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The teacher shortage has attracted so much atten-
tion and caused so much distress among educators that
serious efforts are being made to determine the reasons for
the dirth of teachers. One of the first agencies to under-
take a research study to determine the causes of this teacher
shortage was the Research and Publications Committee of the
American Vocational Association. 1In 1947, this committee
completed a study on the problem, "What Factors Influence
Women to Remain in the Home Economics Teaching Profession?"
The present study, using part of the data from the
National Study, considered certain factors pertinent to
satisfaction, to determine what factors can be corrected or
modified by proper guidance and counseling, so that satis-
faction in teaching will be sufficient to induce students
to enter the teaching pro fession, or sufficient to induce

those already in the profession to remain.

The problem

What factors should be stressed 1n helping present
and prospective home economlcs teachers to adjust to condi-
tions associated with thelir profession?

Problem analysis.-~In order to aid in answering the

problem question, the following sub-problems are presented:
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1. What differences exist in the schools and
communities in which satisfied and dissatisfied
teachers are employed?

2. What attitudes concerning various factors
associated with living and teaching conditions
characterize satisfied teachers?

3. What can a guidance program do to prepare
home economics teachers to adjust to conditions
associated with their profession?

Delimitation.--This study has been limited to

163 of the most satisfied home economics teachers and 161
of the least satisfied home economics teachers in the study
made by the Research and Publications Committee of the
American Vocational Association in 1947, to determine the
factors affecting the supply of home economics teachers.

In the National Study a questionnaire was used
to ascertalin certain factual information relative to con-
ditions pertaining to the teaching situation, and the atti-
tudes toward conditions associated with teaching. This
questionnaire was patterned after Hoppock's job satisfac-
tion questionnaire and the first form was sent to 20 teachers
in each state who had been rated by their supervisors as
being satisfied or dissatisfied in relation to load, salary,
living conditions, community conditions, school conditions,
famlly responsibility, and professional attitudes. The

replies were anonymous to insure reliable answers. These



replies were analyzed and compared with the supervisors!
ratings, and the revised form containing Forms E, ¥, W, and
X was then used in the final study.

All home economics teachers having less than a
minor in home economics, all those teaching in elementary
schools only, all those teaching adult classes only, all
those employed for only part time, all those teaching in pri-
vate schools, all those teaching on emergency certificates,
all city supervisors having no classes, all supervisors of
student teachers, and all student teachers were omitted from:
the lists prepared by the state supervisors. If this list
contained 125 or more names, samples were drawn; 1f the list
contained less than 125 names, the total population was used.

The revised questionnaire, answer sheet, and in-
struction letter were then sent to each teacher whose name
appeared on these final lists. The teacher was instructed
to complete the answer sheet which had been given a state
code number, mail this sheet to James Coxen, Chief of Research,
Vocational Division, United States Office of Education, Wash-
ington, D. C., and at the same time, mail a slip to the state
chairman indicating that the answer sheet had been sent. In
this way, the answer sheets remained anonymous, although by
using the state code number the replies could be checked by
states. It was found thet 293 replies of approximately
4,700 were not usable, but the remainder were used for the
study, and the results were punched on Hollerith cards and

tabulated. For the present study, the sample included the

\



163 homemaking teachers with job satisfaction scores of
70 or higher and the 161 with scores below 30.

For determining the association between job satis-
faction and certain factual data on Form E, Chi-square was
used. In order to obtain the differences between the satis-
fied and dissatisfied teachers in affirmative reponses to
items on Form F, dealing with attitudes, the percentages of
responses made by each group to each item were obtained.

The differences between these percentages were computed,
and the standard error of the differences was obtained.

It was noted from the analysis of data that the
satisfied teacher, in contrasf to the dissatisfied teacher,
lived in communities of 10,000 or more population, owned her
own car, and lived close to recreational and shopping facili-
ties. The satisfied teacher earned §2,000 or more per year,
had provision for salary increases, had provision for tenure,
and had reasonably adequate equipment. She taught in a
school of 100 or more pupils, usually taught either junior
or senior high school but not both, had three or less dally
preparations, had a definite amount of money for operating
expenses, and was recuired to spend less than 10 "extra-time"
periods per week on outside activities. The satisfied
téacher‘planned to teach in the forthcoming year, usually
had had 10 or more years'! experience, had done some graduate
work, lived alone or with her family, usually had no family

responsibilities, and was single.



The satisfied teacher may be said to show satis-
factory attitudes toward her teaching, community, and school
and living conditions. She was satisfied with her community,
felt a part of the community, had adequate social and intel-
lectual life, aﬁd was reasonably contented with her job, her
administrator, her equipment, and the school. She felt that
her living arrangements were satisfactory, and that her salary
was adequate to enable her to do most of the things she
wanted to do. She did not feel that she was overloaded, and
she enjoyed hef work.

In what ways can a guldance program help to alle-
viate the dissatisfaction which exists in the home economics
teaching profession? In order to answer this question, it
was necessary to determine the causes of dissatisfaction and
to determine what, 1f any, of these causes can be remedied.
Lt was also necessary to know the attitudes toward teaching
in order to determine what attitudes can be modified or
improved by proper guidance.

There was close association between dissatisfaction
and the smallness of the community in which the teacher
lived, the attendant lack of shopping, recreational, social,
and intellectual facilities, the isolation of the community,
and the difficulty of transportation to larger areas. Con-
comitant with these factors was the inadequate salary, no
provision for tenure, poor equipment, heavy load, too little

"free"™ time, too many extracurricular demands, and too many



comminity demands upon the teacher., In addition, it was
noted that there was a close association between satisfac-
tion and length of teaching experience. This is in contra-
diction to the Nationsl Study (1) which found no association
between length of teaching experience and satisfaction.
Hoppock (8), however, found that the most satisfied teachers
were older, and, since they were older, it 1s reasonable to
assume that they had more experience.

Pitkanen (11), Glicksberg (5), and Henry (7) all
offered the theory that teachers need tenure, more money,
less restriction, and better acceptance by the community.
This study shows these factors to be significant.

Guidance alone cannot remedy these conditions,
many of which are very difficult to change. The boards of
education and administrators can remedy some of these fac-
tors seemingly associated with dissatisfaction, but it takes
time, diplomacy, and re-education of the communities. Inas-
much as nearly eight times as many dissatisfied teachers as
satisfied indicated that they would like to work under
another administrator, and more than twice as many dissatis-
fied as satisfied indicated that the administration was auto-
cratic, it would appear that administrators should consider
self-improvement.

The author feels that one weakness in the question-
naire was in the items relating to family. Family was not
defined definitely in terms of husband-wife-children rela-

tionship, or in terms of father-mother and/or other family



relationships. For this reason, it is not possible to ana-
lyze attitudes in terms of specific types of family rela-
tionships. However, it i1s possible to offer one or two
hypotheses. If the relationships sre father-mother, then
there may be attitudes arising from one type of maladjust-
ment; on the other hand, if the relationship is husband-
wife, possibly other aettitudes may exist.

Using elther of the above hypotheses, what can
guidance do? If an individual cen obtalin a better insight
into humen relations, and therefore a better insight into
his individual problems, then adjustment is easier. One of
the primary functions of good guldance is to help an indi=-
vidual gain insight into his problems.

Finally, the matter of human relations as they
apply to the working situation. Shannon (12) found that one
cause of dissatisfaction was the inability to get along with
co-teachers and with the administration. Hoppock (8) found
thet the most satisfied teachers had better reletionships
with superiors end assoclstes. In the present study, the
dissatisfied did not feel that the school had a fine spirit;
they did not feel that they received recognition for a job
well done; they did not feel that the administrators were
interested in improving the department; they felt that some
of the teachers had an unsympathetic attitude toward the home
economics department; and they indicated that they would like
to work under another administrator. As mentioned before,

admini strators would do well to consider self-improvement.



However, the question also arises as to how much of this
attitude toward administration is justified, end how much
is the result of general dissatlsfaction arising from
maladjustment,

On the other hand, guidance can and should make
every effort to help prospective teachers be prepared for
these factors and should help them meke sufficient adjust-
ment to the conditions so that dissatisfaction will be
minimized.

How can guidance help? Assuming that the pros-
pective teacher is well adjusted, the next step is to present
the facts in such & manner that the teacher going into the
field is prepared to accept certain conditions as they are
and to make the best of them. If every prospective teacher
could realize that teachers serve sn "internship" just as
doctors, pharmacists, technicians, and others serve; if they
can view these internships in the same light as others do,
knowing that the salary will be small, that there will be
certain inconveniences, certain restrictions in private life,
extra load, and a feeling of some finenclal insecurity, and
realize that just as it 1s not always possible for all doc-
tors to advance into a very desirable job upon completlon
of internship, neither can all teachers expect to advance to
the most desirable job immediately after internship, then
the first step has been taken. If, after accepting the
above views, a new teacher can give her best efforts, can

glve unstintingly of her time and not be a second "Miss



Price™ (6), then she has taken the second step toward being
reasonably satisfied with the present job.

In the matter of attitudes, or "a feeling toward,"
guldance is perhaps better prepared to aid in adjustment.
While many of the attitudes measured in this study con-
curred with the factual information, nevertheless, there
were some apparent discrepancles. For example, in the
matter of car ownership, nearly one third of the dissatis-
fied group indicated (factual information) that they owned
a car; however, only one twentieth of this group, measured
on attitude of sufficiency of salary to afford a car, in-
dicated that they felt they could afford to own a car.

Does this mean that many owned cars, out of necessity, al-
though they could not afford to? Or, does it mean that theilr
attitude toward salery was such that they felt they could
afford nothing but a bare living? Ten times as many dis-
satisfled teachers ass satisfied thought thelr communities
too small to be interesting; yet there were half as many
satisfied as dissatisfied teachers living in the very small
communities. How small does a communlity need to be to be-
come uninteresting? "Interesting," or "uninteresting" is a
matter of attitude. This brings out a point made by Plant
(10) who stated that so many adults lack internal resources
and the inability to dlistinguish between life and symbols
of life. Guidance should be able to help a person be well
adjusted, and a well-adjusted person usually has sufficient

"internal resources" to be interested in his environment.
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The attitudes toward teaching conditions and toward
community conditions were particularly interesting, because
it was felt that these items, for the most part, measured
attitudes vhich were influenced to a large extent by the
genersl adjustment of the teacher. (See Tables 4 and 8,
Chapter IV). To cite some of these very significantly dif-
ferent attitudes: the dissatisfied teachers either did not
like the prestige of the profession, or did not feel that
the professlion had prestige; they felt that the profession
limited contacts with people in other types of work; the
routine of teaching was disliked and thought to be monotonous;
they desired a job with more freedom (although freedom was
not defined); teaching offered little opportunity for en-
gaging in stimulating intellectual activities. The atti-
tudes of the satisfied were in direct contrast. The dis-
satisfied felt that the people in the community failed to
cooperate with the home economicg teacher, that the pro-
gram was not appreciated, that their social 1life in the com-
munity was not pleasant, and that the cultural opportunities
were not stlmulating. In addition to these, the dissatisfied
thought the community was critical of the things teachers do
and that the community objected to teachers living lives
similar to others in the community. Henry (7) and Pitkanen
(11) edvenced the theory that the last four items were
me jor ceuses of dissatisfaction, and this study tends to

confirm this theory.
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One other attitude toward teaching conditions is

pertinent and is one which could presumably be remedied.

Only slightly over one third of the dissatisfied teachers,

in contrast to considerably more than three fourths of the
satisfied teachers, indicated that they thought college had
given them reallistic preparation for the problems they met

in teaching home economics. Since there are situations in
which a beginning teacher has been trained in excellent
laboratories and then finds that the equipment for her first
job is obsolete, and other situations in which her training
equipment was perhaps not as up-to-date as desirable, but her
new job has the most modern equipment, it would appear that
the teacher-training institutions could improve the situation
by offering training with as wide a variety of equipment as
possible. It would be disconcerting to have been trained to
use natural gas stoves and then go into a community where
there was no natural gas and the stoves were either coal or
electric; it would further add to the confusion if the com-
munity homes were mostly served by electricity, but the
school equipment was & coal range, or vice versa,

In conclusion, the problem of general maladjust-
ment will be considered. From the present study, it is not
possible to determine whether dissatisfaction as indicated
by the attitudes, arises from the factors associated with
the teaching situation, or from a general msladjustment which
would produce dissatisfaction in any situation. However,

certain hypotheses are of fered.
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It is generally accepted that it is not uncommon
to find adults who have not achieved emotional emancipation
from parents. It is further observed that school teachers
sometimes live in their home communities with their parents.
If the above situations exist together, then maladjustment of
the teacher may result. Guidance can function here by help-
ing the teacher, or prospective teacher, to achieve this
emotional maturity.

Unfortunately, many enter the teaching profession
because they have "drifted"™ into it for lack of suiltable
vocational choice, or because of family, or other, pressure
exerted to persuade them to enter teaching, against their
own interests and aptitudes. Good guidance, by the use of
sulitable tests and counseling, can aid a prospective teacher
in choosing a vocation suitable to her interests, aptitudes,
and personality. Interest and aptitude tests are definite
aids in helping a person select a suitable vocation. Ashley
(3) suggested that interest be used as an index for training.
Personality tests will not give a clue as to what type of
personality 1s desiraeble for a particular job, unless there
is a job analysis which has determined the desirable per-
sonality traits for a particular job. However, ﬁy the use
of certain of the better personality tests, it is possible
to determine the adjustment of a person to his environment.
If there is maladjustment indicated, then it is reasonable
to assume that the maladjustment will carry over into the job
situation whether the job be teaching or some other type of

work,
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A well-functioning guidance program, through in-
service training, should be able to aid those already in the
teaching profession to adjust to certain conditions associ-
ated with the profession. This may be done through suggested
readings, through group guidance, and last, but not least,
through personal counseling. The guidance program, assuming
of course that the administration is not only in sympathy
with a guldance progrsm, but also participates in the gui-
dance program, should be just as accessible and just as
serviceable to the teachers as to the students.

Suggestions for
further study

Since the matter of teacher sestisfaction is of
vitel importance, and further, since there is, as yet, so
very little research on the matter, the following sugges-
tions are made for further study:

1l, What association exists between the
attitudes of the dissatisfied group and the re-
sults obtained from a recognized personality test?

2. What do the communities of the dissatis-
fied group think of the teacher; what does the com-
munity desire or demand of the teacher; what is the
community attitude toward the teacher?

3+« Using a follow-up on teachers who had been
selected with the ald of personality, aptitude, and
interest tests, how accurate was the prediction of

satisfaction and success from these tests?
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4, What are the factors of dissatisfaction
for all teachers throughout the nation? Are
they approximately the same as those for home

economics?
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Chapter I
INTRODUCTION

For several years the demand for well-trained,
superior teachers has increasingly exceeded the supply of
teachers, and at the present time the situation is so
ceriticel that educators are making every effort to deter-
mine the causes of this situation, in order that thls
alerming shortage may be curtailed.

#ith little fectual information es to the actual
causes of the gap between supply and demand, the hypothesls
was mede that low salsry, lack of security, and heavy
teaching load were the primery causes of students refusing
to prepare for the teaching profession, and also the prie-
mary causes for teachers leaving the profession. On all
sides was heard the cry of "Raise salaries, provide tenure,
decrease load, in order that we may keep our present
teachers and provide more teachers," Frantlic efforts were
made in these three directions, but the supply continued to
diminish, et the rate of 70,000 per year, according to
Henry (7).

In 1944, the Home Economiecs Education FResearch
Conference of the American Vocatlonal Assoclation, at thelr

meeting in Philaedelphie, made plans to undertake a serles



of nationwlde studies to determine the factors actually
involved in Influencing the supply of home economics
teachers, It was planned to make one study per year. In
1947, a study was completed on the first sub-problem," What '
Factors Influence VWomen to Kemaln in the Home ELconomics
Teaching Profession?"™ From this study i1t was hoped to ob-
tain sufficient factual information to provide a basls for
a program to alleviate the shortage of home economics
teachers.,

The present study, using part of the dsta from
the above-mentioned national study, will consider certain
factors pertinent to satisfaction, eand determine what
factors can be corrected or modified by proper guldance and
counselling so that satisfaction in teaching willl be suffi-
cient to induce students to enter the teaching profession,
or sufficlent to induce those already in the profeassion to
remain, If these factors can be isolated, then counselors
will be better able to help desirable students select the
teaching profession and help those already in the professim
to adjust to the conditions associated with the profession,

The offlclal name for the committee which made
the national study 1s The Research and Publlications Com=~
mittee of the American Vocatlonal Association, commonly

referred to as the National Committee.

The problem

¥hat factors should be stressed in helping present



and prospective home economics teachers adjust to condie-
tions associated with thelr profession?

Problem analysis,.--In order to ald in answering
the problem question, the following sube-problems are pre-
sented:

l., What differences exist in the schools

and communities in which satisfied and dissatis-
fied teachers are employed?

£+ Vhat attitudes concerning various factors

assoclated with living and teaching conditions
characterize satisfied teachers?

5. What can a guldence program do to pre-

pare home economics teachers to adjust to con-
ditions asssoclated with their profession?

Delimitation.--Thls study has been limited to
163 of the most satisfied home economics teachers and 161
of the least satisfied home economics teachers in the study
made by the Research and Fublications Committce of the
American Vocatlonal Assoclation in 1547 to determine th;

factors affecting the supply of home economice teachers.,
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Chapter II
REVIEY OF LITERATURE

The problem herein 1s the study of the factors
and asttitudes which influence Job satisfactlon of home
economics teachers, and the deternination of those factors
and/or sttitudes which could be modified by proper guidance,
80 that those already 1n the profession will be sufficiently
satisfled to remaln, and further that the number of pros-
pective teachers may be incressed,

Virtually all of the llterature in the fleld is
in the naturé of speculation and theory, and therefore all
materiel herein with the exception of the first four ci-
tations 1s theory. Since the past 10 years have been
markedly different from the preceding years, it was felt
thet sny literature older than 1235 would be inva:id end
therefore should not be included, The literature !'s
grouped under thres headlngs: Heseerch, Theory, and

Guldance,

Research

Probably the most complete and most satisfactory
treatment of general jJob satisfection, and job satlsfactlon
in relztion to teaching, 1s the one by Hoppock (8), 193%,

who mede a study of 500 teachers from 51 urban and rural
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communities scattered throuzh & roughly trianguler area
bounded by Richmond, Virginia; Boston, Wassachusetts;

end Madison, .isconsin. He used a questionnaire contain-
Ing 264 questions which the teachers were asked to answer
truthfully and re turn snonymously. Hls cuestionnaire wes
used as a sample by the lational Committee in formulating
the questionnaire used to obtzin the data for the present
study.

Using, for comparative purposes, the answers
from the 100 least satisfied teachers and the 100 most
satlsfied teachers, Hoppock observed significant differ-
ences in the following areas between satisfled and dis-
satisfied teachers:

l, Fmotional adjustment was better in
the satisfied,

2 The satisfled appeared to be more
religious.,

3¢« The satlsflied had better relstionships
with superliors and essociates,

4, The satisfied were teaching 1lr citiles
with more than 10,000 populetion,

S5¢ The satisiied were older.

6., The satisfied showed fewer indicatlons
of emotional maladjustment,

7. The satisfled felt more successful.

8. OSalary was not a significent factor.

Hoppock's study of tesching satisfaction was
restricted to the northeastern part of the United States,

and therefore may not be too valid for interpretation of
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the teaching ssetlisfactlon in the entire nation; however,
as stated above, 1t is the only study of this type under-
taken prior to the study by the National Committee,

¥cCluskey and Streyer (2), 1940, studied 131
teachers in ichigan in en effort to deterrine the elements
in the teaching situation which cause satisfaction and dis-
satisfactlion, end the extent to which the satisfaction or
dissatisfection existed., Using a plus three as the highest
possible satisfaction score end & minus three as the lowest
possible dissatisfaction score, they found that the mean
scores approached zero. They lnterpreted this to mean that
the teaching experlence is nelther hilariously happy nor
disastrously unhappy, but a combination of the two, They
observed that the items showing the greatest dlssatisfsc-
tion were those dealing with behavior problems,

In 1942, Shannon (12) mede a study of 132 begine
ning teachers in Indiena, all of whom were graduates of
Indians State Teachers College and were teaching thelr
first year., He stated thet he used beginning teachers be-
csuse he felt thelir reactions would be more valid then those
of older teachers., A cuestiomneire was mailed to these 132
teachers, but only 54 replled. These 54 were from various
flelds including home economics, The likes and disllkes
were measured in espproxiretely the same aress which
Hoppock (8) had neasured, and the results were slmilar,

The most frecuent csuses of dlssatlsfactlon were lack of
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privecy, excessive community demands on teachers, restric-
ted social life, teaching loasd, low salary, end inability
to get along with fellow teachers.,

The United States Office of lducation (15), 1943,
published the partisl results of a study made of 448 city
and county school systems to determine why 11,000 teachers
hed left school, Their results showed that women left for
the following reasons:

l. Other teaching job . . « « . . 22,7 per cent

2. Marriasge . « ¢« ¢« ¢ ¢ ¢ ¢ o o+ o 19,7 per cent

b War industries and
Federal jobse: « « « ¢« ¢ o +» o 12,85 per cent

4, WMiscellesneous reasons
(retirement, and so on) . . « 39.1 per cent

They concluded from their dats that teachers in lerge
cities tend to remairn until retirement, while rural
teachers tend to migrate to better teachlng jobs in the
citles,

The Anerlc;n Vocational Assoclation Hesearch
Bulletin (1), May, 1948, gave a very comprehensive report
of the study made by the National Comnittee on job satls=-
faction of home economics teachers, The committee selected
a sample of 971 from the 4,21€ replies which comprised the
entire study. It found that professional satisfactlon of
these home economics teachers was not dependent upon
length of teaching experience, type of previous experiences,

or type of program taught (1:30). It also found that
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married teachers seemed to be nore satisfied than single,
and that there wes greater satisfaction emong the teachers
who taught both junior end senior high school students,

A lerge proportion of teachers were interested in helping
pupil growth, Nearly one half of the teachers seemed to
feel thet they did not have sufficient freedom as teachers
and were concerned with a need for more freedom.

The teachers who were most satisfied with school
condltions planned to teach In the forthcoming year. These
sare teachers felt that they had sdeguate equlpment, plans
for improving the department, and a definite amount for
operating expenses, The satisfled teachers indicated that
they thought there was a flne spirit in the school, but
they also felt that many times the home economlcs departe
ment was considered a "dumping ground" for pupils of low
mentallity, Most adequate supervislion was indicated by
those teachers iho had the assistence of the school sdmini-
strator and e home economics supervisor.

The actual size of the teaching losd did not
seem to be the sole reason for attitude toward teaching
load, although the most satisfied teachers in terms of
load were those who Indlcated that losd was light enough
to enable them to do effective teaching end have outside
actlivities., COther factors which influenced attitude toward
load were number of students enrolled, number of "free"

hours, number of dally preparations, and number and extent
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of reports.

The HNatlional Commlttee found that teacherﬁ
tended to be better satlsfled if they ezrned {2,500 or
more per year, and those who earned {2,800 or more were
able to live comfortably on their salarles, However, three
fourths of the teachers earned less than §2,500 and more
than one third earned less than 2,000,

The most satisfled teachers llved In communities
of 10,000 or more population, and many of these teachers
lived in communlitles of 50,000 or more. Other factors
which influenced satisfaction with community conditions
were pleasant social life, no feeling of isolestlon, acces=-
sibility to shopplng end recreational centers, and owning
a cer, These satisfied teachers also felt thet the com-
marity cooperated, that they were accepted by the community,
and that the community was not criticel of their actions.,

A large proportion of these teachers indicated
thot they had satisfactory living conditions. Those who
were not satisfled with living conditions were the teachers
who boarded snd roomed In separate pleces, wio dld not have
sufficlent storage space, and who did not have sufficient
privacy. It wes thought that those who could afford to
live alone, or those wio lived with their farilies hed the
most satisfactory living arrangements,

The Netloial Committece felt that the study con-

firmed the belief that teacher satlsfaction was Influenced
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by a variety of factors, many of which can be corrected.
They indicated that one of the great needs 1s for com-
munities to develop less criticsl ettitudes toward teachers
and to glve them more recognition, Communities, particu-~
larly small communities, should endeavor to develop more
adequate health facilities, and more interesting, stimu-
lating cultural opportunities. In addlition, these com-
munl ties should help = teacher find satisfactory living
arrangements at reasonable cost.

It was recommended that teacher-training Institu-
tiona sttempt to provide more reallstic training and to
help prospective teachers develop more resourcefulness in
finding ways to live satlsfylng llives in the communities,
In addition, plecement agencles should help teachers fird
localities in which they can live most satisfying lives,

Schools should make an effort to provide more
adequate equipment for teachers, and should provide sufil-
cient money for operating expenses. Schools also should
make every effort to Interest each department iIn the work
of other departments so that there wlll be cooperation and
respect between the various departments., It was felt that
if schools would provide a ratio of 75 to 124 pupils per
teacher, would provide some "free" time during each week,
would reculre not more than 10 periods per week of outside
activities, and would erxamine the extent and complexity of

records with a view to msking the time so required operate



1'7

more efficlently, then the school conditions would be 1im-
proved in such & way that more teaching satisfaction would
ensue,

Salary adjustments have been made snd are being
mede, but the recommendation was made that these need to
continue, with speclisl emphasis upon the mastter of supply-
Ing sufficlient salary to enable a teacher to live comfor-
tably, do some graduete work, and provide for future
securlty. It wss also suggested that the teacher's family
reasponsibilities should be taken lnto consideration Iin

determining her selary.

heo

Pitkanen (11), in sn article written In 1942,
stated thet 1f teachers were to be happy they must be free
from politics, they rust know what the community expeots
from them, they must have the security of tenure and a
salary which would afford decent and falr remuneretion for
their services, and there muat be no enslavement In narrow
soclael conflnes,

Glicksberg (5), 1945, listed several "gripes"
which he belleved were common to all teﬁchera. e stated
that he had not listed them in order of importance, and that
there were probably other sources of dissatisfaction., IHis
list has been summarized as follows:

l., Residence should be a private matter and

no concern of the school board.
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2. FPromotlon should not be made on the
basis of residence, or "pull,"
3s Ixtra-curricular obligstions are part
of teaching, but the duties should be evenly
apportlioned.
4, Supervision should be good; a principal
should remember to be 2 diplomet,
if salaries were commensurate with mrofessional standing,
e major "gripe” would be eliminated.

Americsn Teacher (2), 1946, conteined an enony-

mous article by & teacher wio sald that higher salary was
desirable, but secondary to good teachling conditions.

Thie teacher dislliked the followlng practices: elected,
unqualified school bosrds wio played politics and appointed
superintendents and principals without regard to capabllity
too much system; foo many records, and too many discipline
problems which principels would not handle.

In 1947, Henry (7) published sn article in which
he stated thet rore money would never be the complete
solution to the teacher shortage., e said thet salery
adjustments have ot sttracted more than seven per cent
of college youth into the profession, nor kept 70,000 per
year from leaving the oro ession, He believed the follow-
ing would 1mprove working conditions: more and better
ecuipment; better leaderchip to replsce inflexlible school

boards, "dictator"principals and superintendents; and
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improvement of professional status including removsl from
the realm of ridicule, especially in the case of men
teachers, He suggested that the community should make an
effort to understand teachers, to accept them, to honor
them for a job well done, His final suggestion was thsat

better trsined teachers are needed,

Guidance

Ashley (3), 1939, in en esrticle on guidance and
teacher training, suz. ested that if we would pay more
attention to the lnterest factor es an index for training,
and would pay more attention to the I.C. as an adjustment
index rather than & norm, it would help to sssure better
teachers for the places which should have them, He also
recommended & follow-up program which he believed 1s an
Important part of placement.

Hemphill (6), 1940, published an erticle which
hypothetically presented a week at school of a young
teacher, It was ﬁrittan from the admiristrative point of
view and 1is pertinent to this study only because 1t pre-
sents the type of young teacher sonmetimes encountered in a
school system. She was somewhat irresponsible, she ob-
viously was "marking time" until she could msrry, she
adrolitly avolded participstion in after-school activitles,
she used family "pull" to avold being reprimanded by the
sdministration; in fact, she was an example of all the

attitudes whtich would create Jealousy, friction, and dis-
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like among coe-workers and administration.

Yhitney (14), 1940, stated that teachers would
be happler end better ad justed if they would bulld s life
outslide of teaching. He emphaslized that teachers should
teach, but not be a "teacher"; that they should live.

Plant (10), 1941, in an address before the
American Fducatlional Association, stated that teachers
now must be trained not only in subject matter, but also
in human releations, snd he recormended that the proposed
fifth year of teacher training be devoted to this type of
study. |

In 1941, Stimbert (13) reviewed an unpublished
thesis from the Unlversity of HNebraska, which was a study
on the reasons for dismissal of teachers, He found that
the reasons for dismlissal of teachers are the same as those
for dismissal in industry; namely, poor human relations,
inability to get along with others, and inabllity to

cooperate or take part in community affairs.

Summery and
ImpTlicetions

From the very small amount of research material
available, it wnld appear that the satisfled teacher lives
in lasrger communities, has better equipment, feels at home
in the commnity, belleves she has prestige, 1s emotionally
well sdjusted, end has sdequate salary and tenure,

The primery factors contributing to dissatis-
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faction emong teachers appeared to be lnadequacy of salary,
heavy teaching load, inabllity to get along with superlors
and co-teachers, a too critical community, insdequate equip-
ment and operating expenses, and too many extra sctivities
required of the home economics teacher.

Much of the theory advanced would indicate that
although salary and tenure are important to teacher satis-
faction, there are other existing conditions which either
cause or add to dissatisfaection. DBoard "politics," too
much system, isolation by the community, poor status, and
poor humen relations are frequently mentloned as posslble
sources of dissatisfaction, There 1s considereble emphasis
on the need for teachers to be better selected and better

trained, particularly in the matter of humen relations.
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Chapter III
METHODS AND WA TERIALS

In undertaking the study, "W%hich factors influ-
ence women to remaln in, re-enter, or to leave the teaching
profession?", the Research and Publiceations Committee of
the American Vocational Assoclation prepared an instrument
designed to determine the relationship which exlsted be-
tween certaln fectors and the teacher's satisfaction or
dlssatisfactlon with the teaching profession. In order to
validate this Instrument, the following procedures were
used:

1, State supervisors and teacher traliners

in the 48 states were each asked to select 20
teachers whom they knew sufficiently well to be
able to say whether or not they were satisflied
with certalin aspects of the teaching profession
in relation to certain categorles,

2. These 20 teachers from each state were
then rated by the supervisors and/or teacher
tralners, according to their satisfaction in
roiution to loed, salary, living condltions,
community conditlons, school conditions, family

responsibility, and professional attitudes.
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3. After these 20 teachers had been rated
by their supervisors, they were asked to complete
a tentative schedule which was deslgned to measure
satisfaction or dlssatisfaction according to the
above named categories.

4., An analysis was made of the more than

600 returns recelved, and, after subsequent
modlfication and revision of the original schedule,
the form was then printed for distribution.

In order t safeguard the identity of the par-
ticipating teachers and thus Insure reliable answers to
this schedule, a method was devised whereby each partici-
pating teacher was glven & number; thls number was listed
by the supervisor, under one of the following headlings:
"Satisfied," "Neilther Satisfled nor Dissatisfled," and
"Dissatisfied,” according to the supervisor's estimate of
the particular teacher rated. The supervisor's rating was
then sent to James Coxen, Chlef of Kesearch, Vocatlonal
Divislion, United Stetes Office of Educatlion, %ashlngton,
s Co The schedule sent to each teacher carrled the 1den-
tifying number given by the supervisor, When the teacher
had comple ted the schedule, it was then mailed, without
any ldentifying mark other than the number, to Mr, Coxen.
At the same time the completed schedule was malled to Wr,
Coxen, the teacher mailed to her state supervisor a card

stating that the schedule had been completed and forwarded
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to Wr. Coxen,

Of the 768 returns so received, 652 were used
for analysis and study of the schedule, After careful
enalysis and revision, Forms k, ¥, X, and W were compiled
and a random sample of 100 from the 652 waes drawn in order
to validate further the forms 1/.

The following procedures were used for the final
study:

l., kech state supervisor was asked to

complle a 1list of ell home economlcs teachers
in her state.

2+ From this list all names of teschers

having less then a minor in home economics, all
tinse teaching Iin elementary schools only, all
those teaching adult classes only, all those em=-
ployed for only part time, all those teaching in
private schools, all those teachling on emergency
certificates, all city supervisors having no
classes, all supervisors of student teachers,
and all student teachers were omitted., If the
final 1ist contained 125 teachers or less, the
total populetion was used., If it contained more
than 125 teachers, directlons for obtaining the

sample were given.

1/ See Appendix A for copy of questlonnaire,
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3. After the sample had been selected,
a 1list of the teachers included 1in the sample
was complled, and to each teacher on this
list was sent the final form, the ansver
sheet, instructions, & reply slip to be mailed
to the state supervisor, and an eveloped ad-
dressed to Mr, Coxen, FLach teacher was in-
structed to complete the answer sheet which
had been glven the state code number, mail
this sheet to lir. Coxen and at the same time,
mail a s8lip to the state chalrmen indicsating
thet the answer sheet had been sent to lr.
Coxen 2/

vf approximately 4,700 replies returned, 293

were not usable, but the remainder were used for the study,

and the results were punched on Hollerith cards and then

tabuls ted,

The sample of the present study included the 163

homemaking teachers with job satisfectior scores of 70 or

higher and the 161 with scores below 30,

These 324 cards were then sorted by machlne to

obtain the responses of the two groups to the items on

Forms E and F 3/,

2/ See Appendix 5 and Appendix C,

3/ See Appendix D,
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Form & was divided into 26 parts, each part
dealing with information relative to community conditions,
school conditions, living condl tions, teaching load, en=-
rollment, degree, and some miscellaneous items,

Form F of the questionnaire was so arranged that
every seventh question measured attitudes toward one of the
seven areas or categories into which the questions had been
divided., For example, questions 1, 8, 15, 22, 23, 36, 43,
50, 57, 64, 71, 78, 85, and 92 all related to commnity
conditions. Each of the seven areas contained 14 questlons,
or a total of 98 questions designed to measure attlitudes in
the seven areas, The 14 questions 1n each of the seven
areas were compiled into one table for each area for the

purposes of the analysis which 1s described in Chapter IV,
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Chapter IV
ANALYSIS OF DATA

In order to answer the problem of thls study,
relative to the factors to be stressed in helping present
and prospective homemaking teachers to sdjust to conditions
associated with the profession, it was necessary to deter-
mine the factors which ceuse trouble in the teaching sltu-
ation end the attitudes of teachers toward their pro-
fesslon,

The responses to Form E of the queationnaire
used in the National Study, factual information relative
to school, community, and living conditions will be con-
sidered first, since 1t was desirable to determine the
degree of assoclation existing between job satisfactlion
and these above-mentioned conditions., The differences
exlsting between the attitudes of satisfied and dlssatls-
fied teachers, as shown by their responses on Form I of

the above-mentioned questionnaire, will then be presented,

Statistical procedures

For determining the association between job
satisfaction and certein factual data on Form E, Chi=-
sqguere was used (4:377-87), In some instences, 1t was

necessary to combine reaponses in order to hazve the mini-



28

mum cell frequency of five. A Chi-square which exceeded
the velue necessary for the .0l level was considered very
slgnificant, and one which exceeded the value necessary
for the .05 level was conslidered significant,

In order to obtain the differences between the
satisfled and dlssatisfied teachers in affirmative respmses
to items on Form F, dealling with attitudes, the percentages
of responses made by each group to each item were obtalned,
The differences between these percentages were computed,
and the standard error of the differences was obtained by
standerd formula (4:228), In order to determine the slig-
nificant differences, each difference was divided by its
stendard error., if the ratio was equal to or greater than
three, the difference was considered very significant, If
it was less than three, but equal to or more than two, it
was considered significant,

Differences in schools
and communities

Very marked assoclations were found between job
satisfaction and size of community, means of transporta=-
tion, and dstence to shopplng and recreationasl centers,
Teble 1. Three fourths of the =satisfled teachers llved
close to shoppin: and recreatlional centers, but only one
third of the dlissatisfied lived close, JMore than one half
of the satisfied teachers lived in centers of 10,000 or

more population and slso owned their own cars. In contrast,
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four fifths of the dissatisfied llved in areas of less
than 10,000 population end less than one third owned thelr

oWn cars.

Table 1,--RESPONSES OF SATISFIED AND DISSATISFIED HOME
BCONOMICS TEACHERS TO ITIMS RELATING TO COMMUNITY
CONDITIONS ON FORHM E,.

Teachers

Satisflea Dissatisfled
N = 163 N = 161
Community condition fum= Per Hum= Per

ber cent ber cent

1. Distance to shopping and
recreation fac ties

Considerable distance 7 4.5 46 28,5
iedium distance 30 18.4 61 37 «9
Close 126 77,3 54 o Yo I 51

X2 = 68,22u8

2., Population

10,000 or more 89 64,6 32 19.8

1,000 to 9,999 47 28.8 86 52.8

Less then 1,000 27 16.5 44 273
x2 = 41,50%x

Se Mesns of traunsportation

Own car 87 53.4 49 30.4
Private car (not own) 26 16.0 34 21.1
Train or bus 48 29.4 78 4B.4

llo response 2 l.2

X2 = 18,664

#% Very signlficant
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Felative to school conditions, Table 2, about
one fourth of the satlsfled teachers earned {3,000 or more
per year, but less than one thirtieth of the dissatisfied
earned thls amount; ln fact, more than half of the dis-
satisfled earned less than (2,000 per year., Nearly three
fourths of the satisfied teachers had assured salsry ine
creascs, whlle the same ratio of the dissatisfied had no
assurance of salary increase. One half 6f the satisfied

/,/teaohnra had equipment for teaching sll phases of home
economics, but only one tenth of the dissatisfied had such
complete equipment. About one third of the satisfied
teachers taught in schools whose enrollment was 1,000 or
more puplls; in contrast, only about one tenth of the dis-
satisfled taught in schools of this size, end more than
one half taught in achooia whose enrollment was less than
800 pupils. More than one half of the satisfied teachers
had provislons for tenure, but three fourths of the dis-
satisfied had no provision for tenure, In the matter of |
teachlng load, 1t will be noted that better than 50 per
cent of the satisfled teachers had three or less dally
preparatiors, four or more free periods per week, and that
€0 per cent spent less than 10 extra periods per week on
activities., liowever, 67 per cent of the dissatisfied had
four or more dally preparations, 62 per cent had not more
than three free perinds per week, and 63 per cent spent

between five and 16 extra perlods per week on actlvities,
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Two thirds of the satisfled taught elther junior or senior
high school, but not both, and less than one tenth had
adult classes, Two fifths of the dissatisfied taught both
junior and senior high school levels, and one fourth had
adult classes., For all ltems except that pertalning to
course planning, the differences between the two groups

were very significant,

Table 2,--RESPONSES JF SATISFIED AND DISCATISFIED HOME
ECONOMICS THACHERS TO EACH ITIM NELATING TO SCHOOL
CONDITIONS ON FORK F.

Teachers
Satisfled lissatisfied
School conditlions Num=- Per Num- rer
ber cent ber cent
1, Amount of salery
¥9,000 or more 39 23.9 5 3.1
$2,500 - §2,999 42 25.7 9 5.5
412,000 - (2,499 47 28,8 58 36.0
Less than §2,000 35 2l.4 89 65,2
%2 = 72,05
2. Provision for salary lncrease
Assured salary increase 119 73.0 43 26,7
No assured increase 44 27.0 118 73.2

X2 = 69,44

5. Equipment

Fgulpped for teaching
ell phases 88 54,0 20 12,5



Table 2,«=-RESPONSES OF SATISFIED AND DISSATISFIED HOME
ECONOMICS THACHLERS TO EACH ITEM RELATING TO SCHOOL
CONDITIONS ON FORM E.=-=Continued,

§at13ff§§ac%;::atiified
School conditions Tum- Fer Tum= Per
ber cent ber cent
S. Equipment,.,--continued
Equipped for only foods
end/or clothing 69 42,3 129 80.6
Other 6 3.6 11 6.9
x2 =z 62,454
4. Provislons for lmprovement
No plan 35 21,.4 58 36.3
Plen but no improvement made 30 18.4 73 45,6
Plen belng carried out 98 €0.1 29 18,1
x2 = 61,09%%
5. Total class enrollment
Less than 50 40 24.5 41 25,5
50 - 74 24 14.7 63 32.9
75 - 99 33 20.2 22 13.7
100 =124 24 14,7 20 1lZ2.4
125 or more 42 25,7 25 16.5
X2 ® 51,.,46%#
6., Total school enrollment
Less than 100 17 10.4 32 19.9
100 - 499 52 32,0 92 87,1
500 - 999 36 22,0 22 13,6
1000 or more 68 35.6 15 9.3

x2 = 44,47 %%
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Table 2,--RESPONSES OF SATISFIED AND DISSATISFIED HOME
FCONOMICS TEACHERS TQO EACE ITE¥ RELATING TO SCHOOL

CONDITIORS ON FORY F ,--Continued,

e —— —
Teachers
atisfle ssatisfle
School conditions ume- er Num- Cer
ber _cent ber cent
7. Level of program
Senior high school only 66 40,5 43 26,7
Junior high school only 40 24,5 10 6.2
Junior and senlor high school 43 26,3 67 41,6
Adults and high school 14 845 41 25.4
X2 = 4]1,20%%
8, Dally preparation
£ or less 30 18.4 8 4,9
3 €2 38,0 44 27,3
4 51 31l.2 €7 41.6
S or more 20 12,2 42 26,1
x2 = 35,90%%
9. lenure
Provision 106 €85.,0 39 24,2
No provision 56 34.5 121 75.1
No response 1 o6 1 .6
x2 = 30,23%
10, Salary lncreases
One or more per yesr 91 ©65.8 61 37.9
One each 2 - 3 years 43 26,3 40 24.8
Less than one each 3 years 16 9.8 20 12.4



Table 2.,--RESPONSES OF SATISFIED AND DISSATISFIED HO

T
ME

ECONONMICS TLACHERS TC ©LACE ITEM RELATING T0 SCHOOL

CORDITIONS ON FORM E.--Contlnued.,

-~

——
e

— s

Teachers
School conditions ﬁﬁﬁégg%gr Di;:;tisgigd
ber cent ber cent
10, Salary increases.,--continued
Bonus only 12 73 40 24.8
No response 1 «6 0
x2 = 21,65%#%
1l. Operating expenses
No definite amount 87 386.0 96 59.0
Cefinite amount 106 65.0 66 41.0
x2 = 18,824
12, Persons supervising
o one 8 4.9 24 14,9
Principal or superintendent 20 17.8 27 16,7
City snd county 10 6,1 9 Beb
State or dlstrict 26 15.9 38 23.6
Principal or superintendent
eand home economics supervisor 90 ©§55.2 63 39.1
x2 = 15,10%#
15, "Free" time per week
None 37 22.7 67 35.4
1 -3 356 2l.4 44 27.3
4 - 5 €0 36.8 48 29,8
dore than & 30 18.4 12 7.4
No response 1 6 0

X2 = 14,25%#%
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Table 2,--RESPONSES OF SATISFIED AND DISCATISFIED HOME
ECONOMICS TEACHERS TO EACH ITiM RELATING TO SCHOOL
CONDITIORS ON FORM E,e=Continued.

Teachers
Satisfied Dissatisfied
School conditlons um- er Num-~ Per
ber cent ber cent
‘14, ixtra time on activities
per week
Less than & 67 41,1 37 23.0
5 - 10 66 39.9 76 47.2
10 - 16 22 13.5 31 19,2
Over 156 9 5.5 17 10.5
%2 = 13,408 |
15, Course planning
Course outlined for city
or state 49 30,0 46 28,5
Fleanned by local teachers 41 25,1 29 18,0
Plenned by teacher and puplls 10 6.1 18 11,1
Planned by tescher and pupils
on city or state outline 63 38,6 €8 42,2

x2 = 4,65 (no significsnce)

## Very significant

Nine tenths of the satisfied teachers planned to
tesch 1n the ensulng year, but more than half of the dis-
satisfied d1d not definitely plen to teach the next year,
although almost one ralf indlcated uncertzinty as to their
plans, Table 3. kore then one half of the satisfiled had _

taught 10 or more years, but less than one fifth of the



Table 3.--RLSPONSES OF SATISFIED AND DISSATISFIED KOME
ECONOMICS THACHERS TO ITEMS DEALING WITH MISCELLANEOUS

CONDITIOKRS ON FORM E.

il
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Teachers -
Catisfled Dissatisfied
liscellaneous factors Nume- Fer Num- Per
ber cent ber cent
1, Nert year's plans
Teach 147 20.1 66 41.C
Not teach 6 3,6 20 1l2.4
Uncertain 10 6,1 76 46.5
x2 = 88,.,22u#%
2. Years of experlence
Less than one 10 6.1 27 16,7
1l - less than 3 22 13,5 33 20,86
3 - less than & 16 9.8 32 10.8
5 - less than 10 22 13.5 37 23.0
10 or over 93 57,0 32 19.8
X2 = 48,9144
S Amount of graduate work
None b3 32.56 79 49,0
Less than college year 35 Zl.4 49 30.4
One college year 25 15.3 11 6.8
More than one college year 50. 30.¢6 22 13.6
x2 3 23.85%%
4. Living arrangements
Alone 26 15,9 17 10,5
With family 88 53.9 59 36.6
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Table 3,--RESPONSLS OF SATISFILD AND DISSATISFILD HOME
ECONOMICS THACHERS TO ITEMS DLALING WITH MISCELLANEQUS
CONDITIONS ON FORM I,--Contlinued,

Teachers
Tatisfied Dissatisfied
l'iscellaneous factors ume~ Fer Ume er
ber cent ber cent
4, Llving arrapgements.--continued
Room and board (not family) 14 8.5 29 18,0
Room and board separate 16 9.8 33 20.5
Other 19 11.6 23 14,2
x2 = 19,08##
5, kxperience (teaching or other)
Home economlcs only 59 36.1 33 20,5
Home economics and other
subjects 94 §57.6 98 60.8
Full=time other employment 10 6.1 30 18.6
x€ = 17,364%%
6. Family responsibilities
None | 94 87,6 64 40.2
Children financlal 28 17.1 46 2849
Children care 15 9.2 16 10.1
Combination 26 15.9 33 20.8
x2 = 10,93%
7« ¥aritel status
Married 45 27,6 59 36.6
¥idowed or dlvorced 14 8.5 10 6.2
Single 104 €3.8 92 87.1

x2 = 3,31 (not significant)
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Table 35,-~RESPONSES OF SATISFIED AND DISSATISFIED HOME
ECONOMICS TEACHERS TO ITHMS DEALING WITH MISCELLANEOQOUS
CONDITIONS ON FOR! E.--Contlinued.

e
-

Teachers
Satisfied Dissatisfled
Miscellaneous factors ume- er UM - ey
ber cent ber cent
8. Degree in home economics
Ne jor 152 93.2 148 91,9
Y¥inor 11 6.7 13 8.0

x2 s 0,16 (not significant)

##Very significant
#Significant

//¢dissntisfied had taught that long. Almost three times the
number of dissatlsfied as of satisfied had taught less than
one yesr, About 45 per cent of the sstisfied teachers had
complcted one or more college years in graduate work, but
only 20 per cent of the dissatisfied had completed that
much work, snd almost £0 per cent had not taken advanced

< work. HMore than one half of the satisfied lived with

thelr families, while slightly more than one third of the
dlasatisfled lived with their families, and one fifth were
obliged to bosrd snd room in separate pleces. YNore than
one half of the satisfied, ss compared with two fifths of
the dissatisfied, had no femily responsibilities. Little
more then one twentleth of the satisfled had had full-
time employment in flelds other than education, btut nearly

one fifth of the dissatisfied had had other employment,
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With the exception of marital status and degree in home

economics, all items were significant or very significant.

Attitudes of
sacisiled teachers

Tebles 4 through 10 consist of the responses of
satisfled and dissatisfied teachers to ltems desizned to
measure attlitudes toward teaching. Sone of these items
were worded so thet the desirable response was "no," end it
will be noted that 1n all cases where negative differences
were found, higher percentage of affirmetive answers from
the dissatisfled teachers than from the satisfied, the de-
sirable response was "no,"

In attitudes towerd community conditions, Table
4, more than nine tenths of the satisfied group felt that
the community coopersted in the program and appreclated the
programe. The teachers also felt that the community was
adeguste as to size, soclal life, freedom in private life,
and acceptance of teachers, Lowever, relatlive to the same
items, nearly three fourths of the dissatisfled group felt
thet their particulsr communities were too small, unstimu-
leting, restricted in soclal life, too critical of the
teacher's privete 1life, snd inadequate in other ways. It
will be noted that these attitudes ere closely perallel to
the responses shown on Teble 1, On every item dealing with
attitude toward community conditlons, there wes s very sige

nificant difference between the responses of the satisfiled
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Table 4.--DIFFERENCES BEFTWELN SATISFIED AND DISSATISFIED
HOME ECONOMICS TEACHERS IN AFFIRMATION TO ITI¥S DEALING
VITH ATTITUDES TOYWARD COMMUNITY CONDITIONS,

— e e e — e e ——— ]
Catisfled Dissatisfled Dif-
Num= Num~ Fer Num- FPer fer-
ber Statement ber cent ber cent ence Shd t

29, Most people 1n
this community
cooperate with
the home econo=-
mics teacher(s) 1566 95,7 31 18,3 76.4 3,50 21.8

57. Wost parents in
this community
appreclate the
home economics
program 154 94,5 39 24,2 70,5 3.82 18.4

15, This communlty
is too small to
be interesting S 3¢l 58 36,0 «32.9 1.80 =18,2

l, Ky social 1life in
this community 1=
pleasant 158 96;9 48 29.8 6'?.1 3.856 17.4

78. The cultural op-
portunities in
this community
are stimuleting 120 73.6 @ 5.6 68,0 3,90 17.4

85, Too many people
in this community
object to teachers
doing things which
are generally ac=-
cepted when done
by others 11 6,7 114 70,8 -64.1 4,08 «15.7

92. The community pro-
vides satisfactory
health service 144 B88,3 39 24.2 64.1 4,21 1&.2

850, Teachers here are
accepted as be=-
longing to the
community 149 91l.4 48 20,8 61.6 4.22 14.5
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Table 4.,--DIFI'ERENCLS BETWEREN SATISFIED AND DISSATISFIED
HOME ECONOMICS TEACHERS IN AFFIRMATION TO ITEMS DEALING
WITH ATTITUDES TOWARD COMMUNITY CONDITIONS,-~Continued.

Satisfled Dlssatisfied DLife
Nume Nume Per Nume- Per fer-
ber Statement ber cent Dber cent ence SEkd t

71, The librery facl-
lities in the
commanity are
edequate 157 84,0 36 22,4 61.6 4,36 14,1

64, People in this
community are
critical of many
things teachers
do 29 17.8 125 77.,6-89.8 4,45 -13.4

22, Shopping facili-
tles are adequate
in this community 130 T9.8 31 19.3 60.5 4.49 13.4

8. This communi ty 1s
too 1solated S l1le8 T2 44.,7-42.,9 4,05 «10.,5

36. 1t 1is difficult
to get into and
out of this
comnity il 607 68 42.2-55.5 4036 - 8.5

435, Living in a com-
minity of the size
and type I enjoy
is more important
than meny other
things in my satis-
faction in a pro-
fession 100 61.4 €9 42,9 18,5 5.45 3.3

end those of the dissatisfled, On flve items, & higher
percentage of dissatlsfied than of satlsfied responded
"yes," but for all of these items, the negetive response

was the desirable one.
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On all of the ltems concerning attitudes toward
living conditlions, Table b,where a desirable response was
"yes," 60 per cent or more of the satisfied teachers re-
sponded "yes," and on none of these items did more than
half of the dissatisfied teachers give the same response.
ln.evrry case, the number of dissatisfied teachers giving
favorable responses was lower, and with the exception of
the item, "Living arrangements are especlally iwportant
to me in my satisfaction in teaching," all of the differ--
ences were very significantly greater than zero,

Table 5,««DIiFFERENCES BrTWELN SATISFIED AND DISSATISFIED

HOME ECONOMICS TEACHERS IN- AFFIRMATION TO ITEMS DEALING
WITH ATTITUDES TOWARD LIVING CONDITIONS,.

Satisfied Dissatisfied Dif-
Nume Nume Per Nume Per fer-
ber Statement ber cent ber cent ence SEd ¢

9. Provisions for
doing school work
wvhere I live are
satisfactory 158 96,3 b4 33,6 €63.4 3,96 16,0

44, I have all neces-
gsary conveniences
where I live 167 96,3 b4 33.5 62.8 4,00 15,7

23. I am able to make
arrangements for
satisfactory live

ing quarters here 157 96,3 54 33.5 62 4,00 15,7

o
-
o

58, I have access to
satisfactory
lsundering and
pressing faclli-
ties where I live 161 98,8 72 44.7 564.1 3,75 14.4
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Table S5¢==DIFFERENCLS EgrIVELN SATISFILD AND DISSATISFIED
HOME ECONOMICS THACHIES IN AFFIRMATION T0 ITEyS DrALING
VITH ATTITUDEE TOVARD LIVING CONDITIONS ,-=Continued.

Satisfled Dissatisfied Iif-

Num- Num- FPer Num= Per fer-
ber Ststement ber cent ber cent ence SEd ¢

8l. I have sufficient
storage space
where I live for
my belongingl 163 9349 57 35 .4 68.5 4,21 13.8

37 I am free to en=-

tertaln my friends

at the place

where 1 live 160 98,2 80 45,7 48,5 4,08 11,8

0. I have sufficlent
privecy where I
live 162 99,4 86 ©63.4 46.0 3,98 11,5

16, I feel "at home"
most of the time
in the place
I 1live 160 98,2 956 69,6 38,6 4,00 9.6

2« 1 have a comfore
teble place in
which to live 161 98.8 238 60,92 37.2 5.94 Fed

86. I am ﬂble to

secure welle
belanced meals 161 98.8 108 67.7 3l1l.7 3.80 8.3

79 I have to live
so far away from
school in order
to get comfor-
table quarters 3 1,8 54 3345 =317 3.86 - 8.2

€5, The food I have
to eat 1s reason-
ably satisfactory 162 995.4 121 76.2 24,2 3,46 6.9

72. Living expenses
here are unreason-

ebly high 45 27.6 101 62,7 «35.,1 5,36 - 6,5
93. Living nrran ements
are ea ecial ime

PR 1m1‘"°meh“i£15395.9 144 89,4 4.5 3,06 1.4
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0f the 14 items on Table 6, only one, "I would
llke to leave teaching for a few years when I have child-
ren,"” showed no significent difference, and for the item,
"I bellieve there is considerable feellng in thls commmunity
against married women teachinz," a significant difference
was found, althouzh the percentage of teachers in both
groups was small, The balance of the items showed less
difference between the groups than items in other areas,
although the differences were very significantly greater
then zero, However, conaidoribly more than three raurths‘
of the satisfied felt that they were as sstisfled with
thelr csreers ss were meny of thelir married friendﬁ. In
contrast, less than one fifth of the dissatisfied felt that
they were as satisfied as thelr uarrled.friends,. Almost
half of the dlssatisflied felt thet famlly responsibilities,
combined with teaching, kept them from making more .social.
contacts; however, slightly more thsn one heli indicated
that their familles were willing to make adjustments to
ald them in carrylng on their duties,

Nine tenths of the satlisfied teachers, Table 7,
indicated sufficlient selary and salary adjustments, but 1in
contrast, nearly nine tenths of the dissatisfled group in-
dicated that thelr salary was.-pot sufficlent,.and only
ebout one fifth had salary adjustments., Almost two thirds
of the dissati=sfied .roup indicated 2 need for work which.

paid more than teaching. Less than one tentt of the
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Table 64-=DIFFERENCES B! TWEEN SATISFIED AND DISSATISIIED

HOME ECONOMICS TEACHERS IN AFFIRMATION TO ITEMS DEALING
AITH ATTITUDES TOWAED FAMILY CONDITIONS.

p————— e -~ ]

Satisfied Dissatisfied Dif-

Nume

ber

Num=

Statement ber

Yer Num-

Per fer-

cent ber cent ence

SEd t

87.

48,

Se

10,

62,

TSe

I feel that I am

as well satisfled
with my career of
teasching as many

of my married

friends seem to

be with marriage

and homemaking 140

sy famlly respon-
sibllities com-

bined wilth teach=

ing leave me too
little opportunlty
for social

contacts 8

Teaching ies one of
the best jobs I

can get which will
permit me to live
with or necar my
family 122

The ma jor reason

I would want to

leave teaching

would be to

marry €6

My family is will-
ing to make ad=-
justments that ald

me Iin carrying on
both my home and
teaching respon=-
sibilities 1385

Family responsie
bllities have made
(or make) 1t dif-
filcult for me to

gfvaniiyprofel-

ons 14

8649

74 .8

4045

82.8

31

70

64

17

85

52

19,3 66,6

43,5 =358,6

39.8 3540

10.6 29,9

b2.8 3040

32.3 '25'7

4,153 16,1

4.2 - 9.0

5.14 6.8

4,564 6,5

4,92 6.0

4,29 =545
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Table 64-«=DIFFERENCES EBLTWEEN ZATISFIED AND DISSATISFIED
HOME ECONOMICS TEACHERS IN AFFIFWATION TO ITEMS DFALING
WITH ATTITUDES TOWARD FAMILY CONDITIONS,=-=-Contlnued.

Satisfled Dissatisfled Dif-
Nume Num- Per Num- Per fer-
ber Statement ber cent ber cent ence SFd ¢

80, My family would
rather have me
stay at home
full tire than
teach 6 5¢7 37 23,0 «19,3 3,63 =b,3

17. Single teachers
seem to have less
opportunity to
meet congenial
men than do single
women in other
vocations 73 44.8 1156 71.4 “26.6 5.55 -4.8

24, Having a teaching
position near my
family is very im-
portant to ne 1256 76,7 85 52.8 23.9 H.14 4,6

59, I feel that I an
(or could be) a
successful teacher
in edditlion to
being a reasonably
successful home-
maker 148 90,8 1156 71.4 19.4 4,22 4.5

94, L need to glve so
much of my time
and attention to
my famlly that my
teaching is less
effective than it
should be 2 1.2 18 11.2 -10.0 2.63 548

31, I am teaching (or
hoping to teach)
after marriage
largely because I
like teaching
home economics Bl 40.7 49 30.4 19,35 5435 3.6
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Table €4.#~DIFFLRENCES BETWEEN SATISFIED AND DISSATISFIED
EOME FCONOMICS TEACHERS IN AFFIRMATION TO ITE¥S LEALING
“1TH ATTITUDES TOVARD FAMILY CONDITIONS.-=-lontinued,

Setisfied Ulssatisfied Dif-
Num-~ fum= Per Num~ rer fer=
ber Statement ber cent ber cent ence Sk ¢

38, I belleve there
is conslderable
feeling in this
community against
married women .
tQEChing 15 Yo 29 18.0 -8,8 5.76 -2.5

6€. I would 1like to
leave teaching
for a few years
when I have
children 64 39,3 69 42,9 =3.,6 b5.46 -0,65

dissatisfied group thought thelr pay compsrable to other
professions requiring equal training, although two thirds
of the satisfled felt that their pay was comparable to
other persons equally trained. More than three fourths of
the satisfled, but less than one tenth of the dlssatis-
fied, teachers indicated thet a satisfactory salary scale
helped to keep them contented, righty-five per cent of
the dissatisfled and 26 per cent of the satisfied felt
that thelr salaries were 1nadequate for savin:s. Over one
half of the satisfied, 1n contrast to one twentieth of the
dissatisfied, could afford to own a car, lore than one
helf of the dissatisfied, but less than one tenth of the
satlisfied felt that salary was insufficient to permit them

to joln organizations. On all 1tems except one, the
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dlfference was very significently greater than gzero. This
item was, "I could (can) manage better on my salary if
(since) 1t were (1s) peid in 12 installments," to which one
half of the satisfled responded "yes" and 56 per cent of
the dissatisfled responded "yes,"

Table 7,--DIF! ERENC:S BETWELN SATISFIED AND DISSATISFILD

HOME ECONOMICS TEACHERS IN AFFIRMATION TO ITEMS DEALING
VITH ATTITUDES TONAED SALARY CONDITIONS.

A —— p— e . —
s it S b ————— e——

Satisfied Uissatisfied Uif-
Hume Nume Per Num- Per fer-
ber Statement ber cent ber cent ence SEd ¢

4, ¥y salary 1s suf=-
ficient to ensble
me to live comfor-
tably here 1561 92,6 19 1ll.B8 80.,8 3.26 24,7

60, Satisfactory sal-
ary adjustments
are belng made or
seem likely to
be made 152 93,3 32 19.9 T3.4 3.87 18,9

18, A satisfactory
salary scale
(schedule plan)
helps to keep
me contented 130 79.8 16 .7 69,9 3.92 17.8

39. I need to get
into work which
pays better than
teaching 4 2.5 106 65,8 «63,3 3.93 -1l6.,1

1l, My salary is
sufficient to en-
able me to do
some traveling 116 71.2 9 5.6 65,6 3,98 13,9

25, ¥y salary is too
small to permit
adequate savings
for security 42 25,8 137 80,1 «59.,3 4,43 -135.4
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Table 7,--DIFF:RENCES BLTWEEN SATISFIED AND DISSATISFIED
HOME ECONOMICS TFACHERS IN AFFIRMATION T0 ITEMS DEALING
VITH ATTITUDES TOVARD SALARY CONDITIONS ,--Contlnued,

—
Setisfled Dissatisfied Dif-

Nun= Num- Per Num- Per fer-
ber Statement ber c¢ent ber eent ence SE4

67+ I believe my sal-
ary 1s simllar,
generally speak-
ing, to that of
other professional
persons with equal
trelning and ex-
perience 106 64.4 1¢ 9,2 54,5 4.42 12.3

74, I can afford to
own & c¢ar on my
salary g7 69.5 11 6.8 52,7 4.,32 12.1

95, Tenure provisions
help to make me
feel economically
secure in teaching 117 71.8 27 1648 55,0 4,59 11.9

46, Ny opresent salary
is insufficient
to permit the addi-
tional tralning
essentlal for
advancement 46 28,2 126 78,5 -50.,1 4,79 =10.4

53, liy present salary
prevents my joine-
ing organizations
to which I belleve
I should belong 14 8.6 85 52,8 -44,2 4,50 - 9,7

88. Ny salary is a
" major factor in
determining
whether I stay
in teaching Bl 37.4 108 67.1 «28,7 B5.30 = 5.6

32 I believe some
unskilled lsabor-
ers in this com-
minity earn as
much or more than -
the teachers 132 81,0 163 95,0 =14.,0 3.52 = 3.9
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Table 7,~«~DI FFERENCES BETWEEN SATISFIED AND DISSATISFIED
HOME ECONOMICS TLACIIERS IN AFFIRMATION TO ITT¥S DEALING
WITH ATTITUDES TOWAFD SALAFRY CONDITIONS .--Continued,

p—_—

Satlisfied Dissatisfied Dif-

Nume Num= Fer Num=- Fer fer-
ber Statement ber cent ber cent ence SEd ¢t

8l. I could (can)
manage better on
my salary 1f
(since) 1t were
(1s) paid in R :
installments 82 50¢3 90 b5ELI =5.6 5.55 =1,01

All items on Table 8 show very slignificant dif=-
ferences between the two groups in thelr asttitudes toward
teaching. About 87 per cent of the satisfied, and 22 per
cent of the dissatisfied, liked the prestige assoclated
with thelr profession. More than nine tenths of the satis-
fied felt that teaching offered stimulating intellectusal
ectivities and that there are opportunlties for advancement,
but only one third, or slightly more then one third, of
the dissatisfled group concurred. Almost nine tenths of
the satisfled, as compered to slightly more than one third
of the dissatisfied felt that. thelr college preparation

had given them realistic prepsration for the problems en-

countered in teaching. !‘early 22 per cent of the dissatlis-
fied, but only one per cent of the satlsfled felt that
teaching was monotonous routine, and over one half of the
dissatisfied, as contrasted to less than one thirtleth of

the satisfied wanted a job with more freedom than teachlng
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gave, One fifth of the dissatisfied were afreid of the

“funny teacher look." One hundred per cent of the satis-
fled end 92,5 per cent of the dissatisfled responded "yes"
to the 1tem, "One of the greatest satisfactions I find in

teaching is helping puplls develop in worthewhile ways."

Table 8,«~DIFFERENCES BETWEEN SATISFIED AND DISSATISFILD
HOM: ECONOMICS THACHERS IN AFFIRMATION TO ITEMS DEALING
WITH ATTITUDES TOWARD TEACHING.

Satisfied Tissatisfied Tif-

Nume Tum- Per Num- Per fer=-
ber Statement ber cent ber cent ence SFd ¢t

5 I like the pres-
tige that is
assoclated with
the teaching
profession 141 86,5 36 22,4 64,1 4.24 15,1

54, Teaching offers
me opportunity
for engaging in
stimulating in-
tellectual
activities 156 9b.1 56 34,8 60,5 4.12 14.6

12, I want a job
which gives me
more freedom than
I have in teach-
1n£ 6 3.6 86 55.4 -49 .8 4.19 -11.8

75, The profession of
teaching limits
my opportunities
for contacts with
people in other
t',pea of work 33 2062 119 7349 «53.7 4,67 -1ll.4

96. There are oppor=-
tunitles for pro-
fessional sdvance-
ment in home
economics teach-
ing 153 93,9 72 44,7 49.2 4.34 11,1
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Table B.~«DIFFERENCES BITWEEN SATISFIED AND DISSATISFIED
HOME ECONOMICS TEACHEFS IN AFFIRMATION TO ITEMS DrALING
WITH ATTITUDLS TOVARD TEACHING.-=Continued,

—
s

Satisfied lissatlsfled Dif-
Nume Rum= Per Nume Per fer-

ber Statement ber cent ber cent ence SEd ¢t

40, Ky college gave me
lifeellke or real-
istic preparation
for the problems
I meet In home eco-
nomics teaching 140 86,9 62 ZB.,5 47.4 4,71 10,0

26, The long vaca=
tlons which tea-
chers have help
make the job
attractive to me 136 83,4 60 37.5 46,1 4,80 9.6

6l, I dislike the
monotonous rou=
tine of teaching 2 1,2 38 21,7 =20.& 3,27 = 6,2

89, I would like to
" teach home econo-
mies better if I.
could teach only
one phese (or I
like to teach home
economics because
I teach only one
phase) . 63 38.7 114 70,8 =32.,1 5,23 - 6.1

19, Being in a profes-
slon I like is very -
vital to me 161 38,8 120 80,1 18.7 3.17 6.8

68, I am afreid if I
continue to teach
I will get that
" funny" teacher
look 3 1,8 33 2045 =18,7 3.3 = 5.5

82. I believe advanced
study enriches (or
would enrich) my
gatisfaction in
teaching 152 93,3 120 74.5 18,8 3,95 4,7
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Table 8.=«DIFFEKRENCES BITVELN SATISFIED AND TISSATISFILD
HOME ECONOMICS TEACHERS IN AFFIRMATION T0O ITEMS DEALING
WITH ATTITUDLS TOVARD TEACHIVNG ,-=Continued,

e e —————————e
Satisfled Dissatisfled ©if-

Nume um- Fer Num- Per fer-
ber Statement ber cent ber cent ence SEd t

35, Teaching would
give greater
satisfaction 1f
I could be more
sure how effec=
tive my program
is 109 66,9 136 84,5 -17,6 4,66 -3,7

47, One of the great-
eat satisfactions
I find in teeaching
is helping pupils
develop in worth-
while ways 163 100.,0 149 92,0 7.6 2,08 3,6

Considereble contrast was noted between the satis-
fied and dlssatisfled groups in attitudes toward school con-
ditions, Table 9., For example, more than nine tenths of
the satisfled felt thst the school hed & fine spirit, that
& teacher got recognition for work well done, that their
school gave adequate flnanclal support, that the sdminis-
trators were interested in the department, thet pupils en=
Joyed helping plan the work. is group was satisfled with
their present administrators. On the other hand, of the
dissatlsfied group, only one tenth to one third had these
attitudes, More than nine tenths of the dlssatlisfied group
and sllightly less then one half of the sstisfied group felt

that the equipment was lnadequate., 7Two thirds of tLhe
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dissatisfied group andé one fourth of the satisfied sroup
felt that the other teachers had sn unsympathetic attitude
toward the home economics department, and In every case,
with one exception, "The kind of school in which 1 teach 1s
more important than most other things in teeching," there
were very signlficant differences between the two groups.
For that item, the difference approached belng very sig-

nificant.

Table 94««LIFFERENCES ui-TWELN SATISFIED AND DISSATISFIED
HOME ECONOMICS TEACHERS IN AFFIRMATION TO ITHMS DEALING
VITE ATTITUDES TOWARD SCHOOL CONDITIONS.

Satisfled Dissatisfied i f=-

Num- Fume Per Num- Per fer-
ber Statement ber ec¢ent ber ececent ence SId t

69¢ There is a fine
spirit in this
school 153 93 .9 15 903 84.6 2.96 28 05

13, Teechers 1n this
school usually
get recognition
for a job well
done, 162 95,1 25 15,6 79.6 3.352 23,9

55, Pupils in my home
economics classes
seem to enjoy
helping to plan
their work 168 96,9 35 21,7 74.2 3.52 21,0

90. This school gives
adequate financial
support to home
economics 148 90,8 35 21,7 69.1 3.96 17.4

€., e have a home=
like department
in thils ﬂch0°1 140 85 09 28 17 o4 68.5 4004 16.9
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Table 9 .=-«DIFFERENCES B-TWEEN SATISFIED AND DISSATISFIID
HOME ECONO¥ICS TEACHLERS IN AFFIFMATION TO ITI S DI ALING
WITH ATTITUDES TOWARD SCHOOL CONDITIONS .-=Continued.

. Satisfied Dissatisfled Dif-
Num- Nume Per Nume- Per fer-
oer Statement ber cent ber cent ence SE4d _¢t

20, My administrators
are interested in
improving the de-
partment 154 94,5 50 31,1 63.4 4,06 15,6

97. The supervision I
have as a home
economics teacher
1s adequate 142 87.1 5656 34.2 §E2,9 4,57 11,6

76, The supervision
of home economics
in this school is
helpful 122 74,8 36 22,4 52,4 4,77 11,0

83. We have adequate
equipment for
tesching all
phases of home ' '
economics 87 53,4 4 2.5 DB0,2 4.09 10,2

34, Some teachers in
this school have
en unsympathetic
attltude toward
home economics 39 23,9 106 65,2 «41,3 5,03 - 8.2

48, I would like to
work under another
administrator 8 4,9 64 39.8 -34,9 4,21 -8,2

41, In this school home
economics 1ls con-
sidered largely as
e field for pupils
of low soclial and/
or mental levels 23 1ld,1 75 46.6 =-32.5 4.78 = 6.8

62, The sdministrator(s)
in thls school is
(are) autocratic in
methods of dealing
with teachers 22 13,5 51 31,7 =1B.2 4,20 - 4.2
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Table 9Q¢=«DIFFERENCES BETWEEN SATISFIED AKD DISSATISFIED
HOME FCONOMICS TEACHERS IN AFFIRKATION TO ITEMS DLALING
WITH ATTITUDES TOYARD SCHOOL CONDITIONS.,--Continued.

o ————— =
Satisfied Dissatisfled Dif-

Num= Num- Per Hum=- FPer fer-

ber Statement ber cent ber cent ence SEd__t

27. The kind of
school in which
I teach is more
important than
most other
things in teach-
ing 84 ©51.5 B8 36,0 15,5 5.44 2.8

The only item on Table 10 which d41d not show a
significant difference between satlsfled and dlssatisfied
teachers was the 1ten, "Having @ reasonable alze load is
of speclal importance to me ss a teacher," However, more
than nine tenths of the satisfled felt that the teaching
load was light enough to h:sve time for personal sctivities
and light enough to d> effective work, while less than one
fourth of the dissatlisfied concurred in this, Three
fourths of the dilssatisfied thought their schedules too
heavy to ellow time for all jobs at school snd that home
economics teachers work too hard; in contrast, about elght
tenths of the satisfled did not feel this way. Nearly nine
tenths of the aat@gried end one third of the dissatisfled
thought pupil loadmllght enough to permit the teachers to
do effective work, although over half of the dissatisfied
seld that puplls of such varylng ablilitles made thelr work

mach harder. One half of the dissatisfiled and one twentieth
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of the satisfled sald that they had to get ready for too

meny conferences and classes; two thirds of the dlssatis-

fled and less than one seventh of the satisfied felt that

they had too many records and reports to compile,

Table 104+=-«-DIFFERENCES BRTWEFN SATISFIED AND DISSATISFIED

HOME ECONOMICS TEACHERS IH
TITH ATTITUDES TOWARD TEACHI NG

AFFIEMATION T2 ITKMS DEALING
LOAD,

e —a————e e S S S SR S S S S S SRS S S S S

catisfiled

Dissatisfled Dif-

Num- Nume

Per

ber Statement ber cent

Num=-

ber

Yer fer-
cent ence

SEd___t

49, Ny teaching load
is such as to en-
able me to engaze
in personal and
soclal activities
that sre impor-
tant to me 15656

7« My teaching load
is usually light
enough to enable
me to do effec~-
tive work 165

63, Ky teaching
schedule provides
time for doing
the varled jobs
I sam expected to
do at school 144

70, Home economics
teachers have to
work too hard 22

21, My job is so
heavy it 1s dife
ficult to have
time to parti-
cipate in pro-
fesslonal or-
ganizations 7

96.1

95.1

88.3

30

37

26

116

94

18,6 76,5

23.0 72.1

16,1 %72.2

72 00 “58.5

58 .4 -54 .l

3.50 21.8

372 133

5.84 18.8

4.44 <13.1

4.20 "1208
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Table 10,=«DIFFEHENCES BETWEEN SATISPIED AND DISSATISFIED
HOME ECONOMICS THACHERS IN AFFIRMATION TO ITENS DHALING
WITH ATTITUDES TOWARD TEACEING LOAD.--Continued,

e
-

Satisfled lissatisfled Lif-
Hum= Num- Per Kum- Per fer-
ber Statement ber cent ber cent ence SEd _¢

77. Too many school
and community
jobs are ex-
pected of me as a
home economics
teacher 9 6.6 96 59,6 -54.1 4.26 -12,6

42. The number of
pupils I teach
permits me to do
effective work
with them 146 B89.,6 55 34,2 55.4 4.44 12.4

84, Teaching pupils
of =so many dif-
ferent ages an
or abllities
- makes my work
heavy 13 Bs0 96 50,6 -51.€6 4.41 -11.7

56, I have to get
ready for too many
different classes
and conferences 9 D.b 20 55,9 =«50.4 4,30 «11.7

91, Keepling reccrds
and making reports
add tooc much to an
elready full
schedule 24 14,7 109 67,7 -53.,0 4,59 «1l1,5

14, Poor arrangement
of fixed equipment
makes my work much
harder than it
otherwlse would be 28 17,2 111 68,9 -81.,7 4,70 «11,0

35, My teaching pro-
grsm is light
enough so that I
have time for
home visits 90 5542 18 11.8 43.4 4,65 9.3
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Table 10,-«DIFFLRENCES B:TWEEN SATISFIED AND DISSATISFIED
HOML ECONOWICS TEACHFRS IN AFFIRMATION TO ITEMS TEALING
"ITH ATTITUDES TOVARL TEACHING LOAD,-=Continued,

e T e S S T S S T T LT e TR TRy AR ST —
Satlsfled Diassatisfied Dif-

Num- Num- Per Num= Fer fer-

ber Statement ber cent ber cent ence SE4d ¢t

98. An 11 or 10
months school
program leaves
little time for
summer study and/ .
or recreation 654 33,1 96 BI.6 «206,5 D34 «4.,9

28, Having a reason-
able slze load is
of special impor-
tance to me as a
teacher 144 B88,3 134 B83.2 Sl 3.88 1,3

Summa ry
From the foregoing, it will be noted that the

satisfied teacher, in contrast to the dissatlsfied teacher,
lived in communities of 10,000 or mors population, owned
her own car, snd lived close to recreationsl snd shopping
facillities., The satlisfied tescher earned ¢2,000 or more
per year, had provislion for salary Increases, had provislon
for tenure, and had re:sonably adequate equlpment. “he
taught in a school of 100 or more pupils, usually taught
either junlior or senior high school but not both, had three
or less dally preparations, had a definlte eamount of money
for operating expenses, end was required to spend less than
10 "extra-time" periods per week on outside sctivities,

The satisfled teacher planned to teach in the forthcoming
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year, usually had had 10 or more years' experlence, had
done some graduate work, lived slone or with her family,
usually had no family responsibilities, and was single,
The satisfied teacher may be said to show satis-
factory attitudes towarc her teaching, community, and
school and living conditions, C“he was setiesfied with her
community, felt a part of the community, had adequate soclal
and intellectuel life, snd was reasonably contented with
ner job, her adminl strator, her equlipment, and the school.
She felt thet her living arrangements were satlsfactory,
and that her selary was esdequate to enable her to do most
of the things she wanted to do., She dld not feel that she

was overloaded, and she enjoyed her work,
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Chapter V
DISCUSSION

In what ways can a guidance program help to
alleviate the dissatisfaction which exists in the home
economics teaching profession? In order to answer this
cuestion, it was necessary to determine the csuses of dis=-
satisfaction and to determine what, if any, of these causes
can be remedied, It was also necessary to know the atti-
tudes toward teaching in order to determine what attltudes
can be modified or improved by proper gulidance,

There was close assoclation between dissatisfac-
tion and the smallness of the community in which the
teacher llved, the attendant lack of shopping, recreational,
social, and intellectual facilities, the isolation of the
community, and the difficulty of transportation to larger
areas, Concomltant with these factors was the inadequate
salary no provision for tenure, poor eaqulpment, heavy load,
too 1little "free" time, too many extracurriculsr demends,
and too many community demends upon the teecher. In addl-
tion, it was noted that there was & close sssociatlion be-
tween satisfaction and length of teaching erperience, This
is 1n contradiction to the National Study (1) which found

no essociation between length of teachling experience and
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satisfaction. Hoppock (8), however, found thet the most
satisfled teachers were older, and, since they were older,
1t 1s reasonable to ascume that they had more erperience,

Pitksnen (11), Glicksberg (6), snd lenry (7) all
offered the theory that teachers need tenure, more money,
less restriction, and better acceptance by the community,
This study shows these factors to be significant.

Guldance slone cannot remedy these conditions,
many of which are very difficult to change. The boards of
education and administrators can remedy some of these
factors seemingly assocliated with dissatisfaction, but
1t takes time, diplomacy, end re-educstion of the com=-
munities, Inesmuch as nesrly eight times &s meny dis-
satisfled teachers as satisfled indicated that they would
like to work under snother administrator, and more than
twice as meny dissatisfied as satlsfied indicated that the
administration was autocratic, it would appeer that admini-
strators should consider self-improvement.

The author feels that one weskness in the ques-
tionnaire was in the items releting to family, Famlly was.
not defined definitely in terms of husband-wife-children
relationship, or in terms of father-mother and/or other
family relstionships. !or this reason, 1t is not possible
to analyze attitudes in terms of specific types of famlly
relstionships, However, it 1s possible to offer one or two

hypotheses. If the relationships are father-mother, then
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there mey be attitudes arlsing from one type of maladjust=-
ment; on the other hand, 1f the relatlonshin 1s husband-
wife, possibly other ettitudes may exist.

Usling elther of the above hypotheses, what can
guldance do?Y If sn Individual can obtaln a better insight
into human relations, and therefore s better insiuht into
hie 1ndividual problems, then adjustment 1s easier. One
of the primary functions of good guldance 1s to help an
individual geiln insight into his problems.

Finally, the matter of human relatlons as they
apply to the working situation. Shennon (12) found that
one cause of dissatisfaction was the 1nabllity to get along
with co-teschers and with the administration. Hoppock (8J
found that the most satisfied teachers had better relation-
ships with superlors and sssociates. In the present study,
the dissatisfied did not feel that the school had a fine
spirit; they did not feel that they recelved recoznition
for a job well done; they did not feel that the administra-
tors were interested in improving the department; they felt
that some of the teachers had an unsympathetic sttitude
toward the home economlcs department; and they indicated
that they would like to work under another administrator.
4s mentioned before, administrators would do well to con-
glder self-improvement, Iowever, the question also arises
as to how much of this attitude toward administration 1s

justified, and how much 1s the result of :enersl dlssatis-
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satisfaction arising from maladjustment.

On the other hand, guidance can end should make
every effort to help prospective teachers be prepared for
these factors and should help them make sufficient adjustment
to the conditions so that dissatisfaction willl be minimized.

How ¢can guldance help? Assuming that the prospeec-
tive teacher is well adjusted, the next step 1s to present
the facts 1n such & manner that the teacher going into the
field 1s prepared to accept certain conditions as they are
and to make the best of them., If every prospective teacher
could realige that teachers serve an "internship" just as
doctors, pharmacists, technicians, and others serve; if they
can view these internships in the same light as others do,
knowing that the salary will be small, that there will be
certain inconveniences, certain restrictions on private life,
extra load, and a feeling of some financial insecurity, and
realize that just as 1t 1s not always possible for ell doce-
tors to advance ilnto & very deslrable job upon completion
of internship, neither can all teachers expect to advance to
the most desirable job immecdiately after internship, then
the first step has been taken., If, after accepting the
above views, a new teacher can glve her best efforts, can
give unstintingly of her time and not be a second "¥iss
Frice" (6), then she has taken the second step toward being
reasonably satisflied with the present job.

In the metter of attitudes, or "a feeling toward,"”
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guidance is perhaps better prepared to aid in adjustment,
“hile many of the attitudes measured in this study con-
curred with the factusl Iinformation, nevertheless, there
were some apparent discrepenclies, For erample, in the
matter of car ownership, nearly one third of the dissatis-
fled group indicated (fasctusl information) that they owned
a car; however, only one twentieth of this group, measured
on attitude of sufficlency of salary to afford &2 car, in-
dicated that they felt they could afford to own a car,
Does this mean that many owned cars, out of necessity,
elthough they could not afford totY Or, does 1t mean that
thelr attitude toward salary was such that they felt they
could afford nothing but a bare living? Ten times as many
dissatisfied teachers as satlsfied thought their communi-
ties too small to be interesting; yet there were half as
meny setisfled as dissatisfled teachers living in the very
small communities, How small does a communlty need to be

" or "uninteresting"

to become uninteresting? "Interesting,
is a matter of attitude, This brings out & point made by
Plant (10) who stated that so many adults lack internsl
resources and the inabllity to distinguish between life
end symbols of 1life, Guidance should be able to help a
person be well adjusted, and s well-adjusted person usually
hes sufficient "internsl resources" to be interested in

his environment,

The attitudes towerd teachlng conditlons and
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toward community conditions were particulerly interesting,
because 1t was felt that these items, for the most pert,
measured attitudes which were influenced to e large extent
by the gencrel adjustment of the teacher. (“ee Tables 4
eand 9, Chapter IV,) To clte some of these very signifi-
cantly different attitudes: the dissatisfied teachers
aither did not like the prestige of the profession, or

did not feel thet the profession had prestige; they felt
thet the profession limited contacts with people in other
types of work; the routine of teachling was dlsliked end
thought to be monotonous; they deslred a Job with more
freedom (although freedom was not defined); teachins of-
fered little opportunity for engaging in stimulating intel-
lectual ectivities, The attitudes of the satisflied were
in direct contrast, The dissatlsficd felt that the people
in the community failed to cooperate with the home econo=-
mies teacher, that the program was not appreciated, that
their soclal life in the community was not pleasant, and
thaet the cultural opportunities were not stimulating. In
addition to these, the dissatisfled thought the community
was critical of the things teachers do end that the com-
manity objected to teachers living lives simllar to others
in the community., Henry (7) and Fitkenen (11) advenced the
theory that the last four items were mejor causes of dls-
satisfaction, end this study tends to confirn tiis theory.

One other attitude toward teaching conditions is
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pertinent and 18 one which could presumably be remedied,
Only slightly over one third of the dissatisfled teachers,
in contrast to coneliderably more than three fourths of the
satisfled teaciers, indicated that they thought college

had given them realistic preparation for the problems they
met in teaching home econoﬁica. Since there sre situations
in which & beginning tescher has been trained in excellent
laboratories and then finds that the equipment for her
first job ia obsolete, end other situations in wh'!'ch her
training equipment was perhaps not as up-to-date as desire
able, but her new job has the most modern equipment, 1t
would appear that the teacher-training instlitutions could
improve the sltuation by offering training with as wide a
variety of equlipment =28 possible. It would be dlisconcerting
to have been trained to use natural ges stoves and then go
into & community where there was no natural gas and the
stoves were cosl or electrie; 1t would furtrer add to the
confusion if the community homes were mostly served by
electricity, but the school equipment was a coal range, or
vice versa. .

_ It 18 also possible that the teacher may have
hed her college work in = college 1ln which the home econo-
mies ecourses stressed professlional training, not homemak-
ing, but the yourg tescher found that she was expected to
teach homemeking, or Iin other words, to help girls manage

thelr own homes., The reverse might be true. In either
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case the teacher would have s feeling of inadequacy.

In conclusion, the problem of general maledjust-
ment will be considered. From the present study, it is not
possible to determine whether dlssatisfaction as indicated
by the attitudes, arises from the factors associeted with
tfe teaching situation, or from a genersl maladjustment
whieh would produce dissatisfaction in any situetion. How-
ever, certain hypotheses are offered.

It 1s gencrally accepted that it 1s not uncommon
to find adulte who bave not achleved emotional emanclpation
from perents, It is further observed that school teachers
sometimes live in their home communities with thelr parents.
if the above situations exist together, then maladjustment
of the teacher may result., Ouldance can function here by
helping the teacher, or prospective teacher, to achleve
tr is emotionsl maturity.

Unfortunstely, many enter the teaching profession
because they have "drifted" into it for lack of suitable
vocational cholce, or because of family, or other, pressure
exerted to persuade them to enter teaching, against thelr
own Interests and aptitudes. Good guldance, by the use of
sultable tests and counseling, can aid a prospective tea-
cher in choosing a vocation suitable to her interests,
eptitudes, and personality. Interest and aptitude tests
are definite alds 1n helping a person select = sultable

vocation., Ashley (3) suggested that interest be used as an
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index for trainin:. Personality tests will not glve a clue
ag to what type of personslity is desirable for a particu-
lar job unless there is 2 job enalysis which has determined
the desirable personality traits for a particular job,
Lowever, by the use of certain of the better nersonality
tests, 1t is possible to determine the adjustment of 2 per=-
son to hilis environment. If there 1s maladjustment indl-
cated, then 1t 1s reasonasble to cssume that the msladjust-
ment will carry over into the job situation whether the job
be teaching or some other type of work,

A well=-functioning guidance program, through in-
service training, should be able to aid those already in
the teaching profession, to adjust to certain conditions
associated with the profession., This may be done through
suz: ested readings, through group guldance, and lsst, but
not least, through personal counseling, The gulidance pro-
gram, assuming of course that the administration is not
only in sympathy with a guldance program, but elso parti-
clpates in the guldance program, should be just as acces-
slble and just as serviceable to the teachers as to the

students.

Sugrestions for
further study

Since the matter of teaching satlsfaction 1s of
vitel importence, and further, since there 1s, as yet, so

very little research on the matter, the following sugges-
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tions are mede for further study:

l. Uhat association exists between the
attitudes of the dissatisfled group and the
results obteined from a recognized personality
test?

2. -What do the communities of the dis-
satlsfied group think of the teacher; what does
the communlty desire or demand of the teacher;
what 1s the community attitude toward the teacher?

3¢ Using e follow-up on teachers who had
been selected with the aid of personality, anti=-
tude, and interest tests, how sccurate was the
prediction of satisfaction and success from
these tests?

4, Vhat sre the factors of dissatisfaction
for all teachers throughout the nation? Are they

approxirately the same as those {or home economics’
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Chapter VI
SUMMARY

In 1947, the Fesearch and Publications Committee
of the Americen Vocational Assocliation made a study of
4,216 vocational and non-vocational home economics teachers
to determine what factors influence women to remein in the
home economics teaching ororeasiﬁn. The study hereln was
concerned with the factors iIn the teachlng s!tuation which
caused dissatisfaction and the attitudes of dissatisfied
and satisfled teachers toward teaching conditions, in order
to determine the role of guldance 1n Improving job satis-
faction among home economics teachers,

ihe Netional Study used a questlionnaire which was
divided into Forms E, F, and W, Forms k and F dealt res-
pectively with factual information relative to community,
school, and 1living conditions, and attitudes toward these
conditions. The present study compared the responses to
Forms F and F of 163 of the most satisfied teachers and
161 of the least satisfied teachers, in terms of total job
satlsfection scores,

From these comparisors 1t was found that job
satisfaction was closely associated with size of community,

shopping end recreational facilities of communities,
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isolation of comrunitles, salary, tenure, years of teaching
experlence, teachlng load, general living conditions,
femlly responsibllities, size 2nd equipment of school,
attlitude of administration, attitude of community toward
teachers, school spirit, and emount of extrascurriculsr work
required of the teacher.

The results of this study would indicate that
although there ere & considerable number of factors asso=-
clated with dissatisfaction which will need to be corrected
by the adminietretions, school bosrds, and communitles,
nevertheless, there are some factors associated with teach-
Ingz conditions, and meny attitudes toward teachlng condl=-
tions, which might be improved by proper guldance. GCuldarce
could be used in tescher-training institutions in the se-
lection of prospective teachers, and in-service guidance
would undoubtedly 2i1d in improving general job satisfaction.
This study also revealed the need for further study of
teacher satisfaction, with perhaps soume emphesis on the
characteristies of desirable personalities for teachers,
and selection of teachers or the basis of well-adjusted

personalities,
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ONLY ONE) item in each of the sections.

A.

C.

F.

76

FACTORS AFFECTING THE SUPPLY OF HOME ECONOMICS TEACHERS
Home Economics Section, Research and Publications Committee

DIRECTIONS:

Population of place in which I live
when teaching,

(1) Less than 500
(2) 500 to 999

(3) 1,000 to 2,499
(4) 2,500 to 9,999
(5) 10,000 to 49,999
(6) 50,000 or over

Usual means of transportation from
my residence (when teaching) to
other communities.

(1) Own ecar

(2) Private car but not owned by
me

(3) Train or bus

Distance from my residence (when

teaching) to a satisfactory recrea-

tional and/or shopping center to

which I ean secure transportation.

(1) Such a center is in this
community

(2) Less than 10 miles

(3) 10 to 19 miles

(4) 20 to 39 miles
(5) 40 to 75 miles
(6) More than 756 miles

Living arrangements:

(1) Alone, in apartment or house

(2) Live with members of my own
family

(3) Room and board with others

than own family

(4) Room one place and have most
of my meals at some other
place(s)

(5) Other arrangements (indicate
what)

Marital status:

(1) Married

(2) Widowed. or divorced
(3) Single

Family responsibilities:

(1) None

(2) Children and/or adults depend-
ent on me for some financial
help

Children and/or adults depend-
ent on me for some care
Combination of (2) and (3)
above

(3)
(4)

American Vocational Association

G.

L

1947

Form E.

Read each section through before checking.

Yearly salary (include any extras
such as: pay for teaching adults;
travel allowance; and board and
room, if in lieu of part of salary).

(1) Less than $1,000
(2) $1,000 to $1,499
(3) $1,600 to $1,999
(4) $2,000 to $2,499
(6) $2,600 to $2,999

(6) $3,000 or above

Average number of salary increases
(including bonus) I have had since
I began teaching home economics.

(1) One or more a year

(2) One each 2 or 3 years

(3) Less than one each 3 years
(4) Bonus only

(6) None

Assurance of salary increases:

(1) Assured through a salary scale
or schedule
(2)

No assurance

Provision for tenure (State and/or
local legal:ized plan for permanent
employment after trial period):

(1) Yes

(2) No

Plans for next year:

(1) Expeet to teach

(2) Do not expect to teach
(3) Plans very uncertain

Length of home economies teaching
experience,

(1) Less than 1 year

(2) More than 1 year and less than
3 years

(3) Three to less than b years

(4) Five to less than 10 years

() Ten wears or over

My experiznce has been:

(1) In teaching home economics
only

(2) In teaching home economics
and other subjects

(3)

In full-time em{)loyment in
other work as well as in teach-
mng

My bachelor’s degree included:
(1) A major in home economies
(2) A minor in home economies

Sections A to Z, inclusive, which follow are planned to help you describe the home economics teaching
position you now hold. Use Answer Sheet Form E attacked to record your replies.

On this answer sheet check ONE (and

0.

Additional study beyond the bache-
lor’s degree.

(1) None

(2) Less than a college year (9
months)

(3) The equivalent of a year (9
months)

(4) More than a college year

Total enrollment in the high school
(junlilor and/or senior) in which I
teach.

(1) Less than 100 pupils
(2) 100 to 499 pupils
(3) 500 to 999 pupils
(4) 1,000 pupils or over

Level of the home economics pro-
gram I teach.

(1) Senior high school only
(2) Junior high school only
(3) Junior and senior high school

Classes for adults (or out-of-
school youth) as well as for
high school pupils

Others: List

(4)

(5)

The home economics program I teach
is based on:

(1) Courses outlined for State or
City

(2) Course planned by local
teacher(s)

(3) Course planned by teacher(s)

and pupils (and parents)

Course planned by teacher(s),
pupils (and parents) based on
suggestions in State or City
outline

(4)

Persons supervising my home eco-
nomies program this year.

(1) No one

(2) Principal or local superintend-
ent only

(3) City or county supervisor of

home economics only

State, assistant State, or dis-
trict supervisor of home eco-
nomies only

Principal or superintendent and
home economics supervisor

(4)

(5)



T. School provision for operating ex-
penses of home economics depart-
ment

(1) No definite amount set aside.

(2) Definite amount set aside
yearly

Ww.

Total (combined) enrollment in all
my classes (NOT including classes
of adults) the SECOND semester.

(1) Less than 50 pupils
(2) 50 to 74 pupils

Average amount of time I spend a
week, beyond regularly scheduled
classes, on such things as home vis-
iting, bus duty, club activities, ban-
quets, community services, confer-
ences, school lunch, work for adults,

- and other school responsibilities.
(3) No school funds for this pur- ta) 951603 puplls‘ (Estimate in hours and change into
pose (4) 100 to 124 pupils equivalent of single class periods.)

(5) 125 or more pupils (1) Less than 5 periods

. . (2) Five to 10 periods
X. Number of single class periods a 3) Ten to 15 iod
week I am NOT scheduled to teach (3) Ten to 15 periods
classes or keep home room or study (4) Over 15 periods
hall; that is, number of “free”
periods. (Count a double period as 7
two single periods.) y

U. Egquipment with which the home eco-

nomics department is provided.

(1) Equipped for teaching all
phases of home economics

(2) Equipped for teaching the
phases of foods and/or cloth-
ing only

(3) Other (list)

Average number of classes for which
I make different preparations daily

(1) None (second semeszer).
(2) One to 3 periods (1) Two or less
V. Provisions for improving the home (3) Four to 5 periods (2) Three
economics department. (4) More than 5 periods (3) Four
(1) No plan (4) Five or more
(2) Plan, but no improvement
made
(3) Plan, being or soon to be car-
ried out

Form F.

The following statements present a variety of possible facts about teaching situations and possible ideas which home
economics teachers may have about them. This form is being checked by inexperienced and experienced teachers, by married
and single teachers, by teachers living at home and those living away from home; hence, it is necessary to put some of the
statements in rather general terms. YOUR response to each of the 98 statements, therefore, should indieate YOUR USUAL
feeling about it under conditions which exist this year, '

DIRECTIONS: On Answer Sheet Form F attached, record your feeling about each statement by checking in ONE (and
ONLY ONE) of the three boxes—Y,U,N—corresponding to the number of the statement.

Y—means “YES I agree; or it is true in my situation.”
U—means “UNCERTAIN; I have no feeling one way or the other; or the item does not apply to my situation.”
N—means “NO; I disagree; or it is not true in my situation.”

Be sure that you have clearly in mind what éach letter—Y, U, N—means. For example, it is very important to check
to indicate “it is not true in my situation” if this IS the condition rather than to check “it does not apply tc my situation.” On
Answer Sheet Form F, check the box which represents your usual feeling most accurately.

1. My social life in this community is pleasant. 12, I want a job which gives me more freedom than I have
. in teaching.
2. I have a comfortable place in which to live.
13. Teachers in this school usually get recognition for a job
3. Teaching is one of the best jobs I can get which will well done.
permit me to live with or near my family.
14. Poor arrangement of fixed equipment makes my work
4. My salary is sufficient to enable me to live comfortably much harder than it otherwise would be.
here.

15. This community is too small to be interesting.
5. I like the prestige that is associated with the teaching
profession. 16. I feel “at home” most of the time in the place I live.
6. We have a homelike department in this school. 17. Single teachers seem to have less opportunity to meet
congenial eligible men than do single women in other
7. My teaching load is usually light enough to enable me vocations.
to do effective work.
18. A satisfactory salary scale (schedule plan) helps to keep
8. This community is too isolated. me contented.
9. Provisions for doing school work where I live are 19. Being in a profession I like is very vital to me.
satisfactory.
20. My administrators are interested in improving the
10. The major reason I would want to leave teaching would department.
be to marry. '
21. My job is so heavy it is difficult to have time to par-

11. My salary is sufficient to enable me to do some traveling. ticipate in professional organizations.



22,

23.

24.

25,

26.

217.

28.

29,

30.

31.

32,

33.

34,

35.

36.

37.

38.

39.

40.

41.

42,

43.

44,

45.

Shopping facilities are adequate in this community.

I am altle to make arrangements for satisfactory living
quarters here.

Having a teaching position near my family is very
important to me.

My salaery is too small to permit adequate savings for
security.

The long vacations which teachers have help make the
job attractive to me.

The kind of school in which I teach is more important
than most other things in teaching.

Having a reesonable size load is of special importance
to me as a teacher.

Most people in this community cooperate with the home
economiecs teacher(s).

I have sufficient privacy where I live.

I am teaching (or hoping to teach) after marriage
largely because I like teaching home economies.

I believe some unskilled laborers in this community earn
as much or more than the teachers.

Teaching would give greater satisfaction if I could be
more sure how effective my program is.

Some teachers in this school have an unsympathetic
attitude towzrd home economics.

My teeching program is light enough so that I have
time for home visits.

It is difficult to get into and out of this community.

I am free to entertain my friends at the place where
I livé.

I believe there is considerable feeling in this community
against married women teaching.

I need to get into work which pays better than teaching.

My college gave me life-like or realistic preparation for
the problems I meet in home economics teaching.

In this schocl home economies is considered largely as a
field for pupils of low social and/or mental levels.

The number of pupils I teach permits me to do effective
work with them.

Living in a community of the size and type I enjoy is
more important than many other things in my satisfac-
tion in a profession.

I have all necessary conveniences where I live.

My family responsibilities combined with teaching leave
me toc little opportunity for social contacts.

46.

47.

48.

49,

50.

b1.

b2.

b3.

54.

b55.

56.

57.

58.

59.

60.

61.

62,

63.

64.

65.

66.

617.

68.

69.

My present salary is insufficient to permit the additional
training essential for advancement,

One of the greatest satisfactions I find in teaching is
helping pupils develop in worth-while ways.

I would like to work under another administrator.

My teaching load is such as to enable me to engage in
personal and social activities that are important to me.

Teachers here are accepted as belonging to the com-
munity.

I have sufficient storage space where I live for my
belongings.

My family is willing to make adjustments that aid me in
carrying on both my home and teaching responsibilities.

My present salary prevents my joining organizations to
which I believe I should belong.

Teaching offers me opportunity for engaging in stimu-
lating intellectual activities.

Pupils in my home economies classes seem to enjoy help-
ing to plan their work.

I have to get ready for too many different classes and
conferences.

Most parents in this community appreciate the home
economics program.

I have access to satisfactory laundering and pressing
facilities where I live.

I feel that I am (or could be) a successful teacher in
addition to being a reasonably successful homemaker.

Satisfactory salary adjustments are being made or seem
likely to be made.

I dislike the monotonous routine of teaching.

The administrator(s) in this school is (are) autocratic
in methods of dealing with teachers.

My teaching schedule provides time for doing the varied
jobs I am expected to do at school.

People in this community are critical of many things
teachers do.

The food I have to eat is reasonably satisfactory.

I would like to leave teaching for a few years when
I have children.

I believe my salary is similar, generally speaking, to
that of other professional persons with equal training
and experience.

I am afraid if I continue to teach I will get that “funny”
teacher look.

There is a fine spirit in this school.



70,

71.

72,

3.

74.

75.

6.

77,

78.

79.

80.

81.

82,

83.

84,

L

II.

III.

Home economics teachers have to work too hard.
The library facilities in the community are adequate.
Living expenses here are unreasonably high.

Family responsibilities have made (or make) it difficult
for me to advance professionally.

I can afford to own a car on my salary.

The profession of teaching limits my opportunities for
contacts with people in other types of work.

The supervision of home economics in this school is
helpful.

Too many school and community jobs are expected of me
as a home economics teacher.

The cultural opportunities in this community are stim-
ulating.

I have to live so far away from school in order to get
comfortable quarters.

My family would rather have me stay at home full time
than teach.

I could (can) manage better on my salary if (since) it
were (is) paid in 12 installments.

I believe advanced study enriches (or would enrich) my
satisfaction in teaching.

We have addfuate equipment for teaching all phases of
home economies.

Teaching pupils of so many different ages and/or abili-
ties makes my work heavy.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

Too many people in this community object to teachers
doing things which are generally accepted when done
by others.

I am able to secure well-balanced meals,

I feel that I am as well satisfied with my career of
teaching as many of my married friends seem to be with
marriage and homemaking.

My salary is a major factor in determining whether I
stay in teaching.

I would like to teach home economies better if I could

teach only one phase (or I like to teach home economics
because I teach only one phase).

This school gives adequate financial support to home
economies,

Keeping records and making reports add too much to an
already full schedule.

The community provides satisfactory health service.

Living arrangements are especially important to me in
my satisfaction in teaching.

I need to give so much of my time and attention to my
family that my teaching is less effective than it should be.

Tenure provisions help to make me feel economically
secure in teaching.

There are opportunities for professional advancement in
home economics teaching.

The supervision I have as a home economies teacher is
adequate.

An 11 or 10 months school program leaves little time for
summer study and/or recreation.

‘Form W.

On Answer Sheet, Form W, place a check in the box that corresponds to the number of the statement you have chosen
which best tells how you feel about teaching:

Choose the statement which best tells how well you
LIKE teaching.

(1) I do not like it.
(2) I am indifferent to it.
(3) I like it.

Choose the statement which shows HOW MUCH OF
THE TIME you feel satisfied with teaching.

(1) Most of the time.
(2) About half of the time.
(3) Seldom.

Choose the statement which best tells how you feel
about CHANGING TEACHING for some other kind
of work.

3

(1) I would take almost any job other than teaching
in which I could earn as much as I am earning
now.

(2) I am not eager to change (leave teaching) but I
would do so if I could get a better job.

(3) I do not know of any job for which I am qualified
that would induce me to leave teaching.

Choose the statement which shows how you think
YOU COMPARE with other people.

(1) I like teaching better than mcst people like their

jobs.

(2) I like teaching about as well as most people like
their jobs.

(3) I dislike teaching more than most people dislike
their jobs.

* (Adapted from Job Satisfaction blank by Robert Hoppock)
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FACTORS AFFECTING THE SUPPLY OF HOME ECONOMICS TEACHERS
Home Economics Section, Research and Publications Committee
American Vocational Association

1947

ANSWER SHEET

Check (X) ONE and only ONE box in each of the sections which follow. Read each section through

Form E.

before checking. Be sure to check one in each section.

A. Population

(1)
(2)
(3)
(4)
(5)
(6)

Oooooono

B. Usual means of
transportatior.
(1) O
(2) O
(3) O

C. Distance from my
residence
(1)
(2)
(3)
(4)
(5)
(6)

oooooo

D. Living arrangements

(1)
(2) 0O
3) O

O

O

(4)
(6)

IE. Marital status
(1) O
(2) O
(3) O

F. Family responsibilities

1) O
(2) O
3) O
(4) O

G. Yearly salary
(1)
(2)
(3)
(4)
(5)
(6)

Ooooooo

H.

lJ-

58

Average number of
salary inecreases
(1) O

(2) O

(3) O

(4) O

(5) O

Assurance salary
increases
(1) O
(2) O

Provision for tenure

(1) O
(2) O

Plans for next year
(1) O
(2) O
(3) O

Length of teaching
experience

(1) O

(2) O

(3) O

(4) O

(5) O

Experience has been

(1) O
(2) 0O
(3) O

Bachelor’s degree
included
(1) O
(2) O

Additional study

1) O
(2) 0O
(3) O
(4) O

Total enrollment in high
school

(1) O

(2) O

(3) O

(4) O

Q.

U.

Level of home economies
program

(1) O

(2) O

(3) O

(4) O

Home economies program
based on

(1) O

(2) O

(3) O

4) O

Persons supervising
program

(1) O

(2) O

(3) 0O

4) O

(5) 0O

Provision for operating
expenses

(1) 0O

(2) O

3) O

Equipment
(1) O
(z) O
(3)

State ..
Voeational

Non-voecational .

Combination .

V. Provisions for
improvement
(1) O
(2) O
(3) O

W. Total enrollment in all
my classes
(1y O
(2) O
(3) O
(4) O
(5) O

X. Number of single class
periods NOT scheduled
(1) O
(2) O
3) O
4) O

Y. Average amount of time
spent per week
(1) O
(2 O
(3) O
(4) O

Z. Average number different

daily preparations
(1) O
(2) O
(3) O
(4) 0O

TEACHER: Do not write in this box.

Mail to Mr. James Coxen, U. S. Office of Education, Washington 25, D. C.

(SEE OTHER SIDE)



three boxes—Y, U, N—following the number of each statement 1 through 98 below.

on Form F carefully.) Check one in each group.

0000000000000 O0O0OO0OO0O0OO0O0O0O0OO0OOOOO0OOOOaO

Ll - A

(1) @) 3)

X

U

SO0 0O0DD0D000000D00000 0008080000008 00840
0 T A O A

N

(1) ()

b §

O A O

U

0 R Y A Y

0 o o Y e R o A o o o o o e o Y o -

Form F.

DIRECTIONS: Record your feeling about each statement by checking ONE (and only ONE) of the

(Read directions

(1) (2) (3) (1) (2) (3) (1) (2) (3)
Y U N Y U N Y U N
6.0 O O .0 O O 8.0 O O
6.0 O O .0 O O 9.0 O O
67. 0 O O 79.0 O O 9.0 O O
68. 0 O O 80.0 O O 2.0 O O
69. 0 O O 8. O O O 8.0 O O
0.0 O O 82.0 O O 9.0 O O
1.0 O O 8.0 O O 9.0 O O
2.0 O O 84.0 O O 9.0 O O
.0 0 0 8.0 O O 9.0 O O
.0 0O O 86. 0 O O 8.0 O 0O
%.0 0O O 87. 0 O O
76. 0 O O 8.0 O O
Form W.

of the statement you have chosen.

I

IL.

Please check (X) in the box corresponding to the number

How well you like III. Changing to other
teaching work

(1) O 1) 0O

2 O (2) O

3) O 3 O

How much of the IV. Compare with
time other

(1 0O 1) O

2) O 2 O

3) O 3) 0O

TEACHER: Do not write in this box.

0

E 1Y

el St B AR

(SEE OTHER SIDE)

)
—
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Dear Home Economics Teacher:

You have been sasked to help with a study of con-
ditions under which home economics teachers sre working.
You will find that it will not take long and the informa-
tion whiech you give 1s important for the success of the
whole project, both nationsl and State.

No one knows today what the ma jority of home
economics teachers do nor how they feel about their respone-
sibilities. Therefore copies of the enclosed blanks are
being sent to teachers all over the United “tates in an
effort to obtain an accurate picture of the situation as
it exists. We hope that you will be willing to answer this
as completely and honestly as possible.

ke do not want your name or any means of ldenti-
fication, In order that your reply may remasin completely
anonymous we &re aaxing you to mail the enclosed blanks .to
ir, James Coxen, U, S. Office of Education, Washington,
25, D. C. His secretary wi%I even destroy the envelopes.

Please mall blanks Dyececssscccsscnccse
Enclosed is & postal card which you are asked to
fill out and mail when yoﬂ mail the blanks, This will

enable MiSBeseesscsscsscvess..o O know when sll material
hes been returned.

Your cooperation will be deeply appreclated,

L O B O B B B I B B B R R BN O B

Enclosure
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Form E
00-29 GROUP 70-89 GROUP

1_2 3 4 5 6 Total 1 2 3 4 5 6 Total
28 16 49 36 19 13 161 A 156 12 19 28 29 60 163
49 34 78 161 B 87 26 48 161
34 20 256 36 29 17 161 <C 88 38 19 11 & 2 163
17 89 29 33 4 19 161 D26 88 14 16 4 15 163
59 10 92 161 K 45 14 104 163
64 46 16 35 159 F 94 28 15 26 163

517 67 68 © 5 161 G 3 32 47 42 39 163
€1 40 20 7 33 161 H9l1 43 16 1 11 162
45124 161 1119 44 163
39121 160 J106 656 162
66 20 76 161 K147 €6 10 163
27 33 32 37 32 161 L 10 22 16 22 93 163
35 98 30 161 M 59 94 10 163
148 153 161 N152 11 163
79 49 11 22 161 0653 35 25 60 163
32 92 22 16 161 P17 &2 36 658 163
43 10 67 37 4 161 Q 66 40 43 12 2 163
46 29 18 68 161 R 49 41 10 63 163
24 27 9 38 63 161 S 8 290 10 26 90 163
72 66 23 161 T 54 106 3 163
20129 10 1 160 U 88 69 6 163
.68 753 29 160 vV 35 30 98 163
41 53 22 20 25 161 W 40 24 33 24 42 163
67 44 48 12 16l X 37 3 60 30 162
37 76 31 17 161 Y 67 65 22 ) 165

B 44 67 42 1€l 2 30 62 51 20 163



83

Form F
00-29 DISSATISFILED 70-89 SATISFIED
X N U T Number X N U Total
48 79 34 161 1 158 2 3 163
28 46 17 161 2 161 1 1 163
64 68 29 161 3 122 22 19 163
19 114 <8 161 4 161 11 1 163
36 78 47 161 5 141 8 14 163
28 114 19 161 € 140 22 1 163
37 109 15 161 7 1606 8 163
e €5 24 161 8 S5 1688 2 163
54 89 18 161 9 108 o 1 163
17 96 48 161 10 66 66 31 163
9 14C 1z 161 11 116 44 3 163
86 26 49 161 12z 6 163 [ 163
25 107 29 | 161 13 1686 7 1 163
111 31 19 lél 14 28 131 @ 163
68 o7 46 161 15 5 168 S 163
96 37 <8 161 16 160 e 1 163
115 9 37 l6l 17 75 64 26 163
16 109 36 16l 18 130 22 11 163
129 i1 21 161 19 161 1 1 163
50 76 586 161 20 154 4 5 163
24 32 56 l€l <l 7 154 2 163
31 1286 5 161 ee 130 51 e 163
b4 73 54 1€l 23 187 1 3] 163
85 59 37 161 24 1295 26 12 163



Form F.=-=Continued

00-29 DISSATISFIED

84

70-89 SATISFIED

Y N U T Number Y N U T
137 12 12 16l 26 42 112 9 163
60 63 38 161 26 136 19 8 163
58 53 50 161 27 84 55 24 163
134 6 =21 161 28 144 8 11 163
31 81 49 161 29 156 2 5 163
86 55 20 161 30 162 1 163
49 59 53 161 31 81 40 42 163
153 2 6 161 32 132 21 10 163
136 10 156 161 33 100 37 17 163
106 25 31 161 34 39 117 7 163
19 122 20 161 35 90 55 18 163
68 68 25 161 36 11 150 2 163
80 60 21 161 37 160 2 1 163
290 77 85 161 38 15 139 9 163
106 7 48 161 39 4 150 9 163
62 73 26 161 40 140 21 2 163
76 8 28 161 41 23 135 5 163
55 83 23 161 42 146 13 4 163
69 39 53 161 43 100 44 19 163
54 91 16 161 44 157 5 1 163
70 48 43 16l 45 8 150 5 163
126 16 10 161 46 46 108 9 163
149 3 9 161 47 163 163



Form F,-=-Continued

00-29 DISSATISFIED

85

70-89 SATISFIED

p 4 N U T Number Y N U T_
64 €0 37 16l 48 8 1861 4 163
30 101 30 161 49 155 5 3 163
48 75 40 161 80 149 9 6 163
87 88 16 161 51 165 10 163
86 14 6z 161 52 135 6 22 163
85 35 41 161 53 14 149 163
56 €9 36 161 54 165 5 3 163

107 36 19 161 5t 158 4 1 163
20 38 33 161 56 9 183 1 163
39 62 60 16l 87 154 1 8 163
78 L 12 161 58 161 2 163

115 18 28 161 59 148 5 10 163
32 79 50 161 60 162 6 6 163
35 88 58 161 61 2 1e€0 1 163
51 70 40 161 62 2z 136 & 163
26 120 186 161 63 144 19 163

1285 12 24 1€l €4 29 128 9 163

121 25 15 1€1 €5 162 1 163
€9 13 79 161 €6 €4 Sl €8 163
16 124 21 161 67 106 48 10 163
33 71 87 1€l €8 3 147 13 163
15 118 28 161 69 153 9 1 163

116 16 29 161 70 22 136 5 163



Form F.--Continued

00-29 DISSATISFIED

86

70-89 SATISFIED

Y N U T Number ¥ N U T
36 115 10 161 71 137 25 1 163
101 36 24 16l 72 45 115 3 163
52 61 48 161 73 14 147 2 163
11 137 13 161 74 97 66 10 163
119 17 26 161 75 33 126 4 163
36 83 42 161 76 122 23 18 163
96 33 32 161l 77 9 150 4 163
9 131 21 161 78 120 37 € 163
54 80 27 161 79 3 165 5 163
37 64 60 161 80 6 142 18 163
90 35 36 161 81 82 66 15 163
120 17 24 161 82 152 8 3 163
4 182 5 161 83 87 75 1 163
96 36 29 161 g4 13 146 4 163
114 8 3 16l 85 11 141 1 163
108 38 15 16l 86 161 2 163
31 73 87 161 87 140 9 14 163
108 32 21 161 88 61 97 5 163
114 24 23 16l 89 65 98 2 163
35 107 19 16l 90 148 14 1 163
109 30 22 16l 91 24 136 3 163
30 104 18 16l 92 144 15 4 163
144 4 13 161 93 163 4 ¢ 163
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Form F.,==Continued

00-29 Dissatisfled _ 70-89 Satlisfled
Y N U 3 Numbe r Y N U T
18 99 44 161 94 2 168 € 163
27 79 65 161 98 117 22 24 163
72 52 37 161 96 153 7 3 163
65 75 31 161 97 142 13 8 163
26 26 39 161 98 64 88 21 163

By Wayne
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