weredieg, the amount of time they spent on
reading to how many pages, the degree of difficattg their degree of interest. Writing a
short reading journal not exceeding 200 words goad way to examine their reading
habits, keep track of their progress, and readiogprehension ability which in turn

enhanced the classroom discussion.

3.6.3 Posttest

After six weeks of traditional reading and exteesreading approach, both control
and experimental groups worked on post-tests fotivation questionnaire and English
comprehension test respectively for 15 minutes4ohinutes. After the detailed and clear
directions provided by the examiner for about 5 utes, students were asked to work on
the motivation questionnaire on June 23 and Engl@mprehension test on June ,24 in

class with the examiner facilitated if any quessian concerns occurred.

3.6.4 Interview

After filling the motivation questionnaire and tlenglish comprehension test, six
interviewees were asked about their attitudes tdsvHlris approach, their reading feeling in
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the class, and their parents support in this pragaad they were required to write down
some questions on answer sheets. All the processes recorded by camcorder. The
dialogues between the six subjects and the ressmavedre transcribed into both Chinese

and English.
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Chapter 4 Results and discussion

4.1 Motivation questionnaire

4.1.1 Statistical analyses

Statistical analyses were conducted using SPS®&iimdows 13.0. The level of
significance was set to be 0.05. Independéssts was respectively made on the eight
measures of motivation: the target of taking prigading efficacy, interest in English
reading, avoidance of English reading, self-effijcaeading for grade, intrinsic interest,
and extrinsic motivation. Levene's test for eqyalit variances was used and, where
variances could not be assumed, corrected degifeeeafom was used.

The between-subjects factor was group (experimestaiontrol). Where necessary
and appropriate, gender was also incorporatecbasngeen-subjects factor in the analyses.
The dependent measures were the difference scaledated by subtracting scores in the
pretests from those in the posttests (i.e., pastteses minus pretest scores). The

between-subjects factor was group (control vergpsrmental).

4.1.2 Results

Table 2 shows the descriptive statistics with rddarthe pretest and difference scores
of the eight measures of motivation for the conaotl experimental groups. Difference
scores were equivalent to posttest scores minusgprecores. Values in the parentheses

stand for standard errors.
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Table 2
Descriptive statistics for difference scores (pmstttscores minus pretest scores) in the motivation

guestionnaire. Values in the parentheses starstdadard errors.

Measures Experimental group Control group
the target of taking pride (difference) -.15 (.37) -2.19 (1.60)
reading efficacy(difference) -.60 (.33) 42 (1.28)
interest in English reading(difference) .29(.25) 58(4.16)
avoidance of English reading(difference) .29(.23) 3.41(.68)
self-efficacy(difference) -.08(.20) 10(.72)
reading for grade(difference) -.08(.25) -1.35 (.79)
intrinsic interest(difference) .37(.32) .26(.81)
extrinsic motivation(difference) .39(.27) .77(1.08)

The target of taking pridé’he analysisndicated that with difference score being the
dependent variable, the main effect of group wassignificant,t (33) = 1.234p =0.226,
indicating that the two groups did not significgdiffer with regard to increase in the
target of taking pride.

When gender was incorporated as a between-sulbgetts, the main effect of gender
was significantF (1, 65) = 6.478MSE= 229.72p = .013, partiah?= .091, indicating that
males had more increase in the target of takimdpphan females. The interaction between
gender and group was non-significah(1, 65) = 2.504MSE= 88.79,p = .118, partiak?

= .037 (see Figure 2 below).
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Figure 2. The effect of gender in increase in #rgdt of taking pride

(bars stand for standard errors).

Reading efficacylThe analysisndicated that with difference score being the
dependent variable, the main effect of group wassignificant,t (34) =.775p =0.443,
indicating that the two groups did not significgndiffer with regard to increase in reading
efficacy.

When gender was incorporated as a between-sulfigetts, the main effect of gender
was significantF (1, 65) = 4.900MSE= 108.709p = .03, partiak?= .070; males had
significantly greater increase in reading efficttgn females. The interaction between
gender and group was significaRt(1, 65) = 6.625MSE= 146.979p = .012, partiah?
=.092. Further analysis showed that males in xpemental group had significantly less
increase in reading efficacy than males in thercbgroup o = .018); however, there was
no significant difference between the increaseeading efficacy of females in the two

groups (see Figure 3 below).
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Figure 3. Gender difference in the effect of exitemseading on increase in reading efficacy (btand

for standard errors).

Interest in English readinglhe main effect of group was non-significan34)
=.775,p =0.443, indicating that the two groups did not gigantly differ with regard to
increase in interest in English reading.

Avoidance of English readinghe analyses indicated that the main effect ofigro
was significantf (37) = 5.625p < .001, indicating that the experimental group fezhter

increase in avoidance of English reading than dmgrol group (see Figure 4).
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Figure 4. The effect of extensive reading on avoegeof English learning (bars stand for standard

errors).

Self-efficacyThe analyses indicated that the main effect of gneas not significant,

t (35) = .234p = .816, indicating that the experimental group ®ad significantly differ
from the control group regarding increase in s#itacy.

When gender was incorporated as a between-suligetts, the main effect of gender
was marginally significant= (1, 65) = 3.624MSE = 26.954,p = .061, partial;®= .053;
males tended to greater increase in self-effichen tfemales. The interaction between
gender and group was significaft,(1, 65) = 5.247MSE =39.021,p = .025, partial;?

=.075 (see Figure 5).
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Figure 5. Gender difference in the effect of exitemseading on increase in self efficacy (bars ctan

standard errors).

Reading for grade The results indicated that the main effect ofugravas not
significant, t (36) = 1.537,p = .133, indicating that the experimental group diok
significantly differ from the control group regangj increase in reading for grade.

Intrinsic interest.The results showed that the main effect of group m@ significant,

t (40) = .127,p = .90, indicating that the experimental group dat significantly differ
from the control group regarding increase in irgigninterest.

Extrinsic motivation. The analyses showed that the main effect of grogs w
non-significant,t (34) = .342,p = .735, indicating that the experimental group dat
significantly differ from the control group regangj increase in extrinsic interest.

When gender was incorporated as a between-suligetts, the main effect of gender
was significantF (1, 65) = 6.337MSE = 99.07,p = .014, partialy®= .089; males had

significantly greater increase in extrinsic motigatthan females. The interaction between
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gender and group was significaft,(1, 65) = 5.223MSE =81.649,p = .026, partial;®
= .074. Further analysis showed that males in tkgemental group had marginally
significantly less increase in extrinsic motivatiian males in the control group £ .083).
However, no significant difference was found betwé®e increase in extrinsic motivation

of females in the control and experimental groygps (156) (see Figure 6 below).
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Figure 6. Gender difference in the effect of extemseading on increase in extrinsic motivationrgba

stand for standard errors).

4.1.3 Discussion

The main purpose of the current study is to ingasé the effects of extensive reading
on junior high school students’ reading motivatiand their reading performance in

English language learning. The results show thateaand half month period of extensive
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reading program does not make a significant diffeeeon reading motivation as measured
by reading motivation questionnaire.

There is no significant difference overall exceptdvoidance of English reading
between two groups when the interaction in betwsésects and gender and group, a few
findings have been showed.

First, as for the target of taking pride, gendes wetorporated as a between-subject
factor, indicating that males had more increadbentarget of taking pride than females.

Second, the analysis showed that males indht&ol group had a greater increase in
reading efficacy than males in the experimentaligré\nd it is the same phenomenon in
the avoidance of English reading. Since this iery ghort period of extensive reading
program, and most students felt stressed when kptliey have to spend extra time
outside of classroom reading extra books and wgr&imthe related reading assignments.
Thus, the anxiety of learning English increased tiweg did not really feel extensive
reading is like reading for pleasure. As Krashed8() indicated "affective variables' play a
facilitative, but non-causal, role in second larggiacquisition. Learners with high
motivation, self-confidence, a good self-image, arldw level of anxiety are better
equipped for success in second language acquisitiather words, | have to create a
relaxing reading atmosphere despite the fact tlyastodents can read extensively is under
time constraint. Thus, when the filter is 'uphiipedes language acquisition. On the other
hand, positive affect is necessary, but not si@ffiton its own, for acquisition to take

place.
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Third, the results indicated there is no sigaift difference in reading efficacy,
reading for grade, intrinsic motivation and extiingotivation. When gender was
incorporated as a between-subjects factor, maksigaificantly greater increase in
self-efficacy and extrinsic motivation than femalAs for extrinsic motivation, the
interaction between gender and group was signifitha analysis showed that males in the
experimental group increased less in extrinsic vatibn than males in the control group.

Even though the extensive reading program dichave an overall expected effect on
both intrinsic and extrinsic motivation, three aggeof intrinsic and one aspect of extrinsic
motivation were influenced by the program. Firsabhf a lot more students though learning
English with extensive reading was fun and comfadeiawhich rarely happened in a
traditional English classroom where they have tm$oon learning English for test
preparation. Secondly, most students in the ex@atiah group felt reading English made
them happy and excited since they could choose gpaued books appropriate to their
level and interest if there was no too much hom&wbhird, after exposure to a large of
guantity of interesting graded books, the studantse experimental group expressed that
they learned English because they loved it, bubectuse they thought English is an
important academic subject. Finally, the studemthé experimental group demonstrated
in the extrinsic motivation section under the regdnotivation questions that one of the
reasons they were learning English was becausenbely be able to read English novels,
newspapers. That is extensive reading has suctgssftivated students to learn English

for higher attainment.
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4.2 English reading test

4.2.1 Statistical analyses

Independentt tests were respectively made on the four measuresabulary
recognition score, vocabulary comprehension saeaaing score and general score (i.e.,
the sum of recognition score, vocabulary comprebenscore, reading score), sentence
structure skill, and general skill. That is, th@eredent measures were the difference scores
calculated by subtracting scores in the pretest fthose in the posttests (i.e., posttest
scores minus pretest scores). The between-subjactsr was group (control versus

experimental).

4.2.2 Results

Table 3 shows the descriptive statistics with rddarthe difference scores of the four
measures for the control and experimental grouperBnce scores were equivalent to
posttest scores minus pretest scores.

Vocabulary recognitionThe analyses showed that the main effect of groap w
significant,t (67) = 2.567p = .011, indicating that the experimental group s@aificantly

better vocabulary recognition than the control gr¢aee Figure 7).
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Table 3
Descriptive statistics for the difference scoress{fest scores minus pretest scores) of the foasunes
for the control and experimental groups in the Ehgieading test.. Values in the parentheses $tand

standard errors.

Measures Control group Experimental group
Vocabulary recognition -19 (\14) .26 (.11)
Vocabulary comprehension 2.20 (.43) 2.63 (.39)
Reading score 6.39 (1.40) 16.90 (1.01)
General score 9.42 (1.43) 19.84(1.02)
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Figure 7. The effect of extensive reading on votaiyuecognition (bars stand for standard errors).

Vocabulary comprehensioihe results showed that the main effect of group mat
significant,t (67) =.760p = .45, indicating that the experimental group did n
significantly differ from the control group withgard to vocabulary recognition.
Reading scorelhe main effect of group was significah{67) = 6.219p < .001,
indicating that the experimental group had sigaifitty better reading score than
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the control group (see Figure 8).
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Figure 8. The effect of extensive reading on reg@dore (bars stand for standard errors).

General scoreThe main effect of group was significah{67) = 5.949p < .001,
indicating the experimental group had significarmibtter general score than the control

group (see Figure 9).
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Figure 9.The effect of extensive reading on germrate (bars stand for standard errors).
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4.2.3 Discussion

The analyses showed the main effect of groupsignificant in vocabulary
recognition, reading score and the overall gersraite, indicating the experimental group
had significantly better vocabulary recognition averall general scores than the control
group. However, there was no significant in thealmdary comprehension.

The materials used in the experimental groepgaaded books with different levels
for students’ own choice, while the materials fog tontrol group are at the same level as
the textbook used during the experimental periaith® result indicate, the positive
outcome lend support to Krashen’s Input Hypoth€982, 1985) , the learner improves
and progresses along the 'natural order' when éne¢sieives second language 'input’ that is
one step beyond his/her current stage of lingucsiiopetence. Thus, as a second/ foreign
teachers have to be aware of selecting the apptedevel graded books with various
topics and students can have an opportunity towded they are willing to read to achieve
natural communicative input that is also comprelidas

According to the hypothesis and evidence reglioly many researchers, we believe
that if the students form a habit of reading thitoegtensive reading program with
adequate comprehensible input in a low anxietyrenment, they will improve their

reading comprehension in the long run. After &l§ding ability doesn’t happen overnight.
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4.3 Interview results

4.3.1 Students’ reactions to extensive reading progm

In the interview, the interviewees all agreed #ensive reading play an important
role in increasing their language proficiency anohpoting their interest and motivation
in learning English. Below are some selections ftheinterviews:

“ 1 never thought that | could read English storié¢am glad my English is improving
especially in reading and not scared to see mofanailiar words in the text. "(Student C)
“1 think I have made progress in English readilgfore reading extensively, | felt like
sleeping whenever read, but now | feel better."@&tu D)

“ Extensive reading is really helpful because wewrmany practical words that can be
used in the daily conversation and some academidsn@an be used in the reading

journal or other writing assignments.”(Student C)

4.3.2 Difficulties students encountered while readp

Most difficulties students had had lay in some omfear vocabulary words and
complicated sentence structures. Furthermorejrttedonstraint is also the obstacle the
have encountered. Their difficulties are as follows
“ Sometime there are some weird words that stofrore keep reading even though the
reading book is somewhat interesting.”(Student A)

“ The major problem that prevents me from readingtmuously is unfamiliar vocabulary
words that occur several times. Sometimes | loekthp in the dictionary and other times

| just skip them or use my intuition and guessingtegy.”(Student B)

55



“1 can not pay attention if | suffer from the loagd complicated sentence
structures. "(Student C)

“ The biggest difficulty is that | don’t like unfaliar words stop me from reading
smoothly. "(Student B)

Secondary students in Taiwan experience keepettion in their study and they
have to study many academic subjects to prepaiie foder to pass senior high school
entrance examination. As a result, time is a ketofathat affects the amount of time they
can read, as seen in the following interview excerp
“ Since | have lots of extra assignment to workaod tests need to prepare for, the time

spent on extra English reading is very limited.ti(@ent F)

4.3.3 Interviewee’ suggestions

All of the interviewees indicated that reading mdaut of class is fine and they hope
the extensive reading program can be incorporatéde English curriculum and continue
through their entire English education and reconuhfature students can have the
opportunity to read extensively in English. Theynped out that keeping reading journals
was a good way to examine their own understandinigeostory, while others expressed
that keeping reading journals did not make therndasy since they had limited writing
experience. Their comments are as follows:

“ | really hope and suggest each English teachéreatensive reading to their normal

English class. It really works and | gradually laeading in English {Student F)
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“ Writing reading journals is fine to me, but keegia record of the tome | spend on
reading is stressed.(Student B)

“ 1 suggest we write a reaction after we finisheatire reading book. ”

“1 hope the reading time in class will be longadd can share what | read with my
classmates in class(Student C)

“ Individual reading is fine for me. However, | dohke group reading or whole class
reading because some classmates are lazy and safeats show no interest in reading at
all. " (Student D)

“ 1 really enjoy every class in which | can readdnglish and discuss a few plots with my

friends. ” (Student E)

4.3.4 Students’ evaluations

When discussing evaluations of their own perforneandhe extensive reading
program, one interviewee admitted that he reathi®sake of the teacher, while five
interviewees expressed they were proud of theilegement in reading especially in the
increase in four skills ( listening, reading, wrgiand speaking) and reading
comprehension competence. Below are excerpts fnermterview on the topic.

“Even though I didn’t do well and get a good graate English test and performance, | still
like this program. Our required text book doesrttact my attention. ” (Student A)
“I read three extra books and strongly feel | anodat the English reading

comprehension after extensive reading instructimgpmm. ” (Student B)
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“I really like extensive reading program which imases my reading speed, reading
comprehension, vocabulary size, reading motivaitiomy English learning journey. ”
(Student C)

“I am not as scared to read English related passageticles, and books as | was before. |
am more confident in reading longer texts now.ddiion, extensive reading helps to
increase my writing ability since | can use som&esgce structure while writing. ”
(Student D)

“I dislike this program since my English level istrgood and | feel stressed out while
reading in English.” (Student E)

“| feel my overall English competence increase aach proud of myself to be able to read
in English and understand the story. ” (Student F)

According to the discussion above, it was fourat tnost interviewees held a positive
attitude on the self-evaluation except studentiBceShis anxiety was very high and his
level of English was not reaching to the averagelléhe felt under the pressure when
reading in English. That is, to make extensive irgad/orkable, reader should achieve a
certain level of English and know a certain nunmiifervords. Another reason that stopped
students from reading was that he or she did nat héhabit of reading, even in
L1( Mandarin Chinese). Some students in junior lgiool didn’t have the habit of
reading at home after school, and there were taoyrdestractions from their studies.
Moreover, there was no immediate need to use Engfigr learning English.

To sum up, the results from the interview provideghtful information for

researchers and instructors to understand whatstsithink about extensive and what
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difficulties they have encountered and how to tieggm tackle the difficulties while
reading when necessary. Implication and limitatiohthe present study will be provided

in the next chapter.
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Chapter 5 General discussion and conclusion

In this chapter, a conclusion will be drawn on thaor findings of the investigation.
And then the pedagogical implications will be presd and finally the limitations of the
present study and the suggestions for the furtbsgarch will be discussed. The analysis
and the interpretations of the collected data iis thesis are gradually clarifying the
purpose and the hypothesis put forward in the @hstpter. The purpose of the thesis is to
clarify the influence of extensive reading on Juniugh school students' reading
motivation and reading performance. As Day and Bafin1998) stated “if set up and
carried out appropriately, extensive reading ndy drelps students learn to read in the
second language, but also leads them to enjoyngadi

It is found that the two groups did not signifidgrdiffer with regard to increase in
the target of taking pride, in reading efficacy,reading achievement, in either intrinsic
interest or extrinsic interest. However, the expental group had significantly better
vocabulary recognition, better reading score, greatcrease in sentence structure skill
than the control group; hence the implicationstéaiching English in junior high school are

profound.

5.1 Pedagogical implications

On the basis of the research findings and practioalitions, the author tries to
make some tentative suggestions as follows:
First, since this study finds that reading motieatihas no high correlation with

reading proficiency, language teachers shouldzedhe importance of cultivating reading
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motivation and undertake the task. A lot of thinggn be done to arouse students'
motivation in reading, to name just a few: 1) Mader attractive and interesting reading
materials which can create a great deal of interglsbuld be selected and used. Day and
Bamford (2004) state that “Getting EFL studentsead extensively depends critically on
what they read. The reading materials must be ba#ly and interesting”. Barfield (1995)
says:"1f the books do not appeal to most of thesglthen all the efforts will be in vain®.
Researchers (e.g., Cunningsworth, 2002; Hill, 1%%nix, 2002) have put forward many
helpful suggestions on choosing reading matergI®rovide some chances for students to
read from different media, such as Internet, nepspamovies, to enlarge their range of
reading. 3) A variety of activities, such as paorky group discussion, debates over their
reading materials can be carried out to help despatents' understanding of the materials
and further promote their willingness to read ia tature.

Second, according to the result of the sample abmtcurrent reading status in
junior high middle school, the experimental grougd hsignificantly better vocabulary
recognition and significantly greater increase émtence structure skill than the control
group, which indicates that extensive reading aisipensable and of great significance in
helping the students to acquire enormous vocahufengrefore, for those students who
have trouble with enlarging vocabulary, it can keyvcrucial for teachers to arrange
extensive reading for them.

Third, according to the results shown in chapteur,fahe two groups did not
significantly differ with regard to increase in d&ag efficacy, but based on the studies of

the psychologists, high self-efficacy helps cretgelings of serenity in dealing with
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difficult tasks and activities while low self-efficy fosters stress and depression which
make students think tasks are more difficult tHaeytreally are. Therefore, teachers need
to help students to raise their self-efficacy idesrto enhance their abilities and then they
are capable of achieving success in their followading. Teachers can provide students
with opportunities of achieving success during rtHearning process. So, students can
experience and become aware of their capabilititeely frequently get such opportunities
in various kinds of reading tasks. Teachers map baldents set criteria to be compared
with their own progress. In this way, students sahonly taste the happiness of success in
the process of their making progress, but also laalvetter understanding of their learning
capacity from the changes in themselves.

Besides, the present study also found that therempetal group had significantly
better reading score and better general score ttmancontrol group. Teachers should
introduce and cultivate the students to reinfoloe wse of reading strategies to improve
their reading ability as soon as possible. Thestigation has shown that the employment
of the strategy has the significant impact on neggierformance because the use of them
has significant relationship with reading practi€arough the training of reading strategy
during the extensive reading, the students havetbat interest to participate the reading
activity and their motivation has been greatly erteal.

Last but not least, students also should be engedrand motivated to do more
English reading and use reading strategies efigtoutside classroom. Some subjects tell
me that they don't have any particular desire &l i@ English. It is very difficult, in such

conditions, to expect the students to learn to kester. Strategic reading abilities require a
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lot of practice over an extended period of time arldt of exposure to reading. There are
no shortcuts. Meanwhile students need to remember that a variety of sietege needed
for effective reading, They need to be exposedch#&t variety and explicitly taught some
that they do not know about. At the same time,niegr how to evaluate the effectiveness
of strategy use is an important skill to develop.

Finally, the Chinese education system, includingglh language teaching, is
currently facing a period of inevitable changes ltherefore an ideal moment for schools to
start introducing extensive reading programs, ngt a substitute for teaching
communicative competence but as an invaluable alfeyhe road to that goal. As Davis
(1995) said: “Any ESL, EFL classroom will be poofer the lack of an extensive reading
program of some kind and will be unable to promtstetudents’ language development in
all aspects as effectively as if such a programevpeesent”. Apart from the enjoyment and
benefit from reading, it also seems that once stisddevelop the reading habit, they
voluntarily go on to engage in reading tasks oirtbe/n choice according to their interests.
Furthermore, in many cases the reading habit willagt their time and accompany
students into adult life for learning is a lifelomgisiness and read to learn is of great
significance to acquire knowledge.

On all accounts, creating an extensive readingrenmient involves more time, work
and resources than teaching from a reading textlidoWwever, as the author of the present

thesis has reported in the studies, the resultsare definitely worth it.
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5.2 Limitations

Extensive reading has some effect on students’viatdn and is very popular with
quite a few teachers and students because it indgadved the reading performances of
the students; however, it cannot be denied thaé thee several limitations in this thesis.

Firstly, only sixty-nine students are chosen agexub in the research. In order to
generate more evidence about the influence of sikterreading on junior high school
students' reading motivation and reading perforreanmre participants and teachers are
needed. This study only covers a small part ofstndents in a junior middle school and it
can only partially reflect the situation and praob&eof English reading in nowadays junior
high middle, large samples are necessary to betigated.

Secondly, passionate language teachers may hawe uhgjue approaches in
conducting classes. A teaching theory that workec@fely for one teacher and one group
of students may fail with another teacher and arotjroup of students in another
classroom. Therefore, more and fruitful studiesreeded in this field.

Thirdly, due to the psychological character of mation, it is very difficult to
measure one’s motivation in a comprehensive waye Timitation also lies in the
guestionnaire. Some statements on questionnaireno@ape well designed and clear in
meaning. And when the students make a choice,rttaynot tell the truth all the time for
various reasons. As a result, the outcome mayeatably affected.

Finally, due to the limitation of time, the presanthor did not have adequate time to
do more reading strategy training on the subjestich may prevent the author from

having a deeper understanding of the subjects abowt well they use the reading
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materials to encourage the motivation of learninglish.

5.3 Future directions

On all accounts, creating an extensive readingr@mment involves more time,
work and resources than teaching from a readintpoek. However, as the author of the
present thesis, and many other researchers (Helgd®97; Nation, 1997; Mason &
Krashen, 1997; Day & Bamford, 1998; Barfield, 199%kase et al., 2002) have reported
in their studies, the results can be very rewarding

To conclude this thesis, the author realizes thiat o the limited understanding of
the theories of extensive reading and motivatiarther modifications and improvement of
the thesis can be done. Many important theoreissales in reading are not yet resolved,
and because of the limitations of the experimenddmns such as time, reading materials
and management of the class, the result of thidysisl only tentative on a preliminary
research basis. This study of extensive readingumior middle school may possess a
significance of generalization in many other taskireign language learning, so in-depth
studies will continue to validate this thesis asgtiom and the feasibility if integrating
extensive reading into junior middle school curiicn. The present study presents an
overall picture of the relationship between readimgtivation and reading performance of
the junior middle school students. Future researmhbe done to the university students,

and to find a dynamic change of the reading matweand reading proficiency.

5.4 Implications

The main findings of the experiment show that esitgnreading plays an important
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role in English reading and it can not be ignok@de of the goals of the extensive reading
program is to help the students' motivate theieregdt in reading. So for the first time, the
teacher should pay more attention to the studemey'est that is how to motivate their
interest, what they are interested in, and how @intain the students' interest. And
different students have different interest accaydio their background, learning styles,
needs, ages and sexes. So the teacher shouldhiede ihto account and help them in
different ways.

Apart from the enjoyment from ER, it seems thateostudents improve their sight
vocabulary, reading speed and reading comprehertsieyn voluntarily go on to engage in
ER of their own choice according to their interésirthermore, in many cases this reading

habit will outlast their stay at school and accompstudents into their adult life.

5.5 Conclusion

Extensive reading did not influence reading seviemedsions of reading motivation
(the target of taking pride, reading efficacy, mett in English reading, self-efficacy,
reading for grade, intrinsic interest, and extgénsiotivation). However, extensive reading
increased avoidance of English reading. With regardthe influence on reading
performance, extensive reading enhanced vocabrgaognition, reading performance and

general performance.
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Appendices

Appendix 1: Motivation questionnaire

This research is aimed at studying the influencexéénsive reading on learners’
reading motivation and reading performance of #eosd grade junior high school
students in Taiwan. With the purpose of finding bov reading motivation affects reading
performance and then proposing the correspondipgovement measures. | sincerely
hope that you could answer all questions correily truthfully in every part. | am also
very grateful for your active support to compldie guestionnaire. The corresponding
improvement measures will be provided for you whénish this investigation, which we
hope can help raise your reading comprehensioityabil

| make this commitment that the information youwpde, serving nothing but the
research, will never be revealed for other purpo®esing the study phase, you can ask to
quit at your will at any moment. If you want to aprthe data, we will do as you request at
once. In the long-term process of tracing, youadatd personal information will be

transferred to other organizations in accordandk law unless | cannot keep them any

longer.
Thank you for your cooperation!
I . Personal information
Date of survey: Investigator’s name:
English
Class
Education
Number
Semester(s)
Gender 1 Male (1 Female
Father’'s Mother’s
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Education Education

Level/Nationality Level/Nationality

II. Main contents of the survey

This questionnaire refers to the research motivation questionnaires of Wigfield
and Guthrie (1997) and Schmidt et al.'s (1996), and then | readjust it according to
the situations of the second grade junior high school students in Taiwan. Main
contents of this survey include 57 items, and there are no multiple-choice

guestions.

There are a 4-point Likert scale questions.

[] strongly disagreel] disagree [Jagree [ strongly agree

Directions:

We would like you to help us by answering the following questions about the
Outcome of Extensive Reading on Learners’ Reading Motivation and Reading
Performance. This is not a test so there are no “right” or “wrong” answers and you
don’t have to write your name on it. We are interested in your opinion and feelings.

Please answer honestly because this will help our project. Thank you for your help!

Questions:
1. The target of taking pride (competition in reading)
1. To be the person who does better in English reading than other students.
[] strongly disagreel] disagree [] agree [] strongly agree
2. 1 will feel better when teacher or (and) other classmates say that | am good at
English reading.
[ strongly disagreel] disagree [] agree [1 strongly agree
3. It's important for me to be included in the name list of those who are good at

English reading.
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[ strongly disagreel] disagree [1 agree [1 strongly agree

4. | hope to get better scores in English reading than other students.

[ strongly disagreel] disagree [1 agree [1 strongly agree

5. I like to be praised because of my good scores in English reading.

[ strongly disagreel] disagree [1 agree [ strongly agree

6. | want to be the only person who knows the answer to one (some) question(s).
[ strongly disagreel] disagree [1 agree [ strongly agree

7. | like to be the first person who finishes reading tasks in my class.

[ strongly disagreel] disagree [] agree [1 strongly agree

8. I will be happy when someone recognizes my ability of English reading.

[ strongly disagreel] disagree [1 agree [1 strongly agree

9. | look forward to getting my reading scores and to be admired.

[ strongly disagreel] disagree [1 agree [1 strongly agree

10. I am willing to study harder to read better than my friends.

[ strongly disagreel] disagree [] agree [ strongly agree

2. Reading-efficacy

11. I hope to find English information online by the study of English reading.

(] strongly disagreel] disagree [1 agree [] strongly agree

12. Learning English reading can widen my vision.

(] strongly disagreel] disagree L[] agree [] strongly agree

13. English reading is important for me, because it can enlarge my view.

(] strongly disagreel] disagree L[] agree [] strongly agree

14. Learning English reading can help us to cope with the challenge of
globalization.

[ strongly disagreel] disagree [1 agree [1 strongly agree

15. I want to read variety views of the world by the study of English reading.

[ strongly disagreel] disagree [1 agree [ strongly agree

16. | like reading English materials about new things .

[ strongly disagreel] disagree [1 agree [ strongly agree

17. 1 hope to get a deeper understanding of the culture and life style of English
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-speaking countries by learning English reading.

[] strongly disagreel] disagree [] agree [] strongly agree

18. I read English in order to gain more knowledge of English.

[] strongly disagreel] disagree [] agree [] strongly agree

19. I learn English in order to improve my reading ability and skills.

[] strongly disagreel] disagree [] agree [] strongly agree

20. | am a good reader.

(] strongly disagreel] disagree [] agree [] strongly agree

3. The Interest of English reading

21. | like reading English novels.

[ strongly disagreel] disagree [1 agree [1 strongly agree

22. 1 hope that | can read English novels by the study of English reading.
[ strongly disagreel] disagree [1 agree [1 strongly agree

23. | like English reading when | was in grade 7.

[ strongly disagreel] disagree [] agree [ strongly agree

24. | like reading English newspapers and (or) magazines.

[ strongly disagreel] disagree [1 agree [1 strongly agree

25. I hope that | can read English newspapers and (or) magazine by the study of
English reading.

[] strongly disagreel] disagree [] agree [] strongly agree

26. English reading is very interesting.

[] strongly disagreel] disagree [] agree [] strongly agree

27. Even read English novels, | will be immersed in the interesting stories.
[] strongly disagreel] disagree [] agree [] strongly agree

4. Avoid English reading

28 The study of English reading is a waste of time.

[ strongly disagreel] disagree [1 agree [ strongly agree

29. | try to do English reading homework as little as possible.

[ strongly disagreel] disagree [1 agree [ strongly agree

30. I am unwilling to read English, even if it is interesting.

78



[ strongly disagreel] disagree [1 agree [1 strongly agree

31. I won't do English reading voluntarily, unless it is homework.

[ strongly disagreel] disagree [1 agree [1 strongly agree

32. It is a painful thing to do English reading.

[ strongly disagreel] disagree [1 agree [ strongly agree

33. I do not like to read complex and difficult English materials.

[ strongly disagreel] disagree [1 agree [ strongly agree

5. Self-efficacy

34. It will make me frustrated to read long and hard English articles.
(] strongly disagreel] disagree L[] agree [] strongly agree

35. My English reading scores are not good when | was in Grade 7.
(] strongly disagreel] disagree [1 agree [] strongly agree

36. English reading is my weak spot.

(] strongly disagreel] disagree [1 agree [] strongly agree

37. I'm good at English reading.

(] strongly disagreel] disagree [1 agree [] strongly agree

38.1 will concentrate on it when | read English.

(] strongly disagreel] disagree [1 agree [] strongly agree

39. | always try to finish reading tasks in time.

(] strongly disagreel] disagree L[] agree [] strongly agree

40. | like the challenge of reading difficult English articles.

(] strongly disagreel] disagree L[] agree [] strongly agree

6. Reading for grade

41 1 look forward to finding out my reading grades.

[ strongly disagreel] disagree [1 agree [1 strongly agree

42. | am learning to do English reading in order to get good grades in
examinations. (eg. quizzes, mid-term and final, any entrance exam)
(] strongly disagreel] disagree [1 agree [] strongly agree

43. | read to improve my grades.
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[ strongly disagreel] disagree [1 agree [1 strongly agree

44. Grades are a good way to see how well you are doing in reading.
[ strongly disagreel] disagree [1 agree [1 strongly agree

45. My parents ask me about my reading grade.

[ strongly disagreel] disagree [1 agree [ strongly agree

7. Intrinsic interest

46. Enjoy reading in English very much.

(] strongly disagreel] disagree [1 agree [] strongly agree

47. Reading English is a hobby for me.

(] strongly disagreel] disagree L[] agree [] strongly agree

48. Reading English makes me happy and comfortable.

(] strongly disagreel] disagree [1 agree [] strongly agree

49. | enjoy taking part in any activity that is related to reading in English.
(] strongly disagreel] disagree [1 agree [] strongly agree

50. Reading English is a challenge that | enjoy.

(] strongly disagreel] disagree [1 agree [] strongly agree

51. Like the contents of English textbooks.

(] strongly disagreel] disagree [1 agree [] strongly agree
8.Extrinsic motivation

52.To be able to read English novels and newspapers.

[ strongly disagreel] disagree [] agree [ strongly agree

53. To be more competitive when you looking for a job.

[ strongly disagreel] disagree [1 agree [1 strongly agree

54. English reading is a necessary factor for further study.

[ strongly disagreel] disagree [1 agree [1 strongly agree

55. Learn English reading in order to pass entrance examinations for higher
education institutions

(] strongly disagreel] disagree [1 agree [] strongly agree

56. Enhance individual qualities.
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[ strongly disagreel] disagree [1 agree [1 strongly agree
57. To know English songs and movies.

[ strongly disagreel] disagree [1 agree [1 strongly agree

The End

Thank you for your cooperation! Good luck with your study!
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Appendix 2: English reading test

o)
=

B IAT =8 S H 2 By Ik é%‘ﬁl\ o B PEIL 10 %&u&ﬂﬁ_
P o3 e e B R BB VU i 36 24 G B Ayidt %“%’ém_ﬁ. H’ EEIREIR] 2y 15 404, 10 438 LA 20 4)
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(This vocabulary recognition test includes ninetaiitiple choices and is divided into two
parts. Please read the direction carefully befoiegithe test.)

()7 N PRI R AR 2 SR

(Choose a correct answer that matches the picture.)

For example

( 2) (D book @) cup 3 pencile
( )1. (1) book (2) eraser (3) pen

( )2. (1) cookie (2) cake (3) cat

( )3. (D) eat (2) ear (3 leg

( )4. (D flower (2) fish (3) feet

( )5. (1) school ) cup (3) pencile
( )6. (Dhorse (2)hat (3) hate

( )7. (D dig (2) dog (3) door
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( )8. (1) soup (2) sweet (3) soft
( )9. (Dhug (2)hand (3have
( )10. (Dbear (2)boot (3) big

(NI o it R T ) BARRI T 2R R e A9l -

(Choose a correct answer that matches the unde:nvoed.)

«( ) LLERLES i (Dbrother (2)sister (3father
«( ) PR N (Dyellow (2)blue @red
C ) 1appapey - SNt Dhave ®hand ®hight
¢ ) 14 LIRSS 5t Dhis @her @their
( ) 15 5 i BB (Dlook Q2)live Blike
C ) 1625 gk Omeet @eat (wear

(@eraser; cup  (3pencil; pocket

( ) 1739?91%‘,;%?5’%;%[ 5 (Dpen; bag

( ) 18397}1@%5@5 (Dlake (2house (3®house

( ) 1928 4RI M s (Dclimb down; ladder (2)climb up; table (@climb; floor
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IEEIERAT R, B AR . SHOL B KRR TR
(This word comprehension test includes ten muliibleices and is divided into two parts.)

(—) mit B AR L B R R E I B, MR A R A AR,
(Choose the correct answer with a meaning thamgas with one of the underlined words.)

Example: (3) big Msmall @medium (@) large

(  )20. happy (Djoyful (tired (3boring
( )21 kid (Dmom (2)child (father
(  )22. hear (Dlook (2)do 3listen
(  )23. cold (Dwarm (2)comfortable  (3)chilly
( )24. think (Dwonder (treat 3listen

() A B AR B A S I B, W SRR AERR IR
(Choose the correct answer with a meaning thgipesite to one of the underlined words.)

Example: (1) big (Msmall @medium @) large

(  )25. Beautiful (Dcool @ugly (3®handsome
(  )26. Teacher  (Dstudent (2)doctor (father

(  )27. Love (Dlike @hate 3listen

(  )28. smile (Dkick (@angry (3laugh

(  )29. husband (Dkid () wife (@parent

S TS DY R R e, S A T B R

(There are four short reading comprehension testsiding twenty-four multiple choiceqd.
Please select the best answer to each question.)

“Cool” is a word with many meanings. Its old meanis used to express a temperature that is a
little bit cold. As the world has changed, the wbhes had many different meanings.

“Cool” can be used to express feelings of inteiresimost anything. When you see a famous car in
the street, maybe you will say “It's cool.”You mtynk,“He's so cool,” when you see your favourite
footballer.

We all maximize f&X) the meaning of “cool”. You can use it insteadnudiny words such as
“new” or “surprising”. Here's an interesting stome can use to show the way the word is used. A

teacher asked her students to write about the faliteEE 1) they had visited. On one student's paper
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was just the one sentence, “It's so cool”. Maybéhbeght it was the best way to show what he saiv an
felt.

But the story also shows a scarcif &) of words. Without “cool”, some people have no dsto

show the same meaning. So it is quite importarketep some credibility]f=14). Can you think of

many other words that make your life as colouruttze word “cool”? | can. And | think they are also
very cool.

1. We know that the word “cool” has .
A. only one meaning B. no meanings
C. many different meanings  D. the same meaning

2. In the passage, the word “express” means"

A. see B. show C. know D. feel
3. If you are something, you may say tivol.”
A. interested in B. angry about
C. afraid of D. unhappy with
4. The writer takes an example to show he is the way the word is used.
A. pleased with B. strange to
C. worried about D. careful with

5. The student says the waterfall is so cool, edns
A. The temperature of the waterfall nearby is ¢mit.
B. He thinks the view of the waterfall is amazing.
C. He doesn't like the waterfall.

D. He catches a heavy cold after visiting the viatier

6. Why the student write only one sentence abautterfall on his paper?
A. He doesn't like the waterfall
B. Maybe he thought it was the best way to showtwbkasaw and felt.
C. Heis lazy
D. He studies not very hard.

7. In the passage, the writer suggeisi{) that the word “cool”
A. can be used instead of many words
B. usually means something interesting
C. can make your life colorful
D. may not be as cool as it seems
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Most American families are smaller than the farsilie other countries. Most American families
have one or two parents and one or two childreh.g2kildren in the US will leave their parents’ hmm
when they grow up. They usually live far from thearents because they want to find good jobs. They
often write to their parents or telephone them. &y often go to visit their parents on holiday.

Parents usually let their children choossrtiown jobs. Americans think it important for yaun
people to decide on their lives by themselves.

Children are asked to do some work arousit ttouse. And in many families, children are daid
doing some housework so that they learn how to madaey for their own use

8. The size of most American families is hat bf other countries.
A. larger than B. smaller than C.asbigas D.assmall as

9. When children grow up, they leave their parehtshe to .
A. get married B. be free C. find good jobs D. study

10. They visit their parents .
A. on weekdays B. on weekend C. at any time D. on holiday

11. Which of the following statements is WRONG?
A. Children have the freedom to choose tbein job.
B. Parents don't ask their children to dolitbesework.
C. Parents think it important for childrennb@ke their own decision.
D. When children grow up, they usually liag fway from their home.

12. Some parents pay their children for doing havask because
A. children can learn how to make money famselves
B. their children required them to do so
C. they are rich
D. it is required by law

C

Mr. and Mrs. Turner live outside a small town. Thewe a big farm and they are always busy working
on it. Their son, Peter, studied at a middle schdobke young man studied hard and did well in his
lessons. It made them happy.

Last month Peter finished middle school and pasisecentrance examinatiofdH:%:X). Mrs.
Turner was very happy and told the farmers about it

Yesterday morning the woman went to the town to $mpething for her son. On the bus she told

one of her friends how clever and able her son Bas. spoke very loudly. All the people in the bus
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began to listen to her.

“Which university (K£) will your son study in?” a woman next to her atke

“In the most famous university in our country!” MiBurner said happily.

“The most famous university?”

“Oxford University (}-7).”
Most of the passengersé() looked at her carefully. Some of them said tq t@ongratulations!”
A woman said, “I'm sure he'll know Fred Smith.”

“Who's Fred Smith?”

“He's my son.”

“Does he study in the university, too?”

“No, "said the woman. “He is one of the professors.

13.What do Mr. and Mrs. Turner do?

A. Farmers B. Teachers C. Drivers D. Professors

14. Mr. and Mrs. Turner were happy because
A. their son did well in his lessons
B. they have a big farm
C. they have a good harvest

D. their son studied at a middle school

15. Mrs. Turner wanted everyone to know
A. her son finished middle school
B. her son was handsome
C. her son was going to study in a university

D. her son was very friendly to others

16. Mrs. Turner spoke so loudly in the bus that
A. her friend could hear her

B. all the people could hear her
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C. she hoped to make all the people happy

D. she hoped they would say congratulations to her

17. Which of the following is true?
A. The woman wasn't interested in Mrs. Turner'sdso
B. Mrs. Turner knew nothing about the famous ursive
C. The woman wanted to stop Mrs. Turner from shovaff (/%)

D. The woman next to Mrs. Turner wanted to shaofihef son, too

18. What can you infeffg i) from the passage?
A. Oxford is the most famous university in England.
B. Mr. and Mrs. Turner is very poor.
C. Fred Smith is Peter’s teacher.
D. All the passengers on the bus felt happy abast Wurner.
D

Once upon a time, there lived a rich man. He hseirgant (% \). He and the servat{ \) loved
wine and good food very much. Each time the ricm heft his home, the servant would drink the wine
and eat up all the nice food in the house. The mem knew what his servant did, but he had never
caught his servant doing that.

One morning, when he left home, he said to theasgyVHere are two bottles of poison and some
nice food in the house. You must take of them."Wifitese words, he went out.

But the servant knew that the rich man had saidwaésie. After the rich man was away from his
home, he enjoyed a nice meal. Because he dranktich, he was drunk and fell to the ground. When
the rich man came back, he couldn’t find his food &is wine. He became very angry. He woke the
servant up. But the servant told his story veryiwéé said a cat had eaten up everything. He wasdaf

to be punished, so he drank the poison to kill kifns

19. In the story, liked wine and good faed; much.

A. the rich man B. the servant C. bothAand B D. neither A and
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20. The rich man knew that it was that draekwine and ate up all the nice food.

A. the cat B. himself C. nobody D. the servant

21. The rich told the servant that there was poisdhe two bottles, because
A. there was in fact poison in the bottles
B. did not want the servant to drink his wine
C. he wanted to kill the cat

D. he wanted to kill the servant

22. In fact, ate all the nice food and kithe wine.

A. the servant B. cat C. the rich man D. nobody
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Appendix 3: Interview questions

[EEN

. Have you ever learned English or taken Englishscteefore? Do you go to cram school
now?

. How many books do you read in the extensive reautistguction? Which one is your
favorite?

. What is your opinion in the extensive reading instion course?

. What was the most difficult thing in the Englisladeng? How did you solve the
problem?

. Do you hope to extend the extensive reading instna@nd continue to conduct the
extensive reading program?

. Do you have any suggestions in the extensive rgaulimgram? Teacher’s teaching style
and the graded books?

. Do you recommend the future students join the esxterreading instruction program?

. Which skills ( Listening, speaking, reading andting) do you think you obtain the
most in the extensive reading instruction program?

. Do you think extensive reading instruction proghnagreases your motivation in the

English reading?

10. Are you good at the English reading comprehensiitan extensive reading instruction

1

program?
1. What is your idea on keeping the reading jourimatPyou feel that is easy? So so ?

Difficult?

12. Do you feel the teacher’s teaching pacing is appaitg? Why or why not?
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13. Do you think extensive reading instruction proghagrease your comprehension
ability?
14. Do you think extensive reading instruction proghacrease your English reading

speed?
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