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To aid homemaking teachers in planning· units 

of work with their students, ! Suggestive Guide £2£ 

the Study ~ Homemaking ~ ~ Secondarv Schools Q! 

Illinois was set up in 19434 The materials included 

in the Guide were considered by homemaking teachers. 

to be of general interest and to meet the usual needs 

of girls in high school homemaking classes. These 

materials, however, should be evaluated for interest 

not only · by teachers of homemaking, but also by girls 

in homemaking classes. 

Statement 2f problem 

What interest appeal does material contained 

in A Suggestive Guide £.2!: the Study 2( Homemaking 1n. 

~ Secondary Schools g£ Illinois have for ninth-grade 

girls? 

Problem analysis.--To what extent are ninth-

grade high school girls interested in the following: 

a. Objectives planned by teachers? 

b. Approaches planned by teachers? 

c. Learning experiences planned by teachers? 

Delimitation.--The study was limited to the 

expressed interests of ninth-grade girls in first-

year vocational homemaking classes of Illinois high 

schools before the units were s tudled. 'rwo units 



from fi Susgesti ve Guide foi£ ~ §tud;y Q1. Homem.s.kina 

ill ~ Secondar::r SchooJ.s 2£. Illinois were used; 

namely, "Making the Most of Ouraelves,n and uGrooming 

and Clothing Ourselves. 0 

Sco;ee and me thod oi' s tudz 

The data for this study consist of the ex­

pressed interests of ~93 ninth-grade homemaking girls 

in 21 high schools in the state of Illinois cone ern­

ing two units of work from !!. Suggestive Guide f..!:E_ the 

Study 2f_ Homemaking ~n ~ Secondary Schools 2.! 

Illinois. The students giving their op:lnions of 

this material wer:.e in high schools of various sizes 

in different sections of tb.e state. 

The .student evalus.ti on of the units was carried 

out as a class activity under the direction of the 

homemaking teacher. 'l'he girls and the teacher were 

supplied with copies of the units. The teacher read 

each ob je cti ve, interest approach, and learning ex• 

perience with the girls, giving enough time after the 

reading for each girl to wri te the numbf" r which indi-

cated her opinion. The numbers we~e written on the 

lines prov:i.ded before each 0..1. the items in the copies 

of' the units. The followin g key was used: 

~ very interesting 

_g_, somewhat interesting 

1 _, not interesting 



The meaning or any word or suggestion which tb£ girls 

did not understand was explained. The unl ta were 

checked on two different days in order that the girls 

would not tire of the ~heck:inf:, and cause the results 

of the second unit checked to be less reliable. 

'J.lhe oplnions, expressed in terms of three de ­

grees ot interest and recorded for ee.oh of the 219 

1 tema rated, were eoxnpiled for each of the 21 schools 

represented in tb.e study. From these sub-totals the 

total interest appeal rating for each 1 tem was ob ... 

tained. Percentages, based on the total number of 

ratings fOI'" the 1 te rn , were computed for each of the 

three degrees of interest for each item, 

In view of the faet that only 23 of the 49 

objectives, 46.9 per cent, three of the six interest 

appros.ob.es, 00 per cent, and 30 of the 164 learn:i.ng ex­

peri ences, 18.3 per cent, were considered very interest ... 

ir~ by 50 per cen t or more of the girls, the conclus ion 

may be drawn that in general pupils e..nd teachers did not 

agree about the interest of the items. 

The criterion set up as a minimum interest 

goal was that at least 50 per cent of the gi:r·ls should 

eons.ider the e .xperlence very interesting and not more 

than 25 per cent of the girls should con s i der i t un­

interes tlng. 



The following objectives, interest approaches, 

and learning experiences considered very interesting by 

50 per cent or more of the girls miBht well be empha­

sized durin·. the study of the unit: . 

Objectives (in order of their interest appeal). 

Unit; Making the Most of Ourselves. 

To learn how to make friends and how to keep them. 

To plan and give a successful party at which good 

manners, hospitalit-y, and 11<h ole some fun are enjoyed. 

To learn how to make and keep satisfactory friend­

ships w1 th boys. 

fro see what improvements may be made in self and 

how to make them. 

To learn what qualities make a person a desirable 

friend. 

To le rn and practice good manners. 

To use a good standard in choosine close friends. 

To learn the part pensonal.tty plays in making and 

keep1n friends. 

Unit: Grooming and Clothin. Ourselves. 

To have pride in keeping hair, hands, and teeth 

in 13;0od condition. 

To know how to do good machine sti tchlng. 

To hs. ve a knowledge of the importance of caring 

for the hair, hands, and teeth. 



To learn how to keep the skin healthy. 

To know how to thread, regulate, and use the 

sewing machine. 

To be able to select a garment to meet a personal 

need. 

To be able to eelect fabric suitable to the 

ga.1•ment . 

To be able to use an electric iron. 

To Know how to select a pattern suitable to the 

individual . 

To be able to make simple pattern alterations. 

To know how to fit patterns or check measurements 

to avoid pattern fitting. 

To have an appreciation of how proper care of the 

body contributes to good appearance. 

To want to form good working habits. 

'ro kno~ and appreciate the part good posture plays 

in personal appearance. 

To be able to judge a finished garment. 

Interest APEroaches 

Units. Making the Most of Our·selves. 

A good short story of a friendship to read to the 

girls. 

Unit: Grooming and Clothing Ourselves. 

"What Shall I ~ear?" (a movie} . 



Discuss such questi ana as: 

A. Have you ever thought of the in~resalon you may 

make on your first day in a new school? 

B. Have you ever been uncomrortable because you 

were overdressed for a certain occasion or had worn the 

wrong type of clothes? 

c. Are you careless or trim? (Suggestion given 

on page 276 in the revised edition of' Your Clothes and 

Personalitz, Ryan.} 

Learon1ng Experiences 

Unite Making the Most of Ourselves. 

Plan a skit showing etiquette of dating. 

Arrange the classroom. as a restaurant. Dramatize 

manners in a restaurant. 

L! s t ways of' really having a good time on s. date • 

Rave girls list their likes and dislikes in boys. 

Have boys list their likes and. dislikes in girls. 

Exchange 1 ist s. 

Dlscu.ss: Double dating, group d.e.ting, Dutch dates, 

blind dates. 

Suggest common causes of conflicts between parents 

and daughters over d€t 1ng. lxplain parents' attitude. 

Daughters' attitude. Give suggestions for a peaceable 

solution. 



Make a. list of five characteristics you desire in 

a boy friend.. Compare lists. Make a composite list and 

decide which characteristics mentioned are really basic 

for friendship. 

Su est ways of be comins acquainted with boys. 

Give advantages and disadvantages in having boy 

friends come to your house for a good t lme. 

Dramatize manners in a theater. 

Have a question box on dating; on etiquette. 

Have panel discussion on such topics as: steady 

dating, petting. 

Tell how brothers and s~sters may be helpful in 

gaining satisfactory boy and girl friendships. 

Plan and gtve a party at which good manners will 

be practiced. 

1hose objectives, interest approaches, and 

experiences considered somewhat interesting by the girls 

need to be reconsidered and discarded or revised in 

order to increase the interest appeal of the unit. 

Serious consideration needs to be given by 

the teachers to the items listed below which were con­

sidered not interesting by 25 per cant or more of the 

girls; the girls may be right. 



Objectives 

Unit: Grooming and Clothing Ourselves. 

The use of quotations, as: "Every bird is known 

by its feathers." 

Notice contests for homo sewing. 

Learning ~eriences 

Unit: .t.<sking the ~ •. ost of Ourselves. 

Check your self by the rrPeraonali ty Inventory" 

pa&e 477, the !!!'_ ·~ Ec onomics Omnibus. 

Give examples of an older person's friendship 

influencing a younger person 1 s life. 

G1W3 an example of customs whidldiffer in 

different seetions of the country. 

Choose one good qual1 ty to build up and one fault 

to eliminate, keep1 ng e. record for one week. 

Girls might summarize these dtscussions in a short 

written paper on nwb.a t My Friends liave Meant to r.~e." 

Describe a per son you have met in real life or 

in 11 terature mom you ~auld consider a "lop-eided" 

individual. Give suggestions s to what may have caused 

this person to be the sort of' person he is • 

Cite examples of trivial incidents which cause 

difficulties. 

Discuss: Breaking a rule of etiquette is excusable 

if one does not know the rule. 



Look up the origin of some of the social customs, 

such as lifting the hat. 

Describe a personal friendship with an older per­

son, pointing out the values both parties are gaining 

from th~ friendship. 

Discuss: "A friend of mine has to do what I want 

if she stays my friend. u 

Discuss the Ire a.ning of the expression 11 a well­

rounded" individual. Describe the sort of person this 

makes you thi.nk of. Give ohe.racteris ·tics of a "well­

rounded" individual. 

Describe the manner in which you have won a friend 

during the past year. 

Wr.ite a character sketch of a good friend. {This 

could be patterned after 11My Most Unforgettable Charac­

ter" in~ Reader's Digest .) 

Class may report on the variety of their friends. 

Summarize class sue;gestions into a general guide 

for mak108 friends . 

V~:r·1 te your definition of personality. 

Read in a number of books on etiquette on subjects 

pla~~ed for study. Diseuas. 

F'ind a poem that you like about friendship . 

Unit: Grooming and Clothing Ourselves. 

Students practice treadling. 



With permission of mother, clean and oil your 

own sewing ~a chine. 

Make a note of any changes (in the pe.ttern) 

necessary. 

List questions you would expect a good sales 

person to answer. 

Practice thimble drill. 

Make a good label for your garment. 

Study sewin _ machine book and become acquainted 

with the machine parts and the use of each. 

Study causes for machine difficulties and be able 

to report how to avoid these problems. 

Practice openin~ and closing the machine . 

St'J.denta ke a good posture chart for scoring 

Checking to be done by classmates and teacher. 

Students formulate guides to follow for good work 

habits. 

Make a list of textile terms important to the 

consumer 1n ruyi.ng yard goods. 

List advantabes of a clothing inventory. 

lxatnine your iron at homt. and report to the class 

its brand, price, and good qualities. Comp ;re it with 

the school iron. 

Brin& to class examples of clothing inventories. 

Draw from your own experiences and relate common 

d1:ff1cult1e a w1 th fabrics. 



Make e. list of tools needed and the approximate 

cost of each. 

Refer to inventory end find individual need or 

desire. 

Relste facts learned or could be learned from 

closer observation at the store or home. 

Invest igate available tools and prices in local 

stores. 

hoose one too 1 and read concerning its selection 

report your findin s to the class. 

li'lnd pic wres or brine examples of good and poor 

selection of tools. Give reasons for your conclusions. 

Students formulate the meaning of the word inven-

tory. 

Some of the above-mentioned items suggested 

~J the teachers may not be basic for the main work of the 

units ·in which the girls dit1 indicate they were very much 

interested. If analyzed cavefully by the teachers, some 

of the learning experiences rated low in interest appeal 

by the girls may be found to be "busy~workn and a. waste 

of t1me. 

Recommendations 

TI1e following addi tional recommendati ons are 

offered: 

1. The students should have a greater share in 

the planning of the un1 ts. 



2. Such e.lC.ercises as n'V\rite a characte sketch 

of a good friend" may well be left fo1~ the 

.tmglish class. 

3. I<rom the opinions of the girls concerning 

bulletin board displays, new departments 

might be planned ~1 th only small bulletln 

boerds. An attractive wall hanging might be 

used for the bulletin board now in the de­

partment, and the ti.~e which the teacher 

would spend on the arrangement of u terial, 

used for other work. 

S:u,ggest ions £2..!:. further s tudz 

The following problems are suggested for 

further study: 

1. To what extent are ninth-grade girls 

interested in other units ln ~ Suggestive Uuide ~ ~ 

Study of Homemaking !Jl ~ Seoondar,y,: Schools 2f. Illinois? 

2. ~hat interest appeal does meterial con­

tained in £.. Suggest! ve Guide for· ~ .... tudy ..Q! Homemaking 

!!t ~ Secondary Schools .2f. Illinois have for tenth­

grade girls , for e leventh-grade girls , and for twelfth­

grade girls? 

3. To v.hat extent r.rB. y ninth .. grade girls be 

interested in the units a.s revia ed in the light of the 

findings of this study? 



4. Of what value do homc.mckin5 girls consider 

material suggested in ! SU[::,{!SStive Guidefor ~ Ptudy 

2£ HomemaKing ill ~ Secondary Schooln £[ Illin~ls after 

the units heve been taught? 

5. Of hat value to their daughters do mothers 

(or parents) consider material suggested in A Su{,gesti ve 

Guide £2I. the Studl 2£.. Homemaki!!S !a lh!t Seconda.rz 

Schools £f Illinois? 

6. Of what val~e do girls who have been en-

rolled in homemaki classes and who have g raduated or 

left school consider material suggested in !;_ su. gestive 

Guide .£2!.. the Study of Iiomemaking !!!, 2 Secondary 

Schools ££Illinois? 

7. no~ do the findines of the present in-

vestigation compare with tbe evaluations of teachers as 

reported on for·ms entitled, uLvaluo. ti on Form for Report­

irJg Use of Curriculmt~ :Materials, tt filled aut by all home­

makil~ teacher~ in Illinois ana on fi le in tre office of 

the State of Illinois Board for VocatL.nal Education'? 

L I ~- n, 1 Y 
COLO Rf ~oM.& M.COLLEGi 

FC..R 1 wL ... Ns. coto:tAoa 
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Chapter I 

INTRODUCTION 

To aid homemaking teachers in planning courses 

of study for their students, A Suggestive Guide for the 

Study of Homemaking in the Secondary Schools of Illinois 

was set up in 1943. This Guide grew out of the efforts 

of a Guiding Committee consisting of six members, an 

Advisory Committee of 25 members, and the homemaking 

teachers of Illinois working through 30 curriculum study 

groups over a period of six years. The compiling of 

material submitted by the curriculum study groups was 

done by 10 members of a curriculum workshop held at 

Illinois State Normal University, Bloomington, in June, 

1943. 

The Guide is not a course of study and is 

intended only as an aid to teachers in planning their 

own courses of study and methods of presentation. The 

teacher must select, adapt, and add to the rraterial. 

The Guide itself must be continually developed and re­

vised. 

Materials included in the Guide were con­

sidered by homemaking teachers to be of general interest 

and to meet the usual needs of girls in high school 
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homemaking classes. These materials should be evaluated 

for interest not only by teachers of homemaking, but also 

by girls in homemaking classes. In setting up programs 

for the study of homemaking in their particular situ­

ations, homemaking teachers are urged to plan with both 

students and parents. Attention bas been called to the 

need for practicing democracy in our schools. Although 

much has been said about pupil-parent-teacher planning 

and the place of democracy in the school, too often 

little has been done about it. All too frequently the 

teacher decides what units shall te taught, what shall 

be included in these units, and hcwthey shall be studied. 

In many cases students have little voice in the matter; 

parents, none. 

A study of the interest of homemaking girls 

in the rna terial selected for them by teachers should 

prove helpful to teachers in choosing materials and in 

planning methods of presentation by giving them a pupil 

viewpoint. The study should also be valuable in re­

vision of the Guide. 

Statement of problem 

What interest appeal does material contained 

in A Suggestive Guide for the Study of Homemaking in the 

Secondary Schools of Illinois have for ninth-grade 

girls? 



Problem analysis.--To what extent are ninth-

grade high school girls interested in the following: 

a. Objectives planned by teachers? 

b. Approaches planned by teachers? 

c. Learning experiences planned by teachers? 

Delimitation.--This study will be limited to 

the expressed interests of ninth-grade girls in first­

year vocational homemaking classes of Illinois high 

schools before the units have been studied. Two units 

from A Suggestive Guide for ~Study of Homemaking 1£ 

the Secondary Schools of Illinois will be used; namely, 

"Making the Most of Ourselves," and "Grooming and 

Clothing Ourselves." 



Chapter II 

REVIEW OF LITERATURE 

As an aid in understanding the interest appeal 

for ninth-grade girls of material contained in a teacher­

made course of study, the following review of literature 

presents reported procedures of pupil participation in 

setting up and evaluating the curriculum. It also 

includes studies of the interes~of youth. 

Reported studies of pupil participation 
in curriculum construction 

Beeman {5) in an article published in the 

~Economics News, 1930, told how parents and child-

ren helped to reconstruct the home economics curriculum 

for the high schools of Indiana. In this study conducte 

by the Home Economics Association of Indiana, contri-

butions of parents, children, and teachers were brought 

together. First, studies were made of the home and 

community life of 16 groups of pupils. Each study 

represented a cross-section of the state geographically 

and included both rural and urban life, American and 

foreign-born families with incomes of different levels, 

and children of professional and industrial parentage. 

Several hundred members of the Association, including 

teachers, supervisors, teacher trainers, and homemakers, 



were assisted by school superintendent s , principals, 

and pupils in carrying out the study. The work was 

organized under expert guidance. 

Miss Beulah I. Coon, at that time from the 

University of Chicago, worked with the general committee 

on the interpretation of the data and the outline of the 

course of study. Objective~ selected problems, and 

suggested activities for use in teaching were set up in 

the light of life situations revealed through data se­

cured in the study. More than a year was required for 

the revision of the course of study. 

It was stated that since there were varying 

conditions and many differences in the homes as shown 

by the study, the materials of a course of study needed 

to be selected, discarded, supplemented, and adapted to 

meet the needs of pupils. 

In a later investigation published in Home 

Economics ~' 1930, Beeman (4) gave some of the high 

lights of the Indiana study. Teaching the selection ~ 

clothing was justified since, in 47 per cent of the 

homes represented by the study, the girls selected as 

well as purchased clothes for themselves, and about one 

fourth of these purchased clothing for other members of 

the family. About one half reported the construction 

of some clothing. 

Preparation of meals was largely the respon-
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sibility of the mothers; the children in one half of 

the homes assisted with setting the table and the ser­

vice. All members of the family helped with the market­

ing. A need was found for scientific nutrit i on know­

ledge as a guard against false advertising and a realiza­

tion of the relation between diet and health. There was 

need for the teaching of food preservation, for in three 

fourths of the homes families were canning foods and 

making jelly and preserves. The economic standard set 

up in teaching was in general found to be higher than 

the income levels of the families. 

Beeman concluded from data secured in the 

' study that in order to do the best possible teaching 

it is important to know the pupils and the homes from 

which they come. 
I 

In 1932, Rogers (14) reported a study of home 
~ 

economics in the junior and senior high schools of 

Lexington, Kentucky, to determine if the course was 

meeting the needs and interests of the girls. The data 

were secured by means of questionnaires filled out by 

the teachers and the girls taking home economics. It 

was concluded that the course of study being used did 

not meet the needs and interests of the girls. A re-

vised course of study was based upon findin gs resulting 

from the study. A second survey showed that both pupils 

and teachers were better satisfied. 



In order that the home economics curriculum 

of Northeast Oklahoma Junior College might better con­

form to the functional viewpoint of education, a study 

was reported in 1933 by Banks (2) in which 59 former 

students were interviewed concerning the needs that 

might be met by home economics training. It was found 

that the needs were primarily for help with problem~ of 

home living and homemaking. Objectives, purposes, and 

content of the basic courses of the home economics cur­

riculum were set up from the expressed and observed 

needs of the students. A second study, by means of 

questionnaires, was made of the purposes and objectives 

of home economics curricula of 30 junior colleges of 

the Southwest. The primary objectives in the greater 

percentage of these colleges were found to be concerned 

with problems of home living and homemaking. As a re­

sult of the study, suggested changes in the basic 

courses resulted in the addition of a new course, child 

care and development, and in an increasing emphasis on 

phases of management and on family and social relation­

ships. 

The value of the questions of children as a 

source of material in curriculum construction was 

clearly shown in 1937 by Dale (7} in a study reported 

in Educational Research Bulletin. Failure to utilize 

this source of data was attributed to two causes: 



first, teachers might feel that the interests of child-

ren are difficult to measure, not to be trusted, and too 

easily moved from one subject to another; second, 

methods which have been used to collect such data have 

been cumbersome. 

Dale reviewed a number of questions of child-

ren. These studies are valuable to the present investi-

gation as examples of what has been done. One of the 

first, by Laura E . Mau, reported questions regarding 

certain objects asked by children in kindergarten, 

first, second, and third grades. The questions were 

whispered either to Miss Mau or her assistants. A 

large percentage of the questions asked concerning 

animal, plant, and physical phenomena dealt with the 

identification and activities of objects. These topics 

were concluded to be of greatest interest to the child­

ren. This was confirmed by another study in which 742 

questions asked by boys and girls were classified, and 

the order of preference was found to be the same, indi-

eating common intere sts of children which could be used 

in a curriculum. 

Another study secured data on interests of 

children in plant and animal life and in physical 

phenomena by taking a mud puppy in a glass. aquarium 
I 

into the classrooms in grades three to eight. The 

8,328 questions asked by 1,718 children were recorded 



and classified under 20 headings. This technique 

assumed that certain subject matter should be taught, 

but secured the objectives for the course through the 

questions of the children. 

In the field of household arts, questions were 

collected by two different investigators through letters 

of inquiry, personal interviews with high school teachers 

of home economics, and round-table discussions and other 

gatherings of teachers. Approximately 1,000 questions 

were secured and used as one basis for the construction 

of a course of household chemistry. 

In another study reviewed by Dale, a form 

letter was sent to eighth-grade pupils in Columbus, Ohio, 

in which each pupil was asked to state his interests in 

science. Examples of questions which might be a sked 

were given. The 3,500 questions received were tabu­

lated on the basis of the nouns used. The questions 

were compared with questions answered by the general 

science textbook in the city at that time. It was found 

that 43 per cent of the questions were answered or 

touched upon by the author of this textbook. 

Another writer obtained questions on science 

from pupils and also from their mothers and fathers. 

The technique used was to submit a letter to the pupils 

similar to the one used in the above-mentioned study. 

Each pupil thought about his interests, wrote down five 



questions, and brought them back to school with five 

questions from his mother and five from his father. A 

total of 3,330 questions was received from pupils and 

3,332 from adults. Similarity of the questions was 

brought out by the fact that 37 of the most frequently 

occurring scientific interests of the boys and girls 

occurred among the 47 most frequently qccurring scien­

tific interests of the fathers and mothers. 

Dale reported that questions of students were 

used as one source of curriculum material in the state 

course of study in health in Ohio. From 16 cooperating 

schools, 2,700 questions were reported. A list of 120 

questions on 24 different topics was made up in groups 

of five. One question in the group was the most fre­

quently asked question on the topic; three other ques­

tions were each of decreasingly lower frequency; one 

question had not been asked at all by the students but 

was considered interesting and important by the inves­

tigators. Students evaluated these questions on three 

categories of interest. Since a number of the questions 

not asked by students secured high ratings from them, 

it was concluded that high school students are inter­

ested in questions other than those asked by themselves. 

In this study reported by Dale, adult experts 

rated 120 key questions for their interest appeal to 

eighth-grade boys and girls. The eighth-grade students 



indicated their interest in this same list of questions. 

A coefficient of .42 was obtained between the ratings of 

the experts and the students. The experts agreed fairly 

well among themselves as to what would be an interesting 

question, but they did not agree nearly so well with the 

students. 

In an article published in the California 

Journal Qf Elementary Education on the subject of uti­

lizing pupil-interest in curriculum making (1937), 

Merideth (12) stated: 

Since a democratic society operates upon 
the premise that group cooperation on a common 
problem is best, the schools in such a society 
should build in children understanding, appre­
ciation, and controls for self-government 
through working with others in democratic 
group situations. The place of the pupil in 
curriculum making has changed with changing 
views in psychology. When the curriculum is 
organized around significant child problems, 
the children become aware of needs for skills, 
techniques, and understandings. Procedures 
that will be helpful in deciding pupil inter­
ests at various ages are: long-time observa­
tions by teachers; making class inventories 
of interests; using available studies of 
pupils' interests; and formulating common 
child problems. Passing fancies must not be 
basic considerations in determining child in­
terests. The more abidi'ng interests wh i ch will 
lead to activities rich in growth must be se­
lected •••• . Intelligent direction of pupils' 
interests makes teaching a live, stimulating 
eyperience. (14:336) 

In 1941, Harrill (8) reported a study of de-

veloping and maintaining student interest in a unit on 

the selection, cost, construction, and care of clothing. 

Pupil behavior indicating a lack of interest was 

~-----------------~---·------~--~----~--------------------~ 



analyzed to find causes for the lack of interest. A 

survey of home economics education literature was made 

to find suggestions for developing and maintaining 

interest in learning. Six of these suggestions were 

used by the investigator. It was found that where in-

terest already existed, it was maintained; in other 

cases it was developed. It was indicated that some 

pupils need competent guidance in finding, developing, 

and enriching their interests. 

Max (11), in 1943, stated his case for pupil 

appraisal as follows: 

Despite the fact that material which may 
be interesting to the teachers is not always 
interesting to the pupils, it is not customary 
for teachers to consult pupils when they are 
drawing up a course of study. It is usually 
felt that teacher knows best, and so be i t. 
(8:505) 

In his study, Max secured opinions from 30 

pupils in a senior high school chemistry class. A 

questionnaire was used to secure reactions to certain 

phases of student activities, certain topics or units 

in the course, methods of teaching, and certain traits 

or attitudes of the teacher. 

All the students except one thought that they 

had derived benefit from their own special reports, but 

one half of these said they did not learn much from re­

ports given by others. Laboratory work was among the 

"likes" of the course, problems among the "dislikes." 

~-------------·---------------------------



From the cooperative attitude of the 
students it was apparent that they appreciated 
the fact that they were being asked to express 
their opinions as mature individuals. (8:507) 

Max saw two main values in this sort of 

questionnaire. In the first place it was a democratic 

procedure. Its second value was that it lead the teache 

to a periodic re-evaluation of himself and his course. 

Max further stated that the findings of educational re­

search should not be disregarded in favor of student 

opinion, but that the course should be re-examined. 

Pupils cannot be expected to give evaluations such as 

as educator would give; their opinions are more in the 

form of reactions. Too often, in his judgment, adults 

underestimate the opinions and abilities of adolescents. 

Outland (13) also would give consideration to 

pupil evaluation of the curriculum. Writing for the 

School Review, 1940, he said in part: 

In the continuous evaluation and reor­
ganization of social-studies programs in 
American secondary schools, an important 
factor to be considered is the pupils' de­
sires and their opinions of their needs. More 
and more is attention being given to those 
areas of study which youth itselffeels are 
necessary for complete living . (15:592) 

In the study reported by Outland, a committee 

of Los Angeles County secondary school teachers, made a 

survey of the social-studies program in grade 12. The 

survey included a study of present social-studies pro­

grams, the opinions of educators and the expressed de-

---------------------------~-----~----,----------~ 



sires of several thousand pupils in nine Los Angeles 

county high schools. The schools chosen were represen-

tative of rural and urban pupils of foreign parentage 

and of native parentage. A questionnaire containing 

102 items was submitted to approximately 3,000 pupils. 

Each pupil checked with the figure 11 1 11 the 10 items that 

he thought would be most important to him personally as 

topics for study in the eleventh and twelfth grade 

social-studies course. The 10 considered next in impor-

tance were checked with the figure 11 2. 11 The ten con­

sidered of least importance were marked with a 11 3 11
; 

all others were left blank. Following are the results 

of this checking: (15:593) 

Items rated most important: frequency of checking 
2. How to develop personality 1,068 
3. How to get along with people 875 
1. How to know my own abilities 710 

47. How to apply for a job 699 
44. How to select an occupation 688 
15. How to select a life-mate 590 
11. How to conduct conversation 555 
17. Essentials to happy marriage 539 
45. Preparing for an occupation 522 
4. How to act in public 464 

Items rated second in importance: 
47. How to apply for a job 549 
4. How to act in public 467 
5. How to select right clothing 428 

14. How to select companionship 428 
1. How to know my own abilities 427 
6. How to budget income 418 
3. How to get along with people 408 

11. How to conduct conversation 385 
93. How to speak in public 385 
45. Preparing for an occupation 363 

Items rated least important: 
87. How to use leisure hours 333 



Items rated least important: 
32. Facts about tobacco 
85. Motion picture selection 
31. Facts about alcohol 
88. How and where to travel 
97. Duties of the citizen 
99. Fascism, naziism, etc. 

100. How courts operate 
13. How to write letters 
33. Widespread unemployment 

frequency of checking 
299 
280 
276 
273 
265 
254 
253 
248 
248 

The items chosen most frequently as being of 

greatest importance can be grouped under three general 

headings: personal development, economic adjustment, 

and family adjustment. Pupils answering the question-

naire indicated that they desired their senior high 

school work to be concerned with life problems, not 

historical abstractions. They wished work which would 

aid them in developing their own capacities and abilities 

It was clear that the students failed to see the re-

lationships of some of the items to their personal de-

velopment. "How to use leisure hours" was checked by 

more students than any other as being of little impor­

tance, yet it is closely related to items checked as 

being of most importance. One of the tasks of the 

school, according to Outland, is to point out important 

relationships and to extend interests. 

Hickman (10) in a study (1942) of the value 

of parent-pupil-teacher planning in a functional high 

school homemaking program reported meetings held with 

parents and students of the homemaking classes. Both 

groups made suggestions for the improvement of these 



classes. Records were kept of the reactions to the 

meetings, attendance, participation, suggestions, needs, 

and satisfactions. 

Interests and needs of xouth 

Beeman (3) in an article published in the 

Journal of~ Economics, December, 1929, stated that 

a knowledge of interests of girls seems necessary as a 

basis for curriculum building. Her study of the inter­

ests of high school girls in home activities included 

three approaches: (1) general types of interest as 

stated in writings of psychologists, club leaders, ad­

visers, and others studying interests of girls or work­

ing with them; (2) reports from the girls of their 

likes or preferences, with reasons; and (3) observa­

tions made by home economics teachers of the interests 

of their pupils as observed in the classrooms and social 

activities. In making out the questionnaires, three 

main divisions of interests were used: (1) the girl 

and her own affairs; (2) her consideration of and re­

lations with others; and (3) her activities. The blanks 

provided for both the statements of preferences and 

examples of things which the girls had done. These 

examples furnished evidence of the preference. The 

questionnaires were filled out by 66 girls in grades 

10, 11, and 12. 

Major interests of high school girls as shown 

~--------------·------- --~-------------------------~----~ 



by the questionnaires included: (1) personal appear­

ance and self-improvement; (2) the attention of boys 

and the school crowd; (3) out-of-door activities and 

more learning. Under personal appearance and self­

improvement, dressing neatly was of greater i nterest 

than consideration for health, and more interest was 

indica ted in each of these than in observing rules of 

etiquette, doing as one pleases, and wearing jewelry 

and dress accessories. In interests of persons, 

brothers, and sisters were mentioned less often than 

school associates, especially boys; relations with 

mothers seemed more important than relations with 

fathers; heroes held little interest. Out-of-door acti­

vities led the list of preferred activities, but inter­

est was frequently shown in study, in home economics, 

in efficient methods of work, in work done in the home, 

and in plans for a future home. 

The interests of g irls as observed by the 

teachers were obtained from reports of 25 teachers of 

68 girls, including the 66 who filled out questionnaires 

of their interests. There was a difference between 

preferences as stated by the girls and as observed by 

the teachers. Some of the interests reported by the 

teachers were neat and orderly appearance, self-improve­

ment,manners and observance of etiquette, and the prac­

tice of personal hygiene. The te achers placed more 



emphasis than did the girls on care of belongings, 

telling about oneself, and wearing jewelry and acces­

sories. \ The girls gave more importance than did the 

teachers to clubs, brothers and sisters, attention to 

boys, social service, and loyalty to school. The 

teachers observed more interest than the girls reported 

in looking forward to voting, working outside the home, 

making articles for exhibit, and preferring handwork to 

study. 

This study by Beeman confirmed the opinion 

that the adolescent girl longs for recognition, desires 

to take responsibility, wishes to organize her world 

efficiently, is eager to improve social conditions, and 

looks forward to some career, which may be a home of her 

own. 

Harwood (9) made a study (1937) of attitudes 

of mothers and daughters toward social problems. The 

purpose of the study was to discover what attitudes in 

mother-daughter relationships might become disturbing 

elements in family life. A list of desirable and un­

desirable traits in mothers was formulated by 25 girls 

in the Homemaking II class of the investigator. The 

mothers of these girls listed desirable and undesirable 

traits in daughters. Homemaking teachers were inter­

viewed to determine traits which in their judgment might 

be problems in mother-daughter relationships. Faculty 



members of Colorado State College who bad daughters were 

also interviewed for opinions of undesirable traits in 

daughters which might cause conflict. A total of 161 

traits listed as undesirable were the ones selected for 

the study. These were put into groups related to morals, 

money problems, social functions, choice of friends, 

school and home difficulties, and boy-girl relationships. 

Some of the significant elements of friction in mother-

daughter relations were found to be: 

School parties on school nights 
Free choice of boy companions 
Necking as being all right 
Do own dating 
Smoking and drinking as being 
all right 

Free choice of companions 
Buying own clothes 
Choice of husband 
Selection of own studies 
Driving car, independently 
Course in mathematics 
Selection of own clothes 
Taking care of oneself anywhere 
Choosing a career 
Required homemaking course 
Acceptance of casual attitude 

toward sex 
Free choice in magazines 
Smoking 

(9:66) 

Difference in 
per cent of mother 
and daughter 

42 
31 
26 
25 

25 
25 
19 
18 
18 
17 
16 
16 
15 
12 
12 

11 
10 

9 

In the Sixteenth Yearbook of the American 

Association of School Administrators {1), 1938, a New 

York study was reported of 300 rural girls, 15 to 29 

years of age. The most serious problems as revealed 

by the study were as follows: 



(a) opportunity to earn money; (b) choice of 
vocation or obtaining a job; (c) obtaining 
additional educational training; · (d) making 
progress in school; and (e) opportunities for 
more social life and recreation. (1:49) 

A group of young people, representative of 

various national groups, met in New York to discuss the 

following five problems which they considered most 

important: 

(a) preparing for and finding the right job; 
(b) preparing for and best use of spare time; 
(c) establishing group associations and friend­
ships; (d) developing and following an accepted 
philosophy of life; and (e) finding opportunity 
to bear civic responsibility now. (1:48) 

A survey of five Connecticut townships indi­

cated the following as the most pressing problems of 

youth: 

(a) opportunity to earn money; (b) opportunity 
to get started in a vocation; (c) choice of 
vocation; (d) additional education; (e) oppor­
tunity to meet others of the same age; and (f) 
freedom to make own decisions. (1:49) 

The problems indicated by these above-mentione 

studies were listed under three main headings: employ-

ment, education, and social development. 

An extensive study was made by Bell (6), and 

reported in 1938, of the conditions and attitudes of 

13,528 youth in Maryland between the ages of 16 and 24 

years. To secure the data the young people were inter­

viewed by agents of the Commission. Each youth was 

asked to express his most perplexing problem and the 

most perplexing problem of youth in general. The 



:---"-------------------~---·---

responses showed the following problems: 

Youth's Q!U problem Youth problem 1£ general 
Type of problem Percentage Type of problem Percentage 

of youth of youth 

Economic security 66.6 
Education, ~-
tional choice 13.1 

Home 9.0 
Per'Sonality adjus'llnent 3.2 
Social relationsa 2.6 
Other 5.5 

Total 100.0 
Number of youth 
statin roblem 9 414 
asocial relations with the 

Economic security 
Conduct of morals 
Education, ~-

tional choice 
Home 
Re"C'reation 
Other 

Total 
Number of 
statin 

opposite 

57.7 
11.1 

10.6 
7.1 
4.9 
8.6 

100.0 

Another significant finding was that 26.4 per 

cent of the youth gave lack of interest as their reason 

for leaving school. The implication was drawn that 

courses in neither theelementary nor the high schools, 

as they were now set up, met the needs or the interests 

of youth. 

Three per cent of the youth gave marriage as 

their reason for leaving school. From this a question 

was raised as to what the schools were doing to help 

these youth meet the problems which marriage brings. 

According to the opinions of the youth themselves sex 

education should be a part of the school program. 

The following statement was made concerning 

the value of the opinions of youth in revising the schoo 

programs: 

The difficulty of adapting our education 
programs to the needs and interests of modern 
youth is aggravated, not so much by a dearth, 
as by a diversity, of qualified opinions on 



what should be done. We have no impulse to 
assume that one of these sources is more 
authorative or reliable than another. The 
truth, if there is any, lies buried in various 
places, and one of these places, we suspect, 
is in the opinions and suggestions of the 
youth themselves. 

In bringing about the long delayed and 
vitally needed adjustment of school programs 
to the realities of modern social and economic 
life, responsible people will find much that 
is valuable in the reactions and evaluations 
of the youth themselves. There is hardly any 
danger that the evaluations of young people 
will be taken too seriously. There is far 
~reater danger that they will be ignored. 
(6:80) 

In an article appearing in Progressive Educa­

tion, March, 1944, interviews with 31 youth 16 and 17 

years of age were reported by Toni Taylor (15). These 

young people said of the schools: 

In the democratic system, education 
babies us too much. Our schools do our 
thinking for us, and when we have finished 
school, we are expected to act like adults, 
and we aren't. (17:110) 

Most of the young people interviewed were 

working, and they liked it, although the realized their 

jobs were temporary. They admitted that they were not 

spending their money wisely. Only a few were saving 

for further education. They were interested in having 

the schools provide actual work experience, teach them 

how to use their money, give them more responsibility, 

and provide for more vocational guidance and personal 

counseling. 



Summary 

A review of the literature concerning pupil 

participation in curriculum construction revealed several 

different forms and degrees of participation. Some of 

these are as follows: determining the needs and the 

interests of students through a study of their home life 

and conditions; interviewing former students to learn to 

what extent the curriculum has met their needs and 

interests and to obtain suggestions as to what might be 

included; using questions of the children; making class 

inventories of interests; observing pupils in the class­

room, in social situations, and in their home s to dis­

cover their needs and interests; securing direct pupil 

appraisal of courses; and planning the curriculum 

cooperatively with the pupils. 

Interests and needs of youth as revealed 

through writing were found to be many and varied. Some 

of the outstanding interests discussed are personal 

appearance, self-improvement and development, satisfying 

association with the school crowd, satisfying boy-girl 

relationships, choice and preparation for a vocation, 

desire for responsibility, out-of-door activities, need 

for leadership and poise, and wise use of _money. 



~-----------------------------------------~----------~~----·~ 

Chapter III 

METHODS AND MATERIALS 

When a study of the interest appeal of 

material contained in A Suggestive Guide for the Study 

of Homemaking in ~ Secondary Schools of Illinois was 

being considered, letters were sent to the State Super­

visor of Home Economics Education in Illinois, to the 

Chairman of the State Curriculum Guiding Committee, and 

to the Chairman of the Guiding Committee at the time 

the Suggestive Guide was planned and compiled, asking 

their opinions of the value of such a study. Their 

replies stated that information secured from the study 

should be helpful in the state curriculum building pro­

gram and also to teachers in planning units with their 

students. 

The Suggestive Guide contains material for 

26 units in seven areas of homemaking. Two units were 

chosen for student evaluation, "Making the Most of 

Ourselves" from the area of family relationships and 

"Grooming and Clothing Ourselves" from the area of 

clothing. Sufficient copies of these two units were 

printed to supply each girl and teacher helping with 

this study. Lines were printed before each item for 



recording the expressions of interest 1/. 
Instruction sheets for the homemaking teachers 

g( and for the ninth-grade girls ~ cooperating in the 

study were prepared. These instruction sheets were 

checked for clarity and content by the Head of the Home 

Economics Education Department of Colorado State College 

and by a homemaking teacher. The instruction sheets 

were then revised and rechecked. 

In September, 25 letters i/ were sent to home-

making teachers asking for their cooperation in the 

study and the help of their ninth-grade homemaking girls. 

These teachers to whom letters were sent were teaching 

homemaking in schools of various sizes in different 

sections of the state. A card E/ was enclosed for the 

reply of the teacher. Twenty-one replies were received. 

Three of the teachers replying to the letter were not 

teaching Homemaking I classes and therefore could not 

help with the study. One teacher had moved and left no 

forwarding address; three failed to reply. 

1/ See Appendix for a sample page from the Guide. 

g( See Appendix for copy of the instruction sheet 
to teachers. 

~ See Appendix for copy of the instruction sheet 
to girls. 

i/ See Appendix for copy of letter. 

§/ See Appendix for copy of card. 



Copies of the units including instruction 

sheets for the ninth-grade girls and an instruction 

sheet for the teacher were mailed to the 18 teachers 

who agreed to check units sent to them. Four additional 

teachers were contacted personally, and units were sent 

to them. A· stamped addressed envelope for returning 

the units after they had been checked was included in 

each envelope. 

The student evaluation of the units was 

carried out as a class activity by ninth-grade girls 

in the Homemaking I class. Each girl and the teacher 

were supplied with copies of the units. The teacher 

read each interest approach, objective, and learning 

experience with the girls, giving enough time after 

the reading for each girl to write the number which 

would indicate her opinion. The numbers were written 

on the lines provided, using the following key: 

~, very interesting 

_g_, somewhat interesting 

_!_, not interesting. 

The meaning of any word or suggestion which the girls 

did not understand was explained. The teacher was asked 

to check her copy of the units, giving her opinion as to 

how interesting she considered the material for her 

girls. 

Of the 22 different schools participating in 



the study, returns were secured from 21. The total 

number of ninth-grade girls evaluating the units was 

393. Sixteen teachers evaluated the units; five failed 

to check their copies. 



Chapter IV 

ANALYSIS OF DATA 

The data for this study consist of the ex­

pressed interests of 393 ninth-grade homemaking girls 

concerning two units of work from! Suggestive Gu i de for 

~ Study of Homemaking in the Secondary Schools of 

Illinois. Expressions of interest were secured from the 

girls regarding the objectives which the teachers hoped 

would become pupil objectives, the approaches which the 

teachers suggested for the purpose of securing the 

interest of the girls, and the learning exp eriences 

planned for the girls by the teachers. 

The opinions, expressed in terms of three de­

grees of interest and recorded for each of the 219 items 

rated, were compiled for each of the 21 schools repre­

sented. From these sub-totals the total interest appeal 

ratings for each item were obtained 1(. Percentages, 

based on the total number of ratings for the item, were 

computed for each of the three degrees of interest for 

each item. 

The data will be analyzed and presented accord 

ing to the following outline: 

!/ See appendix for master sheet. 



-----------------------------------------------------------~ 

1. Interest of ninth-grade girls in objectives 

planned by teachers. 

2. Interest of ninth-grade girls in approaches 

planned by teachers. 

3. Interest of ninth-grade girls in learning ex-

periences planned by teachers. 

Interest of ninth-grade girls 
in objectives Elanned by teachers 

In the unit, "Making the Most of Ourselves," 

the objective, "To learn bow to make friends and how to 

keep them," had the greatest interest appeal to the 

group as a whole in that it was rated very interesting 

by 83 per cent of the girls (Table 1). Only one girl 

thought this objective not interesting. 

The objective, "To plan and give a successful 

party at which good manners, hospitality, and wholesome 

fun are enjoyed," was next in interest appeal (very 

interesting, 79 per cent). Over 70 per cent of the 

girls considered the objectives, "To learn how to make 

and keep satisfactory friendships with boys," and "To 

see what improvements may be made in self and how to 

make them, 11 very intere s ting. 

The objective, "To learn how to introduce 

people," had the lowest rating (very interesting, 45 per 

cent). The range of percentages indicating interest 

for the nine objectives was as follows: very interesting 



45 to 83.2 per cent; somewhat interesting, 16.5 to 

43.8 per cent; and not interesting, .3 to 11.2 per cent. 

All except one of the objectives werA considered very 

interesting by over 50 per cent of the girls, and this 

one was rated very interesting by 45 per cent of the 

girls. 

In the unit, "Grooming and Clothing Ourselves," 

the objective, "To have pride in keeping hair, hands, 

and teeth in good condition," proved to be of highest 

interest appeal (very interesting, 73 per cent), and two 

other objectives, "To know how to do good machine 

stitching," and "To have a knowledge of the importance 

of caring for the hair, hands, and teeth," were rated 

very interesting by over 70 per cent of the girls. 

Interest in objectives dealing with grooming was about 

equal to interest in objectives dealing with clothing 

and techniques of sewing (Table 1). 

Almost one third of the girls stated that they 

were not interested in learning how to use a thimble, 

yet 51.7 per cent said they were very much interested 

in the objective, "To want to form good working habits, 11 

(Table 1). Only 8.9 per cent indicated that they were 

not interested in this objective. About one fifth of 

the girls were not interested in the objectives, "To 

have the ability to take a clothing inventory," and 

"To know how to determine individual clothing needs as 



Table 1.--INTEREST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 

Item No.of Very Somewhat Not Total 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Unit: Making the Most of Ourselves. 

To learn how to make friends and how to 
keep them. 393 327 83.2 65 16.5 1 .3 100.0 

To plan and give a successful party at 
which good manners, hospitality, and 
wholesome fun are enjoyed. 393 312 79.4 72 18.3 9 2.3 100.0 

To learn how to make end keep satis-
factory friendships with boys. 391 289 73.9 82 21.0 20 5.1 100.0 

To see what improvements may be made in 
self and how to make them. 393 287 73.1 89 22.6 17 4.3 100.0 

To learn what qualities make a person a 
desirable friend. 393 246 62.6 133 33.8 14 3.6 100.0 

To learn and practice good manners. 393 245 62.3 135 34.4 13 3.3 100.0 

To use a good standard in choosing close 
friends. 393 210 53.4 168 42.8 15 3.8 100.0 



Table 1.--INTEREST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
case a =I~n:.:;t;.;::e~r~e~s-;;t'f:i.::n~g......::I:.:.:n:.;;t;--::e::..r.:::.e~s.;:;t~i:;:n~g!-...:::I~n~t~e.::.r.;::e.:::s..;t~i~n~g 

N Per N Per N Per 

To learn the part personality plays in 
making and keeping friends. 

To learn how to introduce people. 

Unit: Grooming and Clothing Ourselves 

To have pride in keeping hair, hands, 
and teeth in good condition. 

393 

393 

391 

To know how to do good machine stitching. 392 

To have a knowledge of the importance of 
caring for the hair, hands, and teeth. 391 

To learn how to keep the skin healthy. 391 

To know how to thread, regulate, and 
use a sewing machine. 392 

To be able to select a garment to meet 
personal need. 392 

Cent Cent Cent 

210 53.4 

177 45.0 

287 73.4 

282 71.9 

277 70.9 

269 68.8 

255 65.1 

242 61.7 

163 

172 

99 

91 

108 

111 

109 

136 

41.5 

43.8 

25.3 

23.2 

27.6 

28.4 

27.8 

34.7 

20 5.1 

44 11.2 

5 

19 

6 

11 

28 

14 

1.3 

4.9 

1.5 

2.8 

7.1 

3.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 1.--INTEREST RATINGS OF NINTH~GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

To be able to select fabric suitable 
for garment. 392 229 58.4 142 36.2 21 5.4 

To be able to use an electric iron. 391 226 57.8 116 29.7 49 12.5 

To know how to select a pattern suit-
able for the individual. 392 218 55.6 153 39.0 21 5.4 

To be able to make simple pattern 
alterations. 392 211 53.8 149 38.0 32 8.2 

To know how to fit patterns or check 
measurements to avoid pattern fitting. 392 208 53.1 164 41.8 20 5.1 

To have an appreciation of how proper 
care of the body contributes to good 
appearance. 391 205 52.4 167 42.7 19 4.9 

To want to form good working habits. 391 202 51.7 154 39.4 35 8.9 

To know and appreciate the part good 
posture plays in personal appearance • 392 201 51.3 168 42.9 23 5.8 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 ~ 



Table 1.--INTERcST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLAID~ED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting In teres ting 

N Per N Per N Per 
Cent Cent Cent 

To be able to judge a finished garment. 391 200 51.2 169 43.2 22 5.6 

To want an orderly laboratory 392 189 48.2 151 38.5 52 13.3 

To know how to read and understand 
markings on commercial patterns. 392 182 46.4 179 45.7 31 7.9 

To have a desire for and improve 
posture. 392 180 45.9 186 47.5 26 6.6 

To be able to decide on necessary pre-
paration of fabric before cutting. 392 178 45.4 181 46.2 33 8.4 

To be able to cope with simple machine 
difficulties. 392 178 45.4 180 45.9 34 8.7 

To know how to form systematic habits 
of personal grooming. 392 177 45.2 181 46.2 34 8.6 

To know how to clean and oil a sewing 
machine. 392 171 43.7 166 42.3 55 14.0 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 1.--INTERBST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

To be able to select and use individual 
sewing equipment. 392 170 43.4 176 44.9 46 11.7 

To have an understanding of the meaning 
of g ood grooming. 392 163 41.6 203 51.8 26 6.6 

To be able to name and know the use of 
the i mportant parts of a sewing 
machine. 392 159 40.6 165 42.1 68 17.3 

To be able to achieve good standards in 
construction work. 391 158 40.4 179 45.8 54 13.8 

To have some consideration for clerk's 
time, as well as our own when shopping. 392 152 38.8 191 48.7 49 12.5 

To know the values of a clothing 
inventory. 392 152 38.8 184 46.9 56 14.3 

To know the importance of care and use 
of laboratory equipment. 392 144 36.7 177 45.2 71 18.1 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 1. --INTERbST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

To be able to understand buy words 
found on yard goods. 392 142 36.2 200 51.0 50 12.8 

, To realize that a pattern may be used 
more than once. 392 140 35.7 187 47.7 65 16.6 

1 To become acquainted with the clothing 
laboratory equipment and where it is 
stored. 392 137 34.9 175 44.7 80 20.4 

To know the important part feet play 
in one's well being. 392 131 33.4 197 50.3 64 16.3 

To make a good informative label for 
own garment. 392 130 33.2 201 51.3 61 15.5 

To know why care prolongs the life of a 
sewing machine. 392 128 32.7 199 50.8 65 16.5 

To know how to apply simple home or 
store tests for durability and 
serviceability of a fabric. 392 126 32.1 206 52.6 60 15.3 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 II 



Table 1.--INTEREST RATINGS OF NINTH-GRADE GIRLS ON OBJECTIVES PLANNED BY TEACHERS. 
--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

To have some appreciation of commercial 
patterns. 392 125 31'.9 207 52.8 60 15.3 

To know how to determine individual 
clothing needs as based on the clothing .. ~ 
inventory. 392 119 30.4 203 51.8 70 17.8 

To have the ability to take a clothing 
inventory. 392 118 30.1 187 47.7 87 22.2 

To want to learn how to use a thimble. 392 117 29.8 146 37.3 129 32.9 

Total 

100.0 

100.0 

100.0 

100.0 



---------------------·~----~---------

based on the clothing inventory," yet 61.7 per cent of 

the girls said that they were very much interested in 

the objective, "To be able to select a garment to meet 

a personal need." Only 3.6 per cent of the girls indi­

cated they were not interested in this objective. 

Of the 40 objectives in the unit, "Grooming 

and Clothing Ourselves," 15 wer e considered very inter-

esting by 50 per cent or more of the girls. The range 

of percentages indicating interest for these objectives 

was as follows: very interesting, 29.8 to 73.4 per 

cent; somewhat interesting, 23.2 to 52.8; and not 

interesting, 1.3 to 32.9 per cent. Only the one objec-

tive mentioned above was rated not interesting by 25 

per cent or more of the girls. 

Interest of ninth-grade girls 
in approaches planned £I teachers 

In the unit, "Making the Most of Ourselves," 

the approach, "A good short story of a friendship to 

read to the girls," was considered very interesting by 

a little more than half the girls (Table 2.). The 

other approach, "An interesting bulletin board -- pic­

tures depicting friendshi p, two or three short poems, 11 

was considered very interesting by only about one fifth 

of the girls. About one tenth of the girls considered 

these approaches of no interest. These interest ap-

proaches, designed to create interest for the unit, 



Table 2. --INTEREST RATINGS OF NINTH-GRADE GIRLS ON INTEREST APPROACHES PLANNED BY TEACHERS 

Item No.of Very Somewhat Not Total 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

, Unit: Making the Most of Ourselves. 

A good short story of a friendship to 
read to the girls. 392 212 54.1 138 35.2 42 10.7 100.0 

An interesting bulletin board -- pic-
tures depicting friendship, two or 
three short poems. 392 78 19.9 277 70.7 37 9.4 100.0 

Unit: Grooming and Clothing Ourselves. 

"What Shall I Wear?" A study of the 
ways and means of building a satis-
factory wardrobe. (Household Finance 
Corporation). 384 230 59.9 135 35.2 19 4.9 100.0 

Discuss such questions as: 

A. Have you ever thought of the impres-
sion you may make on your friends 
your first day in a new school? 



Table 2.--INTEREST RATINGS OF NINTH-GRADE GIRLS ON INTEREST APPROAC HES PLANNED BY 
TEACHERS.- -Continued. 

Item No.of 
cases 

Very 
Interesting 

N Per 
Cent 

Somewhat 
Interesting 

N Per 
Cent 

Not 
Interesting 

N Per 
Cent 

Total 

------------------------------------------------------------------------
B. Have you ever been uncomfortable be-

cause you were overdressed for a 
certain occasion or had worn the 
wrong type of clothes? 

' c. Are you careless or trim? (Use the 
suggestion given on pag e 275 in the 
revised edition of Your Clothes and 
Personality, Ryan.)-- 383 193 50.4 169 44.1 21 5.5 100.0 

Use quotations as: 
A. " Every bird is known by its 

feathers." 
B. "Cleanliness is next to Godliness. " 
C." The suit is best that best suits 

me. " 
D. 11In my own city, my name, in a 

strange citl, my clothes procure 
me respect. 

E. "Oh, wad some power the giftie gie 
us, To see oursel's as ithers see 
us. ff --Burns. 384 95 24.7 182 47.4 107 27.9 100.0 



Table 2.--INTEREST RATINGS OF NINTH-GRADE GIRLS ON INTEREST APPROACHES PLANNED BY 
TEACHERS.--Continued. 

Item No.of Very Somewhat Not 
cases Interesting Interesting InterestiBej 

N Per N Per N Per 
Cent Cent Cent 

Notice contests for home sewing. 
(Example -- one given by the St. 
Louis New Democrat newspaper.) 384 91 23.7 185 48.2 108 28.1 

Total 

100.0 



received much lower interest ratings than did the main 

objectives of the unit. 

In the unit, 11 Grooming and Clothing Ourselves," 

the suggestion of the movie, 11 \Vhat Shall I Wear?", was 

considered very interesting by 59.9 per cent of the 

girls (Table 2). The use of quotations was considered 

very interesting by only 24.7 per cent and the contests 

for home sewing by only 23.7 per cent. More than one 

fourth of the girls considered these two suggestions of 

no interest. As in the above-mentioned unit, the impor-

tant objectives of the unit received higher interest 

ratings than did the interest approaches. 

Interest of ninth-grade girls 
in learn~ng experiences planned 
£x. teachers 

In the unit, "Making the Most of Ourselves," 

the learning experience which appealed to the largest 

percentage of the girls was the planning of a skit 

showing the etiquette of dating (Table 3). Three other 

experiences dealing with dating and the etiquette of 

dating were considered very interesting by three fourths 

or more of the girls. Next in order of interest appeal 

were three other learning experiences dealing with 

friendships with boys and dating. Each of these was 

considered very interesting by 70 per cent or more of 

the girls. Five other learning experiences in the same 

subject were rated very interesting by 59 per cent or 



more of the girls. It is significant to note that 14 of 

the suggested learning experiences concerning dating 

and etiquette of dating were considered of greater in­

terest than was the experience, "Plan and give a party 

at which good Imnners will be practiced. 11 

The three learning experiences which received 

the lowest interest ratings were: "Discuss: A friend 

of mine has to do what I want if she stays my friend 11 ; 

"Write you definition of personality11
; and "Find a poem 

which you like about friendship" (Table 3) • About one 

half the girls indicated they considered these learning 

experiences of no interest. Also on the list of learn­

ing e.xperiences with low interest appeal were: "Write 

a character sketch of a good friend," "Class may report 

on the variety of their friends," and "Look up origin of 

some of the social customs, such as lifting the hat." 

These were considered not interesting by more than one 

third of the girls. 

Out of the list of 65 suggested learning ex­

periences in the above-mentioned unit, 15 were rated as 

very interesting by 50 per cent or more of the girls, 

while 21 were rated not interesting by 25 per cent or 

more. The range of percentages of interest in learning 

experiences in this unit was as follows: very interes­

ting, 11.5 to 79.8 per cent; somewhat interesting, 16.6 

to 57.9 per cent; and not interesting, 3.3 to 48.6 per 

cent. 



: 

Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, 11 MA..lCING THE MOST OF OURSELVES." 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Plan a skit. 391 312 79.8 65 16.6 14 3.6 

Arrange the class room as a restaurant. 
Dramatize manners in a restaurant. 
Boys may come in with their "dates." 
Show what to do with wraps, finding 
seats, ordering, etc. 393 311 79.1 69 17.6 13 3.3 

List ways of really having a good time 
on a date. 393 302 76.9 78 19.8 13 3.3 

Have girls list their likes and dislikes 
in boys. Have boys list their likes 

74.6 and dislikes in girls. Exchange lists. 393 293 83 21.1 17 4.3 

Discuss: Double dating, group dating, 
Dutch dates, blind dates. 393 284 72.3 88 22.4 21 5.3 

Suggest common causes of conflicts be-
tween parents and daughters over 
dating. Explain parents' attitude. 
Daughters' attitude. Give suggestions 
for a peaceable solution. 393 279 71.0 92 23.4 22 5.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEIAAKING GIRLS ON LEARNING EYPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING 'mE MOST OF OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Make a list of five characteristics you 
desire in a bo) friend. (List need 
not be signed. Compare lists. Make 
a composite list and decide which 
characteristics mentioned are really 
basic for friendship. 393 273 69.5 91 23.2 29 7.3 

Suggest ways of becoming acquainted 
with boys. 393 269 68.5 105 26.7 19 4.8 

Give advantages and disadvantages in 
having boy friends come to your house 
for a good time. 393 256 65.2 111 28.2 26 6.6 

Dramatize manners in the theater. 393 240 61.1 122 31.0 31 7.9 

Have question box (questions on dating). 393 235 59.8 109 27 .• 7 49 12.5 

Have a question box (questions on 
etiquette). 393 233 59.3 111 28.2 49 12.5 

Have panel discussion on such topics as: 
steady dating, petting. 393 218 55.5 123 31.3 52 13.2 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING THE MOST OF OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Tell how brothers and sisters may be 
helpful in gaining satisfactory boy 
and girl friendships. 393 216 55.0 146 37.1 31 7.9 

Plan and give a party at which good 
manners will be practiced. 393 208 52.9 147 37.4 38 9.7 

Discuss obligations to parents when 
promises have been made in regard to 
places, hours, and activities. 393 189 48.1 167 42.5 37 9.4 

Discuss the statement: "Manners will 
take you where money won't." 393 184 46.8 163 41.5 46 11.7 

Some people have many friends and others 
have very few. Discuss possible 
reasons. 393 182 46.3 174 44.3 37 9.4 

Debate: Resolved: It is better to have 
just one or two close friends. 393 177 45.0 127 32.3 89 22.7 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

• 



Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING THE MOST OF OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting, Interestins; Interesting 

N Per N Per N Per 
Cent Cent Cent 

Dramatize introductions as: 
Your mother and a high school chum. 
Mary Brown and Jack Smith, both high 

school students. 
Your mother and the High School prin-
cipal, etc. 393 174 44.3 162 41.2 57 14.5 

Describe instances from real life or 
fiction where a younger person has 
added happiness to an older person's 
life through friendship. 393 171 43.5 177 45.0 45 11.5 

Give an example of a good time spoiled 
because of worry for fear you would 
do the wrong thing. 393 167 42.5 181 46.0 45 11.5 

Plan and carry out plans for a Courtesy 
Week at school. Suggestions: 
A skit for assembly. 
A panel discussion of manners, with two 
boys, two girls, and a teacher. 393 167 42.5 173 44.0 53 13.5 
Bulle tin board material. 
Posters. 

Total 

100.0 

100.0 

100.0 

100.0 

I~ 



Table 3.--INTEREST RATINGS OF NINTH-GRADE H01ffiMAKING GIRLS ON LEARNING EXPhni ENCES 
PLANNED BY TEACHERS FOR UNI T, "MAKING THE MOST OF OURSELVES. 11 --Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Articles for school paper. 

Plan and give a skit showing good manners 
or lack of manners in the home. 393 155 39.4 179 45.6 59 15.0 

Mention the four areas of development 
mentioned in the Bible verse, Luke 2: 
52, "And Jesus increased in wisdom, 
and stature in favor with God and man." 393 154 39.2 157 39.9 82 20.9 

Try this out and report on it: "To 
have friends, you must show yourself 
fr i end 1 y. 11 393 147 37.4 179 45.6 67 17.0 

Discuss the meaning of EBrsonality. 393 146 37.1 164 41.8 83 21.1 

Plan an ima ginary week-end trip by 
train, motor bus, car. Discuss rules 
which should be followed. 393 145 36.9 173 44.0 75 19.1 

Make a list of things which should be 
considered in choosing a close friend. 393 141 35.9 209 53.2 43 10.9 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3 .--INTRREST RATINGS OF NINTH-GRADE HOMEMAKING GIRlS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING THE MOST OF OURSELVES. "--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interestins Interestin~ In teres tins 

N Per N Per N Per 
Cent Cent Cent 

Give an example of an uneasy situation 
which might arise because one doesn't 
know the rules. 393 139 35.4 184 46.8 70 17.8 

Check yourself by the "Personality 
Inventory" page 477, The New Home 
Economics Omnibus. 393 139 35.4 151 38.4 103 26.2 

Discuss: "It is better to break a rule 
of etiquette than to hurt another's 
fee lings. u "Fine manners can never take 
the place of a genuine interest in 
others." 393 138 35.1 198 50.4 57 14.5 

Compare the girl who makes a success in 
only one or two phases to the girl who 
is an all-round success. 393 130 33.1 207 52.7 56 14.2 

Compare the considerate and inconsiderate 
girl. 393 130 33.1 177 45.0 86 21.9 

Give examples of an older person's friend-
ship influencing a younger person's life .392 128 32.7 167 42.6 97 24.7 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



!Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON L~ARNING EXPERIENCES 
PLANNED BY TEACH ERS FOR UNIT, "MAKING THE MOST OF OURSELVES. "--Continued. 

Learning Experience No.of Very Somewhat Not 
ca~es Interesting Interesting Interesting 

N Per N Per N Per . 
Cent Cent Cent 

Set up courtesy guides for high school 
pupils. 393 124 31.6 216 55.0 53 13.4 

Set up courtesy guides for visiting a 
friend in town; also out-of-town. 393 120 30.5 220 56.0 53 13.5 

~ach girl may list the reasons she has 
chosen some particular friend. These 
lists may be pooled in an effort to 
determine the basic reasons for the 
choice of friends. 393 116 29.5 203 51.7 74 18.8 

Give an example of customs which differ 
in different sections of country. 393 116 29.5 177 45.1 100 25.4 

· Give situations in which you feel you 
need to know more about the rules. 392 115 29.3 182 46.5 95 24.2 

Give examples of famous friendships from 
the Bible and from other literature. 
Give the basis for the friendship in 
each case. 393 112 28.5 196 49.9 85 21.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3. --INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENC ES 
. PLANN ED BY TEACHERS FOR UNIT, "MAKI NG THE MOST OF OURSELVES. 11 --Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Articles on friendship written in edi-
torial style may be used in the school 
paper. 393 111 28.2 182 46.4 100 25.4 

Discuss reasons for not making all 
acquaintances friends. 393 110 28.0 227 57.8 56 14.2 

Choose one good quality to bu i ld up and 
one fault to eliminate, keeping a record 
for one week. 392 109 27.8 174 44.4 109 27.8 

Girls mi ght summarize these discussions 
in a short written paper on 11 What My 
Friends Have Meant to Me. II 393 109 27.7 180 45.8 104 26.5 

Describe a person whom you have met in 
real life or in literature whom you 
would consider a 11 lopsidedn individual. 
Give suggestions as to what may have 
caused this person to be the sort of 
person he is. 393 107 27.2 172 43.8 114 29.0 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEAR1ITNG EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING THE MOST OF OURSBLVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

List responsibilities which come with 
friendship. 393 96 24.4 216 55.0 81 20.6 

Cite examples of trivial incidents 
which cause difficulties. 393 95 24.2 178 45.3 120 30.5 

Discuss how and why rules of conduct 
chang e from time to time. 393 94 23.9 217 55.2 82 20.9 

Mention rules of etiquette which should 
be practiced in the home. 393 93 23.7 224 57.0 76 19.3 

11 v~ha t my F'riends Have Taught Me" or ttHow 
My Friends Have Helped Me" might serve 
as a basis for further discussion. 392 91 23.2 204 51.9 98 24.9 

Discuss: Breaking a rule of etiquette 
is excusable if one does not know the 
rule. 393 91 23.2 192 48.8 110 28.0 

Look up origin of some of the social 
customs, such as lifting the hat. 393 91 23.2 169 43.0 133 33.8 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3.--INTEREST RATI NGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERI ENCES 
PLANNED BY TEACHERS FOR UNIT, "MAKING THE MOST OF OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Describe a personal friendship with an 
older person, pointing out the values 
both parties are gaining from the 
friendship. 393 89 22.6 201 51.2 103 26.2 

Discuss: "A friend of mine bas to do 
what I want if she stays my friend. 11 393 89 22.6 113 28.8 191 48.6 

Cite examples of friendships which have 
helped or interfered with success in 
school. 393 88 22.4 210 53.4 95 24.2 

Discuss the meaning of the expres s ion 
11 a well-rounded individual." Describe 
the sort of person this makes you think 
of. Give characteristics of a "well-
rounded" individual. 393 88 22.4 200 50.9 105 26.7 

Describe the manner in which you have 
won a friend during the past year. 391 86 22.0 190 48.6 115 29.4 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 3.-- INTEREST RATI.NGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHE.RS FOR UNIT, "MAKING THE MOST OF OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Read references and discuss: 
the meaning of friendship. 
the differences between acquaintances 
and friendshi p. 
the importance of friendship. 390 81 20.8 226 57.9 83 21.3 

Write a character sketch of a good friend 
(This could be patterned after "My Most 
Unforgettable Character" in Readers 
Digest). 393 74 18.8 161 41.0 158 40.2 

Class may report on the variety of 
their friends. 393 72 18.3 170 43.3 151 38.4 

Summarize class suggestions into a 
general guide for making friends. 393 61 15.5 207 52.7 125 31.8 

Write your definition of personality. 393 60 15.3 146 37.1 187 47.6 

Read in a number of books on etiquette 
on subjects planned for study. Discuss. 393 49 12.4 174 44.3 170 43.3 

Find a poem you like about friendship. 393 45 11.5 167 42.5 181 46.1 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



A marked similarity in rating was shown on two 

similar learning experiences which appear ne~t to each 

other in Table 3, but on different pages of the units 

checked by the girls. There was a difference in rating 

of only .5 per cent between the items, "Have a question 

box" (on dating) and "Have a question box" (on etiquette) 

In the unit, "Grooming and Clothing Ourselves," 

(Table 4) the learning experience of greatest interest 

appeal was "Experiment with different hair arrangements 

to firrl one becoming and suitable to you" (very interes­

ting, 79 per cent). Next in interest were two similar 

experiences, " Watch beauty operator or students with 

special ability demonstrate the care and arrangement of 

hair and the giving of a manicure," (very interesting , 

71.5 per cent) and "Investigate practices necessary to 

keep hair well-groomed" (very interesting, 67.6 per 

cent). Three other experiences in personal grooming 

were considered very interesting by 60 per cent or more 

of the girls, and nine others by 50 per cent or more. 

The experiences in clothing which received the highest 

interest appeal ratings were: "Select a pattern" and 

"Go on a field trip to a department store to examine 

materials and perhaps make selection." 

The learning experience, "Choose one tool and 

read concerning its selection -- report your findings 

to the class," was rated lowest in interest (not inter-
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esting, 42.1 per cent). Other exp eriences not interest­

ing to 30 or 40 per cent of the girls were as follows: 

nFind pictures or bring e xamples of good and poor selec­

tion of tools. Give reasons for your conclusions." 

"Investigate available tools and prices in local stores." 

"Students formulate the meaning of the word inventory. 11 

"Examine your iron at home and report to the class its 

brand, price, and good qualities. Compare with. the 

school iron." 

"Make a list of tools needed and the approximate cost 

of each." 

"Bring to class examples of forms of clothing inventories.' 

From the list of 99 learning experiences in 

this unit, 15 were considered very intere s ting by 50 per 

cent or more of the girls; 24 were considered not inter­

esting by 25 per cent or more. The range of percentages 

indicating interest in the learning experiences in this 

unit was as follows: very interesting, 13.0 to 79.0 per 

cent; somewhat interesting , 17.9 to 53.2 per cent; and 

not interesting , 3.1 to 42.1 per cent. 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES." 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Experiment with different hair arrange-
ment to find ones becoming and suitable 
to you. 390 308 79.0 70 17.9 12 3.1 

Watch beauty parlor operator or students 
with special ability demonstrate the 
care and arrangement of hair and the 
giving of a manicure. 392 280 71.5 97 24.7 15 3.8 

Investigate practices necessary to keep 
hair well-groomed. 392 265 67.6 113 28.8 14 3.6 

Bring cosmetics from home and class mem-
bers demonstrate the correct application 
of make-up for school. 391 259 66.2 102 26.1 30 7.7 

Discuss the importance of body cleanli-
ness. 392 245 62.5 132 33.7 15 3.8 

Practice manicuring of own nails. 391 241 61.7 126 32.2 24 6.1 

Demonstrate various methods of cleansing 
the skin. Decide on suitable ones. 391 210 53.7 158 40.4 23 5.9 

Total 

100.0 

100.0 

100.0 

100.0 

I 100.0 

' 100.0 i 

l 
100.0 I 

I 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience 

Make a plan for regular care of teeth 

·No.of 
cases 

and carry out plan. 391 

.Discuss danger of infection from use of 
combs and toilet articles belonging to 
others. 392 

.Select pattern. 391 

Go on a field trip to a department store 
to examine materials and perhaps make 

' selection. 391 

Summarize methods of preventing body 
odor. 392 

Class practice good posture in standing, 
walking, and sitting. 392 

Sug gest ways of bathing when a bath tub 
is not available. 392 

Very 
Interesting 

N Per 
Cent 

208 53.2 

207 52.8 

206 52.7 

205 52.4 

205 52.3 

202 51.5 

200 51.0 

Somewhat 
Interesting 

N Per 

161 

148 

144 

148 

161 

154 

147 

Cent 

41.2 

37.8 

36.8 

37.9 

41.1 

39.3 

37.5 

Not 
Interesting 

N Per 
Cent 

22 5.6 

37 9.4 

41 10.5 

38 9.7 

26 6.6 

36 9.2 

45 11.5 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES ."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

I 
List causes of bodycrlor. 392 196 50.0 168 42.9 28 7.1 

Discuss with mother the garment desired 
to make at school. 391 184 47.1 178 45.5 29 7.4 

Practice making running stitch until good 
standard is reached. 391 183 46.8 163 41.7 45 11.5 

;Discuss the advantages for being well 
groomed. 392 183 46.7 178 45.4 31 7.9 

,Secure teacher and mother's approval of 
garment. 391 175 44.8 180 46.0 36 9.2 

Students demonstrate the correct method 
of taking body measurements. 391 174 44.5 174 44.5 43 11.0 

Prepare agar plates showing bacteria 
culture from combs. 391 172 44.0 156 39.9 63 16.1 

Observe film on Good Posture. 392 172 43.9 169 43.1 51 13.0 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARN I NG EXPERI ENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMI NG AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Divide class in groups and have contest 
for machine threading. 391 169 43.2 152 38.9 70 17.9 

Make out an imaginary order for fabric 
from a mail order catalogue. 391 169 43.2 142 36.3 80 20.5 

Decide individually on garments to be 
constructed, according to needs, abi-
lities, time available, and cost. 391 168 43.0 171 43.7 52 13.3 

Pin pattern together and have partner 
check the fit of it. 391 167 42.7 174 44.5 50 12.8 

Have students demonstrate exercises for 
posture improvement. 392 167 42.6 182 46.4 43 11.0 

Use paper charts and practice stitching 
without use of thread. 390 165 42.3 151 38.7 74 19.2 

Students take measurements of partner. 391 163 41.7 182 46.5 46 . 11.8 

Practice stitching with aid of thread 
on machine. 391 163 41.7 167 48 .7 61 15.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEAR~ITNG EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVt 'S . "--Continued. 

Learning Experience No.o.f Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Watch teacher or student demonstrate 
simple pattern alterations. 391 161 41.2 174 44.5 56 14.3 

Recheck own posture habits to see where 
improvement is needed. 392 160 40.8 191 48.7 41 10.5 

Practice threading machine and regula-
ting the tension. 391 159 40.7 175 44.7 57 14.6 

Clean and oil the sewing machine with the 
teacher's aid. 391 159 40.7 158 40.4 74 18.9 

Students assigned supply drawers. 391 158 40.4 178 45.5 55 14.1 

Examine sample of seams and decide on 
t hose best suited for own garment. 391 157 40.1 188 48.2 46 11.7 

Examine samples of material suitable 
for garments to be constructed. 391 157 40.1 186 47.6 48 12.3 

Discuss the meaning of good grooming. 392 156 39.8 195 49.7 41 10.5 

Demonstrate correct use of tooth brush. 391 155 39.6 186 47.6 50 12.8 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4. --INTEREST RATINGS OF NINTH-GRADE HOMEN1AKING GIRLS ON UARNING EXPEEIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES ."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesti~ 

N Per N Per N Per 
Cent Cent Cent 

Experiment in regulating the stitch for 
a given number to an inch. 390 154 39.5 176 45.1 60 15.4 

Press pattern, check all pieces, replace 
in envelope for future use. 391 154 39.4 168 43.0 69 17.6 

Students score own garment -- perhaps 
one of classmates. 391 154 39.4 159 40.7 78 19.9 

Students plan for the orderly care of 
the laboratory. 387 152 39.3 181 46.8 54 13.9 

Make study of time spent on personal 
grooming, decide how time can be best 
used, how saved through the use of a 
specified place to do grooming, and a 
place to store equipment for grooming. 392 152 38.8 172 43.9 68 17.3 

Study pattern and refer to chart to 
determine amount and kind of material 
suitable. 391 150 38.4 198 50.6 43 11.0 

formulates her needs and 391 150 38.4 172 44.0 69 17.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4. --INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat N.ot 
cases Interesting Interesting Interesting 

N Pe:r N Per N Per 
Cent Oent Cent 

Describe some one of your acquaintances 
who always seems to make a good appear-
ance. List their characteristics. 392 149 38.0 200 51.0 43 11.0 

Discuss methods of producing design in 
or on fabrics. 391 148 37.9 189 48.3 54 13.8 

Investigate types of deodorants and dis-
cuss advantages and disadvantages of 
some. Or -- Bring to class your special 
brand of deodorant and give reasons why 
you like it. 392 146 37.2 178 45.5 68 17.3 

Prac tice correct use of tooth brush and 
dental floss. 391 145 37.1 196 50.1 50 12.8 

Discuss good sewing habits. 391 140 35.8 165 42.2 86 22.0 

Make a list of individual sewing tools 
you think each girl needs at school. 392 140 35.7 190 48.5 62 15.8 

Students evaluate posture of class 
members. 391 138 35.3 192 49.1 61 15.6 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMI NG AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Observe commercial patterns given out 
by teacher for study and: 389 137 35.2 182 46.8 70 18.0 
1. Make a list of different makes of 

commercial patterns. 
2. Compare cost, measurements, printed 

material, and markings on envelope. 
3. Find out where patterns may be 

.purchased. 

~Demonstrate use and care of an electric 
iron. 391 135 34.5 181 46.3 75 19.2 

Compare measurements with those found on 
commercial patterns to decide on size 
needed for self. 391 132 33.8 201 51.4 58 14.8 

Some student with advanced ability demon-
strate good posture at the sewing 
machine. 391 132 33.8 170 43.5 89 22.7 

Students will be conducted by the teacher 
on an inspection tour of the laboratory. 391 131 33.5 184 47.1 76 19.4 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENC ES 
PLANNEP BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesti!!ei 

N Per N Per N Per 
Cent Cent Cent 

Watch demonstration on threading the 
machine. 391 131 33.5 180 46.0 80 20.5 

Students decide on a form and take their 
own personal wardrobe inventory. 392 131 33.4 170 43.4 91 23.2 

Students study weaves and properties of 
fabrics in order to make wise selection. 391 130 33.2 190 48.6 71 18.2 

·Students practice treadling. 391 130 33.2 164 41.9 97 24.9 

With permission of mother, clean and oil 
your own sewing machine. 392 129 32.9 156 39.8 107 27.3 

Students demonstrate exe rcises for im-
proving the feet. 391 128 32.7 193 49.4 70 17.9 

Students test fabric samples for dura-
bility and serviceability. 391 128 32.7 187 47.9 76 19.4 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Mark pattern view on envelope to avoid 
mistakes. Study guide sheet notice all 
pattern markings. Mark all parts of 
pattern with name and place those not to 
be used back in envelope. 391 128 32.7 187 47.9 76 19.4 

Decide on needed preparation of material 
before placing of pattern. 391 127 32.5 207 52.9 57 14.6 

Follow pattern guide and other instruc-
tion in making working plan for garment. 391 125 32.0 206 52.7 60 15.3 

Study perforation and other pattern 
markings to learn the meaning of each. 391 121 30.9 201 51.5 69 17.6 

List five methods available to straighten 
the raw edge of a fabric and a fabric 
sui table for each method. 391 120 30.7 195 49.9 76 19.4 

Suggest a method that may be used to mark 
personal sewing equipment. Mark all 
equipment. 392 120 30.6 192 49.0 80 20.4 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKI NG GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES." --Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Make a note of any changes necessary. 391 116 29.7 173 44.2 102 26.1 

Compare fabrics as to weaves and 
finishes • 391 115 29.4 197 50.4 79 20.2 

. List questions you would expect a good 
sales person to answer. 391 114 29.2 178 45.5 99 25.3 

. Practice thimble drill. 391 114 29.2 144 36.8 13.3 34.0 

Students make score card for checking 
good grooming activities and report 
on improvement. 392 112 28.6 184 46.9 96 24.5 

Study labels found in garments similar 
to yours. 390 108 27.7 193 49.5 89 22.8 

Make a good label for your garment. 391 108 27.6 181 46.3 102 26.1 

Study charts, magazine articles on 
good posture. 392 107 27.3 200 51.0 85 21.7 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

~ 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEI~ING GIRLS ON L~ARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Discuss important "buy words" you might 
expect to find on a label found on yard 
goods. 391 106 27.1 197 50.4 88 22.5 

Students formulate score card for judging 
own garment. 390 105 26.9 206 52.8 79 20.3 

· Study sewing machine book and become ac-
quainted with the machine parts and the 
use of each. 391 105 26.9 178 45.5 108 27.6 

Study causes for machine difficulties 
and be able to report how to avoid 
these problems. 391 99 25.3 190 48.6 102 26.1 

Practice opening and closing the machine. 391 94 24.0 159 40.7 138 35.3 

Students make a good posture chart for 
scoring -- Checking to be done by class-
mates and teacher. 392 93 23.7 193 49.3 106 27.0 

Students formulate guides to follow for 
good work habits. 391 91 23.3 190 48.6 110 28.1 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

" 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACH ERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interestins; Interesting 

N Per N Per N Per 
Cent Cent Cent 

Make a list of textile terms important 
to the consumer in buying yard goods. 391 88 22.5 203 51.9 100 25.6 

Observe demonstration of construction 
processes as need arises. 390 87 22.3 215 55.1 88 22.6 

List advantages of a clothing inventory. 392 85 21.7 200 51.0 107 27.3 

Examine your iron at home and report to 
class its brand, price and good quali-
ties. Compare with school iron. 392 79 20.2 160 40.9 153 39.0 

Bring to class examples of forms of 
clothing inventories. 392 75 19.1 192 49.0 125 31.9 

Draw from your own experiences and re-
late common difficulties with fabrics. 391 72 18.4 202 51.7 117 29.9 

Make a list of tools needed and approxi-
mate cost of each. 392 72 18.4 182 46.4 138 35.2 

Refer to inventory and find individual 
need or desire. 391 70 17.9 205 52.4 116 29.7 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

c:.. 100.0 
C.t 



Table 4.--INTEREST RATINGS OF NINTH-GRADE HOMEMAKING GIRLS ON LEARNING EXPERIENCES 
PLANNED BY TEACHERS FOR UNIT, "GROOMING AND CLOTHING OURSELVES."--Continued. 

Learning Experience No.of Very Somewhat Not 
cases Interesting Interesting Interesting 

N Per N Per N Per 
Cent Cent Cent 

Relate facts learned or could be learned 
from closer observation at the store or 
home. 391 68 17.4 208 53.2 115 29.4 

Investigate available tools and prices 
in local stores. 392 67 17.1 171 43.6 154 39.3 

Choose one tool and read concerning its 
selection -- report your findings to 
the class. 392 61 15.6 166 42.3 165 42.1 

Find pictures or bring examples of good 
and poor selection of tools. Give 
reasons for your conclusions. 392 60 15.3 179 45.7 153 39.0 

Students formulate the meaning of the 
word "inventory." 392 51 13.0 185 47.2 156 39.8 

Total 

100.0 

100.0 

100.0 

100.0 

100.0 



Chapter V 

DISCUSSION 

An answer to the problem, "What interest appeal 

does material contained in A Suggestive Guide £2£ the 

Studi of Homemaking in the Secondarl Schools Qf. Illinois 

have for ninth-grade girls?", should be an aid to the 

homemaking teacher in planning units of work with her 

students. 

The wise teacher does much pre-planning. 

"Foresight is better than hind-sight" is a good adage 

for the teacher to follow. Physical characteristics of 

the students are studied from the record cards and ad­

justments are made. If Mary has defective vision or 

hearing, the teacher plans with this in mind; it is when 

these conditions are not known that difficulties arise. 

When interest of the pupils exists and is 

maintained, learning takes place; without interest, good 

teaching is impossible. Since interests may need to be 

stimulated and directed, a forewarning of the interests 

which the students may be expected to have should be of 

value to the teacher in her planning. 

It is not the opinion of the writer that the 

interests of thestudents should be the only determining 



.------------------------------------------------------------
factor in planning the units. The judgment of the 

teacher must be exercised to determine when and to what 

extent immediate interest shall be considered. 

The findings of this study will be discussed 

in the following order: interest of ninth-grade girls 

in objectives planned by teachers, interest of ninth­

grade girls in approaches planned by teachers, and in-

terests of ninth-grade girls in learning experiences 

planned by teachers. 

In analyzing and discussing the data it was 

necessary to set up a criterion for determining the 

minimum extent of pupil-interest for acceptance of an 

item. The criterion set up by the writer, and con­

firmed by 10 teachers of homemaking and a school super-

intendent, was that an item to be acceptable, so far as 

pupil-interest was concerned, should be considered very 

interesting by 50 per cent or more of the girls and un­

interesting by not more than 25 per cent of the girls. 

Since the opinions of the girls concerning 

their interests in the material were secured before the 

units were taught by their teachers, the method of pre­

sentation of the material was not a factor in their 

ratings. 

Interest of ninth-grade girls 
in objectives planned £[ teachers 

The girls were very much interested in the 



objectives of the unit, "Making the Most of Ourselves." 

The high interest ratings which these objectives re­

ceived verify the findings of Beeman (3) who found per­

sonal appearance, self-improvement, and the attention of 

boys and the school crowd to be some of the major inter­

ests of high school girls. 

The objective, "To learn bow to introduce 

people," which was rated as very interesting by less than 

50 per cent of the girls (45 per cent) is a part of the 

larger objective,_ "To learn and practice good manners," 

which received a rating of very interesting from 62.3 

per cent of the girls. It is the opinion of the writer 

that if the girls had had a special reason for learning 

how to introduce people, as the introduction of guests 

at a party, the interest rating for this objective would 

have been much higher. 

In the unit, "Grooming and Clothing Ourselves," 

the finding that 15 of the 40 objectives were considered 

very interesting by 50 per cent or Kore of the girls 

would indicate that the teachers have made a good start 

in determining what objectives will be accepted by the 

girls, but that a re-evaluation by the teachers of the 

remaining 25 objectives is desirable. If the experience 

and more mature judgment of the teachers indicate the 

importance of these objectives, there may need to be some 

shift of emphasis if the objectives are to be accepted by 

the girls. 



~---------------------~----~··----

When 51.7 per cent of the girls are very much 

interested in the objective, ''To want to form good work­

ing habits, 11 but 32.9 per cent of the girls are not 

interested in the objective, "To want to learn how to 

use a. thimble," it is the responsibility of the teacher 

to demonstrate the important relationship existing betwe 

the two. This is also implied by the finding that 61.7 

per cent of the girls were very much interested in the 

objective, "To be able to select a garment to meet a. 

personal need," but about one fifth of the girls were 

not interested in the objectives, "To have the ability 

to take a clothing inventory" and "To know how to deter­

mine individual clothing needs based on the clothing in­

ventory." This raises the quest ion, "May the girl be 

well-dressed and ableto select a. garment to meet a per­

sonal need without using the procedure of a written 

clothing inventory?" 

The finding of Beeman (3) that a major inter­

est of high school girls was personal appearance and 

self-improvement was verified in the present study by 

the fact that the objectives, "To have pride in keeping 

hair, hands, and teeth in good cond i tion" and "To have 

a. knowledge of the importance of caring for the hair, 

hands, and teeth," and "To learn how to keep the skin 

healthy," received high interest ratings. 



Interest of ninth-grade girl~ 
in approaches planned £x teachers 

Three of the six suggested interest approaches 

in the units, "Making the Most of Ourselves" and "Groom­

ing and Clothing Ourselves," were rated as very interest-

ing by less than 50 per cent of the girls; two of the 

approaches wer.e rated as not interesting by more than 25 

per cent of the girls. This agrees with the statement 

made by Max (11} that material which may be interesting 

to the teachers is not always interesting to the pupils. 

Since the girls indicated much more interest in the main 

work of the units than in the interest approaches, it 

would seem that in these cases the interest approaches 

are unnecessary or are poorly chosen. 

Interest of ninth-grade girls 
in learning experiences planned 
~teachers 

Since out of the list of 65 suggested learning 

experiences in the unit, "Making the Most of Ourselves," 

only 15 experiences were rated as very interesting and 

21 were rated as not interesting by 25 per cent or more 

of the girls, a need is indicated for a re-evaluation of 

the experiences by the teachers. Other experiences more 

interesting to the girls may accomplish the objectives 

of the unit. 

A question may be raised whether or not to 

include such experiences as, "Write your definition of 
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personality," Write a character sketch of a good friend, 11 

and "Find a poem which you like about fr i endship," all 

of which were considered not interesting by 40 per cent 

or more of the girls. An experience which is basic for 

the accomplishment of an objective for the unit, but 

which was considered not ·interesting by the girls may 

need to be carried out in connection with some activity 

wbich is very interesting , or perhaps the objective can 

be achieved through other learning experiences more 

interesting to the girls. 

It is significant to note that the experiences 

dealing with dating, the etiquette of dating, and friend­

ships with boys were considered very i nterestin~ by 60 

per cent or more of the girls. This agrees with Beeman 

(3), who found the attention of boys and the school 

crowd to be one of the major interests of high school 

girls, with Harwood (9) who fcund free choice of boy 

companions and dating to be among the significant ele­

ments of friction in mother-daughter relations, and with 

Bell (6) who found that youth stated social relations 

with the opposite sex as one of their problems. 

In the unit, 11 Grooming and Clothing Ourselves, 11 

the experiences dealing with personal grooming received 

ratings of very interesting by 50 per cent or more of 

the girls. These results substantiate the opinion that 

high school girls are very much interested in personal 

improvement. 



The girls were as intere s ted in some phases of 

clothing and some sewing techniques as in personal 

grooming. A number of learning experiences dealing with 

these subjects were about equal in interest appeal to 

experiences dealing with grooming. 

In view of the fact that only 23 of the 49 

objectives, 46.9 per cent, three of the six interest 

approaches, 50 per cent, and 30 of the 164 learning ex­

periences, 18.3 per cent, were considered very interest­

ing by 50 per cent or more of the girls, the conclusion 

may be drawn that in general pupils and teachers did not 

agree about the interest of the items. 

The crit erion set up a s a minimum interest 

goal was that at least 50 per cent of the girls should 

consider the experience very interesting and not more 

than 25 per cent of the girls should consider it unin­

teresting. 

The following objectives, interest approaches, 

and learning experiences considered very interesting by 

50 per cent or more of the girls might well be empha­

sized during the study of the unit: 

Objectives (in order of their interest appeal). 

Unit: Making the Most of Ourselves. 

To learn how to make friends and how to keep them. 

To plan and give a successful party at which good 

manners, hospitality, and wholesome fun are enjoyed. 



To learn how to make and keep satisfactory friend­

ships with boys. 

To see what improvements may be made in self and 

how to make them. 

To learn what qualities make a person a desirable 

friend. 

To learn and practice good manners. 

To use a good standard in choosing close friends. 

To learn the part personality plays in making and 

keeping f~iends. 

Unit: Grooming and Clothing Ourselves. 

To have pride in keeping hair, hands, and teeth 

in good condition. 

To know how to do good machine stitching. 

To have a knowledge of the importance of caring 

for the hair, hands, and teeth. 

To learn how to keep the skin healthy. 

To know how to thread, regulate, and use the 

sewing machine. 

To be able to select a garment to meet a personal 

need. 

To be able to select fabric suitable to the 

garment. 

To be able to use an electric iron. 

To know how to select a pattern suitable to the 

individual. 



-~-- ·-------------·-----~-------~---

To be able to make simple pattern alterations. 

To know how to fit patterns or check measurements 

to avoid pattern fitting. 

To have an appreciation of how proper care of the 

body contributes to good appearance. 

To want to form good working habits. 

To know end appreciate the part good posture plays 

in personal appearance. 

To be able to judge a finished garment. 

Interest Approaches 

Unit: Making the Most of Ourselves. 

A good short story of a friendship to read to the 

girls. 

Unit: Grooming and Clothing Ourselves. 

11 Wha t Shall I Wear? 11 (a movie). 

Discuss such questions as: 

A. Have you ever thought of the impression you may 

make on your first day i n a new school? 

B. Have you ever been uncomfortable because you 

were overdressed for a certain occasion or had worn the 

wrong type of clothes? 

c. Are you careless or trim? (Suggestion given 

on page 275 in the revised edition of Your Clothes and 

Personality, Ryan.) 



Learning Experiences 

Unit: Making the Most of Ourselves. 

Plan a skit showing etiquette of dating. 

Arrange the classroom as a restaurant. Dramatize 

manners in a restaurant. 

List ways of really having a good time on a date. 

Have girls list their likes and dislikes in boys. 

Have boys list their likes and dislikes in girls. 

Exchange lists. 

Discuss: Double dating, group dating, Dutch dates, 

blind dates. 

Suggest common causes of conflicts between parents 

and daughters over dating. Explain parents' attitude. 

Daughters' attitude. Give suggestions for a peaceable 

solution. 

Make a list of five characteristics you desire in 

a boy friend. Compare lists. Make a composite list and 

decide Which characteristics mentioned are really basic 

for friendship. 

Suggest ways of becoming acquainted with boys. 

Give advantages and disadvantages in having boy 

friends come to your house for a good time. 

Dramatize manners in a theater. 

Have a question box on d~ting; on etiquette. 

Have panel discussion on such topics as: st&ady 

dating, petting. 



--------------------------·------·· 
Tell how brothers and sisters may be helpful in 

gaining satisfactory boy and girl friendships. 

Plan and give a party at which good manners will 

be practiced. 

Those objectives, interest approaches, and ex­

periences considered somewhat interesting by the girls 

need to be reconsidered and discarded or revised in 

order to increase the interest appeal of the unit. 

Serious consideration needs to be given by the 

teachers to the items listed below which were considered 

not interesting by 25 per cent or more of the girls; 

the girls may be right. 

Objectives 

Unit: Grooming and Clothing Ourselves. 

The use of quotations, as: "Every bird is known 

by its feathers." 

Notice contests for home sewing. 

Learning Experiences 

Unit: Making the Most of Ourselves. 

Check yourself by the "Personality Inventory" 

page 477, the New Home Economics Omnibus. 

Give examples of an older person's friendship 

influencing a younger person's life. 

Give an example of customs which differ in 

different sections of the country. 



C boose one good quality to build up and one fault 

to eliminate, keeping a record for one week. 

Girls might summarize these discussions in a short 

written paper on "What My Friends Have Meant to Me." 

Describe a person you have met in real life or 

in literature mom you would consider a "lop-sided" 

individual. Give suggestions as to what may have caused 

this person to be the sort of person be is. 

Cite examples of trivial incidents which cause 

diffi cu 1 ties. 

Discuss: Breaking a rule of etiquette is excusable 

if one doe s not know the rule • 

Look up the origin of some of the social customs, 

such as lifting the hat. 

Describe a personal friendship with an older per­

son, pointing out the values both parties are gaining 

from the friendship. 

Discuss: "A friend of mine bas to do what I want 

if she stays my friend." 

Discuss the Ire aning of the e.x:pression "a well­

rounded11 individual. Describe the sort of person this 

makes you think af. Give cbaracteristi cs of a ''well­

rounded" individual. 

Describe the manner in which you have won a friend 

during the past year. 

Write a character sketch of a good friend. (This 



could 1:e patterned after "My Most Unforgettable Charac­

ter" in The Reader's Digest. 

Class may report on the variety of their friends. 

Summarize class suggestions into a general guide 

for making friends. 

Write your definition of personality. 

Read in a number of books on etiquette on subjects 

planned for study. Discuss. 

Find a poem that you like about friendship. 

Unit: Grooming and Clothing Ourselves. 

Students practice treadling. 

With permission of mother, clean and oil your 

own sewing machine. 

Make a note of en y changes {in the pattern) 

necessary. 

List questions you would expect a good sales 

person to answer. 

Practice thimble drill. 

Make a good label for your garment. 

Study sewing machine book and become acquainted 

with the machine parts and the use of each. 

Study causes for machine difficulties and be able 

to report how to avoid these problems. 

Practice opening and closing the machine. 

Students make a gpod posture chart for scoring 

Checking to be done by classmates and teacher. 



Students formulate guides to follow for good work 

habits. 

Make a list of textile terms important to · the 

consumer in buying yard goods. 

List advantages of a clothing inventory. 

Examine your iiDn at home and report to the class 

its brand, price, and good qualities. Compare it with 

the school iron. 

Bring to class examples of clothing inventories. 

Draw from your own experiences and relate common 

difficulties with fabrics. 

Make a list of tools needed and the approximate 

cost of each. 

Refer to inventory and find individual need or 

desira. 

Relate facts learned or could be learned from 

closer observation at the store or home. 

Investigate available tools and prices in local 

stores. 

Choose one tool and read concerning its selection 

report your finding s to the class. 

Find pictures or bring examples of good and poor 

selection of tools. Give reasons for your conclusions. 

Students formulate the meaning of the word inven-

tory. 



Some of the above-mentioned items suggested 

by the teachers may not be basic for the main work of the 

units in which the girls did indicate they were very much 

intere ~ ted. If analyzed carefully by the teachers, some 

of tbe learning experiences rated low in interest appeal 

by the girls may be fcund to be "busy-work" and a waste 

of time. 

Recommendations 

The following additional recommendations are 

offered: 

1. The students should have a greater share in 

the planning of the units. 

2. Such exercises a.s "Write a character sketch 

of a good friend 11 may well be left for the 

English class. 

3. From the opinions of the girls concerning 

bulletin board displays, new departments 

might be planned with only small bulletin 

boards. An attractive wall hanging might be 

used for the bulletin board now in the de­

partment, and the time which the teacher 

would spend on the arrangement of material, 

used for other work. 



7. How do the findings of the present in­

vestigation compare with the evaluations of teachers as 

reported on forms entitled, ''Evaluation Form for Report­

ing Use of Curriculum Materials, 11 filled out by all home­

making teachers in Illinois and on file in the office of 

the State of Illinois Board for Vocational Education? 



Chapter VI 

SUMMARY 

The purpose of the present investigation was 

to discover what might be the interest appeal to ninth­

grade girls of material contained in A Suggestive Guide 

for the Study of Homemaking in the Secondary Schools of 

Illinois, a curriculum guide compiled by teachers. 

Expressed interests concerning two units, 

"Making the Most of Ourselves" and "Grooming and Clothing 

Ourselves," from the Guide, were secured from 393 ninth­

grade homemaking girls in 21 high schools of Illinois. 

The student evaluations of the units were carried out as 

class activities under the direction of the homemaking 

teachers. 

It was found that only 23 of the 49 objectives 

evaluated, Clr' 46.9 per cent, were considered very 

interesting by 50 per cent or more of the girls; one of 

the objectives was considered uninteresting by 32.9 per 

cent of the girls. 

The interest approaches were found to be of 

less interest to the girls than the material for which 

they were designed to create interest. Two of the 

approaches were rated as not interesting by 28 per cent 

of the girls. 



--------------------=--====~~~------~ 

Only 30 of the 164 learning experiences 

evaluated, or 18.3 per cent, were considered very in­

teresting by 50 per cent or more of the girls. On the 

other hand, 45 of the experiences, or 28 per cent, were 

rated as not interesting by 25 per cent or more of the 

girls. 

Of the 219 items rated by the girls, only 56 

were considered very interesting by 50 per cent or more 

of the girls; 48 were considered uninteresting by 25 

per cent or more of the girls. The range of percentages 

indicating interest :ln the 219 i terns was as follows: 

very interesting, 11.5 to 83.2 per cent; somewhat inter­

esting, 16.5 to 70.7 per cent; and not interesting, 

.3 to 48.6 per cent. 

Recommendations 

In view of these findings it was recommended 

that the units be revised after a careful analysis of 

those items rated as uninteresting by 25 per cent or 

more of the girls. Interest in those items rated as 

somewhat interesting should also be strengthened through 

revision. It was suggested that students be given a 

great.er share in the planning of the units. 



~------------------ -· ----·~-·-
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Appendix A.--SAMPLE OF FORM OF UNITS 
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:----------------------------·-·-
HOMEMAKING I. 

Unit -- Making the Most of Ourselves 

Suggested interest approach: 

~An interesting bulletin board -- pictures depicting 
friendship, two or three short poems. 

~A good short story of a friendship to read to the 
girls. 

Suggested Pupil Objectives 

3 To learn what qualities make a person a desirable 
friend. 

~To learn how to make friends and how to keep them. 

~To use a good standard in choosing close friends, 

3 To learn the part personality plays in making and 
keeping friends. 

3 To see what improvements may be made in self and 
---- how to make them. 

3 To learn how to make and keep satisfactory friendship 
-with boys. 

3 To learn and practice good manners. 

~To learn how to introduce people. 

~To plan and give a successful party at which good 
manners, hospitality, and wholesome fun are enjoyed. 

Suggested Learning Experiences 

l Read references and discuss: 
---- the meaning of friendship 

the differences between acquaintances and friendship 
the importance of friendship. 

2__Find a poem which you like about fri.endship. 

2 Give examples of famous friendships from the Bible 
---- and from other literature. Give the basis for the 

friendsh:t p in each case. 



Appendix B. --INSTRUCTIONS F' OR THE !!,'VALUATION. 

1. Instruction sheet for the teachers. 

2. Instructi ~n sheet for the girls. 



To the homemaking teacher: 

A year ago A Suggestive Guide for the Studx of 

Homemaking in the Secondary Schools of Illinois was 

compiled from materials sent in by the homemaking 

teachers. The teachers considered this material of in-

terest and of value to high school girls. The curricu-

lum committee would like to know how interesting your 

homemaking girls consider th i s material. 

Will you have your girls evaluate the two units 

sent to y ou? Will you also chec k the t es.cher' s copy, 

giving your opinion of how interesting you consider the 

material for your girls? 

In order for the evaluation to be carried out under 

conditions as uniform as possible, the following sugges-

tions are made: 

1. Each g irl is to be supplied with a copy of the 
units. 

2. Have the units evaluated before you teach them. 

3. Have them evaluated only by ninth grade girls 
in a Homemaking I class. 

4. Have the units evaluated in a homemaking class 
as a class activity. 

5. Have only one unit evaluated in one day. If 
both units are checked on t he same day, the 
girls will tire of checking and results of the 
second unit evaluated may be less accurate. 

6. The opinions indicating interest are to be 
written on the lines, using the following key: 
~ , very interesting 
__g_ , somewhat interesting 

1 , not interesting 

~------------------·------~~--------------~------------------~ 
L l .J f, /\ ~ ~ Y 

COLO RALJ J A. & ril. COLLEGE. 
fCKT COLLINS, COLOF\ADO 



7. Read each interest approach, objective, and 
learning experience with the girls, giving 
enough time after the reading for each girl 
to write the number which indicates her opinion. 
~xplain the meaning of any word or suggestion 
which the g irls do not understand. 

8. Complete direct i ons for checking the units are 
included on pages 1 and 2 in the instructions 
to the girls. 



To the ninth grade homemaking girls selected to give 
their opinions of units from 

A SUGGESTIVE GUIDE FOR THE STUDY OF HOMEMAKING IN THE 
SECONDARY SCHOOLS OF ILLINOIS 

For eight years, ever since you were in the first 
grade, teachers have been looking over work you have 
done and giving you their opinions of it. Did you ever 
wish you could give your opinion of work done by the 
teachers? 

That is exactly what you are asked to do now. Home­
making teachers have written a Suggestive Guide for the 
Study of Homemaking. The teachers think the material 
they have selected is of interest to girls in homemaking 
classes, but they would like to know how interesting it 
seems to you. 

A. You have been given copies of two units from the 
guide. At the very first of each unit you will find sug­
gestions for the teach~ to introduce the work to you. 
These are called interest approaches. The teachers think 
these will be interesting to you. As your teacher reads 
these to you, write on the lines the numbers which tell 
how interesting these seem to you. Use this key: 

3, very interesting 
2, somewhat interesting 
l, not interesting 

Example: A girl who thinks the first approach is ~­
what interesting and the second approach is very in­
teresting will mark the items in this way: 

Suggested interest approach: 

2 An interesting bulletin board -- pictures depicting 
friendship, two or three short poems. 

3 A good short story of a friendship to read to the 
girls. 

B. You will f1nd a number of objectives. An ob­
jective is a goal to work toward. Your teacher will rea 
each objective to you and explain the meaning of any 
word you do not understand. On the line, just before 
the printed objectives, write the number which tells how 
interesting this seems to you. Use the same key. 

c. As your teacher reads the suggested learning 
experiences, decide how interesting these are to you and 



l! 

write the numbers which show your interest on the lines 
just before the printed experiences. 

Example: 
Suggested Pupil Objectives 

2 To learn what qualities make a person a desirable 
friend. 

Suggested Learning Experiences 

2 Read references and discuss: the meaning of friend­
shi p, the difference between acquaintances and friend­
s hip, the importance ' of friendship. 

1 Find a poem which you like abou t friendsh i p. 
A girl who marks the items in this way thinks: 
The first objective is somewhat interesting. 
The first learning experience is somewhat interesting 
The second learning experience is not interesting. 



Appendix C.--LETTER REQUESTING ASSISTA}~E 
IN SECURING THE DATA AND THE REPLY CARD 
ENCLOSED. 



----·-----------------~·~·-·-----

Miss 

Tolono, Illinois 
September 30, 1944 

Homemaking Teacher 
Wethersfield High School 
Sometown, Illinois 

Dear Miss 

A study is being made of the interest appeal 

of material suggested in two units from A Suggestive 

Guide for the S tud:y o[. Homemaking in the Secondary 

Schools of Illino~. The results of this study will be 

used by the Guding Committee in further work on the Guide 

We would like to have opinions from you and 

your Homemaking I girls concerning this material. The 

units are to be marked for interest in the homemaking 

class. This may be a profitable activity when the class 

is planning the unit with the teacher. 

If you will help in this study by having your 

girls check the units, please state on the enclosed card 

the number of girls in your Homemaking I class. Copies 

of the units for each girl in your class and instructions 

for checking wi 11 be sent to you. 

We thought you might be especially interested 

in securing opinions of interest from your girls because 

of your part in compiling material for the Guide. 

Very sincerely yours, 

Mrs. Genevieve Crouse 
Member of Guiding Comnattee 



There are ninth-grade girls 

in my Homemaking I class. We will 

check copies of units sent to us. 

Homemaking Teacher 



Appendix D.--1~STER DATA SHEET 
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