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CURRICULUM ORGANIZATION OF THE
SARGENT CONSOLIDATED HIGH SCHOOL

INTRODUCTION

One of the most outstanding contributions of the educa-
tional structure in the United States in recent years has
been the development of the consolidated school. This type
of school has been the outcome of a need which has arisen
because of the increasing complexity of rural life which de-
mands a higher degree of educationazl opportunity for rural
children than can be offered by the one teacherrsohool. It
has been made possible by the greatly enheanced farm values
and the perfection of comparatively cheap and efficient means
of rapid transportation.

The advent of the consolidated school has created a
problem for the educator which is just now being realized.
As was natural, the first plan was to transplant the city
organization and curriculum to the rural situation, and be-
cause of the lack of an administrative and teaching force
specially trained for the work they were to do, a faculty
with a city viewpoint was employed. As a result of a few
years of work under these conditions the individuals in-
volved began to realize that they were dealing with a new
and different situation and as a result a changing attitude
is beginning to evidence itself. At the present time, there

ig little literature available which can be said to ade-~



quately discuss this subject; consequently there is great
need for investigation and discussion of the problem so that
a suitable course of procedure may be evolved.

For four years‘the writer has acted as administrative
officer for the Sargent Consolidated School, located in the
open country nine miles from Monte Vista, Coloraco. This
school may be taken as a type of thé small, purely rural con-
solidated school. It is the purpose of this thesis to pre-
sent the provlem of curriculum organization and to discuss
the plan which has been worked out in the Sargent High School.

A concerted effort has been made over a perioc of sev-
eral years to organize a curriculum which will include courses
of academic and vocational instruction which will meet the
mental needs of the pupil, provide him with training in the
occupation he may choose for earﬁing his 1ivelihood,‘and give
him adequate physical and social activities which are so es-
sential if he is to be a well rounaed member of society.

The problem of the construction of a balanced curriculum
for a small rural high school presents a number of limiting
factors which must be taken into consideration before one can
consider what should be offered. The first of these is the
size of the student bocy. In most of these schools the stu-
dent body is so small that it is impossible to offer more
than one class in any subject and as a result the number of
subjects offered must be so limited that it is possible to

work out a time schedule which will not overload the teach-



ers. This will necesslitate leaving out many of the subjects
which are wanted by a small number of students but which do
not meet the needs of the majority. The situation can be met
to a large degree by the alternation of many subjects, a mat-
ter of administration that will be discussed later. The next
limiting fector is the small faculty which can be provided
because of the limited finances of the average rural district.
This problem can be met by the same administrative methods as
are used to solve the problem of the small student body. In
adaition to these problems which are common to all small
gschools we have another which comes only to the .schools which
transport their students for long distances. In the type of
school under discussion we find the necessity of developing

2 plan that not only will take care of the regular subjects,
but in addition will incorporate in the regular school time
all of the extra-curricular activities which are so important
a part of the education of the individual who is to become a

member of our complex society.
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IV. Transportation.

A, Average No. of High School Pupils Transported
Daily

B. Average load per bus (entire school) .

C. Average length of bus route miles.

D. Total No. of busses operatea R

V. Schedule Arrangement.

A. Length of school day hours.

B. Length of class period minutes.

C. Minutes per day given extra—currlcalar activities,
not athletics

D. Minutes per day devoted to athletics

E. Are you reasonably satisfied with predent organiza—

F.

tion? Yes No
Remarks

VI. Curriculum.
A. Academic courses (Please check subjects offered)

Junior High if included in High School organization

7th Grade &th Grade

English

Literature
Arithmetic

1st Yr. Jr. Hi. Math.
Social Science

(Please give text)
U. 8. History

Civics
Geography
Woodwork
General Science
Others
9th Grade 10th Grade
Algebra Geometry
English _ English
Ancient History History(state kind)
Community Civics Social Science

(state kind)

Foreign Language
Science
Others

Upper Classes (Please give name of subject offered)

11th Grade 12th Grade

English
History
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Upper Classes (continued)

11th Grade 12th Grade

Mathematics
Social Science
Foreign Language

Science
Others

B. Vocational. ‘
1. Agriculture. (Please check year in which offered)
7th 8th 9th 10th 11th l2th
(a) Is this Smith-Hughes AgTriculture? Yes___ No___

2. Home Economics. (Please check year in which off.)
7th &th 9th 10th 11th 12th
(a) Is this Smith-Hughes H. E.? Yes No__

3., Commercial.

Shorthand Year Offered
Typewriting I " "
Typewriting II " #
Bookkeeping L "
Others " "

ft "

C. Other Courses Cffered. (Use back of sheet)

D. Extra Curricular Activities (Please check years in
which activity may be taken.)

7th 8th 9th 10th 1l1th 12th
Athletics

General Phys.Ed.
Dramatics
Debate

Literary

Art

Journalism
Others

-

.

L3

-

OQNO‘UT;P\NNH
L

Do you give credit toward graduation for this work?
Yes No
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VI1I. Finance.

Approximate total annuel expenditure for whole
school (not including bonds) .

Approximate percentage spent on High School
Valuation of district % .
Total special mill levy .
Mill levy for bond retirement .
Mill levy for bond interest .
Average High School teachers salary. Men

Women

(Do not include Superintendent or Principal)

VIII. General
What per cent of Junior and Senior High School
Pupils come from farm homes?

How many graduates in last 5 years have started to
College?

How many graduates in last 5 years have gone onto
farms?

Remarks
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SUMMARY OF QUESTIONAIRE (continued)

Number of questionaires sent out ---- —— -- 130
Number of questionaires returned --- - -——— b8
Number of schools reporting no high scho0l ———=——emeeea- 9
Number of schools not consolidated in high schoOol —=-—=- 11
Number of usable reports —-———————e———w- - —-— 4g
Administration

Number of schools having combined supt. and H. S. prin. 12
Number of 6 year high schools —————=-mmemmmrc e 11
Number of 3-3 type high scho0lg =~=——cmm—mmmcmm e 6
Number of 4 year type high schooOls —=—=-———emcmcmmacaaa 19
Number of 2-U4 type high sCchools ===—cmmcmcmmmm e 12
Number schools having 60 minute periods =--—=—=——vc—eeeee- 13
Number schools having 45 minute periods - 31
Number schools having 70-80 minute periods - 4
Highest special levy 25.61 mills--valuation -$ 821,000.C0
Lowest special levy .00 mills--vzluation -$1,700,000.00
Highest average salary--men----- 1868.00

Highest average salary--women---$1645,00

Lowest average salary —-men=——-- 1350.00 -—-(No supt. or
Lowest average salary --women---$1000,00 prin. included)

Course of Study
Number of schools offering 1 or more years of agriculture

in upper four grades —-—-=——-- 19
Number of these schools offering agriculture under Smith-

Hughes supervision ——=——=—=- 18
Number of schools offering agriculture only in 7th or

8th grades -- - 14
Number of schools offering no agriculture —— 15
Number of schools offering 1 or more years of home econo-

mics in upper 4 grades —-—-—-- 32

Number of these schools offering home economics under
Smith-Hughes supervision --- 13
Number of schools offering home economics only in 7th or

&th grades -- -—
Number of schools offeriag no home economicsg ———=—meemwe- 10
Number schools offering 1 or more years of Com'l work - 37
Number schools offering no commercial woOrk —————————e—-- 11
Number schools offerinz 3 or 4 years foreign language - 26
Number schools offerinz onlv 2 —ears foreign language - 19
Number schools offering no foreign language —-——————==—-

Number schools offering physical ed. to all students -- 14

Extra Curricular Activities
Number schools offering no activities other than
athletics ~=——cmecmcmamee——-
Number schools offering only 1 activity other than
athleticg =——-m—mm——mmoee 4
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SUMMARY OF QUESTIONAIRE (continued)

Number schools offering 2 activities other than athletics U
Humber schools offering activities other than athletics 14
Number schools offering 4 activities other than athletics 9
Number schools offering more than 4 activities other than

athletics —=—=—secmemmmm &
Number schools offering credit for extra curricular

activities ~—~=—meeemmmees 21
Number schools offering both athletics and general

physical education ———=—=—ee 13
Number schools offering athletics but not physical ed. -- 26
Number schools offering physical education only ———=—ww-- 1

Number schools offering neither athletics nor physical ed. 3
The information gathered from the replies to the ques-
tionnaire has been summarized on the preceding pages, but
the deductions which follow were drawn from the complete
material as well as from personal visits by the author to
eleven schools, and discussions with twenty eight superin-
tendents. These discussions give us information about sev-
eral schools not included in the questionnaire data.
Three of the reporting schools are in towns large enough
80 that they are in reality city schools and do not come in
the class of schools which it is the purpose of this discus-
sion to study. Two of the schools are in coal mining com-
munities and to them the discussion applies only in part.
The remainder are in the open country, or in very small vil-
lages and towns so small that the industries of the commun-
ity include only farming and business directly dependent on
farming. The reports show that in these schools from 45 per-

cent to 100 percent of the pupils come from strictly farm

homes.
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The data in regard to the pupils after leaving school
is incomplete, but the reporting schools show that from 13
percent to 70 percent of the graduates go to college. 1In a
large majority of schools the percentage is between 30 and
40.
In order to secure some information in regard to pupils
who drop out of sg£hool before graduation the writer has made
a careful study of the enrollment figures secured in the
questionnaire and a detailed study of the student bodies of
the consolidated schools at Center, Colorado; Laporte, Colo-
rado; and the Sargent School, in which schools he has had
personal experience and the data secured is fairly accurate.
These figures include only the schools which are located in
purely agricultural communities.
Of 100 children who enter the consolidated high school:
65 will drop out before finishing. :
Of these 13 will leave the country for urban pur-
suits, 52 will farm, become wives of farmers, or
stay in small towns.
25 will graduate from high school.
14 of these will go to college.
6 of these will enter the professions or other
urban pursuits.
8 will return to the farm or follow rural pur-
suits.

2l will not go to college.
7 of these will enter some trade or urban pur-

suit.
14 will farm of follow some rural pursuit.
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Finally looking at the organization of our consolidated

High Schools

which may be

in a general way a number of facts stand out

summarized as follows:

The Curriculum:

1.
2.

3.

-~ O~\Ji
.

8.

Is fundamentally academic in structure.

Does not contain a varied program or extra-cur-
ricular activities which may be said to train the
pupil for social contacts and citizenship.

Junior high school social science and general
mathematics, which form an important part of well
organized large schools, are not usea except in a
few instances.

In most schools algebra, geometry and at least
two years of foreign language are required of all
pupils regardless of whether or not they are plan-
ning to enter college.

Latin is the favorea foreign language.

Most of the schools provide home economics train-
ing.

The majority of schools do not offer agriculture
in the regular high school program.

The majority of schools offer commercial work.

The Student Body:

1.
ce
3.

Genersal
1.

2.

A study

The large majority of students eventually enter
some rural pursuit. (Approximately 75 percent)
Too large a majority drop out before completing
the 4 years.

A majority of graduates do not enter college.

Administration:

Small faculties and student bodies make a varied
program difficult.

Teacher and superintendent tenure of office is
too short to make it possible to develop a well
defined policy in administration.

On account of home work anc much time spent on
the road to and from school, the time for home
study is limited in the case of most pupils.

On account of transportation the entire program
offered must be carried on during school hours.
About half of the schools have adopted the 6
year or 4-2 type of class organization.

The 45 minute class period is used in the major-
ity of schools.

of these facts leads to the conclusion that our
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consolidated schools in generazl are not meeting the needs of
most of the pupils. This statement is borne out by the ob-
servation that the majority of pupils do not complete the
course of study and that while the emphasis is placed on ac-
ademic and commercial subjects most of the pupils who drop

out as well as those who graduate enter agricultural pursuits.
Furthermore, the pupils are not receiving the fundamental
training in citizenship which should be one of the chief func-
tions of the public schools.

Assuming that the statement just made is correct, our
problem resolves itself into that of the preparation of a
curriculum which will meet the needs of the students from a
vocational, academic and citizenship training standpoint.

The first consideration in the solution of this problem
is the one of efficient class, faculty and equipment organi-
zation so that the program we may devise can be worked out in
spite of the small number of students and teachers, the limit-
ed time available because of bus transportation, and a small
school plant.

In the matter of high school organization four plans
suggest themselves, i.e. the 3-3 plan of junior - senior high
school; the 6 year high school handled as & unit; the tradi-
tional 4 year high school; and the 4-2 plan in which the 7th
and 8th grades are handled as such, but are taught by high
school teachers, and the upper four grades are organized a-

long the lines of the traditional.hign school. It is quite
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evident that one of the plans which include 6 grades will be
more efficient because by that means a sufficiently large body
of students will be brought together so that the school will
have the stimulation of larger numbers and a larger faculty
will be available. In this way a more varied program will be
possible. In most cases the 3-3 plan of organization is out
of the question because under that scheme the number of ad-
ministrative units is increased, the size of student body de-
creased and the advantages just mentioned will be lost. It

is therefore logical to make the choice between the 6 year
unit, or the 4-2 plan. Of these two the former lends itself
best to the creation of a forward looking program for several
reasons. In the first place the morale of the whole group
will be raised by having the larger unit. Secondly, this

type of organization makes possible the most efficient use of
a faculty limited in size. The details of this statement will
be discussed at length when we take up the matter of schedule
construction. Thirdly, the work of the students will be stim-
ulated, and interest will be sustained if the pupils in the
7th and 8th grades are promoted by subject instead of by grade.
In this way pupils who would become discouraged may be induced
to continue with their work until the adjustment period of
early adolescence is past. Lastly, the 6 year organization

is best suited to an efficient use of the small school plant
which can not supply a duplication of laboratory, shop, gym-

nasium, auditorium and other similar necessary equipment.
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higher learning, and since the Sargent High 3School is a mem-
ber of the North Central Association of Colleges and Second-
ary Schools the requirements of this association are teken

as the criterion. The cultural value of secondary education
must also be kept prominently before us and for these reasons
it will no doubt be the logical procedure to make this work
the.back bone of our curriculum. The fact must not be lost
sight of, however, that approximately seventy five percent

of our students are going to ultimately become farmers, the
wives of farmers, or engaged in some of the pursuits closely
allied to farming. Under such conditions we must provide
agriculture and home economics training which will meet their
needs. Commercial training should also be a part of our vo-
cational program because of its direct value in some instances,
and its occupational guidance and general utility to anyone
who may care to spend time in this type of work. Industrial
training except that coordinated with agriculture can not be
included because of the small demand. and the limited facil-
ities for offering this type of vocational work. 1In the
seventh and eighth grades the emphasis should be on funda-
mental English, mathematics, and social sciences and occu-
pational information which will stimulate the interest of the
pupil, provide him with a foundation for further study, and
give him an insight into the value of completing some line

of training before going out into a gainful occupation. This

part of the work shoula nevertheless be sufficiently complete
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in itself to as nearly as possible care for the pupil who
will be forced to end his formal education at this point.

With these general principles in mind a program of
studies has been divised for the Sargent High School which
meets the requirements laid down and which two years of use
has proven to be practical from an administrative point of
view. The following chart will give the curriculum in graph-
ic form.

As the chart indicates the subjects offered are grouped
into two main courses, THE CLASSICAL CCURSE, which is calcu-
lated to fit the student for university entrance and which
meets the requirements of the North Central Association of
Colleges and Secondary Schools, and THE VOCATIONAL COURSE,
which is intended to meet the needs of students who do not
care to enter college, and who in many cases should not be
encouraged to do so. When a pupil has finished the four
years of work he is granted a diploma which is the same in
form for either course but which inaicates on the face which

course has been followed. The effort is made to require the
same high standard of excellence in the Vocational Course
which is set for the Classical Course, but the objective is
very different in each case. Because of limitea facilities
it is impossible for the student following the Classical
Course to have a wide range of election in the purely academ-
ic subjects. He is, however, able to elect such of the vo-
cational subjects as his time and purpose will permit.

A detailed discussion of the subjects offered follows.



SARGENT HIGH SCHOOL PROGRAM OF STUDIES

7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade
CLASSICAL COURSE
English English
Literature Literature English I English II English III English IV
Junior High Junior High General Math, | Latin I Latin II Algebra
Mathematics Mathematics || Vecational World History |U. S, History | Chemistry
Social Science | Social Science subjects as | Geometry Physics American
Beginning Occupations below \ Problems
Science Sewing VOCATIONAL COURSE
Music Yechanical
Penmanship Drawing Agriculture
Music English I English II English III U. S. History
Permanship General Math. | Geometry Farm Elect three
Animal Crops and Soils Management American
Husbandry Farm Shoep ' Shop Problems
Farm Shop ' Elect omne Applied Math.
Physics English IV
Vorld Hist. Algebrs
Commercial
Home Economics
English 1 English II English III Elect four
General Math, { Home Ec, II U. S, History English IV
Home Ec, I Bielegy Elect two Chemistry
General SciendeElect one Physics American
Algebrea Home Ec. III Problems
Latin I Commercial Applied Math,
World History Work Commercial
Work
Commerocial
Same as above | English II English III Elect as above
VWorld History U. S, History
Shorthand Office Practicq
Typing Elect as above
Note: Activities are elective in all courses.

-8‘[—
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SARGENT HIGH SCHOOL PROGRAM OF STUDIES (continued)
REQUIREMENTS FOR GRADUATION

The foregoing chart outlines the subjects that are of-
fered and suggests possible lines of procedure for the var-
ious grades. However, the subjects listed in each grade are
not rigidly adhered to, but the individual student is allow-
ed to choose the subjects which he will pursue after the
ninth grade. He must keep within defined limits and must of
course elect subjects that will fit into the schedule pre-
pared each year, Following is a list of requirements for
graduation which every student must fulfil after he has com-
pleted the seventh and eighth grade work.

Vocational Course:

3 unlts of English

Science

" " History
" " General Mathematics

" " Vocational Subjects
" " Electives

oM

Classical Course

3 units of English

2 " Science

2 " " History

3 " " Mathematics
2 " ¥ Latin

4 " " Electives
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MATHEMATICS

The mathematics course has as its foundation a three
year course in‘general mathematics, required in the seventh,
eighth and ninth grades. This course 1s identical with that
offered in the best organized junior high schools at the pre-
sent time and is calculated to give the pupil a fundamental
knowledge of the primary mathematical processes which will
lay a foundation for a continued study of the subject, but
which will also be a complete unit for those who do not care
to go further than high school and who therefore can devote
their time more profitably to other subjects than algebra
and geometry. It is becoming customary to permit pupils who
have completed general mathematics in the ninth year to drop
the subject at this point unless they expect to follow spe-
cialized curricula and many institutions of higher learning
accept credit in this subject as meeting entrance require-
ments in mathematics. 1In many the practice is to accept one
credit of this kind as an elective. However, pupils who e-
lect the Classical Course are required to take both algebra
and geometry in adcition unless it is definitely known that
they are not required by the institution which has been se-
lected by the pupil.

When the pupil has completed the course in general
mzthematics he is prepared to continue with either begin-

ning algebra or plane geometry and with this in mind these



COURSE OF STUDY

IN MATHFMATICS

7th Grade Bth~Grade 9th Grade

— = —— —

10th Grade

11th Grade

12th Grade

General Math.

Texts
Junior High
School Math.
Book I.
Wentworth
Smith
Brown

Required

Offered every
year.

General Math., II

Texts
Junior High
School Math.
Book II.
ventworth
Smith
Brown

Required

Cffered every
year.,

Genersal Math.,III

Texts
Junior High
School Math.
Book III,
Tentworth
Smith
Brown

Required

Cffered every
year,

Plane Geometry

Texts
Plane Geometry

Durrell and
Arnold

Required
in Classi-
cal Course

Elective
in Voca-
tional
Course

Cffered on al-
ternate years.

Algebra - Vork
completed to Bi-
nomial Theorem

Texts
Algebra

Sykes and
Comstock

Required

in Classi- {

cal Course
Elective

in Voca-~

tional

Course

Offered on al-
ternate years.

Applied Math,
Individual
assignment

Texts
Individual
agsignment

Elective

Offered on
demand by
sufficient
number of

students,

-“[8—
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subjects are offered in alternate years. In this way the
number of subjects offered eech year can be cut down and the
teacher load reduced. At the same time the full course can
be taken by &any pupil who desires to do so.

Under this system beginning algebra is offered in a more
thorough and extensive manner than the traditional first year
course and no course in acvanced algebra is offered. The
subject is planned to complete the material to the binomial
theorem.‘ Plane geometry is also more intensively covered
with many applications to practical problems. No course in
golid geometry is offered.

Upon demand by a sufficient number of students a course
is offered in applied mathematics. This is a course in mech-
anicel drawing with the emphasis on the science of numbers
applied to pattern making and mechanics. It is offered only
to juniors and seniors.

So far it has been found impractical to include book-
keeping in the curriculum of the Sargent High School. How-
ever, the value of this course is recognized and it will be
included as soon as the demand becomes strong enough and a
place can be made for it in the already crowded schedule.
Commercial arithmetic has been droppec because the subject is

covered in the general mathematics course.
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Texts Used in the Sargent High School
General Mathematics - Junior High School Mathematics,
Books I, II, and III.
Wentworth, Smith and Brown
Ginn and Company
Algebra -~ Beginning Algebra - Sykes and Comstock.
Rand, McNally and Company
Plane Geometry - Durrell and Arnold
Charles E. Merrill Company
Applied Mathematics - No text - Individual assignment.
Bibliography
Reorganization of Mathematics in Secondary 3chool, Bul-
letin 1921, No. 32 - Supt. of Public Documents,
Washington, D. C.
Teaching of Mathematics in Secondary Schools - Young -
Longmans, Green and Company
Reorganization of First Courses in Mathematics - Second-
ary School Circular No. 5. U, 8. Bureau of Education

A Manual for High School Administrators - C. C. Brown -
University of Colorado Publication.

ENGLISH AND LITERATURE
The University of Colorado's bulletin, "Definition of
| High School Entrance Units", has the following to say in re-
gard to the study of English. "The study of English in
schools has two main objects, which should be considered of
equal importance: (1) command of correct and clear English,
spoken and written; (2) ability to read with accuvracy, in-
telligence, and appreciation, and the development of the
habit of reading good literature with enjoyment." 1In order
to assure that they shall receive equal attention, the Univ-
ersity of Colorado requires that the three prescribed en-
trance units in English shall consist of one and one-half

units each of composition and of literature, these units to
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be recorded and graded separately. This plan was endorsed
by a practically unanimous vote of the high school and col-
lege conference in 1923.

With these requirements as a background the English
course has been planned as is indicated on the following
chart.

The seventh ana eighth grade work places the emphasis
on grammar with correlated composition. The literature in
these grades has the place of oral and silent reaaing with
the whole work definitely planned as to sequence and arranged
to conform with tne later courses of English anc literature.
The work of the ninth, tenth and eleventh grades consists of
one year of composition, one year of composition and litera-
ture and one year of the history of English and American lit-
erature with a study of both types and a continuation of com-
position work. The courses just outlined are required of all
gtudents regardless of the course of study in which they are
specializing. 1In addition to the required units an elective
unit is offered in oral English with the emphasis on the study,
preparation and delivery of public speeches such as declama-
tion, oration and debate.

The work through the tenth grade is offered every year
and the eleventh grade course is alternated with the elective
unit. This arrangement has been found very satisfactory for
several years and here again teacher time can be conserved

for the purpose of incorporating in the curriculum other de-

sired subjects.



COURSE OF STUDY IN ENGLISH AND LITERATURE

7th Grade 8th Grade 9th Grade 10th Grade 1lth Grade 124h Grade
Junior English | Junior English English I English II English III English IV
and Lit. I and Lit. II
Texts Texts Texts Texts Texts Texts
Junior Highway | Junior Highway Sentence and Theme Building | English & Am- Individual
40 English to English Theme erican Compar- {outline and
etive Lit. agsignment
Ward & Moffet Vard & Moffet Ward Ward Long
Junior High Junior High Literature and | Literature and | Selected
Behool Lit, School Lit. Life Series Life Series Classics
Book I Book II Book I Book III
Elson, Keck Elson, Keck Elson, Keck Elson, Keck
Greenlaw Greenlaw Greenlaw Greenlaw
Required Required Required Required Required Elective
Offered every Offered every Offered every Offered every Alternated with |[Alternated
year year year year English IV with English
II1
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Texts Used in the Sargent High School

Junior Highway To English for grades 7 and &.

Ward - Moffett

Scott Foresman and Company
3entence and Theme for grade 9. ,

Ward - Moffett

Scott Foresman and Company
Theme Building for grades 10 - 12.

Ward

Scott Foresman and Company
Maintenance of Skills (Workbook in composition for 10th

grade) Ward

Scott Foresman and Company
Exercises in English (Workbook in composition for 1lth

grade) Deffendall

The Macmillan Company
Oral English
Junior High School Literature - Elson, Keck, Greenlaw

Scott Foresman and Company
Literature and life Series - Elson, Keck, Greenlaw

Scott Foresman and Company
Miscellaneous English Classics.

Bibliography
Reorganization of English in Secondary 3chools.
Bulletin 1917, No. 2 - Superintendent of Public
Documents, Washington, D. C.
University of Colorado English Bulletins.
Ward - What is English - Scott Foresman and Company
C. C. Brown -~ Manual of High School Administrators -
University of Colorado Publication.
Bobbitt - How to Make a Curriculum - Houghton Mifflin Co.
SOCIAL SCIENCE
Earlier in our discourse we have repeatedly emphasized
the necessity of organizing our curriculum in such a manner
as to give the student training which will fit him for life
in our complex society. The opportunity to do this is of-
fered with greatest effectiveness in the sodial science di-

vision. No subject of the high school program has had a
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more rapid and extensive change in recent years than in this
field. The traditional courses in history formerly offered
nothing which would give the pupil an insight to the problems
of life but were rather just so much uninteresting drudgery.
A new type of text has recently been developed which includes
instead only those facts anc principles which have carried
over to the present day and are essential to an understand-
ing of the present social order. These texts cover the en-
tire field of history and aad much of elementary economics
and sociology. The traditional elementary history, civics
and geography are treated not as separate subjects but as
closely related aspects of the same subject. In the junior
high school work the field is yet in an experimental stage
but a very workable compilation of the material has been made
in the Rugg Social Science Pamphlets which are in use in the
Sargent School. In many of the better organizea schools it
is the practice to make the social subjects the fundamental
basis of the curriculum. This practice has not been found
possible in this situation because of the crowded curriculum
but courses have been laia out which are followed in five of
the six years.

In the seventh and eighth grades the Rugg 3ocial 3cience
pamphlets are followed. This material takes the place of the
traditional history, civics ana geography and because of the
more efficient use of time and the avoidance of a duplication

of work, time can be secured for the junior high school pro-
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gram of extra-curricular activities. These activities are
closely correlated with the social science work as well as
with the English work. In the eighth grade a course is pro-
vided in Occupations which is calculated to give the pupils
an insight into the various fields of work which may be pos-
sible, and has a semblance of vocational guidance. In the
tenth grade a course in world history is offered. This course
provides a rapid survey of those pertinent facts of ancient
history which have a8 bearing on present social problems. The
background of American history is treated in some detail and
finally the important factors in modern progress are present-
ed. In the eleventh grade a course in American history and
civics is offered. Here again the history of our country is
treated with the emphasis placed on the development of our
modern society and its place in international affairs; The
subjects outlined so far are required of all students and in
addition an elective course in problems of American democracy
is offered. This course is alternated with the course in Am-
erican history and again teacher time is conserved.

While these units of work include the formal study of
social science much additional work is incorporated in the
courses in agriculture, home economics, and English, as well

as much incidental motivating work in all subjects.
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M

7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade
4#
Social Science | Social Science World History U. S. History | American
I II Problems
Texts Texts Texts Texts Texts
Social Science Social Science 1} World History History of the | American
Pamphlets I, II| Pamphlets IV, United States | Problems
and III V, and VI, Webster Morehouse &
Muzzey Graham
Rugg Rugg
Reference books| Reference books
in Geography, in Geography,
history & civic$ history & civics
Required Required Required Required Elective
Offered every Offered every Offered every Alternated Alternated
year year year with American | with American
Problems History

—-68-
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Texts Used in the Sargent School
Rugg - 3ocial Science pamphlets for grades 7 and &
Teachers' College, Columbia Univ.
(Many supplementary texts in geography, history
and civics are used in connection with these
pamphlets. )
Webster - World History - D. C. Heath and Company
Muzzey - History of the United States - Ginn and Company
Morehouse and Graham - American Problems - Ginn and Co.
Bibliography
The Social Studies in Secondary Schools - U. 8. Bureau
of Education.
Manual for High School Administrators - C. C. Brown =
University of Colorado Publication.
SCIENCE
The study of science as it has been worked out in the
traditional curriculum may be followed more clésely in our
organization than some of the other subjects. Since most
institutions of higher learning require two units of labor-
atory science for entrance this procedure is followed in our
clessical course. However, the needs of pupils who expect
to follow agriculture as a vocation can only be met by pro-
viding a considerable amount of natural science and this need
has been given much consideration in planning our science
curriculum. The science courses must also be planned so that
they can be closely correlated with the work in agriculture
and home economics.
In the 7th grade a course in beginning science is offer-

ed. The content of this course is more elementary than the

ordinary general science material and is calculated to give
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7th Grade 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade
Introductory General Science | Biology Physics Chemistry
Seience
Text Text Text Text iext
First Science General Science | Civic Biology High School High School
Book Caldwell and Hunter Fhysics Chemistry
Higgins Eikenberry Carhart and McPherson and
Chute Henderson
Required Related Science | Related Science | Elective Elective
given with given with
Home EconomicsI | Home Economics
II
Offered every Alternated with | Alternated with | Alternated Alternated with
year Biology General Science |with Physics

Chemistry
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the pupil an insight into the field of science and lay a
foundation for the work which follows. In the ninth and
tenth grades the girls are given courses in general science
anc biology which is correlatea with home economics. This
work 1s under Smith-Hughes supervision. The boys receive
training in these subjects in connection with the work in
agriculture. The general science and biology for the girls
are offerea in alternate years. This procedure has been
found advigable because of the limited numbers who attend
the classes and the work can be efficiently cared for by the
alternation plan.

In the eleventh and twelfth grades physics and chemistry
are offered in alternate years. The content of these courses
is that ordinarily found in the material outlinec for high

school use.

Texts Used in the Sargent School

Higgins -~ First Science Book - Ginn and Company

Caldwell and Eikenberry - General Science - Ginn and Co.

Hunter - Civic Biology - American Book Company

Carhart and Chute - Practical Physics - Allyn and Bacon

McPherson and Henderson - Elements of Chemistry

FOREIGN LANGUAGE

The recent extensive development of vocational educa-
tion and expert research in this field has tended to show
that the study of foreign languages in high school is large-
ly useless, or at least less valuable than some of the other

subjects. As a preparatory program for college, however,
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7th Grade

8th Grade 9th Grade 10th Grade 11th Grade 12th Grade
Latin I Latin II
Text Text
First Latin Junior Latin
Lessons Reader
Scott Scott-Sanford
Required in Required in
Classical Classical

Course only.

Offered ev-
ery year

Course only.

Offered ev-
ery year.
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there 1s still a neec for them and their general cultural
value has not been successfully attacked. With these ends
in view the study of Latin undoubtedly fills the largest
need because of its value as a source subject in the study
of English as well as its value as a foundation for 211 of
the Romance Languages. In the case of the 3argent School,
Latin has also proved to be the usual choice of pugils who
desire this type of work. Accoréingly two years of Latin
have been made a part of the curriculum. Both courses are
offered every year and the pupils mey elect them in the up-
per three grades. In order to be used for college entrance
credit, however, both courses must be taken. The content
of these courses has been modernized in accordance with

present tendencies in the study of the subject.

Texts Used in the Sargent School
Scott - First Letin Lessons - Scott Foresman and Co.

Scott-Sanford - Junior Latin Reader -
Scott Foresman and Co.

AGRICULTURE
With the subject of agriculture we begin & discussion
of the purely vocational subjects. Our survey of the con-
solidated schools of the state has shown us that these schools
are distinctly weak in this part of their program. Most of
the schools seem to be following the tradition that the sec~
ondary school i1s strictly preparatory, in the sense of pre-

paring for college entrance, in spite of the fact as shown
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7th Grade

8th Grade

9th Grade

10th Grade

11th Grade

12th Grade

Animal Husban-
dry

Farm Shop

Text

No text is used
Outlines are
followed with
bulletins and
reference books
furnishing the
subject material

Required

Offered every
year

brops and Soils
Farm Shop

Text
Dutlines used
no formal text

Elective

iAlternated with
Farm Management

Farm Management

Farm Shop

Text
Qutlines used
No formal text

Elective

Alternated with
Crops and Soils
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by statistics that a comparatively small proportion of the
students ever go beyond high school. It seems logical, if
seventy-five percent of the students from the schools under
discussion enter agricultural pursuits, that a strong course
should be offered in this line of work. However, in the

face of the fact that only approximately one third of the
schools offer agriculture of senior high school grade we
should examine the reasons for this deficiency. A study of
the situation in many of these schools has led the writer

to draw several conclusions. The prime feason for the fail-
ure to offer agriculture as a regular part of the program
lies in the difficulty of schedule arrangement and the limit-
ed teacher time. In many schools this difficulty can only

be met by increasing the faculty. To many administrators
this has seemed to be an impossibility on account of limited
funds. This means that the agricultural program must be
"sold" to the communities and particularly to the school
boards, and with the financial assistance now available under
the Smith-Hughes law this should be a comparatively easy task.
Perhaps the most forceful argument is to show what the boys
have done in agricultural project work, because this can be
presented in objective form which appeals to farmers. As

én illustration the report of the project work of the Sargent
School follows. Of course this school is located in the open
country and is admirebly situated to secure good results in

this line, but nevertheless similar results are secured in
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all of the schools which have a really well developed agri-
culturel program.
Report of Projects in the Sargent School 1926-27
Nineteen projects were carried and all completed. These

included:
31 sows which earned a net profit of ---$2120.31
1]

5 cows, 8 calves " -—— 223.3%7
55 ewes " " - 13.60
2 beef cows “ " o 70.C0
50 hens " " -— 27.85
21 acres of potatoes " n -—= 2707.92
1l work project " " --- 153,50
Total net profit from projects 5316.55
Average net profit per project 279.82

(It should be stated that these figures are actual net
profits, based upon careful accounting in which all
costs including both labor done by the pupil or hired
done have been deducted from gross receipts as well
as the other usually computed costs.)

Another noteworthy fact in regard to the agricultural
work in the San Luis Valley is that the boys in the agricul-
tural classes of the various schools, won the majority of the
prizes offered in open competition at the Valley live stock
show in 1927. These facts demonstrate that it is possible
to provide a course in veocational agriculture in a small
school which really functions and which amply justifies the
expenditure of money necessary tc put on such a program.

The type of work just presented is, of course, really voca-
tional and is conducted under Smith-Hughes supervision. It
is much more difficult to justify the ordinary type of gen-
eral agriculture which is in reality little more than a poor

course in natural science. It is provable that the disfavor

of the subject is, at least in part, due to the weakness of
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this type of presentation and the solution of the problem
must lie in the formulation of a program which really func-
tions. Finally, the reason for this deficiency can be traced
to the type of administrator usually found in our rural
schools. In most instances the superintendents of these
schools do not have fundamental training in the problems of
rural life and as a result they are out of sympathy with the
vocational training program which apparently does not have
the traditional classical "flavor", and which, because of
their ignorance of the subject, they can not heartily en-
deavor to introduce.

In the Sargent School no agriculture is offered in the
seventh or eighth grades because the need is filled by the
boys and girls agricultural clubs under the supervision of
the extension service of the Agricultural College. These
are correlated with the school‘work so that when the boys
have reached the ninth grade they have a foundation for the
work and in many instances have well organized projects
which are carried over into their regular school work. In
the ninth grade the formal work in agriculture is begun with
animel husbandry which is required of all boys. No text is
used in this subject but outlines are followed which are
very complete and made under the supervision of the Vocation-
Agricultural Department of the Colorado Agricultural College.
Reference books anc bulletins furnish the text material.

Correlated with this work is the course in farm shop which
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includes practical farm appliances constructed of wood. 1In
the tenth grade a course in crops and soils is offered which
is also outlined as with the ninth grade course and with
text material from similar sources. Correlated with this
work is farm shop which includes farm macninery, harness re-
pair and similar work in addition to wood work. This course
is elective, and is alternatec with the elective third year
work which is fundamentally farm management with considerable
rural economics and sociology. The textual meterial is sim-
ilar to the first courses. The correlated farm shop includes
- both hot and cold iron work and motor mechanics. Material
for this course is furnished by the garsge maintained for the
busses and the instruction is largely given by the mechanic
employed to csre for the busses who is an expert in his line.
All of the agricultural work includes a required farm
project for each year which must be sufficiently large to be
of practical business value and which must be in the line of

work which the pupil is following.

Bibliography
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HOME ECONOMICS

The work in home economics is much more thoroughly cov-

ered in most of the schools under discussion than that in
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agriculture. This is probably due to the fact that it is
easier to administer on a practical basis and that the de-
mand for this type of work is stronger.

In the Sargent School no home economics work is offered
in the seventh grade because the fiela is covered by the
girls sewing and cooking clubs which are organized under the
supervision of the extension service of the State Agricultur-
al College. In the eighth grade, elementary sewing is offer-
ed for an eighty minute period three times a week. No text
is used, the work being done from outlines and supplementary
material. In the grades beyond the eighth, two years of home
economics are offered and these courses are given in alternat-
ing years. They are hence so arranged that either course may
be taken first, the eighth grade work being designed to fur-
nish the pre-requisite material. One of these courses is re-
gquired of all ninth grade girls and the other is elective,
both being under Smith-Hughes supervision. The first year
consists of a half year of sewing and a half year of cooking,
and is correlated with vocational general science. The sec-
ond year is made up half of sewing and half dietetics and
home planning correlated with vocational biology. 1In addi-
tion to these courses a year of advanced home economics is
offered when enough pupils elect the course to make it prac-~
tical. This course is not under Smith-Hughes supervision
because it is not practical to offer the related science

necessary to meke it qualify under the law. It includes
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7th Grade 8th Grade ‘9th Grade 10th Grade 11th Grade 12th Grade
Sewing Home Economics I{Home Economics II{Home Economics
111
No. Text No Text Ko Text No Text
Material in- Material in- Advanced dress-
cludes sewing cludes dress- meking.
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five six-weeks periods of sewing and one six-weeks period

of infant care and training.

COMMERCIAL

Our survey shows that among the vocational subjects the
emphasis is placed on commercial work. This is probably due
to the large demand for such training and the fact that it
can be offered to mixed classes, thus giving the material
with a minimum of increase in the teaching force. Further-
more, the commercial teacher is frequently used as an office
asgistant for the superintendent part of the time and a need
in this line can be filled at a minimum of expense. In most
of the rural communities it is difficult for students desir-
ing this type of work to attend the business schools on ac-
count of the distance from cities in which these schools are
found. Thus a distinct need can be filled by the public
school. The wide use of the typewriter in modern life makes
it very desirable for a majority if not all of the pupils to
gain a reasonabky proficiency in the use of the machine for
personal use even though they never intend to use it for gain-
ing a livlehood. With this purpose in mind it would probably
be wise to offer the course in the early years of high school,
but in the small school the difficulty of making a suitable
schedule makes it imperative to offer the course in the later
years.

The course as offered in the Sargent School consists of
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one year of typewriting and a second year of office practice
which includes the speed requirements of second year typing.

In addition one year of shorthand is offered which is calcu-~
lated to give the students a sufficient knowledge of the sub-
ject to put it to practical use with a little additional train-
ing and practice. This arrangement has been found to meet the
needs of both the pupils who wish to meake the work truly voca-
tional as well as those who want it only for personal use.

The text used in typing is the Weise=xCoover system with a
minimum speed requirement of thirty five words per minute, as
determined under the ordinary rules governing speed tests

which are based on accuracy as well as speed. The Gregg Short-
hand text and system is used with a minimum speed per minute

of sixty five words. These courses are offered every year

and on account of the limited number of machines two sections
are necessary in beginning typing. The teacher thus devotes
half of the time to teaching and half to work in the office

of the superintendent.

MUSIC
In the small rural school perhaps the most difficult
gsubject to adequately provide for is music. This is due in
part of the difficulty of schedule arrangement caused by the
necessity of finding a time when the students from all of
the classes can ve placed together, and in part to the fail-
ure of school boarés to see the necessity of providing a

spec¢ial instructor for the purpose. Here again we have a
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subject which must be "sold" to the community ané school
board.

In the Sargent School a special music instructor is
provided who devotes approximstely two thirds of her time to
grade music and art work and one third to high school music.
In addition to the vocal music, instruction is provided in
band. 3chool time is provided for this purpose but the in-
struction is paid for by the individual stuaents who elect
to take the work. Two periods of time per week are given to
vocal instruction in the seventh and eighth grades. This
work is compulsory except inmses where the parents request
that the time be devoted to instrumental work. The work in
the upper four grades is elective and time is provided in
the activity periods, the boys and girls being handled sep-
arately except when practicing for public productions. Two
operettas or other public performances are given each year,
one for the junior high ané one for the senior high school

pupils. All material is selected by the music instructor.
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EXTRA-CURRICULAR ACTIVITIES

Earlier in the discussion freguent allusion has been
made to the program of physical, sociasl, esthetic and civic
zctivities. It will be noted that in the particular program
under discussion two periods per day are cevoted to these
activities. This is undoubtedly the most revolutionary fea-
ture of the program and the one which will meet with the
greatest criticism by the casual observer. It is natural
that one should question the justification for allowing so
much time to a feature that has formerly been considered as
incidental and of little importance.

It is a matter of almost unanimous opinion among stu-
dents of our present social order that the nation's stability
depends upon the development of social consciousness and
leadership on the part of the citizems in genersl. If there
is any justification for the expenditures made at the present
time for public education it must be that the system is being
used to perpetuate our state and perhaps our civilization.
The public school age is that most responsive to training
and experience which tends to develop this necessary social
consciousness and leadership. If the job is not done in the
public school the chances are that it will not be done at
all. In the city school the time required for this work can
be provided after the regular school hours, but in the con-

solicated school this arrangement is impossible and the work
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must be made a part of the regular program. Our survey has
shown that almost without exception the aoministrators ap-
preciate the value of physical education and have provided
for it in their schedule. However, this provision of time
may be largely due to the popular demand for competitive ath-
letics. It is also very apparent that this athletic program
is permitted to crowd out most if not all of the other activ-
ities which are certainly of equal importance. Granting the
value of physical education for all students and the desir-
ability of competitive athletics for the attraction and
training of the averazge boy and girl, we must still prcvide
expression for the other social activities which we argue 1is
the most important function of the secondary school. If this
kind of work is not entitled to one period per day it would
be difficult to justify this amount of time for any other
subject. This program of activities must offer opportunity
for the developing of leadersnip, encourage social co-opera-
tion, and tend to develop respect for law and iceals of ser-
vice. It should give the pupil a chance of expression which
will show him his aptitudes and provide for stimulation of
interest in things calculated to train him in the self govern-
ing process. In short it should help him to learn how to
live",

The ideal program of this kind should provide sufficient
activities so that every pupil may be assigned to one each

day of the week. Practice has shown tkat this ideal can only
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be attained by long and careful organization of the individual
pupil's time, but two years of use in the Sargent School have
demonstrated beyond doubt that a reasonably effective program
can be provided in a very small school without increasing the
faculty. It should be stated that the activities will only
be succesgsful if conducted under teacher leadership, and in

& school organized under this system teachers must be hired
who are willing and capable in this line of work.

In final justification for this large allottment of time
to the activity program let us compare the length of school
day of the average school with the length of the day of the
Sargent School. An investigation of the schoolsin the North
Central Association conducted by Mr. C. C. Brown, the Colorado
state high school visitor, shows that the general tendency is
to make a school day of four anc one hali to five hcours. 1In
many of these schools one period per cay is devoted to the
gsocial activities. However, for the sake of argument we will
assume that this time is 2ll devoted to the ordinsry program.
In the Sargent School we find that the students spend at the
school seven hours and twenty minutes daily, forty minutes of
which is the noon recess. A comparison of‘these figures will
show without comment that the time devoted to "solia" subjects
is not materially recuced. However, the question immeciately
arises as to the justification for the long day. The answer
to this objection is simply that a variea physical anc social

program is offered which does not uncduly fatigue the pupil,
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and worx is being done in school which is done outside of
school hours in the city system. Furthermore, the long pe-
riod used provides study time so that the average pupil qoes
not need to do any home study.

The following activities made up the program in use in
the 3argent School in 1926-1927. This is not a fixea pro-
gram. Each year a new list is made up depending upon requests
made by the students and on work already covered by them.

No attempt is made. to work out a program which will be fol-
lowed regularly and this group of zctivities can undoubtedly
be improved upon as the administration and faculty secure
greater experience ana proficiency. The activity program as
outlined is followed only in the upper four grades. The ac-
tivities of the seventh and eighth grzces are handled as a
part of the regular class work in social science and special
time ig proviced for the physical training program &s indi-
cated in the schedule which follows under the heading "Sched-
ule Construction",

The material covered by the dramatic club consists of a
study of plays, the art of make-up, practice in producing
plays, practice in drametic coaching and similar work. The
mechanics of stage management and methods in scenery construc-
tion are given considerable time. The club also sponsors the
production of a play by the drametic club of the Coloraco
Agricultural College.

The debate club follows the course of procedure usually
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attending this activity. A section of the state debating
league was organized in the San Luis Valley this year and

it is probable that the club will enter this competition an-
other year.

The club in library method studies the technique of 1li-
brary organization and does all of the work of caring for and
cataloging the school library. A time schedule is worked out
for the members so that one individual acts as librarian each
day. By this means the library is given excellent care in
adaition to the valuable instruction given to the individual
students in the club.

The art club studies types of art, the history of art and
does much practical work in charcoal, crayon, water color, oil
color and needle work.

The motor mechanics club provides instruction and prac-
tice in this line for students who are not enrolled in the
regular classzes of this kind. It is under the supervision
of the school mechanic.

The journalism club studies the technique of journal-
istic work and prepares a weekly section for the community
paper.

The Hi-Y and Girl Reserve work needs no comment. These
clubs are the most popular of the program and in addition to
the time given to this work during school hours considerable
outside time is devoted to it also. The programs of study

and work outlined by the Y. M. C. A. and Y. W. C. A. are fol-
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lowed. The respective clubs have also sponsored a "Father
anc Son" and "Mother and Daughter" banquet during the year.

The music program has been discussed already and needs
no further comment here.

Once a week an assembly is held, the programs for which
are planned by the students. Two geﬁeral literary programs
are given each month. One of the periods each month is de-~
voted to class meetings and one period to separate boys and
girls assemblies during which the particular problems of boys
and girls are taken up. For the assembly work the school is
divided, the seventh and eighth grades being handled as one
group and the upper four grades as the other. It has been
found that by this system the initiative of the younger pu-
pils can be greatly stimulated and a much higher type of
work done in both groups.

A complete program of compulsory physical education is
provided for all students. Those who are qualified for the
athletic teams are handled in one group each for boys and
girls and general physical training is provided in separate
groups for the other boys and girls. Teams are trained for
competitive games in football, basketball and baseball,

The schedule included under a later heading will make
clear the time administration of these activities.

In connection with the discussion of extra-curricular
activities the matter of adult and part time instruction

should be mentioned in passing. Of course this work is in



-52-

no sense a part of the regular school program but it is
handled under the supervision of the school. Each year one
evening class is offered for farmers. This consists of an
intensive ten lesson course and the subject material is de-
termined by the needs and desires of the group in consulta-
tion with the agriculture teacher. This year a course in
training the pre-school child was offered for mothers which
proved very successful. As yet no part time classes have
been organized but the need is recognized and in the near
future it is the plan of the administration to provide ag-
ricultural instruction for boys who have been forced to drop

out of school.

STUDENT PARTICIPATION IN SCHOCL GOVERNMENT

Another phase of the activity program for the develop-
ment of group responsibility is the organization of the stu-
dent body for the purpose of participation in the management
and general welfare of the school. Earlier in the experience
of the writer in the Sargent School plans were laia for mak-
ing this organization truly an attempt at "self government".
However, it was soon evident that the attempt was premature
and that neither students nor community were reacdy for a
change of administrative method so radical. Accordingly a
plan has been developed which delegates to the students cer-
tain responsibilities but which does not include the delicate

and very difficult problem of general discipline.
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It is ultimately desirable to increase the student re-
sponsibility to the greatest possible extent, but this must
be a gradual process and the result of years of training of
the younger students. The greatest fault of systems of stu-
dent participation in government lies in the fact that not
sufficient active work is done to keep alive the interest
and initiative of the participants. This interest can only
be maintained by frequent meetings of the representztive
bodies in which the problems of administration assigned to
them can be discussed and solutions worked out.

A favorable attitucde of the student body can probably
be best developed by assigning to the students the management
of such activities as the assemblies, inter-school contests,
games and entertainments. The partial control of matters of
punctuality and scholarship may also be safely delegated
since these involve a much less complex problem than matters
of discipline. Of course the most careful supervision of
the scts of the student representatives must ve provided by
the feaculty.

A copy of the constitution of the "Sargent Asscciated
Students" follows which is self explanatory. This constitu-
tion is herewith given in order to show what is actually
being done in this school. It is not intended to be given
as the form to be used permanently. It has many very ap-
parent faults and short-comings which it is hoped can be

worked out in the future.
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CONSTITUTION OF THE SARGENT ASSOCIATED STUDENTS

Article I
Name and Object

l. This organization shall be known as the Sargent As-
gociated Students, and shall be self-governed.

2. The object of this organization shall be to promote
genuine school spirit and to provide a means whereby stu-
dents may take part in the control of school activities.

Article 11
Membership

1. All students of the Sargent High School must become
members of this organization.

Article III
Officers

1. The officers of this organization shall be Presi-
dent, Vice-President, 3Secretary and Treasurer.

2a. Officers shall be elected by the organization in
meeting assembled. The candidates shall be nominated
by a nominating committee appointec by the executive
committee. Their report shall be posted on the school
bulletin board one week prior to the reguler election.
2b., Additional nominations may be made inwiting and
filed with the secretary before the meeting during which
the election will be held. A nomination of this kind
must have the signature of ten members of the organiza-
tion.

%a. The President shall be a senior. He shall preside
at all meetings of the organization, and shall be gen-
eral manager of the student activities.

4. The Vice-President shall be a junior. He shall as-
sume the duties of the Presiaent in the absence of the
latter.

5. The 3Secretary shall be a student elected by the or-
ganization in meeting assembled. He shall keep official
records of all meetings of the organization, and execu-
committee.

ba. The Treasurer of the organization shall be a senior.
He shall be the custodian of all funds belonging to the
organization or any organization of students within the
Sargent High School, meaking use of the organization or
the name of the Sargent High School in connection with
it. '

6b. It shall be deemed t0 be the duty of the treasurer
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bb. to take charge of the door receipts, dues, proceeds
tfrom ticket sales and all other revenues derived from
any student activity. He shall keep an accurate record
of all receipts and disbursements and render a monthly
account of the same to the faculty auditor appointed by
the Executive Committee.

fc¢. The Treasurer shall take charge of the following ac-
counts, and such acditional accounts as may from time to
time be added to the 1list by the Executive Committee:
Athletics, Literary Activities, Class dues. He shall
draw checks upon the general funds, on the written order
of the treasurer or maneger of each activity.

6d. The Treasurer shall maxe a report to the Executive
Committee at the end of each semester, covering all mat-
ters pertaining to the funds collected and disbursed
through his office, and his report shall be submitted to
the Student Organizestion after having been approved by
the by the Executive Committee.

Article IV
Executive Committee

1. There shall be an Executive Committee consisting of
the President of the Student Organization, who shzll be
ex-officio chairman of the committee, and shall vote

only in case of a tie, and nine members as follows: the
Vice-President and Treasurer of the organization, and
four members of the student body elected in meeting as-
sembled, one each from the Sophomore, Freshman, eighth
and seventh grades, The secretary of the organization
shall be present at, and keep a record of the proceedings
at all meetings of the Executive Committee, but shall

not vote. The Principal of the High School, and the
Faculty Auditor shall be ex-officio members of the Ex-
ecutive Committee.

2. A majority of the members of the Committee shall con-
stitute a quorum.

3. Meetings of the Executive Committee shall be called
when deemed necessary by the President.

4. All members of the Executive Committee shall be
passing in 15 hours of work. In case any deficience 1is
not made up within two weeks, the Principal shall declare
the office vacant.

5. All meetings of the Executive Committee shall be

open to any members of the 3tudent Organization.

Article V
Meetings

1. One meeting of the Student Organization shall be
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1. held each week, at a time designated in the school
program.

2. The first meeting of each month shall be designated
as the regular monthly business meeting.

3. Extra meetings may be held at the call of the Pres-
ident,

4. The annuzl election of officers shall be held at the
last regular business meeting of the year. The officers
shall take office on the first day of the fall term.

Article VI
Referendum

1. Any action of the Executive Committee may be brought
before the Student Organizection for ratification or nul-
lification, upon the petition of 30% of the membership

of the Organization. This referendum must be made with-
in ten days of the time the action is taken by the com-
mittee.

2. Any action of the Organization or Executive Committee
may be vetoed by a majority vote of the faculty.

Article VII
Adoption and Amendment

1. A two thiras majority of the Student Organization
shall be necesgsary to acopt this constitution.

2. This constitution may be amended by a two thirds
vote of the membership of the organization. Notice to
amend must be given in open meeting at least one meeting
prior to the time for voting on the amendment.
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SCHEDULE CONSTRUCTICN

Having decided upon the courses of stuay and subjects
to be offered we are faced with the problem of constructing
a schedule which will make possible the practical administra-
tion of the classes necessary to present this material. In
the consideration of this problem the first thing to be de-
cided is the length of the perioas which will make up our
schedule. These must be aadjusted to the enriched program of
studies and activities. If we are to have competitive ath-
}etics, which will no doubt be accepted without question, we
must provide a period for such activities of sufficient
length to provide intensive training as well as a sufficient
amount of hard exercise to give the "conaition" to the parti-
cipant which will enable him to stand the gruelling exertion
of the competitive game. This cannot be done in less time
than 80 minutes per day. But, we cannot devote our entire
extra~curricular time to this purpose without eliminating
the other important activities which are calculated to pro-
mote social and citizenship training. 1In order to make pos-
sible this kind of s program we must provide activity time
in addition to the physical training period. However, the
obstacle immediately presentis itself of providing this time
without stinting the time to be devoted to the regular pro-
gram of studies, which we will assume must be maintained
upon a plane which will meet the requirements of the North

Central Association of Colleges and Secondary 3chools, as
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we pelieve that the requirements of this association are a
fairkcriterion of efficient time allotment. As a result of

a careful study of the published material along this line we
find that if we provide for each subject a period of approx-
imately 80 minutes in length for four days a week we will
have a more efficient time allotment than that provided by a
short period for five days. This plan necessitates a com-
plete change from the traditional recitation methods. Super-
vised study must become a part of the class room procedure if
the time is to be used to advantage. If we adopt this course
another of the weaknesses of our consolidated school can be
overcome. As we stated earlier in our discourse most of the
students in this type of school can not find adequate time
out of school hours to prepare the work for the short period
which is devoted entirely to recitation. However, if the test-
ing time is reduced to a minimum and the class room time is
devoted to study and discussion, we achieve a much higher qual-
ity of instruction and in addition conserve time enough for
our activity program. Furthermore, this time allotment ad-
justs itself more readily to the Smith-Hughes requirements.
To this end a schedule has been developed which can best be

illustrated by the following chart.
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- allipd activitigs which cdgn be condudted
4105 simul taneously.

A schedule of this kind provides for four "solid" sub-
Jects for each pupil in the upper four grades, and as has been
indicated they are given &0 minutes four times per week.
However, in the seventh and eighth grades the time is devoted
to a combination of subjects, the details of which will be
discussed later, and each group is offered five times per

week. The extra-curricular activities in these grades are
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made a part of the regular class work in most instances. 1In
the upper four grades each pupil has the opportunity to enter
four activities offered one day per week and in addition he
may take part in e daily physical training program. If it

is necessary for some pupils to take five subjects that pro-
vision can be made by giving the extra class during the acti-
vity periods, but of course this eliminates that group of
pupils from the extra-curricular program. Experience has
proven that the number of pupils who find it necessary to
follow this procedure can be reduced to a minimum by care-
ful planning throughout their course.

Under the 80 minute period plan the class time in each
subject is lengthened to 320 minutes per week while under the
45 minute plan the time provided amounts to only 225 minutes
per week and the pupil must do most of his study work out of
class without supervision. In consolidated schools it has
been found to be the case that in many instances it is im-
possible for the pupil to find sufficient outside time for
the adequate preparation of his work and many failures re-
sult. Under the new organization failures are reduced to
a minimum and in many classes can be eliminated altogether.

The schedule of studies used in the Sargent School dur-
ing the year 1926-27 follows. This schedule will show the
working plan to better advantage than can be done by dis-

cussion.



SCHEDULE -

GRADES 7 and 8

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
. 8 7th Eng. & Lit, 7th Zng. & Lit. 7th Eng. & Lit. 7th Enge & Lit. 7th Eng. & Lit.
o2 8th Arithmetic 8th Arithmetic 8th Arithmetic B8th Arithmetic 8th Arithmetic
w0 ~
£
RECESS 10:03 ~ 10:13
i @ |7th Socisl Science 7th Social Science]7th Social Science [7th Social Science |7th Social Science
0 :a‘ l8th Eng. & Lit. 8th Eng. & Lit. 8th Eng. & Lit, 8th Eng. & Lit. 8th Eng. & Lit.
6.
poor’
NOON
! 3 7th Arithmetic 7th Arithmetic 7th Arithmetic 7th Arithmetic 7th Arithmetic
S N [8th Social Science |8th Social Science|8th Social Science [8th Social Science [8th Social Science
O.;H
-~
o Boys Music Boys Study Boys Music Jr. High Assembly [Boys Study
< Girls Physical Ed Girls_Physical Zd |Girls Physical Ed jor Study (Alter- |Girls Physicel Ed
'™ hirls Music Girls Study Girls Music nate weeks,) Girls Study
§: Enys Physical Ed Boys Physical Ed |Boys Physical Ed |Physical Ed Boys Physical Ed
~ Eenmanship 20" 8th |8th Penmanship 20" |8th Penmanship 20" 8th Penmanship 20"
7th Penmanship 20" |7th Penmanship 20" |7th Permanship 20" {7th Penmanship 20" |7th Pemmanship 20"
S Bth H. E. (Girls) 8th Occupations & |8th H., E. 8th Occupations & |8th H. E.
< [Bth Mech. Dr. (Boys) Study 8th Mech. Draw, Study 8th Mech. Draw.

7th Science

7th Science

7th Science

7th Science

-"tg-



SCHEDULE -~ GRADES 9 - 12,

MONDAY TUESDAY WEDNESDAY THURGDAY FRIDAY

Home Room Meeting Latin II Latin II Latin II Latin II
Q (8:50=9:10) 10th English 10th English 10th English 10th English
S | Boys Glee Club 9th Agricul ture 9th Agriculture 9th Agricul ture 9th Agriculture
o (9:10-~9:40) Typing I Typing I Typing I Typing I
Q Hi Y. {9:40-~10:08) Mechanical Draw. Mechanical Draw. ﬁﬁechanica.l Draw. |Mechanical Draw.
& | Girl Reserve 9th Gen. Science |9th Gen, Science |{9th Gen. Science | 9th Gen. Science

(9:10-10:08)
& | 9th Agriculture Stockjudging Club | 9th Agriculture 9th Agriculture 9%h Agriculture
2 | Comparative Lit, Dramatic Club Comparative Lit. Comparative Lit, Comparative Lit.
< | 9th Home Ec. Debate Club 9th Home Ec. 9th Home Ec, 9th Home Ec.
8 | Geometry Journalism Club Geommetry Geometry Geometry
& | Shorthand Typing II Shorthand Shorthand Shorthand
NOON

Latin I Latin I Typing 11 Latin I Latin I
¥ {social Science Social Science (12:06-12:45) Social Science Social Science
~ |H. H, Physics H. H. Physics Library Club H. H. Physics H. H, Physics
& |Agri. II Agri, II (12:06-12:45) Agri, II Agri, II
2 | Algebra Algebra Band(12:06~1:24) |Algebra Algebra
N {Arittmetic Arithmetic Art Club Arithmetic Arithmetic

(12:06-1:24)

o | 9th English 9th English 9th English Agr. Study 9th English
< lHome Ee. II Home Ec. II Home Ee. II He E. Study Home Ec, II
% Physics Physics Physics : Physics
é World History World His tory World History High School World History
~ |Shop II Shop II Shop II Assembly Shop 1I

Girls' Music Girls' Music Girls' Music
8 [Boys' Athletics Boys' Athletics Boys' Athletics Boys Athletics Boys' Athletics
Y |Girls' Athletics Girls® Athletics | Girls' Athletics |[Girls' Athletics | Girls' Athletics
§ |Boys' Athletics Boys' Athletics |Boys' Athletics |Boys' Athletics
« |Typing 1I Garage Club Garage Club
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CONCLUSION

8o far we have discussed the needs of the consolidated
school and plans for meeting these needs. However, the prob-
lem is by no means solved when an adequate program of studies
and activities is outlined and reduced to workable form in a
time schedule, If our school is to successfully function we
must consider the personal element in the administrative and
teaching force. Our study of the schools of this type in
Colorado has shown that the job is not being well done in
many instances. This failure is no doubt due in part to the
fact that the attitude, training and tenure of office of the
faculties is such that little serious effort is really made
to meet the problem. Furthermore in justice to the adminis-
trators of this type of school it should be seid that in many
instances they are not provided with sufficient time to do
an efficient piece of administrative work. Let us pause here
a moment to look at the crowded list of duties which are im-
posed on the superintendent of the school. He must:

lst. Organize the curriculum of the entire twelve grades.

2nd. Help employ and organize a teaching force.

3rc. Act as business manager for school and community

activities as: Transportation system, school lunch,
gghog%c?tore, picture show, teacherage, school pa-

4th. Act as administrative officer for the board of di-
rectors.

5th. Teach.

bth. Supervise the teaching of the faculty, both grade
and high school.

7th. Help organize and put over a constructive community
program.

8th. Act as head of the disciplinary organizatlon.

9th. "Sell" the school program to a skeptical farmer com-
munity.
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It is evident from this list of duties that the super-
intendent of the consolidated school must be an indivicdual
who is capable of handling a wide range of activities. Busi-
ness training anc experience are quite as importent as abil-
ity along lines purely academic. The experience of the
boards of directors of these schools has been such that they
are no longer employing the old type of school man who may
be able to handle the academic activities but is unable to
handle the business administration of the school success-
fully. As a result we find that more‘and more the younger
men who have been trainéd along agricultural as well as ped-
agogical lines and who have had some business experience,
are being employed as the superintencents of the consolidated
schools. This we believe to be the most hopeful sign in the
outlook of these schools.

In adcition to the superintendent the supervisory force
of the school should include a grade principal and a high
school principal. In most schools it has been customary for
one individual to act in fact as the entire administrative
force, altho there are usually teachers who in name are the
principals. The fallacy of this procedure ig beginning to
be seen. It is a physical impossibility for one individual
to handle the whole situation adequately, and if an attempt
to manage it in this way is made the quality of work done
will be inferior. The tendency now is to create a real

principal for both the grades and high school. This 1is as
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it should be 1if efficient work is to be done.

The teaching force will of course have to be adjusted
to each particular situation, but one or two things that are
apt to be overloocked shoulc be remembered in choosing a fac-
ulty. One important consideration is the necessity of having
a congenial group. In the city or town school the teachers
may choose their own home and change at will. However, in
the case of a school in the open country the teachers are
often forced to live together in a teacherage and depend on
each other for almost all of their social life. If there is
one misfit in the group it may mean that discord will arise
that may very greatly interfere with the efficiency of the
school. As a rule it has been found that young teachers can
better adapt themselves to conditions and therefore make the
best type of teachers for this kind of a school.

The securing of an adequate force of teachers of spe-
cial subjects, as art, penmanship, music, etec. is one of the
hardest problems of the administrator of the consolidated
school. Farmers as a rule can not see the value of this kind
of instruction. However, if the need is presented forcefully
and gradually, the pestrons of any school can be "sold" the
idea and after a few years the good done will be so apparent
that they will become ardent supporters of these courses in
the curriculum, Furthermore, clerical assistance should be
furnished if the administrator is to accomplish a really

congtructive piece of work. The superintendent must have
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‘time to study his own and other systems snd to keep up to
date. This also usually seems unnecessary to a group of
farmers but it will come if the wey is carefully prepared.

Quite as important as the problem of securing an effi-
cient and congenial faculty is the one of providing adequate
direction of class room method. It will usually be very dif-
ficult to find teachers who are alreacy trained for the work
expected of them. This meens that they must be trained on the
job. There are many ways in which this may be done; the com-
monest and perhaps the most effective of which is by frequent
personal conference between the supervisor and the incdividual
teachers in which their work is constructively criticized and
suggestions made. This work can be greatly simplified by
well organized teachers' meetings in which the particular
problems of the classroom are discussed. Much good can also
be accomplished by a program of visitation in which the teach-
ers as well as the superintendent and principals visit other
schools and observe methods. Of course consistant attendcance
at summer school is indispensible.

If the foregoing conclusions are correct it is almost ex-
iomatic that constructive work can be done only if the tenure
of officé of the feculty is sufficiently long to give conti-
nuity to the basic fabric of the program. It is the natural
tendency of the experienced teacher to gravitate tovthe cities
and if good teachers are to be held in the rural schools it

must be by paying salaries which will successfully compete
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with those offered in the larger schools. In the 3ergent
3chool a schedule has been worked out which has proven fair-
ly satisfactory and has resulted in holding the faculty rea-
sonably well. In the high school faculty consisting of nine
teachers, four have been in their present positions for four
years, one for two years and four for one year. The music
supervisor has also been with the school four years. A copy
of the salary schedule follows.
PdB. or equivalent with 1 year experience~—————m==== $1100
PdB. or equivalent with 2 or more years experience-- 1200
For each additional year of service in the Sargent School
$100 will be added up to a mazimum of $1500.
A. B. or equivalent with 1 year experience-—————=——=- $1500
A. B. or equivalent with 2 or more years experience- 1550
For each additional year of service in the Sargent School
$100 will be added up to a2 maximum of $1750.

Additional pay may be given for special work, training
or experience.

The szlaries of principals, supervisors and special teach-
ers shall be set by individual agreement.

Finally, certain generalizations mey safely be made from
our study. A majority of our educational leaders are definite-
ly committed to the principle thet a democracy such as ours
must provide equitable educational opportunity for all. The
consolidated school is a long step in this direction for the
benefit of our rural children. However, there are many rea-
sons for questioning the value and efficiency of the small
high school in general, and tie need is clear for further
study and educational investigation of this very important

part of our educational system.
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