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Albert C. Yates, Ph.D. 
President 
Colorado State University 
Fort Col I Ins, CO 80523 

Dear President Yates: 

May 20, 1992 

On behalf of the Committee on Accreditation, I wish to express 
appreclat1un to you and the faculty of the doctoral training program in 
counsel Ing psychology at the Colorado State University for the assistance 
and cooperation shown the site visit team representing the Committee when It 
reviewed the program on Apr I I 13-14, 1992. 

In ,h;cc.,rciuK.d with Its operating policy, the Comm1t,;,v11:, ui, t':~credltatlon 
Is forwarding the enclosed report prepared by the site visitors for your 
comments. The recommendation which the visitors make to the Committee Is 
described In our. "Accreditation Procedures" as being advisory to, but not 
binding on, the Committee. Therefore, It Is very Important that the program 
carefully review the content of the report to ensure that the facts 
contained therein are correct and that the program's Interpretation of those 
facts, If different from that of the site visitors, Is made known to the 
Committee. 

In addition, you may wish to high I lght any aspects of the program which 
you feel did not receive adequate emphasis In the site visit report, or 
otherwise Invite the Committee's attention to any other appropriate 
Information which you bel leve documents the program's Qual tty In meeting the 
"Criteria for Accreditation." 

I 

The Committee wt I I base Its decision on the report of the site 
visitors, your comments In response to It, and your annual self~study report 
or appl I cation for accreditation. To ensure tlmely processing, 'we would 
appreciate your comments on the site visit report within thirty days. Thank 
you for your cooperation and continued support of education and training In 
professional psychology. 

Enclosure 

cc: v(;chard M. Su Inn, Ph.D., Chair 

Cordia I ly, 
I 

_r-ilc<./ ltJ_ __ /J~:1.t. -,tc;,c~, 
,, / Lhl ~-
Laura Messenger 
Accreditation Officer 
Office of Accreditation 

Ernest L. Chavez, Ph.D., Director of Counsel Ing Psychology Training 
750 F,rst S•reer. NE 
Wosr. ,ngton . DC 20002-4242 
-2:-2· ~-~6 -:soc 
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Dirscto~ cf Training : 

Deoartm9nt Name: 

Dspartment Chair : 

Site Visit Team : 

Dates of Site Visit: 

Colorado Stete U~iversity 
Ft. Collins, Colorado 

Counse l ing Psychology 

L~rry J. Bloom, Ph.D. 

Department of Psychology 

Richard M. Suinn, Ph.D. 

Norman Abeles, Ph.D. 
Janice M. Birk, Ph.D., Chair 
Esteban Olmedo, Ph.D. 

April 13 - 14, 1992 

In August, 1987 the Office of Accreditation informed the 
Counseling Psychology Program at Colorado State University that it 
had been awarded full accreditation for a five year period. Four 
areas for continued attention were indicated. Following are the 
site visit team's observations regarding the program's response to 
those four areas: 

( 1) Increase financial resources - the program has been 
successful in obtaining financial support for every student who has 
requested it. several of the funded slots are through the Tri­
Ethnic Center, developed through a NIMH funding grant for training 
minority psychologists which was awarded since the last site visit. 

( 2) Attend to the recruitment and development of fem ale 
faculty - at the time of the last site visit there were two female 
faculty members.Since then, the two women have been promoted to 
Associate Professor, however, one is on leave and the other is now 
involved on a parttime basis with the program. Two additional women 
have been hired, one of whom is hired on a one year temporary 
basis. Development of female faculty is a matter of some concern 
and is addressed within the text of the report. 

(3) Upgrade the quality of research training in response 
to this suggestion, the program has moved the research sequence to 
an earlier phase of the program, thus facilitating research 
progress. several new research assistantship opportunities are 
available through the Tri-Ethnic Center. The majority of students 
are completing all requirements, including research requirements, 
within five years. 

(4) Pursue the matter of research space and facilities -
research space and facilities essentially are unchanged from the 
~ime of the previous site visit. The program is one of several on 
3 waiting list for space available when the College of Business is 
scheduled to move (1994) but no specific commitment has been made. 
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I. Inst i tutiona l setting 

The counseling ?sychology Program is housed i~ the Ce;artme~~ 
of Psych::ilogy in the College of Natural Sciences. It has bee;1 
accredited by the American Psychological Association since 1970 . 
':'he prog:.·am is clearly and publicly identified as a counsel:.ng 
psychology program. A recognizable and specific group of f3cul~y 
ha ve clear authority and primary responsibility for the prcg~am, 
and one person is designated as the director of training. The 
program's plan of study is an integrated one which en3ures brEad ~h 
of exposure to the general field of psychology, and it intludes t h~ 
training experiences appropriate to the practice of psychology, 
such as, supervised practicum, internship, and field placements . 

Dr. Richard Suinn who has been department chairperson for the 
~ast 20 years announced recently that he will retire as chairpers on 
aft~r the 1992-93 academic year. A process is in motion to recn:it 
a new department chairperson which will involve a national sear- ~ . 

II. cultural and Indi vidual Dif ferenc e s 

The counseling Psychology Program, as well as the Department 
of Psychology in general, have an exemplary record in the 
recruitment, retention and graduation of ethnic minority students. 
At the time of this site visit, 17 of the program's 50 students 
(34%) were members of racial/ethnic minority groups. The attrition 
rate for the current cohort (pre-1986 enrollments through 1991-92) 
has been less for minority students (17.6%) than for non-minority 
students (22%). Relatedly, the department's record reflects that 
from 1972 to 1991 it recruited and enrolled_ 59 racial/ethnic 
minority group students of whom 15 have completed their doctorate, 
27 coatinue to make substantial progress, seven were terminated 
because of academic performance, and three have left for othe1· 
reasons. 

With respect to faculty, two of the 13 identified as part of 
the program's core faculty are members of a racial/ethnic minority 
gro~p, however, their involvement with the program at the time of 
the site visit is minimal (0% for one and 20% for the other). 

Female students number 34 and comprise 68% of the program's 
enrollment. Femal~ faculty have increased from two to four sinc a 
the last site visit, two of whom have been promoted to Associate 
Professor since 1987; however, both tenured female faculty have 
reduced their degree of involvement with the program (one is on 
extended maternity leave and the other's reduced involvement is 
related to personal circumstances and involvement with the Tri­
Eth:iic Center. The other two womEn faculty are an Assistant 
Professor hired in 8/91 and a temporary appointment hir~d in 1/91. 

Training in multicultural diversity is one of the seven major 
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program objectives. A multicultural counselin~ c:urse is requi~ed 
of all students, and there is intent to systematically int-:g::-ate 
:.-:sc:::. 3.2./ etr..nic di ,:ers i ty is s11es tl1!-oughout tte curriculum.. '!'he 
lat:er intent is not yet accomplishet, however, as st~de~ts 
reporced that coverage of diversity issues depended more on the 
particular instructor than on any perceived attempt at systematic 
integration. 

The Tri-Eth:1ic Center is the only rnul ticul tl:ral substar:ce 
at~se prevention center in the country. It provides mojel training 
opportunities for students and research cpportuni ties for bc':h 
students and faculty. This Center did not appear to be optimally 
integrated with the training objectives of the Counseli~g 
?sychology Program, however, even though four persons identified as 
part of the program's core faculty are funded through the :enter. 

The major weakness of the program vis-a-vis cultural and 
individual differences is the continuing need for senior faculty 
wome~. Given the large number of women students (34/50) it is 
essential that the program continue to address the issue of 
providing female professional role models. A related concern of 
the site visit team was a critical need for the program and 
department to create a climate that is conducive to the retention, 
advancement and promotion of women faculty. Reports from several 
sources suggested that women experience a "chiliy climite" and do 
nbt have the kind of mentoring and support that communicates value 
and respect or that encourages retention. some of the more 
disturbing reports related to the alleged mocking of maternity 
l eave. 

Another weakness is the general lack of availability of role 
models from racial/ethnic ~inority groups. The two minority men 
identified with the program have, in fact, minimal involvement with 
the program· ( 0% and 25%) . There are no ethnic minority fa cul tY, 
women associated with the program. As one student described the 
situation, "I feel I was courted during recruitment and then 
dropped shortly after I arrived." 

Other areas in need of improvement include the need to 
(a) integrate such issues as gender, ethnicity and lifestyle into 
the overall curriculum (as opposed to coverage only in the 
Multicultural counseling course), and (bl increase the availab~lity 
of ethnically diverse clients in practicum settings. In fact, a 
common complaint voiced by students was that the program fails to 
meet their expectations about training in cultural and individual 
differences -- expectations that are high due to the program's 
national reputation in this area as well as the information 
students receive during the recruitment process. As reported 
earlier, diversity coverage in coursework seems to be more a 
function of individual faculty than of systematic integration. 
Ethnic minority group students reported that oftentimes in their 
classes the faculty instructor leaves it 451. up to them to educate 
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the class on cultural diff2rences. 

The site team judged the program to be in part~al complian c e 
wit:!-. this critericn and noted the ''clu.lly clin;ate" for women, :he 
lac}: of ethnic min:Jri ty faculty available as role models and 
mentors, and the reported lack of integration into the general 
c ur:::iculum of values and knowledge pertinent t o cultural and 
individual difference s . 

III . Tra i ni ng Model and curr i cu l a 

Pract~ce and theory are integrated early in the program, and 
the required courses include both theoretical and applied 
cornp~nents. Required practica during the second and third years 
(University Counseling Center and Psychological Services Clinic) 
also provide timely integration of theory. students did express the 
concern that the first two years of the program are experienced as 
unusually heavy ( in fact, "gruelling" by some accounts), and then 
relatively light thereafter. The site team noted that this was a 
concern raised by students during the last site visit. 

Students develop an early identity with the profession of 
counseling psychology. The faculty is highly competent, active and 
involved in a variety of relevant activities. 

This past year six students were admitted, and this appears to 
be an appropriate number of students when one calculates the actual 
FTEs as opposed to simply counting the number of persons identified 
as counseling psychology core faculty. In some years previously 
the program admitted as many as 14 students, and 10 students are 
being admitted this year. The variability in past admissions is a 
function of the admissions procedures; narn~ly, the program 
apparently admits a number of students without funding in the 
expectation that non-funded students will not accept admission. 
When in fact those students do accept admission, the program has 
found itself with a larger incoming class than anticipated and with 
a number of students who are in need of funding. This pol icy needs 
further examination. 

Three years of full-time gr3.duate work are required under 
Criterion III.C; many students take four years of work prior to 
internship training. While students are expected to develop areas 
of specialization, students find this to be difficult to accomplish 
in view of the rather heavy required load. Training in specific 
counseling psychology skills is offered in the curriculum. 
students also have an opportunity to take courses in clinical 
neuropsycllology and in projective techniques. Elective courses 
provide training in program evaluation and consultation. 

Scientific and professional responsibility are emphasized ~n 
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th~ program and stutents are informed about licensing procedures. 
sorr.e students expressed concern that they were insufficiently 
inf o:::med about the expectations of internship agencies, ar:d a 
meeting each Fall on this topic woul~ seem to be advantageo~s. 

Access to related fields is limited by the nu~ber of requi~ej 
courses, and it appears that most students are not able to take 
full ajvantage of those opportunities. There is little if any 
contact between counseling psychology students and other 
depa~trnental courses beyond the required' core competency courses . 

Students receive training in specific skills, such as, 
psychodiagnosis and psychological assessment (both group and 
individual). It should be noted, however, that the opportunity for 
form 3.l, "battery based" as sessrnen ts are limited and students wr i ~e 
few comprehensive ass es sment reports. 

A major concern expressed by many of the students regarding 
intervention was the lack of opportunity to work _with minority 
group clients. This is somewhat perplexing not only to the non­
minority group students but also to the minority group students who 
believe that they should have greater exposure to working with 
diverse clientele. CSU's enrollment of minority group students is 
approximately 8%; the counseling center estimates that about 10% of 
its clients are minority group members. Those percentages suggest 
that trainees receive limited exposure to the minority group 
population. The program may wish to consider alternate ways for 
students to have the training opportunity of working with diverse 
clientele. · 

Research training is appropriate and adequate although 
essentially there are no laboratory facilities and research space 
is at a premium. A sampling of dissertations indicated that 
students engage in 3 variety of research areas· and methodologies. 

student development is monitored and evaluated, although ·a 
review of student folders indicated tha t cl inical evaluations are 
not systematically monitored by the Training Director and kept in 
the students folders. In the case of the Counseling Center, 
practicum evaluations are maintained in their file system. 
students are provided general feedback of their progress via letter 
and individual conferences with their advisor. Doctoral 
comprehensives are required as is an internship readiness 
examination modeled after the diplomate examination of the American 
Board of Professional Psychology. There also is a well developed 
program to develop competency in teaching which includes thorough 
evaluations and appropriate mentoring. 

Most students appear to be practice oriented, although the 
faculty clearly are scientist-prac~itioners. The faculty may wish 
to consider .selecting students who have a closer match to the 
research interests of faculty members. Nonetheless, current 
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students appear to be interested in research and they complete 
their overall program in a timely manner. Funding for research 
still is. som-:what limited despite tte fact that there are 
several research opportunities at the Tri-Ethnic Center and through 
faculty research projects (e.g., the anger lab). There is a need 
to continue to encourage more research efforts by students , but 
there also is a shortage of funds . 

Models of training are specified clearly in the d~partmental 
brochure, and :he Self Study provides a detailed description of the 
program. 

Faculty-student relationships seem quite variable. For 
example, some first year students expressed the concern that after 
eight months in the program there were faculty who still tid not 
know their names. Other students commented that they had very good 
working relationships with faculty. Of most concern to the site 
team was a strong view expressed by a number of students that they 
often felt 11 caught 11 in the crossfire of intra-faculty tensions. A 
number of students perceived that some faculty played them off 
against one another or against other faculty, and thus, they felt 
mar.ipulated. 

The site visit team judged the program to be in partial 
compliance with this criterion and noted (a) the limited exposure 
to diverse clientele through the practica, and (b) the variability 
in faculty-student relationships and the perceptions of some 
students that they are disadvantaged by the personal and 
interpersonal problems of the faculty. 

IV. Faculty 

There are 6.6 FT'Es directly involved with the counseling 
Psychology Program, with a total of 13 actual faculty members, 12 
of whom are on tenure track appointments. There are an additional 
ten faculty members (1.46 FTE) who have minor involvement with the 
program ranging from .085 to .45 FTE. 

At the time of the site visit Dr. Larry Bloom ( .75 FTE) was 
the Acting Trairiing Director. -The Training Director since 1989, 
Dr. Ernest Chavez ( . 20 FTE), is on a temporary leave from that 
role due to a potential personal conflict situation as well as his 
major time commitment to the Tri-Ethnic Center. It is the judgment 
of the site visit team that the potential personal conf 1 ict 
situation will continue to exist next year as well, thus raising 
question of the advisability of Dr. Chavez returning to the role of 
Training Director in Fall, 1992. 

The faculty is a very strong group of professionals. Twelve 
of the 13 are licensed, three have ABPP diplomate status, and four 
are fellows in on9tr more APA divisions. Many of the faculty have 
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well-established national reputations as evidenced by their 
publications, large federal grants, and positions of leadership in 
3ta=e an~ na~ional ~rcfassicnal associatiJns. The written record, 
the observations of the site visit team, and the majority of 
stucie:1t comments all point to a faculty er.iinently qualified t -:• 
:nodel as well as implement the scientist-pract1 tioner tr3.1ning 
model adopted by the Counseling Psychology Program. Discussions 
with faculty in other departmental programs, as well ds interviews 
wi=h ~he Coll~ge Dean, the Graduate Dean, and the Provost confirmed 
that the counseling Psychology program and its faculty are hel~ in 
high esteem, and, in fac~, are seen as a model for doctoral level 
education. 

The s 1. te visit team noted two major weaknesses cone en: ir:g 
Criterion IV. First, al though the faculty are of high qua.l i ':y, 
they have mul t iple commitments to administration, the Tri-Ethnic 
Center, and many other professional endeavors. Thus, the FTE of 
core faculty actually devoted to the program does not appear 
suff ic:.ent to meet the needs of the expanding student body. A 
common complaint voiced by students was that of faculty 
availability and support, especially after the first two years of 
the program. There was a general sense that after the first two 
highly structured, requirement-loaded years, students are 
"deserted," left to implement their own education and arrange for 
their own supervision. 

The second weakness, referred to earlier under Criterion II, 
concerns the situation of women faculty in the program and the 
department. Although the team did not see evidence of systematic 
exclusion for hiring, promotion or rotation on the basis of 
individual differences, the team did observe remaining issues of 
sensitivity and responsiveness to the particular concerns of women 
faculty. These issues have remained salient, are apparent to 
students, and generally undermine the quality of the workplace and 
the training environment. 

The site visit team judged the program to be in partial 
compliance with this criterion and noted the question of (a} 
f~culty availability and support, and (b) sensitivity and 
responsivenes s to the particular concerns of women faculty. 

v. students 

The site visit team met with approximately 32 students, in 
three groups of approximately 10 each. Level of student ranged 
from Year one to ABD. They appeared to be bright, energetic and 
lively in their exchange with the site visit team members and with 
one another. we noted that faculty in the department who are not 
part of the counseling Psychology Program described the students as 
bright, very strong academically, and successful in their core 
psychclogy courses. The data presented in Table 6 confirms that 



1:-,,p:.-e.jsion. The de~.3.1·tm011t f a..::ul :y r.ot'=d as we_l ::Let al 1h01ig!1 ':l,~ 
s':udents seer,; :..ntt2re.sted 1n dc1n:; :;_-esea1:ch, tl:n"" .::0:1s::ra1n'::.s 
1mpcs ed by t:1e heavy :,)urs e 1-:ia.j anJ t:1e emphasis .)Ii ski l 1-bu 11 c.i:1g 
prec 1 ude much 111vol vemen t in res e .3.rc!1. Consequent 1 y, they ;,ere e 1 ·-.re 
few of the studen~s :nclinej, or competit:ve, for academic 
positions. 

The selection of students is handled through a Select.:.:,n 
committee comprised of fa:ulty and stujent· representac1ves. The 
brocture used to describe the program is comprehensive, clear and 
accurate. It fully describes the program's goals, training 
resources, degree requirements, and other characteristics of the 
program, such as, faculty research and professional interests, 
student demographics, nature of financial did, an~ the like .. A 
culturally diverse student body is valued and actively recruited by 
program faculty. currently, 17 of the 50 students are :ram 
racial/ethnic minority groups: an impressive and exemplary ratio 
of minority group students to total student body. 

Student evaluations appear to be done systematically anc. 
regularly, however, documentation c-f the evaluations were not 
consiste.ntly maintained in the students' files. As mentioned 
earlier, this was particularly true of practicum evaluations which, 
for any given student, could be located in one of several places 
(e.g., student file, ~avisor's file, Counseling Center, etc.). 

In our small group meetings with students, much of their focus 
was on the areas they would hope to see improved, and which have 
been described in this report earlier, namely, demands of the 
curriculum, student/faculty relationships, and integration of 
multicultural issues in the curriculum. They were quite clear also 
about aspects of the program which· they value, such as, the 
comprehensiveness and quality of the training, the reputation of 
the program, and the esteem they feel from being part of the 
program. Just as clear was their respect and valuing of the 
faculty as a whole -- which we believe may be related to their 
distress about not having more frequent and supportive contact with 
the faculty. 

The site visit team judged the program to be in full 
compliance with this criterion. 

VI. Facilities 

The facilities seem adequate in terms of faculty office space, 
teaching space, in-house practicum space, and observational 
resources. The University Counseling center is housed in the same 
building as the counseling Psychology Program, such that students 
and faculty have easy access to the Center personnel, audio-video 
eqt:iprnen t, and practict".m f ac il i ties. Adjacent to the· coun-sel ing 
:enter is the Psychological Services center, the department's 
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f ac il i ty, which shares a c 1 ien t wait 1ng are 3. with tl1e Coun.s~ l ::..r.g 
c ~n ter. It appeared to be modestly furnished, ccn t ai:1 ne ·:: E: s s :i.ry 
an~ appropriate resources, a~d be adequ3tely staffed. Compar~d t~ 
s:he couns-:1.:.ng Center, it does net have, of -:curse, the sarr:-2 ie·.•-=::. 
of financial and clerical suppo:-t, but it does ap~ear to ln.v~ tile:: 
necessary support fer 3dequate practicum training . 

Research space f~r faculty and st~dents is very lim.:.t~d. ~t~ 

building which houses the Department of Psychology s'=ems st::etc:1ed 
t:i :. ts capacity, and additional space sirr,ply is not ava1labi.e. T::~ 
depa~trnent is on the waiting list for additi:nal 3pa~e , as 
ment.:.oned earlier, when the College of Business is scheduled tc ~e 
r.1oved in 1994. At this time, no one has made to the departmen::: ( or 
to the sit~ visit team) any commitments for fu~ure spac ~ 

The site visit team judged the program to be in compliance 
with this criterion, but noted the lack of commit.ted researcl: 
space for faculty and students. 

VII. Practicum and Internship Training 

Practicum training begins in the second year at the University 
Counseling Center. Entry·into the practicum is preceded by a year­
long course in interviewing (previously this was only a one­
semester course). Counseling Center staff members have joint 
appointments in the Department of Psychology and are encouraged to 
attend Counseling Psychology meetings. 

The counseling Center practicum provides little opportunity fo~ 
formal assessment or for the writing of assessment reports. There 
al so is no opportunity c 1.1rrently• for systematic experience in 
vccational and career counseling since career counseling occurs in 
a separate section of the counseling center and does not provide 
experiences for practicum students. The counseling center limits 
contact to five s:ssions per client per semester. Practicum 
students, however, are exempt from this restriction. The 
counseling Center also has initiated a fourth year practicum 
opportunity for students who desire it. From the students' 
perspective, the f0urth year (advanced) practicum has been 
problematic. Many of the students s~ek that opportunity and wish 
to have it appear on their transcripts. Since Center er faculty 
supervisors are not available for that fourth year experience, 
students have had to recruit, at times, their own superviso~s and 
pay for their services -- in addition to paying for the practicum 
course credits. It is understandable, from the program's 
perspective, that faculty members cannot be expected to supervise 
lar~e numbers of students beyond the required practicum seqttence. 
It may be helpful, however, for them tc evaluate whetjer or no t 
externship experiences ought to be listed on a student's transcript 
if faculty are not fully aware of the training experien~e. 
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Programmatically the training includes two years of required 
pra : ticum. · The second year practicum takes place at the 
Psycholog:cal services center, which is coordinated by Dr. Cole and 
wi1::.c n serves a comrrunity population. A limited amount of resea1·ch 
oppo~tuni~y is available through the center. The program may wish 
to evaluate whether it wishes to expand that research potentiai so 
that students can take advantage of a possible data source. The 
pract1:um experience is generally characterized by a close working 
relati:inship between supervisors and students. Also, both the 
c ounsel i ng Centsr and the Psychol agical Services Center provide a 
varied array of training experiences. 

Practically all students secure APA-accredited internships. 
Exceptions occur when students, for one reason or another, are 
lirr:ited to the Ft. Collins area. Non-accredited sites must be 
approved by the program faculty. Of the internship agencies 
selected during 1990-91 and 1991-92, none of the students went to 
counseling center internships; instead, they selected comrnuni ty 
mental health centers and hospitals for their internship 
placements. The program maintains an internship file, but students 
were uncertain whether they were informed of internship 
expectations. The program also maintains a file of all internship 
evaluations. 

The site visit team judged the program to be in compliance 
with this criterion. 

VIII. conclusions and consultative Guidance 
The counseling Psychology Program at Colorado state University 

is a longtime established program which developed a strong 
foundation and has extended its strengths in numerous ways. Among 
the most noteworthy strengths of the program are the following: 

(1) An exemplary record in the recruitment, retention and 
graduation of ethnic minority students; 

(2) A comprehensive curriculum which integrates theory and 
practice; 

( 3) Quality faculty who are exemplary teachers and are 
productive in terms of scholarship and professional service, many 
of whom have achieved national recognition and have assumed 
national leadership roles; and 

(4) Students of consistently high calibre and promise . 

The areas in which the site visit team noted criterion-related 
deficiencies are: 

( 1) Lack of available ethnic minority faculty as role 
models and who are deeply involved with the program; 

(2) Lack o f integration of multicultural issues throughout 
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the total curriculum, didactic as well as practice; 
(3) Lack of support and responsiveness to concerns of female 

: a.:;.~l ty ;· and 
(4) Faculty relationships and _ interactions with students 

w!:1c.1 appear to be compromised by the faculty's personal and 
interpersonal struggl es. 
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The site visit team recommends that the Counseling Psychol ogy 
Program at Colorado State University be fully accredited, but that 
the next regularly scheduled site visit should be made in three 
years. 
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JI.AC-Section Corres(APA Site Visit Schedule) 

APA StIE YtStI SCHEDULE 

Nondlz, 1a,1111, 1992 

8:00 - 8:50 Or. Larry Bloom, Director of Training 
counseling Psychology Program 
Room C-41 
x5214 

9:00 - 9:50 Dr. Richard Suinn, Department Head 
Department of Psychology 
Room C-71 
x6364 

10:00 - 11:30 c-section Faculty 

11:45 -

1:15 -

2:15 -

3:15 -

Room c-72 (Meet in this room first> 
Rooms C-45 and C-10B (For Small Groups) 

l:00 Lunch - Ors. Bloom, Suinn and other c-section 
Faculty 

2:00 Or. Dean Jaros/Dean of the Graduate School 
208E Administration Annex 
x6817 

3:00 Dr. Elnora Gilfoyle, Provost/Academic V.P. 
108 Administration Building 
x6614 

4:15 c-section Graduate Students 
Room C-108 

Tee•d:11 Md:1 u 1111 

8:00 - 9:00 Breakfast 

9:00 - 9:45 Dr. John Raich 
Dean, College of Natural Sciences 
408 University Services Building 
x6864 

10:00 - 10:45 Or. Charles Oavidshofer, Director 
or. Patricia Vigil, Training Director 
University Counseling Center 
Room c-25 
x6O53 

11:00 - 12:00 E and I/0 Sections Faculty 
Room c-68 

12:30 - 2:00 Site Visitors (Working Lunch) 
Room C-45 

2:00 - 3:00 · Feedback Session With c-section Faculty 
Room c-68 



Laura Messenger 
Accreditation Officer, Office of Accreditation 
American Psychological Association 
750 First Street, Northeast 
Washington, D. C. 20002-4242 

Dear Ms. Messenger: 

Col~</g 
University 

Department of Psychology 
Fort C.Ollins, C.Olorado 80523 

(303) 491-6363 
FAX: (303) 491-1032 

June 11, 1992 

This letter represents the formal reaction from the Counseling Psychology 
program at Colorado State University in response to the site visit report issued to 
us on May 20, 1992. Obviously the faculty are pleased with those very positive 
statements made by the site visit team such as: a) the "exemplary record in the 
recruitment, retention and graduation of ethnic minority students," b) a 
"comprehensive curriculum which integrates theory and practice," c) a "well 
developed program to develop competency in teaching which includes thorough 
evaluations and _appropriate mentoring," d) "Quality faculty who are exemplary 
teachers and are productive in terms of scholarship and professional service, 
many of whom have achieved national recognition and have assumed national 
leadership roles," and e) "Students of consistently high caliber and promise." The 
changes put into place as a result of the prior site visit recommendations were 
also acknowleged by this year's team. 

The site visit team recommended full accreditation, with a re-evaluation to be 
conducted in three years instead of five. The report reflects several reasons for a 
three-year review, emphasizing the following: 

1. A continuing need for senior faculty women, 

2. A need for the program and department to create a climate that is conducive 
to the retention, advancement and promotion of women faculty, 

3. The lack of availability of role models from racial/ ethnic minority groups, 

4. The lack of integration of multi-cultural issues throughout the total 
curriculum, 

5. The need to increase the availability of ethnically diverse clients in practicum 
settings, 

6. The view that faculty-student relationships were variable, and perceptions of 
some students suggesting that they are disadvantaged by the personal and 
inter-personal problems of the faculty. 

It is our opinion that while some of these suggestions are valid, others are 
presented without foundation and, in fact, based upon non-representative data. 
Further, the report does not present a systematic link between the program's 
perceived weaknesses and the need for a three-year instead of a five-year review. 



Finally, some of the criticisms are based upon inaccurate information which 
renders the conclusions somewhat questionable. In the remainder of this letter, I 
will attempt to clarify our position and reactions to the specific criticisms. 
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Regarding the gender issues: there was expressed a need for senior women 
faculty; possibly a criticism could apply to most accredited programs given the 
national data on low numbers of senior women currently in academia, rather 
than being a description of our program alone. The site visitors should not have 
focussed on the numbers of senior women in our Department, but on how well 
the Department has advanced women who have been hired. Of the 12 most 
recent Departmental hirings, 8 were women, 1 a minority male, and 3 majority 
males; hence, 75% of new hires were women/minorities, demonstrating a 
commitment to diversity. After the site visit another woman faculty was added. 
Of the Departmental women faculty eligible for promotion from Assistant 
Professor to Associate Professor (all new hires were at the Assistant level), all 
were promoted on time except one - she was promoted two years later. Of the 
women faculty eligible for tenure, all earned tenure on time. The Department 
cannot be expected to have a better record than this in setting an environment for 
development and advancement of women towards the senior level. It is 
conceivable that a Department might be asked to make a special case of early 
promotion for women faculty; however, our male faculty have not been offered 
such special opportunity. If we consider the Associate Professor level with tenure 
as a "senior position," then the Department and the Counseling program do have 
such women role models available. 

If we look at the Counseling program specifically in terms of the recruitment of 
women faculty: at the time of the last site visit in 1987, there were two women 
Assistant Professors teaching in the Counseling program. At the time of the 
present site visit in 1992, both women were promoted to Associate Professor and 
tenured in a timely way. They are full-time faculty members although one has 
been on maternity leave at her request- perhaps this is a common practice for all 
University systems, but it was our way of being sensitive to gender needs. 

Since the last site visit in 1987, two more Counseling women faculty have been 
hired, one of whom is on a non-tenure track. Since the present 1992 site visit, we 
actually have hired an additional full-time non-tenure-track woman faculty. 
Therefore, next year five full-time female faculty members will be teaching in the 
Counseling program. It can be concluded, therefore, that the Counseling 
program has filled its vacancies with women faculty in an attempt to fulfill an 
important commitment, although male candidates were available. 

The data also clearly support the retention of female faculty. Since the last site 
visit no female faculty has resigned. The data also support the advancement of 
female faculty. As stated above, all female faculty who have been up for 
promotion and tenure have been successful since the last site visit. It is surprising 
then to read that the Counseling program and the Department have a weakness 



in their attraction, retention, advancement, and promotion of female faculty 
when the objective data speaks so cogently to the opposite conclusion. 
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The site visitors speak to a "chilly" environment for female faculty members. It 
is not clear what they mean by the term "chilly" or the way in which this 
suggestion was documented. The Counseling program and the Department have 
been supportive of women. For example, all new faculty, the majority of whom 
have been women, are connected to a more advanced mentor who helps them 
with professional advancement issues; and as had been stated earlier, all women 
advanced in an on-time fashion except one (who was promoted later). One 
Counseling woman faculty was supervised by a senior male faculty in her 
private case load in order for her to qualify for independent practice licensure. 
This extra effort was not a part of the Departmental or Counseling program's 
assignments, but was a contribution of time over and beyond normal duties. One 
woman faculty member in the Counseling program was recently allowed a load 
reduction to help facilitate her already busy research schedule. A second woman 
faculty member in the Counseling program was offered opportunities to 
participate in major grant activities which she chose to do. Another woman 
faculty member received additional summer funding this summer to facilitate 
her research activities. One of the senior male faculty arranged for still another 
woman faculty to meet with a grant PI so that her special expertise could be 
made known. As a result of this discussion, the PI now sees the contribution she 
can make and a joint project is being planned that would not have otherwise 
been available.Women faculty in the Department have co-authored research 
articles with several male faculty and worked collaboratively on research teams. 
As indicated earlier, leave time was approved for a woman faculty to permit her 
to spend more time with her new infant. A woman faculty member from the 
Industrial/Organizational Psychology program was offered the chance to be the 
Associate Department Head which she turned down in order to put her efforts 
toward candidacy for Full Professor. The Department Head, upon knowing of 
the interest of a woman faculty in AP A activities, personally arranged for her to 
make contact with several women leaders in the AP A Division representing this 
faculty's interest. This contact evolved such that the faculty person has been 
involved with Divisional committee activities.Women faculty have been 
provided with laboratory equipment, personal computers, and the opportunity 
to select their mentors annually. The department successfully argued to the 
Provost for an additional faculty position when a qualified woman Experimental 
Psychology candidate was identified and cost shared in the initial appointment 
but will assume the entire salary responsibility later. It is true that the Counseling 
program has had some interpersonal difficulties as a group which, at times, has 
created conflict within our working environment. It is difficult to know if this is 
the source of the gender complaint, since the site visitors did not indicate the 
nature of their data. However, to automatically assume that interpersonal 
difficulties are a reflection of gender insensitivities or gender bias would require 
much clearer documentation than provided in the report. Further, it is our belief 
that a more accurate reflection of our climate could have been obtained had the 
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site visitor's had the time to ask us for more information, and also interviewed a 
larger number of women faculty. Regarding the interpersonal issues involving 
some faculty, the Counseling program has plans for an intensive two-day retreat 
this summer, funded by the Department, and with the guidance of an outside 
retreat facilitator. 

Finally, climate is sometimes evaluated by salary raise information. The 
attached Tables document the very fair treatment of women faculty not only 
when considering the aggregated means of men versus women, but also when 
individual salary increases are examined. Over the years, the data show that it 
was not uncommon for women faculty at the Assistant Professor level to receive 
higher salary raises than many male Full Professors! 

The lack of availability of our minority faculty as role models was also cited by 
the site visitors as a deficiency. The foundation for this criticism appeared to be 
that these individuals had minimal involvement with the program (0% and 25%) 
as interpreted by assignment of teaching duties or percentage of funding on 
Departmental funds. Dr. Suinn, for example, is listed as full time in 
administration and not listed as teaching specific courses in the Counseling 
curriculum. Dr. Chavez is listed as being 75% time on grant funding and only 
25% time on Departmental funding. This criticism is based upon data 
representing salaries but not actual ayailability; therefore, the conclusion is not 
accurate. Both of these individuals have been directly available to students, have 
had a great deal of interaction with students, especially minority students, have 
supervised practicum and have participated as chairs and members of thesis and 
dissertation committees. Dr. Chavez has been one of the most available of all 
faculty members during the past 10 years. During the past year for example, Dr. 
Chavez taught three courses, supervised practicum in the Psychological Services 
Center, is the primary advisor for five Ph.D. students (four of them minority 
students), was co-advisor for two Masters students (both ethnic minorities) and 
worked with other students in the Tri-Ethnic Center. Until late summer, he was 
also chairperson of the Counseling program. Dr. Suinn, although being full time 
in administration, has served as consultant with several minority students on 
their research or involved them in his research including co-authoring several 
recent publications with them, personally enabled minority students to become 
associated with the APA Graduate Student Association (one was initially 
nominated for election as an officer, another was appointed to the Committee on 
Ethnic Minority Affairs and is receiving Departmental funding for her AP AGS 
dues and attendance at the APA convention), and supervised one minority 
student on a counseling case. He also developed the means for several of these 
minority students to have an article published in the Division 45 newsletter as 
senior authors, and made a contact with a psychologist in Hong Kong that 
enabled a student to plan a dissertation collection site. Hence, he has also been 
more than involved with the graduate students as a role model. Moreover, some 
of the minority students have articulated the importance of having an ethnic 
minority person serving as Department Head. Therefore, we conclude that the 
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criticism of lacking minority role models is inaccurate since the conclusion was 
drawn on the basis of inspection of duties or funding source, and did not access 
the relevant information of just how much contact the minority faculty have 
provided with the students. Both minority faculty in the Counseling program are 
senior level in rank: one a full professor and Department Head, the other an 
Associate Professor and former Chairperson of the Counseling program. 
Finally, the senior staff members from the University Counseling Center have 
faculty appointments in the Counseling program, teaching courses as well as 
offering supervision. Such staff also bring diversity role models in the areas of 
ethnicity, gender, and sexual preference as three of the staff on faculty 
appointments represent each of these diverse groups themselves. 

The lack of integration of multi-cultural issues throughout the overall 
curriculum and the need to increase the availability of ethnically diverse clients 
in practicum settings are valid criticisms, especially given our success in 
recruiting minority students to our program. We did create a multi-cultural 
course, required of every student and we have asked every faculty to address 
these issues in their courses. However, to date, the inclusion of these issues in 
graduate courses has been a matter of faculty choice; some faculty appear to be 
more sensitive to the issues than others. It appears we need to more 
systematically include these relevant issues and require them in fill graduate 
courses. However, regarding the integration of multi-cultural issues throughout 
the entire curriculum, the site visit report appears to weight this very heavily as a 
criterion deficiency, even though recognizing that the program does have a 
required course and content is covered in some, but not all, courses. Their 
weighting of this topic appears related to their statement that "Training in multi­
cultural diversity is one of the seven major program objectives", and apparently 
the visitors believed that this one stated objective should drive the program. It is 
more accurate to indicate that: a) our program in its self study identifies our 
major identity as providing "the scientist-practitioner model" (self-study, page 1, 
Training Model Objectives) with the "goal of the Counseling program to train 
students to provide broad-based psychological services in public sector settings 
serving troubled children, adolescents, and adults" (self-study, page 2, Training 
Model Objectives). Hence the program has not identified itself as uniquely 
emphasizing training in multi-cultural counseling, nor was the primary goal 
stated as such. Instead, the primary goal is more broad, as seen in the prior direct 
quote. However, it is accurate that the self-study did identify "eight basic 
educational/training objectives"~ of which was "knowledge and sensitivity to 
issues related to working with diverse populations" (note: the self-study listed 
eight, not seven objectives although the site visit report states there were seven). 
It appears that this was the context out of which the site visitors weighted the 
topic of multi-cultural content in the curriculum. If so, then a second reading of 
the self-study will make it clear that the lack of integration in all courses should 
not be weighted as heavily in the accreditation decision. 
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Similarly, the criticism was listed under the criterion of "Cultural and 
Individual Differences." In the APA Accreditation Handbook, this criterion 
appears to be satisfied if a program shows activities in "faculty recruitment and 
promotion, student recruitment and evaluation, curriculum, and field training" 
(page B-4). At no point is there a stated requirement that the diversity topic must 
be integrated into every course or every practicum. Therefore,although we agree 
that we could well improve on curriculum and practicum coverage on multi­
cultural issues, nevertheless, we do contend that the site visitors set a higher 
standard for us to meet than is appropriate: 

The site visit report also failed to recognize our other activities which address 
minority issues and exposure to minority clients. For those students seeking 
special exposure to ethnic minority clients, the Counseling program does offer 
excellent placements in Denver, Colorado. For example, as the self-study pointed 
out, two students took advantage of practicum placement in the Asian/Pacific 
Center for Human Development since the last site visit. Other agencies with 
minority clientele have accepted students; however in one case, a minority 
student rejected doing a practicum in the Denver Alternative Youth Center 
involving all Hispanic youth because of having to commute the 45 miles to 
Denver, even though he had complained about not receiving more minority 
client experiences. On the other hand, all NIMH funded trainees have been 
required to accept placements in minority agencies, most being accomplished 
during summer assignments, by the students moving to the designated city. In 
addition, guest workshops and speakers have covered multi-cultural or diversity 
topics (Derald Wing Sue, D.J. Ida, Silvia Canetto on multi-cultural topics; 
Wasberg on Men's Therapy, Moore on Incest, Bandetaeye on Sexual Assault, 
McNamara on Rape); again this was described in our self-study. Our self-study 
also documented that, among the doctoral dissertations, three have been on 
ethnicity and two others on women from a total of 25 dissertations, i.e., 20% were 
on ethnic minorities or women. Further, the Department Head has been a strong 
ethnic role model. He has organized meetings with all minority students to 
discuss ways in which the department could facilitate their education and has 
shared his experiences as an ethnic minority scientist/professional. Through his 
efforts, several outstanding minority psychologists have been on campus and 
interviewed on videotapes regarding their experiences; the videotape interview 
content is aimed at role modeling and advice for minority students. Both men 
and women were interviewed (list is in the self-study). A 'brown-bag' discussion 
session exists to meet needs for discussion of ethnic minority issues. We have 
also made special efforts which have been successful to increase the fellowship 
funds for minority students. For instance, we have been one of only twenty 
training programs in the country to maintain an N.I.M.H. minority training 
grant. Minority students have been especially supported by AP A Minority 
Fellowship funding with major cost sharing from the University. Funds have also 
been earned by the Department for minority fellowships from the Patricia 
Roberts Harris fund, and this year received the highest rating for any 
Department, even when evaluated against the more stringent criteria used this 



year, based upon the environment of the Department. The Tri-Ethnic Center has 
provided special experiences for students to be exposed to ethnic issues leading 
to at least three Masters and one doctoral dissertation. Furthermore, our women 
faculty and a large number of women graduate students have enhanced 
sensitivity to gender as a diversity issue. In checking with the minority students 
who have graduated from the program in the last ten years it appears that all of 
them except two are primarily providing services to a large number of ethnic 
minority individuals. 
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Returning to the criticism of the site visitors that the program only partially met 
the "Cultural and Individual Differences" criterion, the site visitors themselves 
stated we are outstanding in "recruitment, retention, and graduation" of 
minorities. The site visit team alluded to the fact that we have a "national 
reputation" for attracting minority students and noted that the attrition rate for 
minorities was lower than that for non minorities. On the other hand, the site 
visitors feel that the need for diversity in all courses, and to have greater 
numbers of ethnically diverse clients in practicum settings is a strong enough 
criticism to warrant a three-year instead of five-year review. Our previous 
paragraphs have offered our response to such criticisms. The paradox which one 
site visitor verbally shared with us was the observation that, "If you had not been 
successful in recruiting minorities, you wouldn't be faced with anyone 
complaining; you're a victim of your own success." We think the 
recommendation to integrate diversity into all courses and not just one is a useful 
request, as well as the importance of increasing exposure to minority clients; 
however, we do not believe that such criticisms justify re-evaluation.in three 
instead of five years. Instead our feeling is that the site visit committee overly 
weighted their criticism, set a higher standard than normal, and overlooked 
many of our activities that were cited in the self-study report. 

The variability of quality of some faculty/ student relationships and the 
perception of some students of being disadvantaged due to personal problems of 
faculty were also mentioned. Certainly, faculty-student relationships will vary 
within any program across the nation; some programs are more successful in 
having students feel comfortable about their level of relationship with their 
faculty and this seems to be a result of many factors, such as personal styles, 
backgrounds, commonality of interests, match of expectations, difference in 
needs, etc. It is likely that any site visit team evaluating any program would 
validly perceive a variability of faculty-student relationships. We do not see this 
as uncommon and would have appreciated more concrete information to 
document the nature and level of the perceiv:ed problem. However, we do 
consider it valid that a few students have experienced difficulty due to some 
faculty who were in conflict with one another. We see this only to have existed 
for a few students and do not see the link between this perception and the need 
for a three-year review, especially since there was no documentation on how 
widespread this issue was perceived to be. Finally, the Counseling faculty have 
planned a retreat to address gender topics, methods for increasing collaborative 



styles, and conflict resolution skills. The position of chairperson of the 
Counseling program will continue to be filled by the undersigned, who is in the 
best position to f91low-through on faculty-faculty relationship issues, and who 
already has met with individual women faculty to develop further insights into 
gender considerations. 
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A number of student issues were cited although not identified as the major 
criticisms of the site visitors. To the observation that second year students 
experience a heavy course load, the Counseling program has inoved the research 
method course to the first year in order to enable students to begin work on their 
Masters thesis earlier, one task which has been part of the load problem. 
Procedures have also been set in place for early matching to a permanent advisor 
and an orientation course during the first year. Previously a pre internship 
meeting had been required to help students, but dropped when the feedback 
from students was that they no longer felt they needed the experience. The 
current group of students appears to be saying that such an experience would be 
valuable; hence there would be no problem in re-establishing this meeting. The 
site visitors suggested that a large number of students are offered admission but 
some are not offered funding in the hopes that they will turn down the 
admissions. This is inaccurate. The faculty, as a commitment to offering some 
funding to first-year students, actively set aside some assistantships for this 
purpose even though there are deserving advanced students who would be 
appropriate for these assistantships. Since there are not large enough numbers of 
such assistantships, not all applicants are offered funding. Those who accept 
admissions are therefore insured of the assistantship; however, if they turn down 
the acceptance, then the assistantship offer is available for an unfunded 
applicant. There is no intent on the part of the faculty to withold funding as a 
means of discouraging a student from enrolling. 

I trust you will give this reply serious consideration. We will continue the 
process of trying to improve and pursue in an on-going fashion self-examination 
and work towards changes as we have done before, based upon site visitor's 
recommendations. Please consider the evaluation in the context of: a) what 
should be legitimately required of~ program as the minimum for accreditation 
approval, and b) to what degree are the site visitor's criticisms such as to justify a 
three-instead of a five-year renewal? In our response we have tried to document 
our belief that a five-year period before formal re-evaluation seems a more 
appropriate, reasonable, and helpful interval of time. We do appreciate this 
process and your consideration. 

Sincerely, 

~ ~!¼----
Larry J. Bloom, Ph.D. 
Director, Counseling Psychology Program 



TABLE 1 

ANNUAL MEAN SALARIES BY GENDER BY RANK, ASSISTANT AND 
ASSOCIATE PROFESSORS* 

1988-89 

Assistant Professor: 
Associate Professor: 

1989 - 90 

Assistant Professor: 
Associate Professor: 

1990 - 91 

Assistant Professor: 
Associate Professor: 

1991-92 

Assistant Professor: 
Associate Professor: 

Mean Salary Increase 
Male Female 

$2,400 
2,450 

2,266 
3,100 

2,100 
3,233 

1,950 
2,000 

$2,875 

2,467 
3,500 

2,300 
3,967 

2,100 
2,375 

,. Since there are no women Full Professors, means are reported only for the 
Assistant and Associate Professor ranks. 

SUMMARY: If there was discrimination against women faculty, the above salary 
data do not support this hypothesis. Instead, the climate for women as reflected 
by salary would appear to be a positive one. 



TABLE2 

ACTUAL DOLLAR SALARY INCREASE 
FOR LOWEST WOMAN FA CUL TY VS. MALE FACULTY 

1988-89 
Female Assistant Professor vs. Male Full Professor: the lowest 
woman Assistant Professor received $1,800 increase, which 
is higher than 1 male Full Professor and only $100 lower 
than 2 male Full Professors 

1989-90 
Female Assistant Professor vs. Male Full Professor: the lowest 
woman Assistant Professor received $2,400 raise, which is higher 
than 3 male Full Professors and equal to that of 2 male Full 
Professors 

1990 -91 
Female Assistant Professor vs. Male Full Professor: the lowest 
woman Assistant Professor received $2,100 raise, which is 
higher than that of 2 male Full Professors and equal to that of 
1 male Full Professor 

1991 - 92 
Female Assistant Professor vs. Male Full Professor: the lowest 
woman Assistant Professor received $2,000 raise, which is 
higher than that of 10 male Full Professors and equal to that of 
2 male Full Professors 

SUMMARY: The data show that the women Assistant Professors often exceeded 
male Full Professors in actual salary raises. 



TABLE 3 

RANK ORDERING OF INDIVIDUAL FACULTY 
AT EACH PROFESSORIAL RANK BY GENDER 

1988 - 89 
ASSISTANT PROFESSOR: 

1989 - 90 
ASSISTANT PROFESSOR: 

ASSOCIATE PROFESSOR: 

1990 - 91 
ASSISTANT PROFESSOR: 

ASSOCIATE PROFESSOR: 

1991- 92 
ASSISTANT PROFESSOR: 

ASSOCIATE PROFESSOR: 

Rank 1 (highest increase) - woman 
Rank 2 - woman 
Rank3-male 
Rank 4 - woman 
Rank 5 - woman 

Rank 1 (highest increase) - male 
Rank 2 - two women tied 
Rank 4 - woman 
Rank 5-male 
Rank 6-male 

Rank 1 (highest increase) - male 
Rank 2 - woman 
Rank3-male 

Rank 1 (highest increase) -two women tied 
Rank3-male 
Rank 4 - female 
RankS-male 

Rank 1 (highest increase) - male, female tied 
Rank 1 (highest increase) - male, female tied 
Rank 3 - female 
Rank 4 - female 
RankS-male 
Rank 6-male 

Rank 1 (highest increase) - female 
Rank 2 -female, male tied 
Rank4-male 

Rank 1 (highest increase) - female 
Rank 2 - female 
Rank3-male 
Rank4-male 
Rank 5 - female, female, male tied 

SUMMARY:The data show a trend favoring women. There were 6 women 
ranked #1 or tied as #1 rank versus 3 men who ranked #1 or tied as #1 rank. 





AMERICAN 
PSYCHOLOGICAL 

ASSOCIATION 

August 5, 1992 

Dr. Albert c. Yates 
President 
Colorado State University 
Fort Coll Ins, Colorado 80523 

Dear President Yates: 

I am pleased to Inform you that this association's Committee on 
Accreditation, during Its meeting on June 26-29, 1992, awarded ful I 
accreditation to the doctoral program In counsel Ing psychology at Colorado 
State University. In so doing, the Committee scheduled the next 
accreditation site visit to be held In three years, during academic year 
1994-1995. 

Dur Ing the Inter Im, the program w 111 be 11 sted annua I I y among accred I ted 
programs of professional psychology In the American psychotogtst. 
The Committee also encourages you to share Information about your program's 
accredited status, and evaluative reports related to the same, with 
appropriate agencies and others of the publ le In a manner consistent with 
pol Icy guidance on disclosure and confidential lty set forth by the Councl I 
on Postsecondary Accreditation. 

The Committee's decision was based upon Its review of the program's self­
study report submitted during academic year 1991-1992, the report of the 
team that site visited the program on Aprll 13-14, 1992, and the program's 
thorough response to the site visit report forwarded by letter of June 11, 
1992. 

The program demonstrates substantial compliance with the APA "Criteria for 
Accreditation," Implemented in a manner consistent with Its publ lcly stated 
goals and objectives. Faculty are exemplary _ In their achievements as 
scientist-practitioner counsel Ing psychologists, appropriate to the model 
espoused by the program. Also commendable Is the program's success In 
recruiting and graduating ethnic minority students. Indeed, developing 
competencies In multlcultural research and practice seems to be among the 
program's major objectives. The Tri-Ethnic Center Is an excel lent example 
of that emphasis. 

A maJor concern to the site visitors Is the "cl lmate" of the program, In 
regard to relationships among faculty and how those In turn affect faculty­
student reJatlonshlps. The program, In Its reply to the site visitors' 
report, questions the val ldlty of the site visit team's concerns. This Is a 
central Issue to the qual lty of any program, consequently, the Committee 

750 first Street, NE 
Washington, DC 20002-4242 
(202) 336-5500 
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could not dismiss the perceptions shared with that team about program 
"cl lmate" Issues, especial IY those related to women faculty and variable 
student-faculty relationships, matters of relevance to APA Criteria I I, I II, 
IV, and V. Even the program acknowledges that It Intends to address these 
matters In Its faculty retreat. . This seems to the Committee to be a 
critical matter for this program to resolve. Also, In I lght of the fact 
that the department chair of twenty years wll I retire next year, another on­
site visit In three years, as recommended by the site visit team, seems 
appropriate to assess the progress made In that regard. 

There are other serious Issues that need to be addressed, as well, In the 
Committee's Judgment prior to the next visit. They are: 

a. The need to eiisure avai labl I lty of ethnic minority faculty role 
models for students and ensure that the program's multlcultural emphasis Is 
more clearly articulated through the curriculum, Including practicum 
training (Criterion I I); 

b. The need to ensure that student workload over the years of training 
Is not so burdened with reQulred coursework that students haven't sufficient 
opportunity for elective study or the some flexlbl I lty for special emphases 
In their training (Criterion I 11); 

c. The need to re-examine Its policies and practices with regard to 
the fourth-year (advanced) practicum training In which students have to 
recruit their own supervisors, and to pay the supervisors directly, In 
addition to paying for the practicum course credits (Criterion VI I). 

The program Is Invited to share Its plans and progress In addressing these 
Issues, as well as other Initiatives or significant changes that may occur, 
In Its annual reports to the Convnlttee prior to the next site visit review. 
The Committee's decision In this Instance, to schedule a visit In three 
rather than five years as reconrnended by the site visit team, Is appealable 
as defined In Section 11 of the APA "Accreditation Procedures." Should you 
elect to take such action, please forward a letter of appeal to the 
President, American Psychological Association within thirty days of 
receiving this latter. A copy should be sent to this office, as wel I, with 
the appeal fee. 

In closing, on behalf of the Conrnlttee on Accreditation, I do wish to 
express the overal I respect for the educational achievements of faculty and 
students of the counsel Ing psychology program, and the academic department 
of which It Is a part. The Convnlttee also expresses Its genuine 
appreciation for your personal conrnltment, and the corresponding support of 
your administration, to develop and maintain the best poss Ible Qua I lty of 
graduate education and training In psychology at Colorado State University. 
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If our office may be of service at any time on administrative matters of 
accreditation, please cal I upon us. 

Sln~erely, 

Paul D. Nelson, Ph.D. 
Director 
Program Consultation and Accreditation 

cc: Dr. Elnora GI lfoyle, Provost and Academic Vice President 
Dr. Dean Jaros, Dean, Graduate School 
Dr. John C. Ralch, Dean, Collage of Natural Sciences 
Dr. Richard M. Sulnn, Chair, Department of Psychology 
Dr. Larry J. Bloom, Director, Counseling Psychology Program 

Dr. Janice . M. Birk, Chair, Site Visit Team 
Dr. Norman Abeles, Site Visit Team 
Dr. Esteban Olmedo, Site Visit Team 





September 14, 1992 

TO: ALBERT C. YA TES, PRESIDENT 

Col~</g 
University 

Department of Psychology 
Fort Collins, Colorado 80523 

(303) 491-6363 
FAX: (303) 491-1032 

FROM: RICHARD M. SUINN, HEAD, DEPARTMENT OF PSYCHOLOGY 
RE: APA ACCREDITATION SITE VISIT LETTER, AUGUST 5, 1992 
cc: Provost Elnora Gilfoyle, Dean John Raich, Dean Dean Jaros, Dr. Larry Bloom 
Dr. Scott Hamil ton 

Recently you received the letter from the American Psychological Association 
congratulating us in receiving renewed full accreditation. We certainly are 
pleased with the outcome and agree that a three year schedule for the next visit is 
justifiable mainly since my term of 20 years as Head is ending, leaving some 
questions to AP A about the nature of future support from the new administrator. 

You should know that the brief letter you received from the Committee on 
Accreditation, is based on the May 20, 1992 written report of the APA site visit 
team of Ors. Birk, Abeles, and Olmedo. In the more detailed letter, the site visit 
team recognized the Department's achievements in several arenas: 

a) the "exemplary record in the recruitment, retention and graduation of ethnic 
minority students," 

b) a "comprehensive curriculum which integrates theory and practice," 
c) a "well developed program to develop competency in teaching which 

includes thorough evaluations and appropriate mentoring," 
d) "Quality faculty who are exemplary teachers and are productive in terms of 

scholarship and professional service, many of whom have achieved national 
recognition and have assumed national leadership roles," 

e) "Students of consistently high caliber and promise." 
f) The changes put into place as a result of the prior site visit recommendations 

were also properly noted by this year's team. 

We had initially considered following up with a formal response to clarify what 
we believe to be some problems in the Committee's application of criteria. For 
instance, their recommendation that we have minority content in every graduate 
course is a recommendation far beyond any criterion requirement stated in 
accreditation standards, especially since we already require students to take a 
course on ethnic minorities. 

Instead of raising such issues, we have decided to accept that their main point 
about the change in Department Executive Officer, and the recent appointment of 
a new chairperson for Counseling, are reasonable justifications for the 
Committee's wish to visit us in three years. It will also permit us to complete 



some of the curriculum changes which we have been working on for the past two 
years. 

On the other hand, please know that we do have documentation that responds 
to the observations of the site visitors, which clarify some of their questions, and 
correct some of their misunderstandings. We would be more than ready to share 
these with you at any time you desire. 



! Printed By: Jan Woods 1/19/93 

From: Richard Suinn (1/19/93) 
To: Joanne Moran, John Raich, Sue Squier, Jan Woods 

Subject: Time:4:06 PM 
OFFICE MEMO Meeting w. Provost Date:1/19/93 

Enclosed is the outline of how Dr. Larry Bloom, chairperson of Counseling 
Program, intends to review the site visit information. He was told that this 
would be limited to a one hour meeting. He will be prepared to expand on any area 
that the Provost wishes. 

Page: 1 





I. APA Site Visit Summary of Concerns: 

1. Continuing need for senior women faculty. Improve climate 
(presently described as chilly) to increase probability of 
retention, advancement, and promoting women faculty. 

2. Lack of racial/ethnic role models based upon two minority 
faculty's minimal program involvement. 

3. Need to integrate multiculturalism across the curriculum. 
4. Need to increase opportunities for diverse clientele. 
5. Variability of student/faculty relationships. 
6. Supervised advanced practicum following 1st two years. 

II. CSU's Counseling program reaction (In June 11. 1992 letter): 

1. Documentation of hiring, promotion, advancement, 
mentoring, etc. of female faculty members (last 5 years). 
(Recent new data shows most Departments of Psychology 
have 26% women faculty; CSU Psychology has 29% women on 
faculty.) 

2 . Clarification of program involvement of the minority faculty 
members. 

3. Clarification of how multiculturalism is presented in the 
curriculum. 

4. Clarification of opportunities for diverse clientele. 
5. Retreat planned. 
6. Clarification of opportunities for students to have contact 

with advanced supervision. 

II I. Activities since site visit to respond to issues: 

1. 2-day retreat with 2 facilitators regarding faculty 
relationships. 

2. Tuesday, 2-hour meetings to address issues. 
3. Committee formed to address particular issues of gender, 

power, and status and their impact on the program. 
Faculty commitment to read, attend workshops, etc., raising 
sensitivity to particular concerns. 
Section Head's discussions with individual female faculty 
members. 

4. One credit course added for orientation, problem solving, and 
communication link for graduate students 





S. Meeting between Head of Department (an ethnic minority 
professor) 
and ethnic minority students. 

6. Curriculum is currently under review by Counseling Program 
faculty 
and students. 

7. Plans underway for second retreat with focus on gender as 
topic. 





SUMMARY: Departmental Response, June 11, 1992 

Conclusion: 
Some observations valid, some presented without foundation 

due to incomplete data, some incorrect, and some set higher standard 
for our program than normally required. 

Site Visitor Observations & Departmental Clarifications: 
1. Need for senior women. 

a) Recruitment: 
o national availability low (26% U.S faculty= women) 
o CSU has recruited well: of 12 recent hires, 8 women, 1 

minority male 
(= 75%; women= 29% of faculty total now) 

b) Retention: 
o all women eligible for tenure/promotion have been advanced 

(4) 
o mean salary increases for each year ( 1988, 89, 90, 91) for 

each rank 
for women have been higher than for men of same rank. 

Some women Assistant Professors received higher raises 
than many 

male Full Professors 
c) Support for women: 
o see salary data above 
o several new women faculty received course reductions; no 

male have 
o male PI's appointed women to grants 
o male faculty invited women to join in research teams 
o woman faculty received special leave for maternity & child 

rearing 
o Dept Head offered Associate Headship to woman faculty 
o Dept Head made personal contacts enabling women faculty to 

be 
appointed to national professional organizations 

o Dept Head made arrangements for woman faculty to receive 
specialist 

medical care following injury 

2) Need for ethnic minority role models. 
a) data used by site visitors inco~rectly interpreted 
b) act_ive involvement of minority faculty with students cited 

3) Need to integrate multiculturalism in all courses. 





a) standard is not required by APA accreditation but excessive 
to CSU 

b) usual APA accreditation standard is being met 
c) Dept Head meets with minority students 

4) Minority clients are needed in practicum. 
a) students do have available such experience 
b) 20% of dissertations on diversity topics, including from Tri 

Ethnic 
5) Variability of faculty/ student relationships. 

a) retreat planned 
b) meetings held with faculty in question 



·. 


